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ABSTRACT

This is a qualitative study whose purpose was testigate the community radio education
practices and the museum outreach education assiwitith a view to understanding how a
museum-radio partnership may be used to engageivirggstone community in environment
and sustainability learning. Environment and sustiaility issues require a community approach
in order to bring about sustained responses tor@mwiental challenges. As such, the study
worked with social learning ideas of engaging tbemunity in environment and sustainability
learning.

The data was generated mainly from face-to-facei-seoctured interviews involving three
community radio stations, Radio Listener Clubs amgseum experts. The data generated was
then presented to a strategy workshop involvingltivengstone Museum and Radio Musi-0-
tunya staff. Arising from this workshop, recommeimaias were made about the possibility of the
museum working in partnership with the radio to agey the community in environmental

education.

The study has shown that much of the museum ermeatal education activities have been
confined to exhibitions and lectures within the ews building, which has affected the number
of people being serviced by the museum. These &duocactivities are arranged such that
museum expert-led knowledge is presented to theieacel with minimal community

engagement on the environmental learning content.

The study has also shown that community radio pmogning provides opportunities for
community-led social learning which the Livingstod@seum could make use of to engage the
community in environmental learning. Community rmaddrogramming allows community
participation through Radio Listener Clubs, in itiécation and presentation of local
environmental issues. This makes it a suitable tochddress locally relevant environmental

issues, by the local community.

Environmental issues are different from one placanother. Therefore environmental education
approaches that bring issues into the museum mhbaofaddress the different environmental

education issues in different community context.



The study concludes by recommending that Livingstone Museum should explore the use of
community radio so that their expert knowledge and that of the radio producers could be used to

shape environmental education programmes to go beyond awareness-raising.
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CHAPTER 1
INTRODUCION TO THE STUDY

1.1 INTRODUCTION

This chapter introduces this research on commuaitio practices and museum outreach
activities. It starts by describing the geographioaation of the study sites and then
highlights the overall context of the study anddsgtsites. In addition it explains the
research focus, the research questions and olgsctialso provide an outline of my role
in some of the institutions involved in the studnd what influenced the idea to
undertake the study. To conclude the chapter lideoa brief overview of the rest of the

chapters in this document.

1.2 LOCATION OF STUDY SITES

This study essentially looks at one ‘site’ in Ligstone as the focus of the case study. It
is, however, organised in such a way that the pmemon under study is looked at from
the basis of a collection of cases (collective cstady) (Stake, 2000). The Livingstone
Museum and Radio Musi-o-tunya are both locatediwngstone City, near the Victoria
Falls in southern Zambia. Chikuni Community rads located about three hundred
kilometres north-east of Livingstone, in the rupalt of Monze district. The third site,
Dzimwe Community Radio, is located in Monkey Baythm the Nankumba peninsula,

Mangochi district in Malawi.

Within Livingstone, there is a community radio &iat Radio Musi-o-tunya, that has
been involved in community education through pragrees mainly focusing on orphans
and vulnerable children and HIV and AIDS, usingagproach called Interactive Radio
Instruction (IRI1). This radio station has had ragimgrammes with the museum which
were focused on awareness-raising with regard ¢oaderations of the Livingstone
Museum. It is through this programme that | feltdicacould probably offer more
opportunities than just awareness of museum aetviThe desire through this study was
to understand how the Livingstone Museum couldragé to engage the community in

outreach programmes on environment and sustaityatdncerns.
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Figure 1: Map showing location of study sites in Monkey Bay, Monze & Livingstone.

The Livingstone Museum has an Education Departwéioise main job is to coordinate
the education programmes in the museum. One ofetheation programmes is the
outreach programme where the museum is supposeshth out to the community in
their localities. Over time, this programme hasthemany challenges that have reduced
the activities of the outreach programmes. Thigasibn calls for new and innovative

ways of engaging the community in museum education.

1.3 INTRODUCTION TO LIVINGSTONE MUSEUM

The Livingstone Museum is based in Livingstone @itgouthern Zambia. It is the oldest
museum in Zambia and currently has the largestdggtaphic, Historical and Natural
History collections (Livingstone Museum, 1994). Timuseum was established in the
early 1930s as a repository for ethnographic ctdas, under the instruction of the

colonial government (The Rhodes-Livingstone Museui®51). Over time, the
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Livingstone Museum has changed character to inchitier types of collections in
addition to ethnographic materials. It is currentgsignated as a Natural History

museum. Apart from natural history collectiondiats other collections.

The Livingstone Museum has two main departmentshe- Natural History and
Humanities departments. Each of these departmeagssaveral sections focusing on
specific areas of study. For instance, under then&hities department there are the
History, Archaeology and Ethnography sectionshi Matural History department there
are sections such as Mammalogy, Herpetology, Bot@mgithology, Ichthyology and
Entomology. Each of these research sections warksonjunction with the Education
Department to mount exhibitions in the museum ardymut other educational activities

to bring about community learning.

Among its roles, the museum collects materials Wiaiee then studied, and the resulting
information is disseminated to the community anbeotusers. The main method of
information dissemination in museums is throughpldig of artifacts and associated
information, mainly in permanent exhibitions wittttre museum building. In some cases
temporary exhibitions as well as portable show €ase used in the museum’s education

programmes.

The Education Department oversees all educatiowitees and strives to engage the
community in museum education both within and agdhe museum. One of the key
initiatives to try and capture community membersowhay not find time to visit the

museum has been through what is referred to a%theeach programme’. Under this
programme the museum goes to the community witlcathnal materials to engage the
community in their localities. This method has begite effective but over time, it has
proved to be very expensive. | work as a Curatathia programme. It is the desire to

revive the Livingstone Museum outreach activitiesttled to this study.

1.4 THE HISTORY AND CONTEXT OF RADIO MUSI-O-TUNYA

The data generation process at Radio Musi-o-tutgdesl with a focus on trying to

understand why the radio station was set up. This done to obtain an understanding of



the purpose of the radio station from those thatveorking at the radio station. Through
this process | was able to understand the focuth®fradio station and identify the
possibility of the Livingstone Museum working withe radio station in its outreach

programmes (see Sections 4.3.7 and 5.4).

Radio Musi-o-tunya is one of the radio stationslelsthed by the Catholic Church in
Zambia. The development of community radio statiéodowed a long history of
restriction of broadcasting by the government & Republic of Zambia. Prior to 1990
only national radio was allowed to operate, butat limited coverage with a lot of the
rural community not receiving either televisionradio signals. As a result it was very
difficult for community members to fully participain the national radio and television
programming.

Radio Musi-o-tunya was established in 2004 by th&h@lic Diocese of Livingstone with
the purpose of “evangelization and bringing aboaunmunity development” (Syasipa,
C., pers. comm., September 26, 2009). Similarly Riaglio Station Director explained
that Radio Musi-o-tunya “was meant to develop estigc the poor; not only
development but sustainable development wherebydgoit just look at the present you
also look at the future (Sililo, N.I., pers. comrBgptember 28, 2009). Radio Musi-o-
tunya is a community radio station broadcastingiwingstone City, in Zambia and the
surrounding areas on a frequency of 106.1 FM. dabcasts up to an average radius of
80km from Livingstone, mainly to the rural commuyniThis broadcast covers some parts
of Zimbabwe and Botswana, and a total of threeridistwithin Zambia— Livingstone,
Kalomo and Kazungula. It has more than 125 listedabs, mostly in the rural
community around Livingstone city. These listenesups were “each provided with a

‘wind-up’ radio to improve community access to mdervices” (Muloongo, 2009, p. 2).

Radio Musi-o-tunya broadcasts 18hrs every day, f@@rhours (morning) to 24 hours
(midnight). Due to the cosmopolitan nature of is#cbment area, Radio Musi-o-tunya
broadcasts in three main languages — English, iSilaz Chitonga. Most of the people in
the catchment area speak at least one of thesddasialanguages. While the radio is

owned by the Catholic Church, it remains accesgiblal other faiths or denominations



within its catchment area. In addition, the radés fallowed the community to contribute
to its programming in any other language they fewhfortable with, as long as some
people will understand what is being communicaldds has been extremely important
because Zambia has seven main languages broaklicasji national radio, and over 73

tribal groups speaking various languages and dlec

The programming at Radio Musi-o-tunya focuses anroanity development. The radio
operates mainly with community volunteers who hbeen trained by the radio station
and its partners, and are offering services withmmihg paid by the radio station. This
has been the strength of the radio station, andsigsficantly reduced the cost of
running the radio activities. Some of the programmedertaken by the radio station
focus on health issues such as HIV and AIDS, goodegnance (civic education),

orphans and vulnerable children, as well as gemeramunity education.

1.5 INTRODUCTION TO DZIMWE COMMUNITY RADIO STATION.

Dzimwe Community Radio is located in Monkey BayMiangochi district in Malawi. It
is located within the Nankumba peninsula in thed &kalawi National Park. Dzimwe
Community Radio station was established by UNES@Q998 with the purpose of
promoting the conservation of natural resourceghmn Lake Malawi National Park.
UNESCO worked with Malawi Media Women AssociatiddAMWA) to establish the
radio station. Over time, the radio has changeddeship, and currently it is totally
owned by the community, and managed by a boartusfees selected from community

members.

The radio station broadcasts on 93.1 FM and coaeraverage radius of about 65km
around Monkey Bay. Dzimwe Community Radio broadcasiely in Chichewa, a local
language widely spoken in Malawi, some parts of Mohique and Eastern Zambia. The
use of a local language has encouraged communitficipation in the radio’s
programmes. The participation is further enhancgdhle existence of what are called
Radio Listener Clubs (Manyozo, 2005; Mchakulu, 200he Radio Listener Clubs are

involved in radio programme production as well asvjsion of feedback to the radio



station. Some of the major programmes on Dzimwe @onity Radio focus on

environmental conservation, girls’ education andggal community development.

As explained above, the idea behind the establishofeDzimwe Community Radio was
to promote the conservation of the Lake Malawi bladi Park. | became interested in
studying radio practices at Dzimwe Community Rabtecause of its conservation
programmes, and that it has working structuresidigihe radio with the community. |
also needed to look at an international perspedtiveommunity radio practice, and

Dzimwe was a reasonable choice because it coulddmed easily.

1.6 INTRODUCTION TO CHIKUNI COMMUNITY RADIO

Chikuni Community Radio is located in southern Z&mim the rural part of Monze

District among the Batonga people. The radio wamded in the year 2000 (Juutinen,
2008) by Chikuni Parish of the Catholic Church, dmdadcasts mainly in Chitonga (a
local language) and English, from Chikuni Parish@dn8FM. As such its focus is the
audience within Chikuni Parish, covering an averdggance of about 60km, with an
estimated reach of 250, 000 people (lower estin{@tekuni Radio, 2009).

While the radio is operated by the church, it igm@po the public and its programming
covers a wide range of issues such as agriculagecation, governance, nutrition and
culture (Chikuni Radio, 2009).

I chose to work with Chikuni Community Radio becaui$ is one of the oldest
community radio stations in Zambia, and has hadnammes focusing on environmental
conservation, which was the area of interest in shely. Additionally | needed to
understand broadcasting practices in a typicaltalraetup, and Chikuni provided that

opportunity.

Chikuni Community Radio operates through structwsesh as church centres, Radio
Listener Clubs, and traditional leadership strugsuiThese became structures of interest
in my study as | sought to understand how commueitgagement through radio

programming is undertaken (see Chapter 4.2).



1.7 THE RESEARCH FOCUS

This research explores education practices at thendstone Museum and the

community radio practices at Radio Musi-o-tunyd imingstone, Zambia, with the view

to understanding how a museum-radio partnershiphimlzge used to engage the
Livingstone community in addressing environment andtainability issues. It focused
on studying community radio practices in three camity radio stations to understand
how educational programming is undertaken. Whike fincus was on the relationship
between Radio Musi-o-tunya and the Livingstone Musethe other two radio stations
(Chikuni and Dzimwe) were used to provide a widederstanding of education practices

in community radio stations in different settings.

This case study is qualitative within the interprettradition (Gerring, 2007; Gillham,
2000; Yin, 1993). Yin (2009) defines a case study “an empirical inquiry that
investigates a contemporary phenomenon in depth vaitisin its real-life context,
especially when the boundaries between phenomemaon cantext are not clearly
evident” (p. 18). The research is based on a “ctille case study” (Stake, 2000, p. 437)
approach where “a researcher may jointly studyenpmenon”, in my case, community

radio practice and environmental learning in thes@uwm.

The research aims at generating case specific wlateh can be used to understand
phenomenon across three cases of community radimrss — Dzimwe in Malawi,
Chikuni and Musi-o-tunya in Zambia — to achievetdretinderstanding (Stake, 2000) of
community radio practices with regard to educatibnough radio. In taking this
approach of looking at three ‘cases’ | draw on ¥2009) who states that “case studies
can cover multiple cases and then draw a singlefseross-case” conclusions” (p. 20)
(see also Section 3.4). In this study | have drawrihe community radio practices from
three community radio stations operating in différenvironments, and yet with some

general operational approaches to educational @naging.

In doing this, the research recognizes the siggmite of social learning (Wals, 2007,

Glasser, 2007) through listening to radio prograsaed the role the community plays



in addressing environment and sustainability cameeft also recognizes the role of

community in community radio programming.

1.8 RESEARCH QUESTIONS AND OBJECTIVES

This research explored community radio practice$ lamingstone Museum education
practices with a focus on outreach programmes. pthipose of this exploration was to
understand how a museum-radio partnership may lee us Livingstone Museum

outreach programmes. To help me address this subget out with three questions and

three objectives. The questions are:

1. How do the current museum outreach practices enghage Livingstone
community in environment and sustainability cons@rn

2. How does community radio currently engage listenesocial learning?

3. How can museum outreach and community radio progriag be partnered in
environment and sustainability learning?
The objectives of the research are:

1. To explore the past and current museum educatiactipes at Livingstone
Museum.

2. To investigate the education practices in commuratiio (Collective case study

of three sites).

3. To review the data generated on museum outreacka@anahunity radio practices
with a view to developing a partnership for enggdime Livingstone community

in environment and sustainability concerns (Stnatggrkshop).

1.9 MY ROLE AND THE RESEARCH INTEREST

| work for the Livingstone Museum as a researched one of my key responsibilities is
to prepare museum education materials. At the sane | work for the Radio Musi-o-



tunya as a broadcaster. In my broadcasting woikvetworked with community groups
on issues covering agriculture and governancs.through these two work environments

that the interest for this study was generated.

The research idea was influenced by the increasetdber of community radio stations in
Zambia with five of them located in the Southermviice which is the focus of the
Livingstone Museum’s operations. In the museumethiers been significant decrease in
outreach educational activities due to, among atbasons, reduced funding. In addition
the Livingstone Museum has worked in the past wRhdio Musi-o-tunya on
programmes mainly focusing on raising awarenese@rcommunity about the activities
of the museum. Through this programme | realised thdio could probably offer much
more than just awareness, especially in environnaemt sustainability issues. This
process of enquiry with the community radio pramtiers, radio listeners and the
museum professionals provided information thatgeful in the operations of both the
museum and community radio stations (see Chapt&rS)4

1.10 OVERVIEW OF THE THESIS

In this thesis Chapter 1 introduces the reseaicis &rranged in such a way that it
describes the geographical location of the studgssiand then provides a brief
introduction of each of the institutions involvedthe study (Chikuni Community Radio,
Dzimwe Community Radio, Radio Musi-o-tunya and higgtone Museum). The chapter
then describes the research focus and introdueeseiearch questions and objectives. |
then provide the context of my role in some of plaeticipating institutions, and explain
what generated the interest to undertake the stlilg. chapter concludes with an
overview of the general layout and content of tiesis.

Chapter 2 provides the history and context of theingstone Museum education
activities and the community radio education pradi It explores the strategies of
radio’s use and museum education strategies. Tapt@halso explores the literature on
the wider shifts in environmental education towamstscio-ecological paradigm in
southern Africa. The chapter concludes by examisimgjal learning ideas (Wals, 2007;

Glasser, 2007), and how these relate to radialisteprocesses.



Chapter 3 discusses the methods and methodologiogaapin this study. It describes
the methods used to generate data on communityo raducation practices and
Livingstone Museum outreach education activitigs.discusses how the sites and
resource persons were identified and sampled. thtiad the chapter discusses the
ethical considerations | made in the research.aldb highlights how the data was

analysed.

Chapter 4 presents the evidence generated abouthwoity radio practices and museum
education. It is arranged in three main sectioret{Sns 4.2, 4.3 and 4.4). Section 4.2
looks at education through radio. It presents exdédeon design and format of at least one
selected radio programme at each of the three estudbmmunity radio stations (see
Chapter 3). Section 4.3 presents evidence generabedit Livingstone Museum
education practices, addressing exhibitions, lestuand outreach programmes. In
addition the section highlights the challenges useum education activities. The chapter
concludes with Section 4.4 which presents datargéee from the strategy workshop.
The data is based on the reflections of the musandiradio practitioners about the

possibility of working together to engage communmitgnvironmental learning.

Chapter 5 presents a discussion of the data pessemtChapter 4. The discussion is
largely based on social learning theory (Wals, 20®lasser, 2007) to examine social
learning processes in community radio programmamgl how these processes could be
linked to museum outreach education activities. Tdapter generates analytical

statements that attempt to respond to the oversdlarch purpose.

Chapter 6 provides a summary of the study, higkihghthe research findings in relation
to the research questions. The chapter further snek@ommendations about museum
environmental education practices as well as conimuadio practices. The chapter
concludes with a proposed framework for Livingstodduseum media-based

environmental education approach, and an overattlosion to the research.
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1.11 CONCLUSION

In this chapter | have introduced the study andvipled introductions to the institutions

that were involved. | have also introduced the asde focus as well as the research
guestions and objectives. In addition | have exgdimy role in some of the institutions
involved in the study. To conclude the chaptervehprovided an overview of the thesis
based on the information presented in each of hlagters. In the next chapter | provide
information from literature about museum educatéma community radio practices. |

also discuss the shifts in environmental educajgproaches in southern Africa. | further

discuss social learning theory as it relates tornanity radio learning practices.
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CHAPTER 2

HISTORY AND CONTEXT OF LIVINGSTONE MUSEUM EDUCATION
AND COMMUNITY RADIO PRACTICES

2.1 INTRODUCTION

This chapter provides the context and history har wider study of museum education
and community radio practices. | discuss the varioums that museum education takes,
social learning in a community, and how educatibrough radio takes place. | also
discuss strategies of radio’s use and methods gdigeng listeners in education through
radio. | discuss those with the wider paradigmtshif teaching and learning approaches
in environmental education in southern Africa. bnclusion | discuss the implications

and trends of community radio practices with regarcthuseum outreach programmes.

2.2 HISTORY AND CONTEXT OF LIVINGSTONE MUSEUM AND ITS
EDUCATION PROGRAMMES

The Livingstone Museum, introduced in Chapter 1swestablished by the colonial
government in the early 1930s. Its initial focusswta collect the local “material culture
of the various ethnic groups which was fast dyi(ffie Rhodes-Livingstone Museum,
1951, p. 4)These collections became the foundation of what latcame known as the
‘David Livingstone Memorial Museum’ (1934), then HBdes-Livingstone Museum’
(1939), and in 1966 became known as “The Livingsttuseum” — its current name

(The Livingstone Museum, 1994, p. 2).

The education activities in the Livingstone Musestarted in 1950 as a visual-aid
scheme under the Government Department of Natiwe&itbn and European Education.
The purpose of starting the visual-aid scheme washie schools within the territory to
derive benefit from the museum (The Rhodes-Liviogst Museum, 1951). It is under
this scheme that several ‘school cases’ (see fig. 87) were constructed for outreach
education. In addition, museum education was uakent using weekly shows of films to
school children. The films were obtained from th#oimation department, and focused
on general topics of interest such as tribal swudied “big game” (The Rhodes-

Livingstone Museum, 1951). Through this arrangemenuseum technicians
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accompanied officers from the “Education Departrheint outreach programmes.
Eventually in 1973 the current Museum Education &&pent was established (The

Livingstone Museum, 1994, p. 4).

Following from the initial visual-aid scheme, museteducation involved a lot of
outreach activities to many parts of Zambia, usnogool cases and films. The school
cases had several themes that were linked to edadapics in the mainstream school

system.

As museums tend to be place-based and face chedleigmall audiences, the outreach
activities of the Livingstone Museum were seenrageféective response to these museum
limitations. Through these activities a lot moreple were reached, in addition to those
who come to the museum. However, the outreachiesifocused on a ‘show and tell’

approach which does not consider the audiencerésepsiin the education process. This
approach also does not necessarily regard the lprawledge and indigenous knowledge

as significant in the education process

Although the Livingstone Museum started with a ®aun ethnographic collections, one
can still see that the aspect of natural resour@@sagement and utilisation was part of

the early collections. For instance, the Rhodesnlgstone Museum was described as:

a museum of human culture and ecology ... desigmetiow how, starting from

the smallest beginnings, the result of human ermeatiave enabled men to

conquer the handicap of his environment [sic] aadehthus brought about the

mastery and development of his country’s naturaloueces (The Rhodes-

Livingstone Museum, 1951, p. 3).
Following from this, in 1965 the Livingstone Museuwsstablished the current Natural
History section (The Livingstone Museum, 1994, p.The incorporation of cultural and
ecological aspects in museum education relatesntoommental education which over
the years has shifted towards socio-ecologicaldpgnas. In addition museum education
over the years has faced challenges as a resnld@équate participation by audiences in
the learning activities. The visitation has equailgnained a challenge for museums. It is

because of the desire for public participation amleasing audiences that the museum
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has used radio for promotional services. As ingidah Chapter 1, this study aims to re-

look at what the museum can do through radio iedigcation activities.

2.3 RELATIONSHIP BETWEEN SOCIETY AND ENVIRONMENTAL
EDUCATION

Many environmental issues arise due to social diesy and thus create opportunities for
the need for community education and sharing okeggpces. Beck’'s (1992) theory on
risk society argues that development in the curigproach (wealth accumulation)
increases risks. To address these environmenta, nisdividuals and communities are
exposed to various approaches that require themake choices, and for people to make
effective decisions that affect other members oé wommunity, they need to

communicate the available choices.

Education enhances the process of making choicas’$(1992) work helps society to
identify risks, which then allows society to engagtication in an effort to address risks.
According to Hart, Jickling and Kool (1999) “we nk® learn how we can live well in a

place. This need to learn affords educational vadienvironmental education” (p. 105).

In environmental education, the attempt is to sttivmove from an approach of teaching
about problems arising from identified risks, tadking about practices (O’Donoghue,
2007) that attempt to address them. If we are tdkwuith community practices, we need
to work with people within their daily contexts, caracknowledge that “integrating
personal knowledge with existing knowledge in tieddf is crucial to learning” (Le
Grange & Reddy, 2007, p. 80). As noted by Le Graenge Reddy (2007, citing Clover,
2000), addressing environmental issues requirgs“#mxironmental education reaches
out beyond the classroom and spills into the wdHdt reproduces environmental
problems — the everyday world where decisions atidratake place” (p. 80). Similarly
Wals (2007) advises that “contextual solutions raguired that are, at least partly, co-
created and co-owned by those who are to (wantlie®)sustainably” (p. 43). In this
regard “social learning reflects the idea that Himred learning of interdependent
stakeholders is a key mechanism for arriving atent@sirable futures” (Glasser, 2007, p.

47). Therefore environmental education could becrlesd as an attempt to address
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environmental issues largely created by societyichethe link between society and

environmental education.

2.4 WIDER SHIFTS TOWARDS SOCIO-ECOLOGICAL PARADIGMS
IN ENVIRONMENTAL EDUCATION IN SOUTHERN AFRICA

2.4.1 Environment and sustainability issues are socio-etmygical issues

Southern Africa is regarded as one of the areathefdeveloping world. It has many
challenges such as HIV and AIDS, poverty, land dégtion, loss of biodiversity and
unpredictable rain patterns. While some of thellehges are ecological, their genesis
has a link to community activities. According towin (as cited in Lotz, 1999)
“environmental problems are not problems of ouraundings, but - in their origins and
through their consequences - are thoroughly sqr@blems, problems of people, their
history, their living conditions, their relation ithe world and reality ...” (p. 48).
Similarly, Janse van Rensburg (1996) observes‘“thlaén we examine environmental
issues, we always find that although these isstewiaible in the physical world, they
start somewhere else - in the social environmeatd- to solve them, we need to make
changes to our social systems and actions” (p.@yvever, over time, many institutions
and individuals have approached environmental gsuth a distinction between social
issues and ecological issues. For instance, themgiton of gazetting land for forest
reserves as opposed to opening up more foresegyfaulture may be problematic when
viewed from one side. While conservation of forastémportant for the promotion of
biodiversity and healthy ecosystems, it may createflict with the need for food by
human beings, which mostly comes from agricultugspecially “in most African
countrieswhereagriculture supports up to 70 per cent of the paimn” (UNEP, 2006,

p. 7. My emphasis). This scenario requires thatlarize be struck between the needs of
the environment and those of society. EnvironmeBtication practitioners are thus,
increasingly taking a socio-ecological approach nvhedressing environment and

sustainability issues.

The United Nations Environmental Programme (UNBB)&) observed that, “Africa is

losing its forest at a rate of 0.8 per cent per.ybaportant drivers include the demand
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for fuel and agricultural land ... population grbwt. inappropriate urbanisation ...” (p.
12). Similarly the Millennium Ecosystem Assessm@iEA) report (2005) observed
that:

humans have changed ecosystems more rapidly aedsextly ... largely to
meet rapidly growing demands for food, fresh watienper and fuel which ...
has resulted in a substantial and largely irrebérdoss in the diversity of life on
earth (p. 1).

Some of the environmental challenges in southemc&fincludegrowth of unplanned
settlements with limited access to services, poaed, sanitation; and unsustainable use
of forests as source of wood and making charcdas& and many other challenges are
not just due to ecological problems, but are linkegoverty and other social factors,

hence the need for a shift towards a socio-ecadbgioproach to address them.

2.4.2 Environmental education beyond awareness-raising

Environment and sustainability issues require thgig@pation of a wider community to
address them. It must also be noted that in addgesnvironmental issues, basic
awareness creation does not necessarily bring amiain-taking or participation. This
creates the need to encourage and further develdigipatory approaches and methods
to address environmental issues (Lotz-Sisitka QlGumede, & Pesanayi, 2006). As
observed by O’'Donoghue and Russo (2004), in enmisorial education practice “there
has ... been a notable shift from providing infotioa about environments and
environmental issues to supportive work in localiemments and a greater concern for
practical actions for a more sustainable envirortimé@n 344). However, there are
further challenges such as limited communicatioramsethat make it difficult to link
communities with each other and with service preksd and technocrats. One of the
approaches to possibly enhance community partiopdtnd possibly action-taking) in

addressing environmental issues is through th@semmunity radio stations.

As Gough (1997) notes environmental education et have shifted towards
“enhancement of learners’ capabilities for develgppractical knowledge through direct
perception of the ‘informational structure’ of thepersonal, social and physical
environments” (p. 94). Gough (ibid) notes furthleattthere is “growing recognition of

16



the socially constructed nature of knowledge angbpett for situation-centred
learning/problem-posing education which involvesidsits and teachers working

together in action and reflection (praxis) ...” §7).

In the southern African context, during the Southé&frican Development Community

Regional Environmental Educational Programme (SAREEP) ESD consultations, one
of the key findings was that “action-oriented agmtees to ESD practice that use
participatory methodologies and draw on indigen&oewledge and local experience
were most effective” (Lotz-Sisitka et al., 2006,3). Similarly, O’Donoghue and Russo
(2004) observe that in environmental education ethbas also been a shift from
“directive, outside intervention to more engagimgl garticipatory perspectives centred
on a mobilising engagement and empowerment witbiw things are experienced and
understood at a local level” (p. 344). The chalketigen for environmental educators is to
find communication means that ensure that many Ipeopthe wider community get

involved in the identified participatory approachesaddressing local environment and

sustainability concerns.

Dyball, Brown and Keen (2007) argue further thattt¢mpting to solve local problems
by ‘importing’ solutions which have worked in a féifent context has met recurrent
failure in terms of sustainability” (p. 182). Théee learning resulting from interactions
among local community members is likely to resaltdevelopment of solutions that
would adequately address local situations. Thisyawer, requires suitable educational
approaches to ensure learning about environmentsasthinability issues takes place.
Environmental educators need to undertake commuapacity building for action-

taking, and ensure ownership and longer term swgidity initiatives in addressing

environmental issues.

In many parts of southern Africa most of the enwmimental education and conservation

activities have involved extension programmes, Gagns, and nature-centred awareness
programmes, mainly involving schools (O’'Donoghu@93). These approaches engage
various forms of media such as print media, telemisradio and posters. O’Donoghue

(1993) further observes that:
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“these communication and nature experiences hase leilt around the notions
of ‘getting the conservation message across, agatiwareness, clarifying
values’ and the ultimate goal has been to ‘chamgb@our” (p. 29).

With this outline, O’Donoghue (1993) questions ithea of ‘message communication’ as
a strategy of education to foster environmentalngea(p. 30). He then suggests that
“meaningful communication needs a situation of stgaand trust ...” which “ has to be
co-constructed through participation that givescedo relevant needs, empowers people

to make choices and establishes the credibilisupporting partners” (p. 33).

In line with the foregoing, Lotz-Sisitka et al. () observe that ESD practitioners are
involved in reflective and reflexive practices whehey are reflecting on their own
practice, reviewing and changing in response totestunal factors and improved
understandings of their practice. While there is thange in environmental education
practice, the report by Lotz-Sisitka et al. (20@€0 noted that the use of information
communication technologies (ICTs) such as radioeweardly discussed as support
strategy in environmental education. Yet, if enmireental education is to involve many
people in the community, one of the means to remahto many people, is radio,
especially community radio. This study has therfoome at an opportune moment to
contribute to the identified gaps in the use obinfation Communication Technologies
in addressing environmental issues, which couldwaltaking on board the wider
paradigm shifts towards socio-ecological approag¢hesnvironment and sustainability

education.

The use of ICTs for communication about ESD agésiand information dissemination
also allows working with different learner groupsdifferent learning environments and
thus working with different ways of knowing (inclug indigenous knowledge). As
Lotz-Sisitka et al. (2006) observed “mobilising igehous knowledge in ESD is a very
important feature of ESD practice in Southern Adfr{p. 32). Therefore, both individuals
and institutions working in the field of ESD showgpand the horizon of the approaches

used to engage the learners.
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2.5 MUSEUM EDUCATION

Education in museums has been changing over the frean an approach that equated it
to schooling, workshops and guided tours for schaold other organized groups, to a
broad approach that includes exhibitions and pabbos (Hooper-Greenhill, 1994).
However, in many parts of the world museum edunatias been undertaken with a
uniform approach to be delivered to all the comriesiwith minimal community input.
For environmental education this has had a sigmfieffect as it implies an attempt to
have a ‘one size fits all’ approach to environmkathication. Yet, it is well known that
different communities will usually experience difat environmental issues which will

require specific responses to address them.

Museums are changing from being “static store-hgiufse ‘old’ collections into “active
learning environments for people” (ibid. p. 1). Yhthave always had to modify how
they worked, and what they did” and these have heBuenced by factors such as
“context, the plays of power, and the social, eooigp and political imperatives that
surrounded them” (Hooper-Greenhill, 1992, p.1). Blieer major shift in approach has
been in the realisation that “museum education talg place both in the museum and in

the community” (Hooper-Greenhill, 1994, p. 142).

In looking at how the educational role of the mumeis fulfilled, Hooper-Greenhill

(1994) identifies two main types of communicativethods — “mass communication
(distance learning) and interpersonal communicatigface-to-face) (p. 142). Mass
communication would include methods such as displaxhibitions, and publications,
while interpersonal communication involves lectur@grkshops and drama (ibid).
Museums wusually employ both methods of communioatilhough the mass

communication method dominates in most cases.

The mass communication method involving exhibitialt®s not seem to provide for
effective engagement with the audience. In thism@diooper-Greenhill (1994) advises
that in the new century “museums must become mpen,omore democratic, more
responsive and more professional” in the way thayycout their responsibilities (p. 2).
Similarly, Walsh (1992) notes that:
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the key to the successful future for museums hée tbased on an idea of local
democracy and public service, that is, the devewypnof the museum as a
facilitator for communities who wish to learn abdbe development of their
place, a provision which should be available asdurcation service (p. 160).

To this effect, democracy entails that the comiyushould participate in museum
activities, and when we talk about community pgvation, we should look far beyond
the visitor who comes to the museum building. didiaon, Hooper-Greenhill (1994)
advises that the functions of a museum as a conuatami“must be integrated with the
functions of the museum as a store-house for dallex; and the knowledge of
collections must be related to and generated byktiogvledge of the audience” (p. 2).
How then can the museum provide the communityhasatidience, with an opportunity
to “generate the knowledge” without reaching outht® community’s locality? One may
further ask how many people visit the museum coppéw those with the potential to do
so. And of those that visit, how many can readvenehave the time to read the captions
on the exhibitions? These and many other questemind us that there should be more
to museum education than permanent exhibitionsinvithuseum buildings. The major
challenges in current museum education approaces o do with issues of access by
the community, presentation of materials in a fdrthat can easily be understood by the
audience, and encouraging community participationtie preparation of museum
education content. Walsh (1992) challenges musearfise concerned with developing
exhibitions which do not assume the public’s apiid read displays” (p. 172).

Museum visitors in many parts of the world areusficed by what the museum has to
offer. Currently, “most museums are very conscithet they need to expand their
audiences and to be of relevance to more partshaf supporting constituencies”
(Hooper-Greenhill, 1994, p. 143). In this realisatimuseums have tended to take their
staff and collections outside, into the commun#ytces, schools and day centres (ibid).
This approach was seen as being one of the invevatays to broaden the museum
audiences. However, it has had its challenges,mgrigom associated costs, inadequate
human resource, and how to engage the communitgniributing to the content to be
exhibited for learning.
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With these changes in mind, one could still askualtbe implications of any selected
method of museum education on the overall perfoomaf the museums. For instance,
what are the budget implications as a result ofstflected education approach; and how
does the content relate to the context of the coniimto whom the exhibition has been
(or is to be) displayed? These questions invitesdvesponses and a further thought of

other ways of conducting museum education.

2.5.1 Strategies of museum education

There are several strategies employed by museun@tiying out their role of education.
One of the major methods is the use of permanehib#ons mounted within the
museum building. The exhibits would take differéatms ranging from photographs to
actual specimens (for example skull, skin, and)rdihe exhibited items will usually be
accompanied by a caption that gives a summaryfofriration about that particular item.
While this method has been used for a long time @modes to be effective (Hooper-
Greenhill, 1992), it does not address the issuaudeum visitors who may not be able to
read or write. Even for those that may be litesame of the exhibitions may contain
literature that may not be in their language (@ kmnguage they can read and write). In

some cases the language used may even be tood&dionisome visitors to understand.

Apart from permanent exhibitions, the museum ueegpbrary exhibitions for education
purposes (Hooper-Greenhill, 1992; 1994). A tempomrxhibition is different from a

permanent one in the sense that usually it focosea specific subject and lasts for a
limited period of time on display. However, like pgrmanent exhibition, it also has

captions and materials on display.

Other methods that are not so commonly used inatudeeach programmes where the
‘museum’ virtually moves to the community to engdlge community members in their
locality, using exhibits, or videos as well as coctthg workshops. In the outreach
programmes “the activities and events are orgariigetthe museum, but take place in a
community venue such as a shopping centre, a schdolHooper-Greenhill, 1994, p.
52). Hooper-Greenhill (ibid) also notes that “someseums have established mobile

museums that carry collections and events to hgusstates, school play-grounds ...” (p.
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52). The challenge with this kind of outreach whdgaling with environment and
sustainability issues is that environment and suashdlity issues are different from one
community setup to another. And the preparatioouwfeach materials to suit different

communities can be a costly undertaking.

2.6 STRATEGIES OF RADIO’S USE

The purposes of radio as a development communicétia have been identified as: “to
motivate; to inform; to teach; and to change behai(Jamison & McAnany, 1978, p.
18). Jamison and McAnany (ibid) describe a stratdgwdio’s use as “the way in which
radio and other resources are organized to achilevepurposes” (p. 18) as outlined
above. There are three basic strategies used io @dgramming: open broadcast,

through radio listening groups, and through theafssampaigns.

Radio has the flexibility for playing various rolesch as being “a means for the rapid
dissemination of key information, in a great maagduages and in geographically vast
or restricted areas”; and being “a platform forlaljme and debate among development
stakeholders” (libouda, 2003, p.7). As a resulticadas been employed in many
situations mainly for information disseminations lise in educational programming is

slowly increasing in many countries.

The use of radio for education purposes has sagmfi advantages over other forms of
media. Some of the comparative advantages of contymawlio over other media are; “it

is cost-effective, for those who run the stationl &me audiences and it is ideal for [a]
huge illiterate population that still remains magized, especially in the rural areas of
the third world” (Noronha, 2003, p. 2168). Additally, the community can use their

local language to communicate through radio, ansluah, “its language and context can
be made most suited to local needs; and it is aaketo local practices, traditions and
culture” (ibid). Jamison and McAnany (1978) arghatt‘radio should generally be the

medium of choice in low-income countries if an &lecic medium is to be used at all”
(p- 35).
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Jamison and McAnany state thaipen broadcastingencompasses all of those radio
uses that concentrate on producing and broadcatengadio messages, but do nothing
to organize or send supporting material to audieficg. 19). It is message-centred,
usually aimed at motivating listeners, and gettiegpss modest amounts of information
(ibid, p. 66). This strategy is the major way inigfh national radio broadcasting is
operating. However, recent trends have shown ameased desire to maintain

community links with radio for follow-up in programng.

According to Jamison and McAnany (1978gdular listening groups refers to the use
of radio that calls for the organisation, supeonsiand support of local listening groups
that meet regularly to discuss and often act upenradio messages” (p. 19). It focuses
on both the message and the audience’s perspeetinesesponses to the broadcasting.
Examples of regular listening groups include rafdion forum and radio schools. This
strategy requires huge resources to set-up thegrand interest the members to be part
of the radio activities. It is, however, a veryesffive and fairly cheap approach in the
long term. Many of the community radio stations ewpthis strategy in their

programming.

The other strategy used in radio programming isway of campaigns. “Campaigns
combine many of the features of the other two aateg [radio listening groups and open
broadcasting], but extend over a short periodroét(3 to 6 months), focus on a specific
topic, and have only a limited set of objectiveddrfison & McAnany, 1978, p. 19). Its
major characteristic is that it makes a concerféatte'to motivate and involve a large

portion of the population in its activities” (ibi@, 72).

2.6.1 Education through radio

Classroom education, especially in Africa and otdeweloping countries, has not
reached all the potential learners. Many of thesmtries are still struggling to make this
education universally available. This is despite world declaration on ‘Education for
All" article 1, which states that “every person hild, youth and adult — shall be able to
benefit from educational opportunities designetheet their basic learning needs” (EFA,

n.d). Southern Africa and other developing coustsgll have challenges ranging from
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human resource, educational materials and infretsire, “logistical difficulties working
with very rural communities and low levels of lgey and capacity at community level”
(Lotz-Sisitka et al., 2006. p. 9), and as a rethdtprovision of ‘education for all’ remains
a far-fetched desire. However, in the recent paggrmation and communication
technologies such as radio have been used for edigaurposes, and have shown
potential to improve accessibility and quality oflueation especially to rural

communities.

Education through radio is one of the methods liaae been used since the early 1940s
to address issues of access to education and teyagricultural messages to mostly
rural communities (Jamison & McAnany, 1978). Th@nh of education has taken
various designs from one situation to another, aner time the formats have been
improving. “In some cases it is supported by the 0§ printed materials, by local
discussion groups ...” and sometimes it is “desigeedas to permit and encourage
listener reaction and comment” (Nwaerondu & Thonmmpsi®87. n.p). Nwaerondu and
Thompson (ibid) further note that in some casesation through radio provides the
audience with an opportunity to “raise questiond smreceive feedback” (see Section
4.2.9). This therefore indicates that through ratiere are opportunities for community

engagement in the learning process.

Alumuku (2006) observes that community radios angally small and organised in such
a way to respond to the specific needs of the grats communities. This is one of the
factors making community radio suitable for envir@ntal learning since environment
and sustainability issues are different from orgcelto another. The understanding of
how community radios operate with regard to commyuparticipation in programme

preparation can provide for ‘community generatedrenmental education content’. As

such, one needs to understand fully the educatipr@yramming practices of these
community radio stations in order to effectivelygage them in environment and

sustainability learning.

While education through radio, especially commumnégtio, can be a response to issues

of access and improving quality of education infdrenal school system, it could also be
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the response to challenges of poverty and otheilo-®mological challenges in the
community at large. Alumuku (2006) observes thabugh community radio, “specific
problems can be analysed, remedies discussedhasel inost affected — or who can help
with the solution — mobilised to collective actiof’. 40). The significance of community
radio in this regard is that it is characterised'thg active participation of the community
in the whole process of creating news, informati@mtertainment and cultural
programming, with an emphasis on local issues amd¢erns” (Alumuku, 2006, P. 46).
With regard to education for sustainable develogm@SD) these participatory
approaches and methods are seen to be importémilding capacity for action-taking,
and also for ensuring ownership and longer terraguability of initiatives (Lotz-Sisitka
et al., 2006, p. 15). The use of radio for educaparposes provides the opportunity for
wider community participation in addressing locahmunity concerns.

2.7 ENGAGING LISTENERS IN EDUCATION THROUGH RADIO

Listener engagement in education through radio keyafactor if radio is to respond to
local community needs, as identified by the locahmunity. The purpose of education
broadcast is to bring about desirable changes mnumities to foster community
development. Manyozo (2005) describes developmestdeasting as:

the strategic theory-based and methods-driven emmaat of broadcasting

media and technology as both support and maincgzatory interventions in

building local capacity, strengthening local demismaking structures, reducing
illiteracy, poverty and improving socio-economiogth (p. 3).

From this description it appears that communityeligwment is the focus of activities in
development broadcasting. Through community raidieas are provided, relationships
are facilitated and collaboration is promoted, wWhénhances the process of change and
development (Alumuku, 2006). The strengtheningoofl decision making structures is
highly desired to bring about effective communityartipation in community
development issues. Manyozo (2005) further notest tltentral to development
broadcasting practices is the community ownershiadio programmes and structures,
in which participation is both an interaction, fleand sharing of local knowledge and

experiences” (p. 3). Therefore, the significancecommunity broadcasting is that it

25



offers a communication channel, especially to tlalrcommunity who usually have

limited means of communication.

Rural education broadcast has been conceived asofusdio for non-formal education
purposes primarily to support planned social changkee rural setting” (Librero, as cited
in Manyozo, 2005, p. 2). With the development omoaunity radio in both rural and
urban areas, its role in education has continuethetcof significance to community
development. For instance, Russo (2002), in repprthe activities of the Ecological
Youth of Angola (JEA), stated that all their ragdoogrammes encouraged people to
present their opinion, concerns and problems. énpfocess of sharing these opinions
and concerns “possible solutions are always foamd where necessary referrals, to
other people or institutions, are provided” (p. .8®) this way the approach to
development takes on board wide sources of cotiial Issues are raised by the
community, and solutions are suggested by eitreesiime community or another part of

society.

Community radio stations have involved the commuimt radio activities in various

ways. One of the ways is the use of volunteer lrastégrs as well as through Radio
Listener Clubs (RLC) or what other scholars haverred to as radio forums (Jamison &
McAnany, 1978) or radio listening groups. In thdldaing sections | discuss three
methods of education through radio — the InteraclRadio Instruction, Radio Farm

Forum and Radio Listener Clubs.

2.7.1 Interactive Radio Instruction

Bosch (1997) looked at one approach to educaticugfh radio called Interactive Radio

Instruction (IRI). In this study Bosch (ibid) det@s IRI as “a methodology designed to
turn a typically one way technology into a tool #utive learning inside and outside the
classroom....” (p. 1). In this approach the messadgdse learned are delivered by the
‘audio teacher’ “through radio or audio cassetteJ alassroom activities carried out by
the learners are carefully integrated” (lbid). Thisthod can be used for both formal and
non-formal learning environments. An understandifithis approach is important to my

study because museum education in general, andfisg environmental education,
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through outreach programmes is essentially nondgrithough formal elements can
easily be integrated. In addition IRl can be maderementertaining and culturally

appropriate. The IRI programmes need to be engagahgyant and appropriate (Bosch,
1997). For instance, Bosch (1997) refers to enwiremal education programmes in
Costa Rica where a soap opera was adopted, whidl tha programmes popular. Bosch
(ibid) however cautions that “it is difficult to pithe success of the IRl methodology on
any one characteristic” (p. 6). IRl programming Itasstrength based on two factors —
“low cost and high reach” (Bosch, 1997. p. 3). Ehdactors are significant for

environmental education in southern Africa.

2.7.2 Radio farm forums and Radio Listener Clubs (RLC)

The process of learning through radio has been usedany countries. One major
feature observed in some of these countries isttiegt have involved some form of
mediating arrangement in the form of Radio Liste@kibs or Radio Forums. According
to Rogers et al. (cited in Jamison & McAnany, 1978)

a radio forum is a small listening group that meetgularly in order to receive
special radio programmes, which members then disdDs the basis of the
programme and discussion, they decide what typesl@fant action to take (p.
85).

The key aspects of this description are that mesmmeeet regularly and have an
opportunity to deliberate the issues raised inpitogrammes which may result in group
decision and/or common action. It is through deblien that learning could take place.

The history of using radio for agricultural purpsdeas equally been reported in many
parts of the world. In India a study by Paul Nelr@s cited in Nwaerondu & Thompson,
1987) looked at the effects of Farm Radio Forumjdetoand he found that “forum

members learned much more about the topics undeusBion than did adults in villages
without forums” (n.p). Nwaerondu and Thompson (19880 cite the study conducted
by Jain (1969) on the effects of rural radio forumwhich *“the results showed that
group listening followed by group discussion wasrenmfluential in changing beliefs

and attitudes towards innovation than was groupgeriag without discussion”
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(Nwaerondu & Thompson, 1987, n.p). In addition, sostudies (Sweeney & Parlato,
cited in Nwaerondu & Thompson, 1987) concluded ttatlio plays an effective

educational role both as the sole medium or inwmetjon with print and group support”

(n.p).

In the case of radio farm forums, the radio braeatics facilitated by extension officers
and by “featuring field reports like interviews wisuccessful farmers ...” (Manyozo,
2005, p. 4). In this way there is interaction bedwéhe extension officers and the farmers
in the field, as well as with the featured progragsmon radio. Under the farm forums the
purpose of the broadcast is to give the farming roomity short and to-the-point
information segments aimed at improving agricultaaput (libouda, 2003, p. 2). This
level of interaction involves the wider communitydareaches out to many individuals.
The levels of interaction through radio have nowrbenhanced due to improvements in
technology. For example, the listeners are abtaloby telephone) the radio station just
as the radio programme is being transmitted. Is thiay, educational interaction is
improved, resulting in effective learning experiesic The farm forums were later

transformed into listening groups.

The use of Radio Listener Clubs needs to createortpmties for the audience to
effectively take part in the programming. In wordiwith communities on environmental
education issues, Russo (2002) recommends congjdéne community as partners
rather than target groups in programming. Basedhenexperience of the Ecological
Youth of Angola (JEA), Russo (2002) states that:

we have noticed that target-based approaches sefmomote dialogue and
participation and are therefore limited in enablipgblic participation in
decision-making processes. We have tried insteadrsider the audience of our
work as partners rather than targets (p. 92)

Similarly, Mchakulu (2007), commenting on the sfgraince of community participation

in Radio Listener Clubs observes that:

the Radio Listener Clubs present the local indigldwith an opportunity to
develop those skills necessary in an egalitariamesg including the ability to
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not only present one’s view but also to listenicaity to others and to deliberate
on both sides of an issue in order to arrive athist decision for all concerned
(p. 265).

However other scholars (Perraton, 1978) have ardgoadtrained facilitators must be
used in order to successfully utilize educatioralio. Perraton (1978) further notes that
group learning is more effective than individuari@ng; and that group discussion is an

effective method of learning from radio.

The studies by Mchakulu (2007) and Manyozo (2008) Radio Listener Clubs in
Malawi highlighted several activities undertakemotigh Radio Listener Clubs. While
Mchakulu (2007) and Manyozo (2005) undertook tadgtthe role of Radio Listener
Clubs in Malawi, they did not focus on how the coamity radio practice is undertaken
to engage the listeners in environmental educatidbheir focus was on youth
participation in Radio Listener Clubs, and peometced development, respectively. The
study on environmental education in museums throtagho seeks to address the
educational radio practices in community radio dmv these could be aligned to

museum environment and sustainability learning.

2.8 SOCIAL LEARNING

According to Glasser (2007), as long as learningnioviduals or collectives involves
some form of input drawn from others it is charastsl as social learning. His argument
is based on the understanding that as individuadsi@e in some form of learning, they
more frequently employ strategies that “rest oneameraction with living beings or, at
least, employing the artefacts (e.g. language,stobboks, drawings, videos, music
recordings, software, etc.) of living, or once tigj beings” (ibid p. 48). According to
Wals and van der Leij (2007) social leaning caretplace at different levels such as the
individual level, the level of a group or organieator at the level of networks of actors
and stakeholders (p. 18). As such social learnirayiges the opportunity to directly
engage both a broad range of perspectives and libeevmuman being. It therefore has
the potential to promote more open, equitable amdpetent learning processes (Glasser,
2007).
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Glasser (2007) further identifies active and passwecial learning, and characterises
listening to radio as a form of passive social neay, based on his observation that
passive social learning “does not require inputstha form of communication or
interaction —direct feedback- from other living tgs” (p. 49). | agree with Glasser
(2007) that learning taking place through radio siscial learning. However, as
Nwaerondu and Thompson (1987) note, in some cakesagon through radio provides
the audience with an opportunity to “raise questi@md to receive feedback” (n.p).
Community radio stations have structures in thenfaf Radio Listener Clubs which
provide almost immediate feedback to the radio amss through channels such as
telephone and letter writing. Even during open Hoaating, listeners can communicate
with the producers/presenters at radio statiorsstoquestions or make comments. This
form of participation is encouraged by radio prognae producers. The interactions
between radio and the listeners are planned anduesmged, and as such | argue that
Glasser’s (2007) view about radio listening beirfgran of passive social learning, based

on the idea of ‘direct feedback’ as a requiremeraty have to be revisited.

Additionally, Glasser (2007) identifies three categs of active social learning —
hierarchical, non-hierarchical and co-learning.reiiehical social learning considers one
individual or group to know better than the othesile in non-hierarchical social
learning the learners treat each other as part@rsghe other hand co-learning requires

team building and as such has the potential torgémaew knowledge (Glasser, 2007).

When people interact in the community, they inddtitdearn from one another. Some of
the strategies that people employ in learning isheltobservation, imitation, modelling,
self-instruction, conversation, and mentoring” (€3lar, 2007, p. 48). Social learning
involves aspects of modelling which has a tremeasdoultiplicative power (Bandura,
1977), and radio is one of the tools that are dsednhodelling practices and choices. In
addition, radio has the characteristic of broadiegsiniform messages to many people at
the same time. In this case then radio could bd ase tool to facilitate social learning.
Wals (2007) observes that:

through facilitated social learning, knowledge,ues and action competence can
develop in harmony to increase an individual's ograup’s possibilities to
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participate more fully and effectively in the rasiodbn of emerging personal,
organisational and/or societal issues (p. 19).

According to Wals and Heymann (2004) “in socialrfeag the interactions between
people are viewed as possibilities or opportunitiesmeaningful learning” (p. 9). They
further view social learning as “an intentionalleated purposeful learning process that
hinges on the presence of the ‘other’ or ‘othefgsid). With this in mind, social learning
therefore should provide space for dialogue andha&xge of ideas and feelings such that
each participant benefits from the presence of ‘titleer’. As Kozulin, (as cited in
Daniels, 2008) observes, in learning interactiom® @f the possible generators of
consciousness is “the social environment and eapees of others” (p. 8). Kozulin (ibid)
further emphasises that “an individual becomes awsdrhim or herself only in and
through interactions with others” (p. 8). Such rat#ions are beneficial in environment
and sustainability learning because they facilititdogue and exchange of experiences
and ideas to bring about learning and practice gdan

Sharing experiences is a significant undertakingefforts to address environmental
issues because these issues require wider patiticipa effectively manage them. This
follows from the observation by Dyball, Brown ancéf (2007) that “environmental
problems inevitably demand cooperation betweennabeu of different groups operating
at a number of different levels, including indivadu community, specialist, and
government” (p. 181). Similarly, in the southernriéén context, the Southern African
Development Community Regional Environmental Edoca Programme ESD
consultation process recommended that Environment @ustainable Development
(ESD) practices should include “working with diett learner groups in different
learning environments” and that this learning sbaalolve “participatory, active and
learner-centred methodologies” (Lotz-Sisitka, QM&umede & Pesanayi, 2006, p. 12).
In this regard every member of the community iseeted to take part in environment
and sustainability learning and contribute to é¢fdo make the world a better place to
live in. Therefore, the learning community can bdaage as one decides to make it. The

challenge is to come up with different approactesetirning that would suit various
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community groups. Social learning through radiogoaonming is one approach that can

be used to address the learning needs of diffgrentps in a community.

Dyball, Brown and Keen (2007) highlight ‘reflectioms one of what they call “the five

braided strands of social learning” (p. 183). Teptend that “reflecting on the value of
what we know and how we know it leads to new urnidedings and is a crucial

component of successful social learning” (p. 188Yhen a community shares
experiences, the level of engagement and the diyerfsexperiences have an impact on
the kind of reflection that the participants engageThe higher the diversity, the more
challenging the engagement is likely to be, and wag to increase this diversity is
through radio, as it reaches out to many at theest@me. It can reach people living in

remote rural areas in their own languages anddm(&reeplay Foundation, 2009).

In communities where children have access to lagrrfrom informal community
involvement, learning through keen observation drslening in anticipation of
participation is valued and emphasized (RogoffaBige, Arauz & Angelillo, 2003). In
Zambia learning through listening to radio as ailarar group builds on the cultural
approach to learning where children are expectéeltm from older people by observing
[watching and listening] what the adults are doargtalking about. As Rogoff et al.
(2003) argue, “an emphasis on learning throughninparticipation ... fits especially
with the practices of cultural communities thattmoely include children in the mature
activities that are part of the community’s daif’l (p. 179). In the intent participation
tradition, experienced people play a guiding rééejlitating learners’ involvement and
often participating alongside learners (ibid). Sumh approach could be useful to
successful environment and sustainability effors the southern African context.
Therefore a clear understanding of social learr@pgroaches in community radio can

allow integration of environmental learning int@tbommunity radio programming.

2.8.1 Radio listening as a social process

In most rural communities, listening to radio p@gmes is a communal undertaking. A
family will normally listen to radio as an entity eonay be joined at times by other

community members that may not have radio sets iBhtommon for programmes that
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are well advertised or widely talked about, whichrmally would have captured
community interest. Examples would include spoddie drama and community
development orientated programmes. In this setepetis no age restriction and as such,
apart from learning that takes place through rattie, listeners learn from one another
through the discussions (formal or non-formal) thagually follow such radio
programmes (Manyozo, 2005). This form of learnirggrf one another in a community is

what has been referred to as social learning (V28B7; Glasser, 2007).

“In the field of environmental education, alongsi#ey concepts such as interest,
awareness and sensitivity, knowledge and undersigndttitudes and values, and skills,
participation remains enshrined as a key objedtarel approach for learning)” (Reid,
Nikel & Simovska, 2008, p. 37). The study of howe tmuseum can use radio to
undertake environmental education through outreativities can help address some of
these concepts. Above all it can address the toghassociated with the usual approach
to outreach programmes where museum staff have hisigally go out to the
communities for education activities. Such a stedp provide some insights on how
social learning in the communities, focussing oniremment and sustainability concerns,
could be enhanced through the museum outreach ggnmge. The use of community
radio might effectively deal with the many challesgacing the outreach programmes
because of ‘its effectiveness as a medium of in8tm and its widespread availability’
(Nwaerondu & Thompson, 1987).

2.9 CONCLUSION

In this chapter | have discussed the history amutest of the Livingstone Museum
education programmes and how education in musesmgndertaken. | have also
discussed the wider paradigm shifts in environmezdacation in the southern African
context, where the focus is on employing variouprepches that recognise the
importance of community contribution in addressiegvironment and sustainability
concerns. In addition | have discussed how radm been used for education purposes

and the ideas of social learning as it relatesaoning in communities.
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Radio has been used for educational purposes fory gaars now, with the major

developments taking place just after the First WaNar. Education through radio has
been used to address issues of access and costllagswelevance of the education
material to the context in which it is used. In tiext chapter | discuss the methodology |

employed in generating data about museum educatidrtommunity radio practice.
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CHAPTER 3
RESEARCH METHODOLOGY

3.1 INTRODUCTION

This chapter outlines the methodology used in teegation and management of data.
The study, as outlined in Chapter 1, looks at etilmcaprogramming practices in
community radio, and the museum education practithe methods took into account
the different settings in which the institutionsafved operate. The methods also focused
on specific radio programmes at each radio stdtipdata generation. The major method
used to generate the data was face-to-face semsisted interview. In addition, in this

chapter, issues of ethics and trustworthinesseotitita generation methods are discussed.

3.2 RESEARCH ORIENTATION

This study, as explained in Chapter 1 was meanevew the current practices and
challenges in museum education at Livingstone Munsand, alongside this, to try to
understand the educational practices in commuaitijyor stations, with a view to learn
how the museum could possibly work with radio intreach programmes on
environment and sustainability issues. This wonliive understanding how community
radio practitioners make meaning of what they dahwiegard to educational
programming. As such an interpretive case studyagmh was adopted. As indicated by
Janse van Rensburg (2001), using an interpretipeoaph provides an opportunity to
understand what is going on in the context of thuely\s Similarly, Terre-Blanche and
Durrheim (1999) argue that interpretive researcives to make sense of experiences,
feelings and social situations through studyingrthatural settings. Further, Connole
(1998) observes that the “interpretive approachcqda primary emphasis on
understanding what is going on in the situationemhthe researcher, can identify
patterns of meaning which emerge from them” (p. 14Xhis case | chose to study the
radio stations and the associated listener grotgsjnderstand how social learning
through radio programming takes place, and howiblysthis mode of learning could be

used by the Livingstone Museum to undertake enwmemtal education activities.
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In this study | considered the many years of braaticg of the community radio
stations, especially focussing on educational @nogning. | also took note of the mainly
rural communities that these community radio stetibroadcast to, their community
challenges and how the radio is still able to sedistenership from such communities. |
investigated how radio producers and managers wecertaking education radio
programming to ensure that learning takes placd, also how they get to know if
learning has indeed taken place. | investigatednteehanisms involved in getting the
feedback and the whole process of listener engagiemeadio programming. In addition
| investigated how the listeners engage with trdioratations, and in their view, how
learning takes place through radio. | did this adesng that it is the listeners who are
intended for the educational programmes and,ihprtant to understand their view and

what their understanding of education through raslio

3.3 CHOICE OF STUDY APPROACH

In this study | chose to work with listener grougssociated with community radio
stations in order to understand how learning tglase and what role Radio Listener
Clubs (RLC) play in education radio programminglecided to focus my attention on
certain specific educational radio programmes the# the selected radio stations. | did
this based on my initial enquiry during the plamnstage of the study, about how Radio
Listener Clubs operate with regard to listeningddio programmes. The approach in
focusing on certain specific radio programmes waamhto yield more information since
the inquiry indicated that members of Radio ListeGibs listen as a group to specific
programmes. As a result, at Dzimwe Community Radlipcussed on a programme
looking at environmental conservation, while at RaMlusi-o-tunya my focus was a
radio programme called ‘Our Family’. At Chikuni Camnity Radio my focus was two
pronged, addressing mainly the operations of td®rschools and the general operations
of Radio Listener Clubs. These clubs are directloived in radio programming at the
radio stations. At both the museum and radio statib worked with managers and
producers of programmes, and education personnged an interpretive case study

approach (see Section 3.4).
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3.4 DESCRIPTION OF THE RESEARCH METHOD

The research is conducted as a qualitative casly stithin the interpretive tradition
(Yin, 1993; Gillham, 2000; Gerring, 2007). Simo28@9) describes case study research
as “that process of conducting systematic, critingliry into a phenomenon of choice
and generating understanding to contribute to catival public knowledge of the topic”
(p. 18). This study employs what Stake (2000) eeferas ‘collective case study’ (multi-
site qualitative research) wheee researcher may jointly study a phenomer{ory
emphasis) in my case, community radio practice and envirorsaelearning at the
Livingstone Museum. According to Stake (ibid) aleclive case study is undertaken
when one wants to understand phenomenon basecaalieetion of cases. Stake (2000)
argues further that the cases in collective casdystare chosen because it is believed
that understanding them will lead to better un@erding, perhaps better theorising, about
a still larger collection of cases” (p. 437). Theeds of such a study is the phenomenon
and not the individual cases themselves. In takimg approach of looking at three
‘cases’ of radio practice | also draw on Yin (2008jo states that “case studies can cover
multiple cases and then draw a single set of “ecas®” conclusions” (p. 20). In other

words lessons can be drawn about a particular phenon from across several cases.

Yin (2009) defines a case study as “an empiriagliiry that investigates a contemporary
phenomenon in depth and within its real-life cottesspecially when the boundaries
between phenomenon and context are not clearlyeeviqp. 18). Similarly, Gillham
(2000) describes a case study as one which inastiga unit of human activity which
can only be studied or understood in context, tewan specific research questions,
drawing on evidence from within the case settingisTstudy is trying to understand
community radio practice within context, in an atp to shift the focus of Livingstone
Museum outreach education from that involving ptgisimovement of personnel and
materials from one place to another, which hassasrfinancial implications, to one that
uses radio, and reaching out to many.

| adopted a collective case study approach to trg eapture a wider variety of
community radio practices, drawing on the diversifythe operational contexts of the

radio stations involved.
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In the process of developing the case studiesd aseeral data collection techniques to
generate the necessary data to respond to theclespeestions. In the following section

| discuss these data generation techniques.

3.5 DATA GENERATION

In generating information for this study | usedethmmain methods: face-to-face semi-
structured interviews, document analysis and ategfya workshop. | worked with
museum education and research staff and managersmunity radio managers,
producers and presenters, as well as represerstafioen community radio listener
groups. The data generation process was undertakéwo phases. The first phase
involved interviews and document analysis, anceitegated data that fed into the second

phase which involved a strategy workshop.

3.5.1 Interviews

Simons (2009) compares the interview with other hodés of generating data and
observes that, “interviews enabthe researcherto get to core issues in the case more
quickly and in greater depth, to probe motivatitm,ask follow-up questions and to
facilitate individuals telling their stories” (p.34 my emphasis). Similarly, Ary, Jacobs,
Razavieh, and Sorensen (2006) note that an interliees the advantage of supplying
large volumes of in-depth data rather quickly. Adoog to Gillham (2000) interviews
are suitable for use “when a researcher has qusstiat are mainly ‘open’ and require
an extended response with prompts and probes flemrésearcher to clarify the
answers” (p.62). Gillham (ibid) further notes tli@te-to-face interview has its strength
in the ‘richness’ of the communication that is pbks Similarly, Merriam (2001)
observes that the use of face-to-face intervieloved the researcher to respond to the
situation at hand, to the emerging worldview of tespondent, and to new ideas on the
topic” (p. 74). In this study all the questions dkad were open-ended and required
explanations. Therefore the face-to-face interviaging semi-structured interview

schedule was the most suitable approach for dawargon.

In my preparation for the interviews | developedemi-structured interview schedule

and piloted it with environmental educators withive Environment and Sustainability
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Unit at Rhodes University and a museum practiti@tex local museum in Grahamstown,
South Africa. This exercise provided me with an apynity to gauge how clear my
guestions were, and whether my interviewees wouldetstand the questions to mean
what | intended to find out. Based on the commearid responses from my pilot
respondents | amended the schedule and some queestaoe either rephrased or merged
to make them easier to understand, at the same dap&ring the essence of the

guestions.

In this study | interviewed a total of twenty tw22 individuals. At Dzimwe community
Radio Station | interviewed three people (codedRBd-1; RDI-2; RDI-3); at Chikuni
Community Radio | interviewed four radio affiliatetiaff (coded as RC-1;RC-2; RC-3;
RC-4) and two from Radio Listener Clubs (coded @&s3R RC-6), while at Radio Musi-
o-tunya | interviewed four radio affiliated staffoded as RM-1; RM-2; RM-3; RM-4)
and six individuals from Radio Listener Clubs (co@s RM-5;RM-6;RM-7; RM-8; RM-
9; RM-10). The other three interviews were conddictéth Livingstone Museum Staff
(coded as MI-1; MI-2; MI-3).

The three interviewees from Dzimwe Community Rad@e chosen on the basis of the
work they do within the operations of the radiotista One of the respondents was
chosen from management in order to obtain insights the community radio
programming and challenges thereof. The other terviewees were chosen because
they are producers and presenters, and each oftiadnwvorked with the environmental
education programmes at Dzimwe Community Radio,ctwhivas the programme |

focussed on in choosing Dzimwe as a study site.

Chikuni Community Radio was equally chosen on thesid of its educational

programmes and to provide the Zambian experienbe dducation programmes at
Chikuni Community Radio are coordinated from twaglas — the Catholic Church Parish
(who are the owners of the radio station) and tlem@unity Radio. As such |

interviewed the education programmes coordinators the parish and the radio station,
radio programme producers and managers, and repases from Radio Listener

Clubs.
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At Radio Musi-o-tunya | interviewed three produceasd one education programme
coordinator working with a funding organisation finked to the education programmes
at Radio Musi-o-tunya. This choice was on the ba$ishe work being done in one
education radio programme calle@ur Family. In addition | interviewed six
representatives from Radio Listener Clubs who dse directly involved with the

operations of th®ur Familyprogramme.

In conducting all my interviews | firstly explaingéd the management of the institutions
involved and the individual interviewees why | waahtto interview people and what the
focus and purpose of my study was (see Section. Jfigy all accepted to be

interviewed. During the interviews, with the persis of the interviewee, | recorded the
interview and later transcribed the outcome to gmretext. After transcribing the

interview, | showed it to the interviewees for coemts and/or adjustment in a process
referred to as member checking. The purpose of¢rdring the interview was to create a
document which is easier to work with (see appeddipand to ensure that | capture all
the information that emerges from the interviewn{@ns, 2009). In addition, | had to take

field notes which equally assisted me in writings tleport.

The interview technique is suitable for this stumycause the study draws on people’s
experiences in their practice, which can be difidlyeunderstood by individuals even

when operating under similar circumstances.

3.5.2 Document analysis

In this study | came across a limited amount oévaht documents. | searched the few
documents obtained from all study sites for cluesriderstand the practices and values
of the organisations involved (Simons, 2009). Whiteument analysis is often a useful
precursor to observing and interviewing, | only @g@ed to obtain most of the documents
at the time | was conducting the interviews. Theuwtoent analysis method is useful
because it brings out some of the issues that nahyb@ remembered easily by the

interviewees.
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In almost all the institutions | worked with, theaiments readily available were mainly
minutes of meetings and quarterly and annual repdrhese documents essentially
addressed what was being done, and not how and iwlas being done, in the
institution. This study was more interested in renucation practices are conducted, and
why they are done in particular ways, an aspectlvmany of the documents could not

address.

In order to generate data from documents, | prepdozument analysis schedules (see
appendix 6) in which | identified the data on thesis of the themes generated from
interview data (see Table 3.1). In the scheduidicated what data | found, and also the

meaning of the identified data item in relationmyg research questions.

Table 3. 1 Summary of themes

Category Sub-category

Education programme format * Field recorded programmes by producers

* Programme content initiated by community,
followed by expert commentary

* Use of externally produced programmes

* Using magazine format

* Working with questions in programmes

* Working with groups

* Using interviews both in studio and in the
field.

» Interactive Radio Instruction (IRI)

Radio programme production in * Using interviews and group discussions
community radio « Recording of radio listener clubs by producer
* Programmes prepared by producers as well as

Radio Listener Clubs

Facilitating learning through » Distribution of radio sets
community radio ¢ Formation and training of RLCs

» Working with local community leadership
Working with questions in * Questions from production team to initiate
programme production debate

* Questions from listeners seeking clarification

Radio education through drama  « Drama to create suspense and arouse intefest
and stories « Community relate drama to life in community
» ltis easier to teach through drama and stor|es
» Drama and stories teach a wide age range
» Keeps the listener listening, and learning
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Working with groups in radio
programming

Groups encourage listening to radio
Facilitates community action-taking

In group people/communities learn from ea
other

Makes it easier for community and radio to
communicate

Learning through Radio Listene
Clubs (RLC)

=

RLC discuss the programme — relevance,
lessons learned, areas not clear ...

RLC ask and answer questions as a group
Taking action as a group following the
programme

Take part in programme through engageme
via phone, letters ...

Walk-in visits for clarification of issues
discussed on radio

nt

Does learning through radio
really take place?

Action taken after programmes: Dzimwe- tre
planting; Chikuni- radio school results,
reduced child abuse; Musi-o-tunya- building
nursery school, fighting property grabbing

Feedback mechanism

Through telephone

Through letters from listeners

Through field recordings by producers,
coordinators etc

Through special radio programmes
Through Radio Listener Clubs
Through news gatherers

Through feedback forms

Challenges in education radio
programming

Low funding

Inadequate equipment

Lack of adequately trained personnel
Difficult to find able and willing resource
persons

3.56.3 Strategy workshop

The interviews were followed by preliminary databsis which led to the identification

of preliminary themes. The information generateds Wlaen used during the strategy

workshop involving Radio Musi-o-tunya and LivingseoMuseum staff (see appendix 4).

These two institutions were selected for the wookshecause they are the focus of the

study; and the aim of the strategy workshop waselain insights as to how the two
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institutions could work together, in a partnersfopmat, to engage the community in

environment and sustainability issues.

Fleming (1997) defines a workshop as a particigatearning meeting that empowers
people through active sharing of knowledge, skiltel experiences. In this workshop |
wanted the participants to engage fully in the ulston with a clear understanding of the
research purpose. | presented an overview of theareh proposal, highlighting what |
intended to do and why the research was being abedul then invited the participants
to ask questions or make comments about it. Theredf presented the preliminary
research findings which focused on how museum euuncds undertaken; radio
programmes format and preparation; community inewilgnt; how feedback is obtained
by both the radio and the museum; and what chakerge faced by both the museum
and the radio (see appendices 2 and 3). This ppdegdped me prepare the participants
for engagement in the next phase of the workshoplsb helped me to involve the
participants in what is referred to as ‘member-&iveg (Stake, 1995) to see the validity

of what | had captured about their education pcasti

| then used coloured sweets to arrange the workghadjicipants into four groups with
four members each. This method resulted in theiloligion of radio staff into different
groups, which was desirable because there weretbrdg of them, but it happened by
chance. The Livingstone Museum had 12 participaitsthe workshop. The low
representation by the radio staff is due to the tawmber of employees at the radio

station.
In this workshop, the following three basic quessiovere asked:

1. Isit possible that the radio could work with thesaum to prepare educational
programmes? If so: what should be done? Why shbbkldone? How can it be

done?

2. lIs it possible that the museum can work with radiengage the community in
environment & sustainability issues? If so: whatldld be done? Why should it

be done? How can it be done?
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3. Is it possible that the museum and radio could wogdether to reduce the cost of

educational programming both museum & radio station? If so: what shdugd

done? why should it be done? how can it be done?

The resulting data was captured using video andoatetording. In addition, the
participants, while working in groups were requddtewrite down the outcomes of their
discussion which they later presented to all thekalwop participants. The presentations

were followed by an open discussion.

The strategy workshop provided the participant$ it opportunity to better understand
the study and how it was intended for use in the imstitutions. This understanding

encouraged input into the deliberations that foddvin the workshop.

3.6 SAMPLING TECHNIQUE

Purposeful (purposive) sampling as defined by B§k888) is sampling that is done by a
researcher to choose participants after takingantmunt the most desired characteristics
to recruit a sample of respondents. According thédo Manion and Morrison (2007),
purposive sampling includes the selection of caskgh show characteristics which
meet the specific needs of the research. It is tisedrder to discover, understand, and
gain insights ...” (Merriam, 2001. P.61) about giienomenon under study. As explained
in Chapter 1, in this study the suitable cases weose involving community radio
practice, with a history of working on environmeartd sustainability issues, and the
Livingstone Museum. In these cases the suitablporetlents were community radio
broadcasters (producers, presenters and admiorsfratommunity radio listeners from
radio listener clubs, and museum educators, rdse@@nd administrators. They were
selected on the basis of what they do in relatoaither the radio or the museum as the
case may be. The identified respondents expresgiogness to take part in the study
and to have the interviews audio-recorded. Thigptance was confirmed by the signing

of a consent form (see appendix 7).
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3.7 DATA ANALYSIS

As part of my data management, | transcribed all ititerviews to create documents
which made it easier to carryout content analyRakptsoane & Rakotsoane, 2006).
“The essence of content analysis is identifysudpstantivestatements — statements that
really say something” (Gillham, 2000. p. 71). lemrised the data into limited themes
through a process of coding (Rakotsoane & Rakots02006. p. 25) (see appendix 1).
Coding is the core of qualitative analysis andudels the identification of categories and
themes and their refinement (Ary et al., 2006,92)4The process of coding could not be
undertaken in the field due to limitations of timBo some extent, this affected the
possible adjustments | could have made in the Ktages of data generation. However,
themes were identified based on the entire datargesd across the cases studied. This

therefore implies that the data was analysed theatiyt

Bassey (1999) advises that case study work geseaal®st of raw data which has to be
organised to draw meaningful statements througa daslysis that condenses it. In this
study | read and re-read the data from interviedeguments, workshop and my field

notes, and formulated analytical memos (see appesd and 3) that | felt captured the
meaning of the data with respect to the researeltgns. | used coloured highlighters to
assign data items, which were coded, to themesdddathe four workshop groups as SG-
1, SG-2, SG-3 and SG-4. Through coding | recogn@sesl of the ethical dimensions to

keep the identity of the resource persons private.

The process of re-reading allowed me to re-phrask raerge, sometimes completely
rejecting earlier statements. Using the analyticamos, | generated analytical statements

that were” tested against the data” (Bassey, 1898]; see also Section.5.2)

The process of identifying themes kept changinghasissues became more and more
clear over time. Some earlier themes had to be edendnile new ones in some cases had
to be created. This process allowed for smooth gemant of what would otherwise

have been overwhelming data.
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3.8 ETHICAL CONSIDERATIONS

Ethics are an important aspect of qualitative prieive research. In this research |
employed the advice from Bassey (1999) to recoghisenitial ownership of the data by
the participants and their entitlement to dignitydgrivacy. The participants have the
right to self-determination (Cohen, Manion, & Maoih, 2007). | sought the permission
of the institutions and people who were involvedhe study, and stressed that they had
the right to either take part in the research dr halso indicated that as participants they
had the right to opt out of the research at anyetshould they feel uncomfortable.
Further, 1 explained that the information obtainedthis exercise shall be used for
research purposes focussing on issues, and thasnafrthe participants would not be
revealed. | assured the participants that the eemésearch process is not expected to
cause any harm to any of the participating insthg and individuals. Through this

process | obtained what is referred to as inforowtsent.

Informed consent refers to the “ knowing consentingfividuals to participate as an
exercise of their choice, free from any elementrafid, deceit, duress, or similar unfair
inducement or manipulation” (Berg, 2004. p. 64)tHis study letters were written to the
Directors and Station Managers of the instituti@@smarked for study (three radio
stations, one non-governmental organisation and useom), following the initial

telephone contacts with the same institutions. [Etter also explained that the potential
research participants were free to take part orlnforther explained that the identity of

participants would be withheld.

During the visits to the study sites for data adilen, | explained the research to each
selected participant and indicated that they wee fo either take part or not. In this way
| respected their democratic right to choose whethigive information or not (Bassey,
1999). All the participants accepted to take pathe study.

As a way to ensure that | captured the views ofréspondents correctly, | showed the
interview scripts to them. In this way | confirmédat what | captured was a true

representation of what they meant in the inter(iBassey, 1999).
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3.9 VALIDITY AND TRUSTWORTHINESS

As indicated above, the data collection involvedudnent analysis and interviews. The
use of two or more methods of data collection ie #tudy of some aspect of human
behaviour is referred to as triangulation (Cohenale 2000). Similarly, Miles and
Huberman (1994) describe triangulation as “ a wayget to the findings in the first
place, by seeing or hearing multiple instancest dfom different sources by different
methods and by squaring the findings with otherseids to be squared with” (p. 267).
Triangulation provides an opportunity to look a¢ tame issue from different positions,
which enhances its trustworthiness. As Stake (2@®erves “triangulation has been
generally considered a process of using multiptegpions to clarify meaning, verifying
the repeatability of an observation or interpretati(p. 443). It reduces the likelihood of
misinterpretation of the collected data.

| employed methodological triangulation where Idisiscument analysis and interviews
to increase confidence in my interpretation of da¢a (Stake, 1995). In addition, each
transcription of the interview was verified by timterviewee in a process referred to as
‘member checking’ibid). A draft of the preliminary findings was then geated to the

Livingstone Museum and the Radio Musi-o-tunya sth#t participated in the research
(see Section 3.5.3). This provided an opporturotytiie participants to make comments
and suggestions about the findings. In this waytdnaled to the issue of accuracy and

validity of the data collected.

With regard to the community radio practices, tlse of data from three radio stations
addressing the same issue of practice further geavifor the reliability of the data
generated. In saying this, | fully recognise thegility of the different settings in which
the radio stations operate influencing the prastid#ferently. However, the basic

approaches to the educational practices were thesfof the study.

The other challenge to validity of the data aribesause | have worked with both the
Livingstone Museum and Radio Musi-o-tunya. The ofkeore than one method is one
way | attempted to take care of validity. | alseivetd to work professionally and

reflexively as a researcher to minimise bias indata collection and interpretation.
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3.10 CONCLUDING SUMMARY

In this chapter | have described the orientatiorthef study and the methods used to
generate the data. The main method was throughtdafaee interviews. In addition |
have explained how | took care of issues of validitd trustworthiness of the study data.
| have also explained how the samples were selestddhe reasons for choosing both
the study sites and the study participants. In taddil have highlighted the themes
identified during the study. In the following chapt present the data generated from the
participating institutions, starting with the radsiations and then the Livingstone
Museum. The data from community radio stationsresented based on themes across

cases.
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CHAPTER 4

COMMUNITY RADIO PRACTICES AND MUSEUM EDUCATION

4.1

INTRODUCTION

In this chapter | present evidence from three comyuradio stations and the

Livingstone Museum about community radio practi@e@sdl museum education. As

indicated in the previous chapter, the data is dase interviews and analysis of

documents. The presentation is arranged in thrée seations. The first section (Section

4.2) presents evidence in relation to communityioragbucation practices while the

second (Section 4.3) focuses on Livingstone Museeducation practices. The

presentation in Section 4.2 covers the followingpar

The format and design of education programmes @io (gee Section 4.2.1)

How radio stations facilitate community learningésSection 4.2.2)

Programme production in community radio (see Secti@.3)

Working with questions in educational radio progna@s (see Section 4.2.4)

How radio works with drama and stories in educatigrogrammes (see Section
4.2.5)

How learning through Radio Listener Clubs (RLCdjeta place (see Section
4.2.6)

Programme advertising (see Section 4.2.7)

Evidence of learning through community radio (seeti®n 4.2.8)

Challenges in community radio educational prograngnisee Section 4.2.10).

The presentation in Section 4.3 covers the follgwin

Museum education through exhibitions (see Secti8ri}
Lectures/talks as an approach to museum educagenJection 4.3.3)
Outreach education activities in the museum (se&d®e4.3.4)

How the museum has used radio in the past (se®6dcB.5)

Challenges in museum education (see Section 4.3.6)
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This arrangement of the data is based on the arellytategories used, as reflected in
Table 3.1 (see also Sections 3.5 & 3.7)

The presentation of the evidence in this way seteeithiform a workshop (see Section
4.4) on museum education and the educational usadiod. The workshop involved a
group of staff from the Livingstone Museum and RadWusi-o-tunya. This was
conducted to inform the study and is reported ictiSe 4.4 and discussed in Chapter 5.

4.2 EDUCATION THROUGH RADIO

The investigation into the design and format ofisagrogrammes (this section) was
aimed at understanding the education practicesatteatised in community radio station
programming with a view to understanding how musezducation (see Section 4.3)
could use radio. | represent the evidence relaidtiis aspect through drawing on the
data from the three community radio stations. Tiret Section (4.2.1) represents data on
programme format and design for each of the ratitosns studied. The data includes
evidence from at least one programme per radidostawvith an environment and

sustainability focus (as described in Chapter 3).

4.2.1 Educational radio programme design and format in coxmunity radio
stations

4.2.1.1Radio Musi-o-tunya
Radio Musi-o-tunya has programming that focusegdurcating the community (RM-3;

RM-4). When asked about whether Radio Musi-o-tumgd education programmes, one
of the respondents explained: “we [Radio Musi-oyajrare here to educate, inform and
entertain so we want to cater for everyone. So dncation | would say all the
programmes are actually educative” (RM-3). Thisigms was also supported by
respondent RM-4 who said the radio station aimsbimging about sustainable

development in the community it serves.

Although all programming at Radio Musi-o-tunya @nsidered as being educational the
education programme of interest in this study wees ‘Our Family radio programme

whose focus is educating the public on matters rphans and vulnerable children
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(OVCs) and widows. Some of the components of thisgmmme focus entirely on
school going children, while others target the geheommunity. The programme is
designed using a magazine format, a practice thailves several different segments
within one programme. Under tH®ur Family” programme each topic is addressed
using three different but related programme apgrescOne of the production team
members explained: “First we have a drama on Morfda@0 [hrs], then on Tuesday
there is a [radio] lesson for the children whickesplace in class, then on Friday there is
a feedback from the community” (RM-6). Two otherogucers expanded on the

interrelatedness of the three components oQieFamilyradio programme as follows:

we have a radio drama which is listened to byctiramunity — the parents, the
guardians, the care-givers and also the childrand-then once they listened to
the radio drama the same topic is put in a schomjramme, in an Interactive
Radio Instruction [IRI] programme whereby theytdis to the same topic at
school (RM-2).

The third programme is a feedback programme. Thagramme, it comes as
feedback because of the Monday and Tuesday ongh&o the parents listen on
Monday with their children and then Tuesday chitdiearn in class more details
about the same subject that was being discussdtleidrama on Monday;

Friday, now we get experts to explain exactly wisasupposed to happen on
whatever issue it was, be it Will writing, be it ther to child relationship in

their house, ... (RM-3).

In this three-way system of programming, the drase#s the learning context for
discussion. It is aimed at depicting true life attans and then creating suspense in order
to generate debate among the listeners (RM-1; RM-2)

The Interactive Radio Instruction component targgthools and ensures interaction
among the learners. One of the producers commeh&td“because it is interactive we
ensure that it has a lot of segments for pupileradting. ... but there is a before
component, meaning that the pupils are forewarnedith information on the topic at
hand” (RM-2). Under the ‘before broadcast’ compdribe schoolteacher asks one of the
learners to summarise the drama that was broatteagtrevious day (RM-D6) which the

pupils would have listened to at home with the céghe family. In this way the pupils
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pay attention to the drama lessons as they arecegeo report to the teacher what they

have learned in the drama.

In the IRI lessons there is coordination betweenrtddio teacher and the class teacher.
“During the broadcast there will be interactive ssess where the [radio] teacher says
‘ask pupils to do this or ask pupils to come imtror ask questions to the pupils™ (RM-
2). As one of the respondents explained, the teafilvéher assists the learners to

understand the lesson:

If they [learners] didn’t understand whatever wappening in the drama the
teacher will help them understand. So it is a kofd programme where
instructions are given on radio and then the teaish#mere to guide the class on
what to do (RM-3).

Under the Our Family programme, Radio Musi-o-tunya is working with sébel

government and community schools.

These schools have been given teachers’ guid&he school based programme
Is running on radio and the teacher is following thstruction and he [she] ...
actually becomes a mentor, following the instruasian the teacher’s guide and
ensuring that the programme goes to the childrerlay understand ... (RM-1).

In designing the educational radio programmes,ishees of relevance and timing are
equally considered. The radio can obtain alreaddyced programmes to broadcast.
However, in this case the radio produces its owog@mmes, as two respondents
explained: “ we come up with our own programme ud the context so that we don't
just talk from nowhere” (RM-4). “So the timing weglctually come in as in what time do
you think a child is going to sit down and listensuch a programme, depending on what
a programme is” (RM-3). Each of the three composeoit the Our Family radio
programme is broadcast once every week on spelafis and times. The radio drama is
broadcast in the early evenings when parents aitdfem are expected to be home (RM-
3; RM-6; RM-7; RM-9).
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4.2.1.2Dzimwe Community Radio
Education programming at Dzimwe Community Radiceta& look at various aspects of

community life, with the “main objective of develog people especially the people
from rural areas - talking of those who are doiagring, and those who have no chances
of employment and some access to development” @D&imilarly another producer,
RDI-2, explained that the idea behind the settip@uDzimwe Community Radio was:

first with the purpose of making people communicatehe issues pertaining to

the environment and the alternative livelihood tsgges other than depending

much on natural environment, and looking at way$iow they can sustainably

live within the park [Lake Malawi National Park] [R-2).
Even with this background the radio station hasidewange of programmes such as
programmes on encouraging girls’ education, heigkbes, environmental conservation
and economic issues (RDI-1). The programme of @stereported here is the one dealing
with Environmental Conservation, locally referredas Tisamale Chilengedweflet us
take care of natural resources]. This programnenged at “encouraging people to be

responsible of [for] taking care of the environmigRDI-1).

The Environmental Conservation programme at DzinG@enmunity Radio also uses a
magazine format where different segments aboutrzcpkar subject are presented with
paced segments so that information is not too sgemd complex to be understood. One
of the producers, RDI-1, described the format dsvis:

The content was ‘magazine’. ... . The aim was t@ gi. for example you can
produce a 30 minutes programme; you can put it maga documentary ... .
But it was like people who are staying in Lake MdldNational Park they are
people from really typical communities. So you kngau cannot talk for 30
minutes, or an expert in environmental, he/she aftatk for 30 minutes. That's
why it was designed to be a magazine, maybe toiraddme radio drama or
poems or songs just to give people a chance of, tewl say, ...people they
have a break instead of just saying, ... this amgl #nd that ... that's why it
was designed to be a magazine programme (RDI-1).

The conservation issues for discussion are maldge raised by the communities within
the Radio’s coverage area. The topics thus endegedmmunity listeners and include

responses from people with subject specific exgperais one of the producers explained:
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what we do is that we get people out there, and e interview them, how
they understand the natural resources; what theydaing to preserve it; and
then we balance the information with something frime natural resources
personnel, those who are working with the goverrirserthat they can give us
their side of the story, then we air on the raR®I[-3).

The use of the magazine approach with involvemeétiteolisteners was further described

by another producer, RDI-1, as follows:

SO it was communities at first, after communitig's, like drama, if there is no
drama we were putting a poem, if there is no poenwere putting a song. After
a song we introduce, | can say, an expert to thie.téor example you are doing
a programme oMbunafish (lodotropheus sp.), so we take an expertHat to
explain more, like to interact with people. Peotbley have experience on that
but an expert comes in to explain more about thes {dRDI-1).

The poems and songs used in the programmes aredrefa the subject of the
programme. One of the respondents described arszasafollows: “for example we are
talking of ‘Mibbawad tree (Khaya nyasicg)We are encouraging people not to cut, if they
cut, they have to request them. So we need to Agy@em for example related to that
information of Mibbawd (Khaya nyasica(RDI-1). These poems and songs used in the
programming are generated and performed by the ecotynserved by the radio. One of
the ways used to identify people to perform thenpoer drama is through the working
relationship with youth and other clubs. One praexplained this working relationship

as follows:

It's like we have also ‘fun clubs’. They are youtubs, ... from those fun clubs
we have people who are talented to do drama, poemsSo we take advantage
of those people. For example, we want to do a pragre, we just consult ‘can
you do this drama for us; can you do this type.of .Yes, we give them the
subject (RDI-1).

In this way the community radio programmes incoap®rlocal knowledge and

experiences in the programming.
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The Environmental Education programme on Dzimwe @amty Radio is broadcast
once every week, on a specific day, in the aftennwben farmers are expected to have
knocked off from their fields. This allows for thieadio Listener Club (see Sections

2.7.2) members to attend the listening sessioncantlibute to the discussions.

4.2.1.3Chikuni Community Radio
Chikuni Community Radio has several education @mognes addressing issues of

mainstream education, agriculture, HIV and AIDSd amvironmental issues. These
programmes take different formats. For example ethare programmes that are
undertaken by way of interviews featuring expeR{1), others use the Interactive
Radio Instruction (IRI) format (RC-1; RC-2; RC-4ees Section 2.7.1), while some
programmes strictly use stories as the approaclediacation (RC-1). During data
generation at Chikuni Community Radio, it was diffi to focus on one specific radio
programme to inform this study. As such | considerthe various educational
programmes undertaken and also the role of theoREdtener Clubs in educational
radio programming. On educational programming, ohthe respondents explained the

approach as follows:

well, I think the radio is all education, of course have entertainment and news
and things like that. ... that is why we have agtiwe programmes, ... that
would be interesting for the farmers. We have madidformation which again
would be interesting to some people and not torsthe So there is a lot of
education going on through programmes and | thiak is what we are trying to
do; that put as much information in a sense, irsaits of areas- HIV, medical
stuff, we have radio school, we have agriculture,h&ve civic programmes ...
(RC-3).

The educational role of radio was also expandetyoother producers (RC-2; RC-4). In
describing the educational programmes undertake@hgtuni Community Radio the
producers stated that there was one programme wlaat an “Interactive Radio
Instruction, commonly known agaonga Market'which is broadcast every week-day...
" (RC-2) in partnership with the Ministry of Educat (RC-1). This programme operates
in relation to the mainstream schools but targetoepple who have no access to

mainstream government schools (RC-1; RC- 2; RCTH& programmes are undertaken
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working with mentors. Two of the respondents exmdithe learning phases involved in

theTaongaprogramme and how the mentors are involved, agvistl

Our lessons are in three phases. The first phasendntor has to be with the
children at least for thirty minutes to prepare tbe coming lesson and
sometimes to, maybe to review what was done irptegious lesson. We call
that ‘before broadcasting’. The second phase isatiteal broadcasting itself,
when the radio teacher is teaching and the mestahere with the children,
doing the radio activities. The third phase we dalhe ‘after broadcasting'.
Away from the broadcasting itself, they have totde activities that the radio
teacher had requested them to do after the bro@ug£RC-4).

we have at the moment about 16 IRI centres. At station there are children in
different grades. We have mentors there. So thasnléhrough the radio. We
broadcast the lessons, they have the radio tedabkes who explains to the
children throughout the lesson, and after the lesgin they continue learning
up to the time that they have to go home (RC-2).

Apart from the IRI radio programme, there is a paogme that looks at issues of the
environment. This programme is undertaken in pastip with the Environmental
Council of Zambia (ECZ), a statutory body regulgtenvironmental issues in Zambia,
and it focuses on Invasive Alien Species. As onethef producers explained, this
environmental programme is “intended to sensitedommunity on the Invasive Alien
Species which are good looking but at the end efdy they invade the local vegetation
... (RC-1). The initial series of the programmerg/eonducted using interviews, as one
of the producers explained: “we would have intemgdavith them [experts] and then they
explain the issues on that particular subjecSo.the initial programme format was the
Environmental Council of Zambia (ECZ) would get exg from their departments”
(RC-1). And then “later on we decided to incorpera drama so that people can easily
relate to the issues, because drama portraysétees, the way it can be in real life” (RC-
1). This approach, at the time of the study, wasdeeviewed to enhance the next series
of the programme that was about to start runningaolio. There were changes planned
and respondent RC-1 explained the new programrhés time it is a combination of

drama, studio discussion, field recordings, [arajumentaries” (RC-1).
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The other educational radio programme at Chikunin@aonity Radio is locally called
“Bumwi buzuba’[One day...]. This programme “... is a series Wwhizoks at different
proverbs in Tonga language, explaining them by wiaformulating stories that people
would relate to and understand the proverb much;hmhetter” (RC-1). The story is
interspaced with promotional messages to breaknth@otony. The story sets the context
for the proverb being explained. Each programmekdoat one particular proverb per

week.

While most educational programmes at Chikuni ComityuRadio are broadcast once
per week, some programmes have been provided withfor a repeat broadcast within
the week. The provision for repeat of programmeaseabout as a result of listeners
demanding that such programmes be repeated. Initied programmes were repeated on
the same time slot the following week, which in socases affected the overall duration

of the programme plan. One of the producers exgthas follows:

sometimes what we do is ... , because some issueggoarg by the time, the
weather and things like that, so if the timing dfe tcontent will not be
appropriate if we do a repeat broadcast. What wenalty do is, instead of
doing a repeat broadcast on that slot, we find faroslot which is free and
promote it to say ‘ok, this programme will be refgebon such such a day, so if
you want to listen to it, make sure you don’'t n{iR€-1).

For some programmes that are really good liBatobnga BwasandukaJTonga
tradition has changed], what we have done, becaemple were constantly
requesting for repeat broadcast, we have two slotg The first one is on Saturday,
20:00hrs ... then we repeat the Saturday prograommeuesday at 10:00hrs, so that
those who miss on Saturday can have a chancetéa lis it on Tuesday. Then even
like theHamalekedrama, it comes on Friday and a repeat broadca$harsday. ....
‘Bumwi buzuba’looking at proverbs] it comes on Tuesday at 2Br60then the
repeat broadcast comes on Sunday at 14:15hrSo.we thought it twice that OK,
instead of repeating on the same slot let’s finotlaer slot where we will be slotting
those repeat broadcast” (RC-1).

The use of repeat broadcast enhances the learxpagience of the listeners and is also

able to teach many listeners who would otherwisemissed the broadcast.

In this section | have represented data on theadbrand design of some of the radio

programmes at each of the selected radio statiwhde the overall format appears to be
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magazine, some of the programme segments invokeeviaws and use of specialist
expertise both in the field and in the studio. he thext section | present data on
community radio practices across the three radatiosts in order to understand

educational processes.

4.2.2 How community radio stations facilitate community karning through
radio

Community radio broadcasting aims at effectivelyvsgy the target audience, the
community. All the radio stations covered in thisdy have a large rural-based audience,
primarily among the poorer communities. These ratidions recognise the challenge of
community access to radio programming. As such conities have been organised into

Radio Listener Clubs to facilitate and encourageetiing to the radio.

To facilitate access to radio programmes, and hérniog about learning through radio,
the radio stations distributed radio sets to idmati community groups within the

coverage areas. At Dzimwe Community Radio therisig groups were provided with

radio sets that have a provision for recording plaging tapes (RDI-1). These are four-
battery recordable radios (RDI-2) that were acguiteough a partnership with donors.
Nonetheless, the use of these radio sets also plseshallenge of finding money to
replace the batteries. The communities are cugretadhtributing funds towards the
purchase of batteries.

However, the situation is different at both Radiadido-tunya and Chikuni Community
Radio stations. One of the producers explainedttt®aRadio Listener Clubs “ have radio
sets in the communities; solar powered radio $etsare provided for by either the radio
station or the Ministry of Education ...” (RC-1)néther producer explained how Radio

Musi-o-tunya is facilitating community access tdicaprogramming as follows:

radio sets were sourced and these are solar-wiratlips, [with] no need for
batteries and were distributed in listener grolgecause they were not enough
to be given to each household in the coverage dheapeople within the
coverage area of the radio station, Musi-o-tunyaehaere asked to form
groups, and these groups are called ... listermempgr (RM-1).
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Commenting on the same issue one of the responader@hikuni Community Radio
stated that: “the communities have radios giveth&mm by USAID through the Ministry
of Education. So each centre should have two radibsese are solar wind up radios”
(RC-4). This was also supported by another resparfdem a Radio Listener Club who
expressed delight about the radio sets: “thesesatth not use batteries. They use solar,
and they are also wind-up radios. They are verydgespecially for us in the villages,
they assist us a lot” (RM-7).

Apart from Radio Listener Clubs, some governmert esmmunity schools were also
provided with radio sets “so that they can listerthhe programmes at the right time”
(RM-3). In addition to the distribution of radiotsethe various communities under all the
studied radio stations were trained in managemieRgadio Listener Clubs (RC-1; RC-2;
RC-3; RM-1; RM-2; RDI-1). It is from such trainirtgat they learned how to coordinate

the radio listening and discussion process.

In the following section | present data on how pamgmes are produced in community

radio stations. | focus on what is involved in prothg a radio programme.

4.2.3 Programme production in community radio

Community participation in programme productiongsikarious but related forms from
one community radio station to another. The apgresdnclude mainly interviews and
group discussions. The issues covered in the pmoges are determined sometimes by
the radio stations, or the communities, and atrotinees by the programme sponsors.
Whatever the case, the community radio statiomgesto address community needs. One
of the respondents (RM-4) commented that radio naragies need to be at the level of
the community for the audience to relate to thewh amderstand the content. She stated
that “the people don’'t need programmes that arehigh’, they need programmes that
they feel they are part and parcel of that prograifRM-4). In this regard, community
radio stations strive to address community needseapectations in their programming.
While efforts can be made to come up with radiogpmonmes intended for the level of
the target community, identifying what is relevéoit the community members without

their involvement seems to be a challenge.
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From the interviews | noted that Radio Musi-o-tuisyiél feels people are not adequately
utilising its services and opportunities offerechisl can be seen from the following

statement by one of the respondents from the stdimn:

What we need to do is first of all to sensitisemthfcommunity], because
sometimes they [are] scared even of coming herey Blways feel radio station
is like the way they used to look at ZNBC [Natiomatlio]. They don’t know

that [community] radio station is them, it is thewice which has to be heard
(RM-4).

However, the radio engages the listeners by askieg to suggest programme ideas to
be transmitted on radio (RM-3; RM-D3). Listenerg atso requested to participate in
programme production. The participation in the paogmes is voluntary and includes
both adults and children. The issue of voluntarytipi@ation was raised by another
producer who, in reference to children participatgaid: “we actually don'’t force the
children to come and feature on these programmesadi them and willingly they do

come actually” (RM-3).

At Chikuni Community Radio, the issues covered e tinitial Environmental

Conservation programme were identified by the spsrhe Environmental Council of
Zambia (ECZ), who also identified the professionsds be featured on the radio
interviews (see Section 4.2.1.3). The producergchthat the interview approach alone
was inadequate to bring about community learningl #ey later on decided to

incorporate a drama (see Section 4.2.1.3).

The situation is similar at Radio Musi-o-tunya d@dzdimwe Community Radio Station.
There are some programmes whose content and respersons are determined by the
programme sponsors. However, at Radio Musi-o-tisoyae of the programmes like the
Our Familydrama have been adjusted to take into accounbtiad tontext. One of the
producers explained that “the drama scripts ardemriby professional writers hired to do
these dramas, but the concept is given to them”-(RMn relation to this programme,
another respondent explained that: “we come up with own programme to suit the
context so that we don't just talk from nowhere'MR). The initial programmes were

recorded by the sponsors and simply distributed¢ht® radio station for broadcast.
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Currently local drama groups have been contractegerform the drama. However,
while the drama, at the time of study was locallgquced, the IRl programmes which

are produced for a national audience were stigmmelly produced, by the sponsors.

In some cases programme producers undertake &elordings of identified issues and
special events. The situation at Dzimwe was desdriby one of the producers as

follows:

We also have outside the studio programmes, weugcawd record then we
come on air and present to the people. When we Ihavetions such as
education days, ... we go there and then we recaed;ome [and broadcast] as
special programmes (RDI-3).
Apart from field recorded programmes by producéss Radio Listener Clubs record
programmes. The availability of recording equipmieas provided opportunities to the
communities, through Radio Listener Clubs, to idgnssues and record their concerns
(RC-1; RC-3; RDI-1; RDI-2). The programmes canrégponses to other programmes

broadcast or they may be totally new issues orewrsc

Chikuni Community Radio has several Radio Liste@ubs that were trained in
programme production (RC-1; RC-2; RC-3). These <lubentify issues in the
communities and record the discussions for broaithcasThe radio producers simply
assist with the technical aspect and identifyingeotconcerned parties to the issues
raised. One of the producers explained how thedrladiener Clubs are able to take part

in radio programming:

we trained them on how to do radio programmes; laod to come up with
ideas; how to materialise those ideas into a gamtior programme so that
besides the programmes that we produce as profiedsiahey also produce
programmes from their community with issues th&afthem (RC-1).

At Dzimwe Community Radio one of the producers expgd how the communities use

radio to address community problems as follows:

what they [listeners] do is when they have thatipalar problem, ... they gather
at a point and then they record the issues thgthhee .... we will listen [to] the
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issues that have been presented and then weentifydthe right people to be
approached with the problem that the communitiege haresented. And we
balance that particular project up; whether thaamseproviding a remedy to the
problems or just feedback or whatever, we do thad &hen we air that
programme back to the communities as feedback @DI-

Another producer supported the practice of addngsssues raised by the community as
follows: “we do not only air on the knowledge ofrawn, ... we get the people and then
we ask them what is happening. They tell us themwgRDI-3). “The issues are raised
within the community itself by the communities ths®tves and then they present those
issues forward to the radio” (RDI-2). In this cdBe role of the community is to provide
“the issues, presenting the problems as the contynang facing” (RDI-2). However,
there are also instances when one part of the caortynoan use radio to provide
solutions or suggestions to issues raised by anddree of the producers from Dzimwe
explained this aspect:

you find that some communities may know some smhstito the problems that
other people may have. But because maybe they,dbe{ can’t communicate,
you find that some other people are disadvantatiexr), may still have those
problems while others may, you know, celebrategtfe solution (RDI-2).

Therefore radio provides an opportunity for comntiesi to communicate and share

experiences, thus creating a network of learningroanities.

Sometimes the idea behind editing a programme isinderstand whether it does
conclusively address the issues raised. This utadelisig also allows for linking up the
concerned parties to address the issues raisddziAtwe Community Radio station, one
of the producers explained that the radio gets centsnfrom the community and then
balances up that information with that from otheneerned parties, such as government
officials and other technocrats (see Section £2.1Similarly at Chikuni Community
Radio one of the producers explained that the #and editing a community recorded
programme is not to change anything but simply mglgure that there is a flow of the
discussion (RC-2).
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The scenario is slightly different at Radio Musiumya. The Radio sets that were
distributed to communities do not have a providienrecording programmes. As such
the listeners only contribute to the recordinglef programmes when a producer is with
them. One of the programmes where the listenersribate to the recording is the
feedback programme following th@ur Family programme. It was reported that in this
programme various categories of people are featimetiding the Radio Listener Clubs
(RM-1; RM-3). The producer records the commentgstjans, responses and concerns
of the listeners, leaders and other professiortadsitathe drama and the IRl programme.
These are then broadcast as feedback programme®viel the desire of the listeners is
to be able to record programmes not only for braatlbut also for future replay within

the community. One of the respondents commentetismssue as follows:

sometimes we forget what we learn even if we wditsvn. We request that
maybe we could be provided with radios that cary pdges so that we can be
recording the programme. We could be listeninghdld programmes starting
from the first, especially during the school holidavhen the programmes are
not being broadcast (RM-7).

The Our Family radio programme is broadcast during school tetimsugh selected

repeat broadcasts are undertaken during the sbiotidays.

In the discussion above, | have presented howatiie istations being studied work with
groups in programme production. | have also toucbedthe involvement of Radio
Listener Clubs and what the producers do. In thieving section | present evidence of

how community radio stations work with questiongducational radio programming.

4.2.4 Working with questions in radio programming

Questions are an important aspect of communityoradiucational programming. These
guestions can either be from the production tearpaasof the production, or from the
listeners. The data indicates that the use of guestlongside the drama is a significant
factor in bringing about discussion, and henceatdearning, within the Radio Listener
Clubs and the community at large. The idea of disitiy the programmes was
commented on by several respondents (RM-1; RM-6:RRM-9; RC-5; RC-6; RD-2).
One of the respondents at Radio Musi-o-tunya empthithat “when they [RLCs] meet
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they discuss the questions that are on the feedioagk... . The members take turns to
discuss the questions and suggest the respons&9)RAnother respondent from a

Radio Listener Club explained what happens whetrelilitelistens to the radio drama:

normally when the programme starts you would fincdtrg member, every
listener is very much paying attention, ... . A tend of the programme you
would find there are about five questions whichame supposed to answer, and
everyone is going to participate (RM-8).

The discussions are organised in a manner wherguibgtions are read and everyone in
attendance is given an opportunity to contributemuat should be included in the

feedback forms (RM-8). One of the respondents éxpthwhat happens as follows:

when people finish listening to the programmethey fill in the feedback form.
They discuss what to write. It is not like one perslecides what to write.
People sit as a listener group and when the qumsséiee read, they raise hands to
respond to the questions, and the discussion goeBhey finally agree on what
to write in response to the given questions (RM-9).

The drama is presented in such a way that it degchtroversies that are likely to be
inherent in communities in order to raise questiand arouse interest for listeners to
engage in debate (RM-1; RM-2). In addition, there specific questions asked by the
producer at the end of the drama that are mearddimmunities to discuss and respond
to. In the case of the programme on writing a Wdllowing questions raised by the
listeners, one of the producers of the programmiaatio Musi-o-tunya explained that
“the feedback [programme] now came to explain h@epgbe can write Wills and what
they should do when they write their Wills; who yrehould give?” (RM-1). In this case
the community view is either supported or challehdsy professional advice from
experts.

Through the discussions that take place at the @ndhe radio programmes the
community becomes engaged in identifying themselvidls the issues presented in the
programme, and in the process they raise questiwnsuggest solutions to such
situations. “The community actually provides sajus ... they suggest solutions” (RM-

1). In addition, the discussions allow for commigesitto identify actions to be taken
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based on the lessons from the radio programmes.oDtiee respondents explained as
follows: “after listening to the programme ... wisaiss what we have learned from the
programme ... then we discuss what we should da esmmunity with regard to the
lesson for the day” (RM-10).

The idea of working with questions seems to haw®eraged discussion among listener
groups. The groups have become active participamtdhe programming. This

participation is noticed through feedback informatreceived through the mechanisms
discussed in the later section (see Section 4.Z1%). participation further seems to be
encouraged by the use of interactive methods.dridlowing section | represent data on

the use of drama and stories in educational ragigramming.

4.2.5 Radio education through drama and stories

Some of the education programmes at all the commusulio stations studied use stories
and drama. One of such programmes at Radio Musirgatis calleddur Family. While
the lessons in this programme are focussed orsHités, the context is set using drama

and stories. One of the producers explained th@ldsmama as follows:

we do programmes, that is, radio dramas that dépietlife situations. And the
purpose of those dramas is to bring in an issugdate a situation from a true
life situation. ... The purpose of the dramas isuaty to create suspense,
questions and interest so that now they arouseesttén the people to listen to
the actual situations from professionals ... (RM-1)

From the listeners’ point of view one listener epéd that “people enjoy listening to the
Monday drama. Then they listen to the feedback atheuMonday drama because that is
when they now relate the drama to life in the gdla around us” (RM-9). The same
respondent explained further that both parentsdmldren listen to the drama, adding
that he believes that “once a child gets the stoey do not forget the lesson; even the
parent does not forget” (RM-9). He was happy wité way the programme is designed
to use stories (RM-9).

Another respondent observed that ther Family radio programme is easy to impact

because it is dramatised (RM-2). Similarly a mentfeihe production team echoed this
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observation and added what the expected role anpgris, through listening to this

education programme:

and because we want the pupils to receive extrma fiem their parents and
guardians, we decided to have a serial drama bedawppeals to the radio
listener groups more than the Interactive Radidrlicion programme which is
meant explicitly for the pupils (RM-2).

The Our Family programme is meant for both adults and the yoiihg. format of the
programme is meant to provide a point of interactoetween the learners, teachers,
parents and guardians. The use of drama makesyitfeaboth parents and teachers to
engage children in the learning process even wtealindy with what would have
ordinarily been considered as sensitive subjeckd-{IRRM-2). This is shown further in

the explanation by another production team member:

if they are talking about a topic on defilement it.becomes easier for the
listeners at community level to relate to the yoongs through a drama. And of
course, when we go back to school, ... it becongelr if they listened to it
already using drama, and it becomes easier forteheher to interpret the
message even when sometimes there might be omeodrard issues to talk to
the pupils [about] (RM-2).

The above scenario was further supported by regmn@M-9, who is a teacher and
coordinates the listener groups in his zone. Hee gav explanation of how he used the

radio lessons in his class:

| remember at one time | was about to teach hownéra can avoid certain
places that can tempt them to behave badly. Ludkiy day ... that was the
topic they were discussing. So instead of me emjlgito the children, the radio
did the teaching of the learners. At the end ofiéisson | just added a bit. That is
the goodness of the radio. There are certain tagmicsthings that as a teacher
you do not find it easy to say it to the learnerscloildren. But if the radio is
talking about the same issue, we use that as #réngt point and teaching
becomes lighter (RM-9).

One of the programme producers also indicatedttigatise of radio allows older people

to easily interact with the young ones in addresgiartain perceived sensitive issues.
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The respondent commented that “by allowing a ratieoma we are exciting both the
pupil in the community and the radio listener gron@mbers to be free with their pupils”
(RM-2). The use of the drama was also commendethbther respondent who said: “we
also learn a lot on Radio Musi-o-tunya from storjags the drama] by Mamaleke”
[character in théOur Familydrama] because there are lessons like HIV, takarg of
orphans, taking care of the sick ...” (RM-10), tha¢ not easy to engage with. Another
respondent who is a producer explained a scenhhow drama is used to address what
are perceived to be sensitive subjects:

you have a drama which is talking about VCT (Volugit Counselling and
Testing) for children. Now here is a child and &fidition we mean a child who
cannot make a decision to go and have himself mmeleested for HIV. ... So
maybe in the drama the parents or the guardianbeiforcing- ‘no you, it is too
much of you getting sick so we are taking [you] testing for HIV ...". Then the
drama will end in suspense like that. So parenstefiers] will start asking
questions —'but is it good for that to happen ltkat or is it against the law
because that is supposed to be voluntary'? Thémoge questions come to us
[producers], which actually happens,... we go tonselling centres, hospitals, ...
and find out ... . So those responses will come @ the professionals
including the legal aspect of it. And those views going to be broadcast again
in the third programme [of the week] which is adleack programme answering
to those questions (RM-1).

This scenario shows how some of the topics broadmas be difficult for families to

handle. The use of the radio drama makes it sinfplecommunities to discuss issues
that would otherwise be considered difficult toktabout, especially among people of
different age groups. The radio provides an opmitfor experts and the community to
engage each other. The professional advice canbbsned through lessons in the
feedback programmes. The same respondent expléngegurpose of the feedback

programme as follows:

This feedback programme answers the questionhévat been raised in the first
programme which is the drama and also some of tiestmpns that might have
been raised by the pupils at school. The feedbaggramme involves
comments by parents about the programme or respooigpiestions raised after
those people [listeners] listen to those program{Ré4-1).
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The learning process by groups through radio ihlfiigoordinated. Both the Radio
Listener Club leaders and school IRI coordinateesguided on what to do when groups
listen to the programmes. One respondent, a teasipdained that through the teacher’s
guide “the teacher is instructed what she/[he] &htll the learners, maybe coordinating
the discussion, helping the learners to ... diseusat they know in relation with the
lesson” (RM-6). “And once they [learners] go baabnie they listen to a talk-show
[feedback] ... and in that talk-show we invite exp; we invite village experts,
community experts, technocrats, just to talk abih& topic at hand” (RM-2). The

feedback programmes are coordinated through Rasierer Clubs (see 4.2.9.3).

At Dzimwe Community Radio the Environmental Conséian programme has segments
of poems, songs and drama (see also Section 4.2Th@se poems, songs and drama
have messages that are linked to issues of enventainconservation (RDI-1). There is
also another programme involving a drama which $oak issues of girls’ education
(RDI-3). In the drama girls are encouraged to takbool work seriously through

depiction of success stories of those that westhmol.

At Chikuni Community Radio, there are also somegpammes that incorporate drama
and stories. For example one of the producersamed that the Environmental
Conservation programme initially focussed on usimgrviews in the programme (see
Section 4.2.1.3).To enhance the learning experience of the listemsen further,
Chikuni Community Radio is working towards programg that has various
components in a programme. One of the producersieed this approach, with regard

to the new series of Environmental Conservatiom@mme as follows:

So even this year [2009] the ECZ has come agamtiime around with a 26
series of programmes, but this time it is a contimnaof drama, studio

discussion, field recordings, documentaries. Sdae that this series will add
a bit of value to the programming we have had bezave have also tried to put
a component of feedback from the community, ...vilyy of doing some

promotions, some quizzes and things like that, ust jgauge the general
perceptions of the community on the environmerssiiés (RC-1).
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This was also commented on by another producer, stéted as follows: “we ran that
[ECZ programme] twice, we are running the new oritt & sort of soap opera in it. So
we will see how it goes” (RC-3).

From the above, the use of drama and stories icatidmal radio programming was
emphasised by all the radio stations under studymrm@unity radio provides for

communication between the producers and the listea@d the views and observations
of the listeners are considered and addressedeirsticceeding programmes. It also
appears that the idea of using drama is suppostedebexpectation that lessons through
drama and stories have a high impact. However, alothe education programmes
incorporate drama in the production. In the follogvisection | present findings on how

learning through Radio Listener Clubs takes place.

4.2.6 Learning through Radio Listener Clubs (RLCs)

Working with other partners, all the radio statiamgler study have established several
Radio Listener Clubs within the broadcast area @se Section 4.2.2). Most of these
listener groups originated from already existingbsl within the communities, and the
radio listening component was just incorporated them. At Chikuni Community Radio
one of the producers explained that the Radio hest€lubs “were already existing clubs
that were used under the Chikuni Parish Developr&enication Programme sometime
back ... doing developmental work” (RC-1). At DzimvCommunity Radio the Radio
Listener Clubs emerged from existing women’s cl{B®I-1; RDI-2). These Radio
Listener Clubs serve as links between the radio thiedcommunity, for community

engagement in radio programming.

Dzimwe Radio has a lot of listening clubs whose &rno empower communities (RDI-
1). One of the producers explained the emergendesgistence of Radio Listener Clubs

as follows:

at Dzimwe Radio Station we wanted to involve muah communities. What we
did initially was to establish community listeninmbs (RDI-2).
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we thought that if we are to boost listenershimtiaee as a radio station, ... are
supposed to have an institutional framework whiehoan use for us to operate
easier to reach out [to] the people in the rurahanRDI-2).

The Radio Listener Clubs are intended to allow comity participation in radio
programming. This was commented on further by ohéhe producers from Dzimwe
who stated that: “it's one way of boosting listestep ...” and “... it guides us also to

make sure that whatever we are broadcasting iy mahmunity based” (RDI-2).

At Radio Musi-o-tunya one producer explained thader theOur Family programme
“Radio Musi-o-tunya and the Education Developmephi@e have established listener
groups, and ... there are over 125 listener growpsin Livingstone, and ...the
surrounding area” (RM-4). These groups are usethéyadio for monitoring the impact
of the radio programmes. Since these groups hatidnge their usual way of operating
and become Radio Listener Clubs, training prograsnmere instituted. As one of the
producers from Radio Musi-o-tunya explains: “thgseups are trained to use wind-up
radios; ...in short we teach them the basics of a communibygrhow to run a group;
how to sustain a group; how to be multifunctiona(RM-2). The training also looks at
how the listener club should be managed to ensumé the radio programmes are
effectively followed to bring about learning (RM-BM-2). The groups are advised on
how to write suggestions and answer questions tombe after listening to the
programmes. (RM-D3). The idea of writing discusgpmints makes it easy for producers

to follow up on observations made by the listeners.

4.2.7 Communities listen to advertised programmes

From the interviews conducted it is evident thatlevthe Radio Listener Clubs have the
radio sets all the time, they mainly listen to peogmes that they have specifically been
requested to as a group, by the radio station (RRM-9; RM-10; RC-5; RDI-2). At
Radio Musi-o-tunya th®©ur Family radio programme has been widely publicised, and
the Radio Listener Clubs are encouraged to listeid. tOne of the respondents from a
Radio Listener Club commented: “when it is time fioe programmeQur Family] we

call each other with neighbours and gather toristethe programme on radio” (RM-10).
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Another respondent stated thatve usually meet and listen on Monday and Fridagnth
we choose another day to discuss so that we dam file feedback forms in line with the
drama that was on radio” (RM-7). Monday and Tuesal@ydays when th@ur Family
radio drama and the Feedback programmes, resplgctive broadcast.

Another respondent, a teacher, explained what mspp&th regards to listening to the

Our Familyradio programme as follows:

when we are dealing withOur Family for life skills, each listener group is
expected to gather together that time when therproge is on, and then they
listen to it together with the pupils from our sohowho will have the same
programme again in the mornings ... (RM-5).

At Dzimwe Community Radio one of the producers exmd that programmes are
advertised partly as a way of soliciting a widerety of responses through feedback. He
described the scenario as follows:

there are some programmes that we look for feedb&okwe advertise that
particular programme to the communities and theneilethem ... to gather at
the point where they can listen to that particdamgramme and analyse the
important points of the programme and see if tbaas that are presented in that
particular programme are really the issues thay #re facing at community
level. So we also ask for feedback (RDI-2).

Similarly at Chikuni Community Radio one of the peadents from a Listener Club,
when asked whether as a Radio Listener Club, tla listened to a programme on

Environmental Conservation, he responded as follows

we have not yet listened to that programme as aoRastening group. We just
listen to it as individuals when it is playing cadio; because as Radio Listener
Club we have not yet been phoned [by the Chikurdi®jato advise that we
should listen to the programme as a group (RC-5).

This scenario indicates that for programmes thadidr&istener Clubs have not been
advised to listen to, people listen as individud@lse practice of advertising programmes

was also highlighted by one of the producers framk@ni Radio. In reference to repeat
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programmes, he stated that if there are specigranomes that the radio station would
like the listeners to pay particular attention thpse programmes are promoted
(advertised) on radio (RC-1). From these obseraatibappears that listening to radio as

a group depends largely on what the radio produtare advised the communities.

4.2.8 Does learning through radio really take place?

The radio stations under study reported that mdrigenlisteners practice what is taught
on radio. At Dzimwe Community Radio, one of thedquoers commented that after the
environmental conservation programme that discufisedbenefits of conserving trees

some listeners got involved in tree planting. Headied the situation as follows:

people are also practicing what we do on the radiben we are talking ...
something concerning the trees, you go out theze ylou find people are saying
‘we are doing this because we are following yousgoamme. We are even
planting the trees, ... we are now making sure theatwe caring [for] the trees,
we are not cutting trees carelessly so that we mdyave these trees tomorrow
and in the future’ (RDI-3).

In programmes that target the general communitys hot easy to ascertain to what
extent the resulting action was influenced by thdia programme. However, this is
easier with more formalised learning interactionshsas the Radio Schools (Taonga)
under Chikuni Community Radio. The learners, tholegrning through radio, use the
same syllabus as the mainstream school system (RC-2). They eventually write the
same government examinations with other governnsehbols. The performance of
these learners is one indicator that indeed legrtakes place through radio. One of the
producers explained that the Radio Schools havdugexl above a 90% pass rate in
centres that have had grade 7 pupils (RC-1). Fsiante, several centres under Chikuni
Radio programmes recorded 100% pass in the 2008 graexaminations (Chikuni
Parish 2008 IRI Report, p. 8\nother producer stated as follows: “last yearO@Owe
had about 162 [learners] that sat for grade 7,cantaf that number 132 made it to grade

8” (RC-2), representing 81% progression rate.

For non school-based programmes the evidence wiihggis noted through the questions

raised by the community, and actions taken in ttramunity. When commenting about
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some of the programmes that have significantly fiexaethe listeners, several of the
respondents at Radio Musi-o-tunya indicated that shbject of property inheritance
(‘property grabbing’) by relatives upon the deathaorelative was highly rated by the
listeners. The subject came about because margt gibupings in Zambia have been
involved in issues of inheriting property when %atige dies. In the current situation
where many people are dying of HIV and AIDS, thiess been an increase in the number
of orphans who, if the practice of inheriting relas’ property continues, would suffer
more in the absence of parents. But what came fotliedearning through radio on this

subject? One of the respondents explained as fsllow

in our local setup whenever someone dies, closgives would do away with
children. They will just grab property and thenytlgn. But this time with this
programme, at least people have been taught abeutdigo about a Will. They
[are] able at least to leave something which cadeggun the way property should
be shared among members (RM-5).

The subject of writing a Will and taking care ofpbans was taught through the radio
drama, and also through the school-based intemgtisggramme. The programmes are
designed in such a way that they urge action-takdggthe listeners. One of the

respondents, a teacher, explained that after e @rogrammes “learners are able to
answer questions in relation to the topic, and assalt they will be able to encourage
their parents like writing ... a Will. They are encaged to encourage their parents”
(RM-6). Another respondent described one situa®iollows:

there is a pupil who is doing her grade 5 and wstsrling to one of the EDC
[Our Family] programmes, and the parent in their house wag siek. Now
because of listening to these programmes, and @akancourage, ... this child
is able to tell you what is wrong in their home eytwill tell you ‘my dad is sick
and the problem is this. And | was talking to ntyéa he has actually prepared
a Will for us...”(RM-3).

Following such observations a programme is arravgeere the areas of interest to the
community are addressed. The producers help igetité people and institutions that
would have information to address the issues rgiR€i1; RDI-2; RM-1). In this case a

legal practitioner would be featured on radio tplein the significance of a Will.
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There were also other examples of action takendoyneunities after listening to radio
programmes on Radio Musi-o-tunya. One of the redeots, a producer, explained how
during radio checks it could be established whetkarning has resulted into some

action:

you look at establishment of new structures. lbst other day | was in
Musokotwanearea where people are building a nursery schoothab the
foundation for the children’s education is firmew (RM-1).

like three widows who have been pushing their chitdto [go] school unlike
sending them for income generating activities. Aikd since the programme
started one of the children that almost stoppeddcim grade seven is now in
grade 9 [2009] - that is in Musokotwane (RM-1).

These issues were all discussed in the radio proges at Radio Musi-o-tunya, and such
action is considered by the radio to be a respoosie programmes. It shows that
lessons drawn from the radio programmes have esbutt communities realising that
they can do a lot to alleviate the suffering in teenmunity. It has also resulted in people
coming together to work as a team, increasing theiency with which to work (EDC
Our family first quarter 2008 report).

Apart from the learning that takes place as memioérthe community discuss the
programme, communities teach each other througlpithgrammes that are recorded in
the communities. When one part of the communityfeistured on radio with their
developmental story, the others may learn frompitegramme. One of the respondents
explained the educational benefits accruing frateting to radio programmes featuring

other communities as follows:

Radio is doing a lot of good to the community. Fotample if people in
Katapazi have an idea which we do not have here [in Libuyne of the
residential areas], and then they talk about thatadio, as we listen to the radio
we shall learn about that idea which we didn’'t knGwen we can also teach
people about it in our community (RM-10).

When asked about whether learning indeed doespiake through radio programmes,

one of the producers from Chikuni Community Radisponded:
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It does very much, because you know in our Afrisab up we hardly read, or
hardly find time to read and in most communitieshia villages they don’t know
how to read, so they can'’t start from anywherestr... so radio has really been
something that people have looked forward to bex#usy are able to listen in
the language that they understand and they dow4 tasit and read. ... Because
with radio you can have it on your back, on youadgust anywhere, you will
be working in your field and listening to the pragrme and they will be
teaching you (RC-1).

Another respondent supported the thought that ilegrihrough radio indeed does take
place. When asked whether learning takes placedghroadio, with a lot of emphasis, he
put it this way: “my brother this programm@yr Family} on Radio Musi-o-tunya, since
it started, ... it has educated people, especallyife skills, providing knowledge such
that as children grow up they have the necessanyletge” (RM-9). Such comments

showed that people value the education througloradi

4.2.9 Feedback mechanisms

Radio broadcasting works with the assumption thateone is listening to the messages
being transmitted. One of the ways to monitor whdtappening in the community as a
result of the broadcast is to obtain feedback ngessaAll the three radio stations under
study use several methods to obtain feedback flmenlisteners. The main methods

reported are: field recordings, letters, and phone.

4.2.9.1Feedback during field recording
Field recording as a method to capture feedbacekhisre the programme producers go

out in the community to conduct new programme r@iogs and at the same time obtain
feedback about the previous programmes (RM-2; RIRBI-3). As one of the producers

working with Radio Listener Clubs explained:

The simplest feedback mechanism is that the radienler groups provide

feedback to the radio station, and the radio stagtaff members they go round
ostensibly to collect feedback but to do their aweoordings. ... the feedback can
be audio where a producer goes into the radionkstgroup setup, records their
messages, and of course they record extra messggas,from the programme
at hand they will record news and other issues, thed they incorporate the
messages in future programmes (RM-2).
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At Dzimwe Community Radio one of the producers dbsd this way of obtaining
feedback as follows:

Sometimes we receive feedback when | am out tleiag another programme.
When you are recording during field recordings, sasther people will tell me
what is on the ground; what they think about thegpemme and way forward,;
how should we boost it ... (RDI-3).

The study also revealed that the feedback doesmptcome from Radio Listener Clubs.
Anybody who listens to radio is free and invitedctimment on the programming (see
Sections 4.2.9.2 and 4.2.9.3).

4.2.9.2Feedback by phone
The other method by which the community radio setegtiunder study obtain feedback is

through use of the phone. The radio stations h&veag lines that are publicised through
the programmes. Listeners are called upon to makenents with regard to what is
transmitted on radio or any other community ishey twish to bring to the attention of
the radio station and other listeners (RDI-2; RDRE&-1; RC-3; RM-3).

Management at Chikuni Community Radio initially tighit the rural community would
not manage to communicate with the radio statiorpbgne due to the cost involved.
After introducing the phone the radio receivestaofofeedback from both the urban and

rural dwellers. One of the producers explainedstheation as follows:

we get a lot of phone calls actually.... And itasmazing how many people
actually join from the village. | was very surpidsbecause at the beginning |
was a bit afraid when we have a landline that yoawk it is not very equal,
people from Monze [nearby town] and those who Hawe phones will call. ...
It is a surprise to me because | thought of peayle were very cautious to
spend the K5, 000 [about US$1.20] on a phone oathfthe village. But they
do, which really amazes me. So that means thatualexe their voice and things
like that (RC-3).

Comments by phone can be made while the programrheing broadcast or thereafter.

The listeners have an option to call or send arteedsage. Another respondent explained
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how feedback is obtained as followsve use phone, they [listeners] just phone.
Sometimes when the programme is on, they will gast we are listening” (RM-4). The

use of the phone is quicker than letters or fiekits, and can give an indication of how
far the radio reaches in its coverage. In additibate is an opportunity by the radio staff
to ask for clarification on the comments, and dlsmffer immediate feedback to the

caller.

4.2.9.3Feedback through letters and feedback forms
Other listeners prefer to write letters to the oadiation. Commenting on how the

feedback is obtained, several respondents statgdagiart from calling by phone, the
listeners write letters to the radio station (RARE-1; RM-1; RM-2; RM-3;RDI-2). The
letters are delivered in person or posted to tHerstations. In some cases the letters are
sent through Radio Listener Club members (RC-1; BM+ news gatherers (RC-3; RM-
4).

At Chikuni Community Radio, a specific feedback gnamme“Bbokesi lyaambaula”
[the talking box]is used to obtain the views of the listeners onowar aspects of radio
programming. As one of the producers explaineck fibrpose of Bbokesi lyaambaula”

is to respond to issues from the community thatceom the radio station, the
programming, music, and everything about the ratition” (RC-1). If issues raised by
the listeners refer to a specific programme andireq detailed response, such issues are
referred to the concerned programme producers two tespond in detail through their

programmes. The producer explained with the follmpexample:

if some letters are mainly agriculture orientedidect those questions to the
producer of that programme and ask that produceespond to those queries
through a programme so that it is more detailed tbere maybe | just have a
minute or two to respond to them (RC-1).

The use of letters to communicate with radio stetiis open to all the listeners.

The other method of obtaining feedback is throudhatware called feedback forms.
Unlike the letters and phone messages the feedtmaoks are guided with specific

guestions (RM-2) that the groups are expecteddpard to in relation to specific radio
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programmes. At Radio Musi-o-tunya, these formssseed to Radio Listener Clubs and
schools that are participating in the InteractivadiR Instruction (IRI) an®ur Family
programmes. One producer explained how feedbadk negard to these programmes is

obtained:

There is a questionnaire which was designed whschiven to them so that
every time they listen to the programme especihiéydrama which is intended
to arouse interest and debate, when they listeihabthere is a questionnaire
which they fill in and then there is somewhere wehétey are supposed to
discuss the issues raised in that drama (RM-1).

Commenting on the use of feedback forms, one repunsaid “after listening and
discussing the programmee then fill in the feedback form, which we sendhe radio
station so that they can know that we were lisigmind this is what we learned from the

programme” (RM-10).

Feedback messages are received by community redions from Radio Listener Clubs

as well as individual listeners. Based on the ngessdhat come in as feedback, the
producer can decide whether to simply find respsitigahe issues raised (RDI-3) or let
the comments run as another programme to geneate comments from the rest of the
community (RM-1; RM-2; RC-1).

The producers indicated that they are happy wighrésponse from the community to the
programming. One of the producers summarised itobsws: “So from the kind of
feedback we have gotten from the community we #gtkaow that such [educational]
programmes are actually encouraged, and | think @@ doing something to the

community” (RM-3).

4.2.10 Challenges in community radio programming

4.2.10.1Equipment
Educational radio programming demands quite a idinoe and resources to produce

programmes. In some cases the segments of a pnogramve to be gathered from
different locations on different days. Two of thadio stations under study reported
having challenges with recording equipment (RM-3DIR; RDI-2; RDI-3). The
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challenge of equipment for community radio statiseems to be associated with the fact
that some of them operate with basic broadcastjgpenent. This was observed by one
of the respondents at Dzimwe Community Radio, with vegard to the establishment of

the radio station commented as follows:

when the radio was coming in, it didn't come withll fequipments as radio
station. For example at first we had no computergfoduction up to 2004. So
we were using | can say manual, ..So the first challenge is lack of equipment
(RDI-1).

The challenge of equipment affects the quantity @uelity of educational radio
production. Another producer explained: “as DzimRadio we sometimes fail to get
people so that we can interview them because asp@t and recording equipments”
(RDI-3). Availability of recording equipment canegitly enhance the effectiveness of
producers, and the quality of their production. ldeer, the issue of inadequate
equipment was not raised at Chikuni Community Rads a hindrance to radio

programming.

4.2.10.2Funding
Educational programmes need to be interesting redaictive in one way or another. As

a result the magazine format has been used asdimeapproach. However, this approach
can be quite expensive. All the radio stations istlidreported that some of the
educational programmes had some kind of sponsorsiiipere sponsorship was not
available, the programming was negatively affecisl,observed by one producer at

Dzimwe Community Radio:

A radio can do its best maybe to make that programnifor] communities to
like it. But for the beginning, for the three yeduack, these programmes were
nice because it was sponsored. For example we hB&MV(Wildlife and
Environmental Society of Malawi). So we had webguced programmes ... but
as of now | can say the programme is facing a ehg# of sponsorship
especially, which contribute to the programme ondie well produced (RDI-1).

However, community radio stations have undertakeversl educational programmes

even without direct sponsorship by external orgdioss. One of the producers at
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Chikuni Community Radio explained how such prograanhave continued being
broadcast on radio:

They [the programmes] are an initiative of the oasliation, and we feel even
without direct sponsorship of the programmes, theg@ammes must run
because ultimately it is the community that beseditd we are here to serve the
community. So mainly on the educational programthese hasn’t been much
luck of sponsorship (RC-1).

Similarly at Dzimwe, for sponsored programmes ewéen the funding cycle ends, the

programmes are continued. One respondent explained:

And | see an interested thing at our radio statiewvel because Dzimwe
Community Radio station, we do maintain programmesEven we have no
funding, we do maintain those programmes. So idilug come in we don't
introduce another new programme. We avoid to cenfosople. ... So if the
funding comes in, we do use the same programmientfing has phased out
people they don’'t know that there were funding oihigit the programmes do
change in their way of production (RDI-1).

While funding is important for effective educatibrmrogramming, community radio
stations in this study have taken the communitydeea&s the primary focus of their
programming. This approach creates a possibilityvofking in partnership with other
organisations that may not necessarily afford tptha full programme sponsorship fees.

4.2.10.3Lack of adequately trained human resource
All the radio stations reported facing the challerg limited personnel. The limitations

include the limited numbers of producers as weltheslack of understanding of certain
technical educational subjects by some producers. dbservation of lack of technical
knowledge on some subjects was made by a respoat®zimwe Community Radio

station, who, when asked about the challengesatttio station explained as follows:

lack of training, because | see like, environmemp@grammes, they are like
agriculture programmes; you cannot just wake umyodnd say | am doing
programme on such, such, such. You need directionSo as radio station also
we lack training or even to be involved in issuégsrvironment ... otherwise we
lack training (RDI-1).
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Similarly, one producer at Chikuni Community Radabserved the need for
organisations that work with radio stations in eatianal programmes to train producers

on the technical aspects of the programme content:

if I don’t understand something | wouldn’t do a gramme no matter how much
you pay me, because | have to understand, | hafeetdknowledgeable to talk
about certain issues other than just having a Bejuestions, and ask those
questions for the sake of the monies and the ligksah [no, no], because we
would want to understand the issues, appreciatésthees and put ourselves in
the shoes of the listeners and prompt for goodrinédion from the people ...
(RC-1).

To address this challenge organisations are comgudn-house’ training for radio
producers. This was reported to have been theataShikuni Community Radio station
with regard to the environmental conservation progne that was sponsored by the

Environmental Council of Zambia (ECZ):

The ECZ had to do a bit of training to help us ustsnd the issues first, so that
as we understand the issues it will be easiergaoproduce programmes, even
without their help we can be using our initiativedalo the programmes (RC-1).

The lack of technical expertise is also due toftoe that many community radio stations
work with community volunteers who in some casely tvave basic academic and/ or
professional training. These volunteers are th@ned and provided with formal training
opportunities at institutions of higher learningady, upon graduation some of them
leave community radio stations after being offebetter incentives by commercial and

national radio stations. One scenario was descabddllows:

Like for example, Dzimwe has trained two personimelproduction or in
presentation. You find out that the same staff taey going out to join, for
example national radios, leaving the gap agairoatngunity radio station level.
So working in voluntary basis is also a challermead (RDI-1).

Apart from the challenge involving staff working abmmunity radio stations, the
producers also find it challenging to identify tactally qualified and willing resource
persons to feature on some of the programmes. dupey at Dzimwe Community Radio
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identified this as a major challenge when she dtttat: “the second one [challenge]
which is also very critical is on people to giva mformation ... especially the experts. ...
So lack of information on expertise on particulapit that you have selected is also a
challenge” (RDI-1). This situation further creatgsportunities for technical institutions

to work in partnership with community radio stagon

4.3 LIVINGSTONE MUSEUM EDUCATION PRACTICE

The Livingstone Museum is a multi-disciplinary musecovering a wide range of study
fields (see Chapter 1). Each of these museum saclias an aspect of education in their
operations. However, all the education activitieshie museum are coordinated by the

Education Department, headed by the Education €ffic

In the following sections, | present evidence omvhrauseum education is undertaken,
and also on some of the challenges faced by théndgstone Museum education
programmes. | report on all the dimensions of moseducation programmes, but |
concentrate on the outreach programme becaus®this the interface with the radio’s
use for education. | include all the other aspe&dtsnuseum education because they
inform the outreach activities and, the radio pamgme can bring people to engage with
the museum as an education centre. | look at edactirough permanent and temporary
exhibitions, lectures and outreach activities. ¢ldifion | look at how the museum has

used radio in its past activities.

4.3.1 Museum education through permanent exhibitions

As briefly discussed in Chapters 1 and 2, educationuseums takes various approaches
in different settings. The main approach to museduncation at Livingstone Museum is
through permanent exhibitions within the museunidimg (MI-1; MI-2; MI-3). Under
this approach selected museum collections areajisglwithin the galleries. Most of the
displays are located inside ‘cases’ covered witsgl Alongside these collections are
captions (labels) about the displayed item thanaeant for the education of the museum
visitor (MI-2; MI-3).
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The content of the exhibition is developed by museprofessionals in the various
research sections (see Section 1.3), in collatwratith the Education Department. The
researchers have a lot of collections in storagd,they select a few items to display for
public viewing (MI-2). One of the respondents, aatar at the Livingstone Museum
explained how the Natural History department takest in museum education as

follows:

If we put animal specimens on display in our gglléhen we display them in a
natural setting or environment to show how thewg liand show how they breed
or communicate or behave in different ways, andetheill be explanations
given in form of captions and these help to edutt@ecommunity on the life of
these animals or plants (MI-2).

Under the permanent exhibitions approach, visitmesshown objects that are displayed
with captions. One of the respondents explainet tiahat's there is, with exhibitions
we have captions going side by side [with] the obje some people will just go in on
their own and read and then some would like to lieegl...” (MI-3). The labels only
have basic information about the objects, suchaasen source and use. In addition, with
the exception of local names, most of the museuptiarzas are in English (MI-3). For
those visitors who tour on their own, and cannadrthe captions they just have to see
what is on display (MI-3), while those that aredpd by museum guides, and are unable
to read English, the guide explains what is exbditThe assumption is that museum
visitors are busy people who may not have timestwirlong captions (Katanekwa, V.K.
pers. comm. 29 September, 2009), hence the présentd just basic information on
captions. This approach however, limits the leiet@mmunity engagement with the

displayed materials.

Below is an example of a display in the permanethiilétions of the Natural History

gallery.
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Figure 2. A permanent exhibition at Livingstone Museum, Zambia.

The above photo is an example of how environmedtsarstainability issues are tackled
at the Livingstone Museum galleries. The displayuBes on environmental conservation,
highlighting the various destructive impacts of famactivities. The concept is designed

and executed by museum staff, and it is meantebvier the conservation message’ to
the museum visitor.

In this approach to education, it is not easy iovteen learning has taken place. One of
the respondents, MI-2, indicated that the museumesiones uses questionnaires to find
out the visitor's experience in the galleries. Shewever, emphasised that this is not
meant to find out about learning experiences. Askirg the issue of how the museum

finds out whether learning takes place throughp@éenanent exhibitions, she stated as
follows:

With the exhibition galleries, one way which hagmealone occasionally is by
putting out questionnaires to people who come atdonask them what they
think of the exhibitions, but | don’t think this eing done very often, and not
directly to find out about learning, but maybe jtesfind out how useful or how
interesting they are (MI-2).
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This scenario presents a challenge to museum giofeds in devising a method to find

out whether learning takes place through exhibgion

The idea of exhibiting collections f¢people to seewas reported by respondent MI-1.
When explaining the creation of the Natural Histeving he stated that “it was felt
necessary to start a wing that would start capgutirat biodiversity [Zambian], and be
able to reflect it to the community so tlilaey seehe status of their environment” (MI-1;
my emphasis). Similarly, another respondent, Miek the Livingstone community

needed to behownthe state of the environment for them to makermx decisions

about tourism developments in their areas. Theserghtions are a reflection of the
approach to museum education that is undertak@ughrpermanent exhibitions, where
the focus seems to be ‘getting the message admd® community. In the next section |

report the use of temporary exhibitions as an dthrcapproach to museum education.

4.3.2 Museum education through temporary exhibitions

The other approach to museum education used blivirgstone Museum is the use of
temporary exhibitions. Under this approach theldigpare arranged in a similar manner
to the permanent exhibitions, where objects arglalyed with captions. The major
difference is that the temporary exhibitions last & short period of time. One of the
respondents explained the use of temporary exbitstiat Livingstone Museum as

follows:

From time to time we put up temporary exhibitionghw the museum, and
these will just be running for a few months on paeticular topic and then they
will be taken down and changed to something elde2M

The temporary exhibition gallery in the museum|goaised as an open space for other

individuals and institutions to use for exhibitiods one of the respondents explained:

For temporary exhibitions, we had different peopteming to put up their
exhibitions. So it's not really like we have a sifiectopic, we have different
topics ... . There was a time we had an exhibibontoys for children and
recently we had another one on Hiroshima and N&gasgalosion, so it just like
changes time and again (MI-3).
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From this explanation it appears the temporary l@tibn gallery is a space readily
available for exhibitions that address specificidepto supplement the permanent

exhibitions.

The other educational approach, currently not itivacuse at Livingstone Museum,
involved what are referred to as ‘school casest fsgure 3). These were in the past,
made to address specific topics in line with theost syllabus (MI-1; MI-2). The content
is planned by education staff and designed to delsyllabus based knowledge. The
displays in the cases were basically permanent,theit use was linked to that of
temporary exhibitions. They were used in the musastwell as in the community

exhibitions. One of the respondents described¢hed cases as follows:

They were very small exhibitions inside a box oniaugs different aspects. For
example, one on insects ... different aspects ofrabtistory and there were
others from other departments, and these were rkbitp be portable where a
school could borrow it and take to the school asel itifor education within the
school ... or sometimes museum staff would takentbeat to schools or other
communities. So they were a type of mobile extobit{MI-2).

Below is a photo of a school case looking at ermgimg people to clean their

surroundings in an effort to destroy mosquito biegdites - and hence ‘keep malaria
away’ - an environmental education concern. Asloaiseen, the presentation is focused
on ‘showing, warning and telling’ the audience whatdo to address the issue raised.
While the use of exhibitions can reveal meaninguatooltural and natural resources as

part of social learning processes there is limitedortunity for community engagement.
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Figure 3. A school case used at Livingstone Museum

Over the years most of the school cases have di@yme non-responsive to school

needs or they have simply been worn out and atenger in use (MI-2; MI-3).

It is not easy, however, to ascertain to what exesarning takes place through the use of
temporary exhibitions and school cases. One regmindescribed how the museum
attempts to know whether learning has taken pldoenvpeople interact with temporary
exhibitions, as follows: “for the temporary exhibits usually there is a comments book
at the end but again this tends to relate morehether it was good or interesting, not so
much about how much people have learned” (MI-2).er&éfore, it appears the
Livingstone Museum does not have a deliberate #fiedteve way of assessing whether

people learn as they interact with the museum éxnis.

In the following section | represent findings onwhohe Livingstone Museum uses

lectures as an educational approach to museum tsaluca

4.3.3 Museum education through lectures

The Livingstone Museum, through its research stdinetimes offers lectures to the

public on specific subjects. These lectures caartanged within the museum building or
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at venues outside the museum. One of the respandeplained that one way it has been
done in the past is to meet school groups and thiem “talks or discussion topics on

various, different aspects of Natural History” (IlJ- This approach allows research staff
to be in direct contact with the community.

In addition, these lectures are sometimes suppbstede use of museum objects. As one
respondent explained:

If for example | am giving a talk to a school groap one aspect of natural
history then | would use some of our collectionsrirthe storeroom, either a
skin or some bones or skull or something like Hmathat we could actually show
them so the student can have a feel and be closethp specimen to see really
what it is like close at hand (MI-2).

Apart from school clubs, lectures are also givemttzer groups on request. The group
identifies its area of interest and the museumougin the Education Department,
organises a speaker to deliver the lecture. Onth@frespondents explained how the
content for such lectures with schools is organaetbllows: “usually, we liaise with the
teachers depending on the age group you are dealthg mainly the teachers would
suggest a topic which they think the pupils willdmmfortable with ...” (MI-3). Through
this method the museum is only able to attend ty ¥®w schools that are within the
town. In this case only one school club from Lindegh School benefited from the
environment and sustainability learning that wagesntaken. The learners had to come to
the museum once a week for the lessons (LivingsMuseum Annual Report, 2006).
Through this method many other schools and leaiinetise outskirts who equally need

museum education services, are left out.

4.3.4 Education through Outreach programmes

The concept of outreach programmes at the Livimgstduseum has gone through
tremendous pressure over the years, which hastedsul the failure to undertake
outreach activities. One of the respondents desdrdn outreach activity as an activity
where the museum is “not just waiting for peopledme to the museum but trying to go

out to the community either with mobile exhibitioas with information or with audio-
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visual displays of some sort, or audio-visual infation for them ...” (MI-2). This
explanation provides the focus of outreach ac#sitivhere the intention is to deliver to
the community some educational materials prepagednbseum staff. It is, however,
difficult to ascertain to what extent such materialould be responding to the needs of

the community to whom they are to be delivered.

The outreach activities require a lot of attentionprepare and then disseminate the
planned content. One of the respondents explaired the planning for a typical

outreach activity is done as follows:

you need to ... work out the content of your subfeen you have to make your
visual aids. These may be either posters or in stases a travelling exhibition

that you could take to the people. But becauseishisore or less supposed to
have a high impact, you have to develop it in @seof, | would say, more or

less like lessons so that each exhibit would hageenor less a lesson content
that’s attached to it (MI-1).

In this case, apart from the newly prepared visi@ds, the museum also used the school
cases. While the use of school cases is commortiggan museums, the Livingstone
Museum has discontinued the practice due to amtiveg ceasons, the aging school cases
and the high cost attached to the outreach aesviiMI-3). This was also observed by
one of the respondents, MI-2, who stated that ¢tmeent situation is, most of the mobile
exhibitions are in a state of disrepair, and asgar know they are not currently in use ...”
(MI-2). The issue of cost of outreach activitiesswamilarly commented on by another

respondent who put it this way:

So, | think in terms of preparation, the major casuld be maybe in the man-
hours, and also may be just the production of tla¢erals, especially if you
want them to be very high quality, because thathinige a little expensive (MlI-
1).

When asked to compare the current levels of outresttivities with the past in the
Livingstone Museum, one respondent remarked: fikltihe museum has done a lot more
in the past than it is doing now may be becaus&nahcial constraints” (MI-2). The

reported low levels of outreach activities at theiigstone Museum comes in the wake

89



of low funding from the government of the repuldicZzambia. The funding levels have
been decreasing since the early 1980s. This bewamrse over time. In 2002 the budget
allocation to the Livingstone Museum had a defafit65%, and down the years the
deficit has been marginally reduced, ranging fro8%64in 2003 to 34% in 2008

(Katanekwa, V.K. pers.com. 98lovember 2009).

4.3.5 Museum education programme through radio

The Livingstone Museum has had a working relatignsith one of the local
community radio stations, Radio Musi-o-tunya. Insthelationship the museum used
radio mainly for promoting events taking place ¢ tmuseum (MI-3). One of the
respondents stated that “we have tried to run ptom® once in a while on the radio but
mainly it's done when we have a function in the eurs” (MI-3). However, in mid
2007, the Livingstone Museum undertook a serieshiofy-minute radio programmes
under the title Livingstone Museum Information Corner” This was a series of
awareness radio programmes meant to educate theraggoublic on the different
activities carried out by the Livingstone Museuml{M. As such it focused mainly on
awareness-raising about the operations of the gstone Museum.

In this programme, museum personnel were interndetweexplain what their roles in the
museum were. Apart from one, the programmes wereaquorded within the museum,
using museum equipment. This was possible becab#8e working for the museum, |
also work with the Radio Musi-o-tunya (see Chapfewhere | learned radio recording
technigques. However, as a result of programmesgbgia-recorded, there was limited

interaction with the community in the programming.

According to museum reports the radio programme quate successful. The museum
“received many enquiries from the general publicome of the issues that were brought
out in these programmes” (Livingstone Museum AnrfReport, 2007, p. 7). Similarly
one of the respondents observed that the museurhapgy with the level of community

awareness following the radio programme. He desdribe situation as follows:

| think of recent we tried one community programwiach really we looked at
the various aspects of the functions of the muselins we did with Radio

90



Musi-o-tunya. ... and this generated a lot of ie¢érbecause for once people
realised that the museum was an active institutiohjust a repository of old
specimen (MI-1).

While the use of radio may be desired, there I&ila number of challenges with regard
to the actual format and execution of the prograsirRadio programming requires some

financial input and adequate personnel if it ibéacarried out effectively.

4.3.6 Challenges and opportunities in Museum Education pactices

4.3.6.1Low visitation
Museum education through exhibitions depends onp#aple that eventually visit the

museum. The Livingstone Museum has a challengeusecaf the number of people that
visit the museum. For instance in 2006, 325 leardem local (Livingstone district)

basic schools, one university group, and one cellggup toured the museum for
education purposes (Livingstone Museum Annual Red06. p. 9). In 2008 the
number of schools attended to by the Education eeat increased to 80 schools.
These were mainly from within the southern proviwdeere the museum is located
(Livingstone Museum Annual Report, 2008). While thembers appear large, the
potential to attract more makes it relatively imsfgant. This is especially so since the
museum has mostly been dealing with the same t&bwer the years (MI-3).

The museum acknowledges that there is “need toneehthe public programmes to
advertise the museum widely and to involve the gdneublic in the activities of the

museum” (Livingstone Museum Annual Report, 20052)pTherefore efforts need to be
made to find effective approaches of attractingemasitors as well as reaching out to

many more people that need museum services, araisamhe such option.

4.3.6.2Inadequate funding
The Livingstone Museum is a government instituti@dmose major source of funding is

the Government of the Republic of Zambia. Museunding has remained a challenge
for a long time, since the late 1980s. The low fogdhas affected several of the

museum’s operations as one respondent explained:
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we have had a long period with not enough funds\@db the Education
Department and it has been difficult to [do] outtedecause of transport costs
and other costs of making these mobile exhibitemmd other equipment (MI-2).

However the funding challenge seems to be accora@dwy other issues and difficulties
that influence outreach activities. One of the oegfents insisted that while funding is a
major issue (MI-2; MI-3), there is also the chafjenof personnel especially in the

Education Department of the Livingstone Museum. idspondent put it this way:

But | must say of late we don’'t seem to have anyreach programmes.
Basically the problem is the finance, the pooriiitial position of the institution

and then also lack of facilities like transport.tBip and above this is | think the
main problem really is the human resource (MI-1).

The continued reduction in funding levels calls éochange in approach to education
activities in the museum. In the following sectiopresent evidence of how the issue of

personnel has affected education activities atihiegstone Museum.

4.3.6.3Inadequate human resource
The Livingstone Museum operates with a relativelgdresearch group and a very small

Education Department (at most, two officers). Wihiiles recognised that the Education
Department should coordinate the museum educatitimitees (MI-1; MI-2), it was
reported that there is need to address the challerigpersonnel in the Education
Department. One of the respondents described tilnatisin as follows:

within the museum, | think there is also need f@taire-focus a little bit. Firstly
strengthen the Education Unit because | think atrtftoment it is the weakest
link in the chain. ... | think if we strengthen thae should be able to reach a
situation where the researchers and the Educategpaiment can work with the
people to get the information out (MI-1).

The challenge of coordination of the research ashaca&tion units in the Livingstone

Museum was also observed by one of the respondérat®xplained as follows:

So it really needs the research department ané&dieation Department to be
working together and supporting each other ... d Amat has happened in the
past is either the Education Department has beekingoon its own and not
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involving the researchers or the researchers hage tyying to run an education
programme without help from the Education Offic@v-2).

The same respondent felt that the education aeswvét Livingstone Museum also appear
to be dependent upon the interest of the individichication Officer. She explained that
even when funding has been low, some Educatiorc&@#i“have been very keen and
very active and they have been able to do quitd#,a.l while others have just waited for
people to come to the museum and taken it froneth@il-2). This observation follows
from the fact that the Livingstone Museum, overybars has had a lot of changes in the
people working as Education Officers (MI-2). Anathhespondent equally highlighted
this observation when referring to one of the etlangprogrammes that was promising
to have a significant community impact through ‘&®n programmes but was

abandoned. He put it this way:

In the [19]90s we had one programme ... where dcbbitdren were being
sometimes brought to the museum to look at thebéidms and then they would
be taken out to try and see what they could refatevhat they saw in the
museum. ... That programme actually should havenioaited into a thirteen
series programme with the Education Broadcaststhe. problem was the
finances. ... but eventually also the shifting loé t£ducation Officer who was
spearheading the programme, | think, led to then@ament of the whole
programme (MI-1).

This scenario seems to agree with respondent MIF® wdicated that education
activities at the Livingstone Museum seem to beeddpnt upon individual interest of

the Education Officer at the time.

4.3.7 Opportunities for working with radio

The idea of working with radio was highlighted byeoresponded who, in responding to
what method of community engagement she would tike museum to consider,
explained as follows: “certainly | think radio pragnmes is one possibility if there is the
right people and technical know-how to organisd,thad with radios available in that
area” (MI-2). Similarly respondent MI-3 considenedrking with radio as one possibility

for the Livingstone Museum to engage the commuinitgnvironmental education. Her
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main concern was the duration that the programmagdwun: “We would look at a
situation where maybe we partner with the radiotlsat we can have programmes
running time and again”, she said (MI-3). In suppg the idea of using radio for
museum education another respondent felt the musadio programmes would be

successful and suggested that the programmes:

should involve at least some level of interactioithwthe community either
[through] phone-in programmes, or discussions @stans ... or maybe some
aspects of stories or something that makes it tamdérg and then ... something
that is relevant to the community to the probleheytare facing (MlI-2).

While the Livingstone Museum has several challeng@h regard to undertaking

outreach activities on environment and sustairtgbidisues, the available opportunities
are equally many, hence the need to explore atieesa One of the respondents
observed that the need for the Livingstone Musemmntdertake outreach activities has
become more now due to the many environmental exingdls society is facing. He also
noted that the presence of community radio statioas provided a communication
means to “reach a wider population within a shatitee at a minimum cost” (MI-1). In

addition, the museum has equipment meant for ppbtigrammes and other audio-visual
needs (MI-1). It is this equipment that could bi#isgd in the recording and editing of

outreach programmes for broadcasting on radio.

4.4 MUSEUM AND RADIO EDUCATION PRACTICES:
REFLECTIONS OF PRACTITIONERS.

In the previous two sections (4.2 and 4.3) | pre=rdata on how community radio
practices and museum education practices are akeéertA summary of these data was
presented, as preliminary findings, at a strategykshop involving staff from the
Livingstone Museum and Radio Musi-o-tunya. Thessitutions are the key units on
which this study is focusing. Following the preseian at this workshop, the participants
worked in groups to discuss questions on posséslibf the Livingstone Museum and
Radio Musi-o-tunya working together on environmantl sustainability learning. The

group-work was followed by an open discussion an hesentations from the groups.
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(see questions in section 3.5.3). In this sectignesent findings from the workshop

deliberations.

4.4.1 Partnership in programme production

After considering the findings and deliberatingtbem, the workshop agreed that there
are possibilities of the Livingstone Museum and iRadusi-o-tunya working together in
educational radio production. Radio programmirgunes certain expertise to adjust the
content knowledge into an educational radio prognamThis expertise was seen as the
strength of Radio Musi-o-tunya in contributing tavarking partnership with Livingstone
Museum (SG-4). The museum’s strength was identidiedhe availability of technical
personnel trained in environment and sustainabilgyues (SG-2). However, the
workshop also noted that if environmental educaporgramming is to be successful it
should involve the local community in identifyindwecational needs (SG-3; SG-2; SG-1).
The local community was seen as an important pattnensure that the identified issues
are issues of concern to the community for whonhgurogrammes are intended (SG-2;
SG-3). Therefore the programming would have to Iweo“creation of linkages
between/among the groups involved” (SG-2). One wfagreating these relationships is
by “visiting the community to find out their area$ concern” (SG-3). The process of
getting into a community requires careful consiterato ensure acceptance of the
programmes. One way to enter a community is thrdagal leadership structures. The
workshop suggested that it would be important ier mmuseum to “identify target groups
and design appropriate programmes in conjunctiaih Wie community radio station”
(SG-3).

The need for working together between the museuhtlaa radio station was seen as an
important aspect in enhancing the relevance of bwgtitutions in the community they
serve. This follows the recognition that both indtons aim to serve the same
community, and as such working together in radiogmmme production would
“complement the skills and expertise of eitheritaibn in achieving set goals” (SG-2).
This then would call for identification of key persel in both the museum and the radio
station (SG-2) to ensure efficiency in the workirgationship. Working with each

institution’s strengths would possibly result igheér benefits for the community.
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With regard to programme structure one group sugdethat the radio programme
should include some questions at the end of thgranome. The group explained that
“‘including questions that raise controversy woulic@irage listeners to debate the
issues, and as people debate they tend to undérstach more than if they were not
debating” (SG-1). This was seen as a key factoorgter to bring about community

learning and practice change.

4.4.2 Museum and radio engaging the community

The workshop participants agreed that it is possfbl the Livingstone Museum and
Radio Musi-o-tunya to work together in engaging theingstone community in

environment and sustainability learning throughoad

One group observed that there is need to engagedhenunity in identifying the
environmental issues to be addressed through the paogrammes. The group explained
that this would make the programmes acceptablee@dmmunity and ensure that issues
being addressed on radio are issues of concernet@dmmunity served: “we need to
identify needs with the community in order to disggate appropriate information” (SG-
1). In addition the engagement with the communibula influence the sustainability of

such radio programmes.

One of the reasons identified for the need for rtheseum to work with radio is that
working together is cost-effective and faster. riswes a wider reach with reasonable
resources. The intended radio programmes shoufitdzeeded by promotional messages
using the local languages (depending on radio yplia this way the community would
not be caught by surprise in the activities, andvauld encourage acceptance and
participation by community members (SG-1). The éssuof environment and
sustainability require cooperation with a wider ecoomity in order to be effectively
addressed, hence the need to create relationsitipsawd among the communities being
served (see Section 2.8). Currently the publiceadh at Livingstone Museum is limited
to exhibitions, and radio provides an opportuniyé¢ach out to many (SG-4). Through
radio the community would have an opportunity tqobet of the production team, which

would encourage listenership, and bring about maactthange in response to
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environmental exploitation among the listening camities (SG-2). The interactions
through radio listening would then foster enviromta¢ education for sustainable
development (SG-2).

The community involvement can easily be achieveduph working with key people
and existing leadership structures within the comitres. Radio Musi-o-tunya already
has some structures through the Radio Listener<C{sbe Sections 1.4 and 4.2.6). As
such what would be required is to strengthen streletsires and create more. In addition,
other community players involved in environmentssues must be involved in the

museum-radio-community relationship (SG-2).

4.4.3 Museum and radio working together to reduce cost oéducational
programming.

One of the key issues identified as affecting adheactivities at Livingstone Museum

was the issue of funding and the cost of thesevities (see Sections 1.9 and 4.3.4). In

this study it became important to identify possiieis of undertaking environmental

learning with moderate cost implications. At theastgy workshop, the participants

agreed that working as a partnership is one wayntuerate the overall cost of

educational programming for both the Radio Musitoyta and the Livingstone Museum.

The workshop recognised that the Livingstone Musbamstaff that can provide content
knowledge on environmental education, while thei®adusi-o-tunya has expertise on
how to package the content knowledge into radi@gm@mmes (see Section 4.4.1). the
workshop also suggested that in working togethes,radio and museum should come
together to structure the museum environmental atuc programmes into radio
programmes (SG-1). The radio staff can assist iingrthe programmes for radio

audiences.

One of the key factors noted in the workshop falupeng the cost of programming was
that environmental education programmes for radiolwe produced ahead of time and in
large quantities, during a single visit to the cammity (SG-1). This would eliminate
costs associated with physical movement involviegesal trips to the field for outreach

activities. Apart from reducing the cost, the wdrg participants observed that
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environmental learning through radio would incredke possibility of community
participation in the programming and encourage camity practice change (SG-1; SG-
3).

However, one of the participants in the workshop wancerned that the use of radio for
museum education would not allow the audience ¢otlse objects, which is one of the
key elements in current museum education approadhdss view museum education
through radio would actually increase the cost lo@ part of the museum since the
museum would still require undertaking fieldwork “show” the objects (SG-3) to the
community. This observation was debated by theiggaaints and they noted that the
radio programmes are not meant to replace existugeum education approaches, but to
complement them (SG-3), and that the proposed measgas in view of inactivity in

Livingstone Museum outreach programmes over thesyea

In apparent response, one of the participants filmmsame group argued that although
museum education has in the past been focusseceapiepseeing and touching the
objects, not all education topics require that peghould see or touch objects (SG-3).
Another participant observed that for a long tinhe tLivingstone Museum has not
undertaken outreach activities due to lack of furahsl now the challenge was to try and
find other ways to reach the community (SG 3). iddeal that even though people will
not see or touch objects through radio programe@aronmental issues are about their
day to day life, and as such engagement canal#l place effectively through radio (SG-
3). The use of radio would be aimed at engagingwtteer community in addressing
environmental issues of concern to them, withoutessarily physically going to all

places.

45 CONCLUDING SUMMARY

This section has presented findings on how commuadio stations engage listeners in
learning activities through radio programmes based the experiences of three
community radio stations. Several issues focusingradio practices and museum
education approaches have emerged. Evidence frestridtegy workshop shows that the

Livingstone Museum and Radio Musi-o-tunya acknogésti the potential for
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complimenting each other’s activities based onrtimelividual capacities, for the benefit

of the community.

The section has highlighted that community radimgpamming allows listener groups to
identify issues and initiate deliberation whichelatcalls for expert commentary to
challenge the conventional practices, which couidgoabout learning. The listeners then

communicate with the radio stations to provide beek.

I have also presented the various ways the LivorgsMuseum engages the community
in environment and sustainability issues. The mapproaches involve exhibitions,
outreach activities and lectures. In all the museuimcation approaches used, it appears
there is very little community engagement, and ihot easy to tell whether learning has
taken place as people visit the museum. | havemissented findings on the challenges
and opportunities with regard to outreach actigitterough radio. These findings are

discussed in the next chapter (Chapter 5).
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CHAPTER 5

COMMUNITY RADIO PRACTICES: IMPLICATIONS FOR MUSEUM
ENVIRONMENTAL EDUCATION PROGRAMMES

5.1 INTRODUCTION

This chapter discusses the evidence presented apt€@h4. The discussion draws on
social learning theory after Wals (2007) as welbteer literature as presented in Chapter

2. The evidence was generated in relation to thewmg research questions:

* How do the current museum outreach practices engage Livingstone

community in environment and sustainability cons@rn
* How does community radio currently engage listenesocial learning?

* How can museum outreach and community radio progriam be partnered in

environment and sustainability learning?

As indicated in Chapter 1, the study looks at comityuradio programming and its

potential alignment with environmental educatioagbices of the Livingstone Museum.
It also addresses workshop outcomes to see hownraeadations (see section 6.4) can
be made to museum and radio to try to provide rmdxaork for engaging the community

in environmental learning (see Section 6. 5).

This chapter is structured in such a way that ditalystatements (see Section 3.7) are
made, focussing on community radio practices, museducation practices, and how

museum and radio practices can complement each othe

Based on the evidence presented in Chapter 4ptlosving analytical statements were
made:

e Community radio programming can start with locaviesnmental concerns to

engage community listeners in locally relevantnéay.
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* Working with a community-based programming approalddws for the addition
of expert knowledge to complement, challenge, empland extend the
community’s existing knowledge and experience.

e Community radio programming provides opportunities social learning in
listener groups to clarify local issues and explalmange possibilities. This
includes accessing other sources of knowledge.

e The Livingstone Museum’s main educational appro&ho use expert-led
knowledge that is mainly mediated through artefattsough public lectures,

exhibits and outreach displays.

* The educational practices of the Museum and Radigramming could play

complimentary roles in facilitating community-cesdrenvironmental learning.

Each statement from the evidence presented idigasind then discussed in light of the

literature presented in Chapter 2.

5.2 COMMUNITY RADIO PRACTICES AND ENVIRONMENTAL
LEARNING

Community radio stations operate in localised greath well defined audiences (see
Sections 1.4, 1.5 and 1.6). This makes them seitédsl addressing local issues in
specified areas (see Section 4.2.6). This typeadior has a direct link with the

community which provides an opportunity to workwihe community in programming.

The desire to work with wider community on enviraamtal issues is aimed at generating
contextual solutions to environmental issues, waykiith the concerned communities.
Wals (2007) advises that, in addressing environater@ncerns, we need solutions that

are co-created and co-owned by the local community.

In the following sections | discuss how communigdio works in undertaking its

educational role in the community.
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5.2.1 Engagement and local relevance
Analytical statement 1: Community radio programmirggn start with local

environmental concerns to engage community listemér locally relevant

learning.

Community radio programming is diverse. Althougldiocaprogramming was diverse
among the radio stations studied, it was possibléobk across the cases to derive
insights into programming practices that relaten@ironmental learning through radio.
From this standpoint and my review of the evidepesented (see Sections 4.2.1.3 and
4.2.5), it was possible to note that education ammunity radio stations involves
engaging the local community using stories andeisghat are authentic and generated
from within communities. Evidence from the enviragmtal conservation radio
programme at Dzimwe Community Radio shows thatptogramme involved stories,
poems and drama generated by the local communiitgsd stories, poems and drama
were focusing on the identified environmental sobjeee Section 4.2.1.2). In this case it
is evident that the environmental issues being esderd were identified by the Radio
Listener Clubs who then presented the issues tora® station for broadcast (see
Section 4.2.3). Since the environmental issuestlaadupporting drama and poems were
generated by the community, one would conclude ttiajprogrammes addressed issues

that the community members considered importatitem.

Similarly, from the evidence provided in Sectioft.2.3, Radio Listener Clubs at Chikuni
Community Radio identify community issues and rdctirem for radio broadcasting.
The idea of issues being identified by the comnyaltows for the inclusion of local
indigenous knowledge and local experiences whieh sagnificant factors in action-
oriented approaches to Environment and Sustairiadlelopment (ESD) (Lotz-Sisitka et
al., 2006). This approach is also supported by DyBeown and Keen (2007) who argue
for locally designed solutions to environmental lpemns. They remind us that
“attempting to solve local problems by ‘importingblutions which have worked in a
different context has met recurrent failure in teraf sustainability” (p. 182). As such,
working with locally generated environmental sadat to address locally identified
environmental problems may be much more likelyuoceed than otherwise.
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Working with local community in environment and &isability issues is also in line
with the observations by Janse van Rensburg (18@6)to solve environmental issues
we need to make changes to our social systems emmgh@ Once we work with
communities to identify and address environmemakerns, the community will always
address what is really important to their socise(Section 4.1.2.2). The approach also
seems to heed the advice by Lotz-Sisitka et al0ogP@hat Southern Africa needs to

develop participatory approaches and methods toeeadeénvironmental issues.

In the case of Radio Musi-o-tunya, the drama in @he Family programme is not
generated by the communities. However, the drandessgned in such a way that it
tackles social issues that are prevalent in thenwanity, which the community then
relates to (see Section 4.1.2.1). The depictiontroé life situations in the drama
encourages people to listen to the radio programifse®e Section 4.1.6). This
phenomenon of attracting many people to listen adiar is a significant factor in
environment and sustainability learning becaus@sures that environmental concerns of
one sector of society are then shared with the medenmunity. The drama does not
prescribe any solutions, but raises questions amiraversy which encourages debate
among the listeners in the community. It is througgbate that people have an
opportunity to learn and change practices. Wal® {2 argues that “in social learning,
the learning goals are, at least in part, inteyndditermined by the community of learners
itself” (p. 19). He further comments that sociar@ng “tends to refer to learning that
takes place when divergent interests, norms, vaunesconstructions of reality meet in
an environment that is conducive to meaningfulredgon” (Wals, 2007, p.39). In this
case social learning becomes a way of organisiagnileg and communities of learners
(ibid). This approach is significant for creatingpktform conducive for engaging in
environmental educatioWith the increased number of participants throuatha, the
resulting decisions and suggested solutions toremwiental issues are likely to be
effective, as was reflected in some of the positicomes in communities served by the

radio stations under study (see section 4.2.8).

Additionally, working with local stories engagestib@dults and the young (see Section

4.1.6), which provides opportunities for learnimgeractions across a wide age range.

103



This situation allows effective social learningtéde place, where listeners not only learn
from the radio programmes, but also from one amofiéals, 2007; Glasser, 2007) as
they listen and discuss the radio programmesldtal community mobilisation towards

addressing community concerns.

From the foregoing, it can be concluded that fomgwnity radio programming to
effectively address the local environmental conserit must involve the local

community, and should focus on locally relevantismmmental concerns.

5.2.2 Learning and change through expert commentary
Analytical statement 2: Working with a community-bad programming
approach allows for the addition of expert knowlegl¢p complement, challenge,

explain and extend the community’s existing knowtgzland experience.

It is clear from the evidence that community ragiays an educational role in the
community through its programming (see Sections1412 4.2.1.2 and 4.2.1.3). The
evidence shows that there are two main ways in twlexpert knowledge is used in
community radio educational programming. Some @ognes simply focus on the
expert explaining issues for the listeners, usualtgugh interviews with radio personnel
(see Section 4.2.1.3), while others allow for iatgion between the community and the

experts on specific subjects (see Section 4.2.1.1).

In programming that engaged the local communitiesas interesting to note that the
bringing in of expert opinion was a significant fpaf the radio programmes, and that this
stimulated further community responses and actéimny (see Sections 4.2.1.1 and
4.2.4). This evidence allowed me to conclude thatkimg with local issues identified by
the community allows the addition of expert knovgedhat addresses the prevailing
conventional wisdom and experiences on environnhesgaes in the community. It is
through this challenge and expert explanations tiratlocal community knowledge is
complemented, bringing about community learnings™Mmas evident in cases where the
issues are directly generated by the community raghe case of Environmental
Conservation programmes at Dzimwe Community Raske Section 4.2.1.2), as well as

in the Our Family programme at Radio Musi-o-tunya where drama wasl &3 set the
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context, followed by community discussion then caenis from specialised experts

through the feedback programme (see Sections 4.2.5)

During generation of community issues, the comnyudiscusses the topic, identifying
the challenge at hand, and suggests other concémdadduals and institutions to be
involved in finding solutions. Sometimes the othencerned individuals and institutions
are identified, after listening to the communityicerns, by radio producers (see Sections
4.2.1.1 and 4.2.4). The radio station producergeraxperts to comment on or challenge
or explain the phenomenon under discussion. Thisvalboth the community and the
expert to reflect upon the issues raised in theudision. According to Dyball, Brown and
Keen (2007), the reflection on the value of what &nows and how one gets to know it

leads to new understandings, and thus learning talleee.

The idea of working with the community to identi§nvironment and sustainability
issues within the community accords with the obsgon by Gough (1997) that in
environmental education there is a growing recagmiof the socially constructed nature
of knowledge and support for situated learningsTdpproach to learning takes on board
the learners’ prior knowledge. Challenging est&lglcs community perspectives allows
further deliberation which can lead to communitg-fractice-change, a significant factor
in addressing environment and sustainability camceFhis was evident in the case of the
programme on challenging property inheritance thhowvriting a Will to address

property sharing upon the death of a parent (setdBs 4.2.4 and 4.2.8).

The approach of allowing the local community to tcifnute to the radio programmes
based on their understanding of environmental sseeognises the significance of
indigenous knowledge systems, which in many enwramal programmes have been
overlooked. This exclusion of local knowledge hasuited in the failure of some
activities aimed at addressing local environmeistgues (Dyball, Brown & Keen 2007).
This implies that environmental education actigtghould, as much as possible include

local knowledge and learners’ prior knowledge inimznmental learning interactions.
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5.2.3 Deliberation, networking and change
Analytical statement 3: Community radio programmirgyovides opportunities
for social learning in listener groups to clarifyolcal issues and explain change

possibilities. This includes accessing other sowwacd knowledge.

In all the radio stations studied, at least on¢hefprogrammes involved deliberation of
issues raised by the community. For example unkderOur Family programme the
drama has questions that require the listenerdsttusk the issues raised (see Section
4.2.4). Similarly, the Environmental Conservatiomgramme at Dzimwe Community
Radio involves communities discussing the iderdif@vironmental issues (see Section
4.2.3). There was, however, diversity of subjeadrassed. The deliberation can take
place at two stages: firstly, it can take placéhatstage of programme preparation when
groups discuss issues they raise (see Sectiorgsahd.4.2.9.1) or as feedback to earlier
programmes, and secondly by way of phone during dladio programme presentations
(see Section 4.2.9.2). One of the limitations @ ¢bmmunity discussion approach is that
established community perspectives can simply Eteuwithout fostering change. This
is however, addressed in community radio statibrsugh the use of magazine format of

programming and expert commentary (see Sectiof)5.2.

The evidence also shows that community structureated by the radio stations in the
form of Radio Listener Clubs are involved in theoguction of radio programmes
addressing environment and sustainability issuessituations where the community
generates the subject for radio broadcast, theofdste listeners in the radio’s coverage
area have an opportunity to know and learn abats$ues being discussed (see Section
4.2.8). Therefore one part of the listening comryrdgan provide suggestions to
environmental challenges faced by another. The ppidy can also be used by one
community to seek advice from other listeners. Evislence led me to conclude that in
community radio programming, groups meet to leammmf one another, and then
communities learn from each other, thus, creatinge@vork of learning communities
(Wals, 2007; Glasser, 2007; Wals & van der Lei)20

Since environment and sustainability issues recparéicipation of the wider community

to address them, working with a network of commansitthrough radio provides
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opportunities for wider participation in decisioraking and action-taking, and increases
the chances of suggested solutions to challengag becepted by the community. This
approach is supported by Wals (2007) through hscmation of social learning as the
learning “taking place in groups, communities, rats and social systems ...” (p.100).
Its significance in environmental education is alsttuenced by the understanding that
environmental issues are “thoroughly social prolsleproblems of people, their history,
their living conditions, their relation in the wdrland reality ...” (Irwin cited in Lotz,
1999. p. 48). Through group discussion, communitycerns are addressed with wider
community participation. Communities are diversad aas such there are so many
suggestions that can arise from individuals innaftes to address local environmental
concerns. The process of deliberation addressds guomunity dynamics, leading to
shared approaches to community concerns. Therefor&ing with communities in
environmental learning becomes a major avenue gfromhich local knowledge and
experiences are shared with a wider population.s Tégpproach to environmental
education is also in agreement with the observabphotz-Sisitka et al. (2006) that
“mobilising indigenous knowledge in ESD is a vemypiortant feature of ESD practice in
Southern Africa (p. 32) (see Section 5.2.1). Itthsough groups and networks that
participatory approaches and methods become imqartgbuilding capacity for action-
taking and also for ensuring ownership and longentsustainability of initiatives” (Ibid,
p.14).

In the case of the Environmental Conservation gnogne at Chikuni Community
Radio, the evidence shows that the initial approacs interventionist, aimed at
community sensitisation about issues of invasivenaspecies (see Section 4.2.1.3). The
radio producers acknowledged that the interviewsalwere inadequate to bring about
the expected interest in the community. As sucly thexided to introduce a drama and
guestions alongside interviews (see section 4ds3a way to arouse interest in the
community. Through the drama and questions the capen was that the community

would then deliberate the subject of the radio paogne further.

Similarly, theOur Family programme at Radio Musi-o-tunya (see Section 4.4and

the Environmental Conservation programme at Dzin@G@enmunity Radio (see Section
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4. 2.1.2.) have segments where programmes invaiwenwnity deliberation to raise
guestions or respond to questions posed, basetleosubject for that programme (see
Section 4.2.4). The discussions bring about legrimteractions as people share opinions
and experiences about the issue at hand. Thisdtitehrning through radio is dependent
upon the presence of the ‘other’ (Wals & Heyman@04). According to Wals and
Heymann (2004) “in social learning the interactidmstween people are viewed as
possibilities or opportunities for meaningful lemg’ (p. 9). In deliberation following
radio programmes, the social learning taking plp®/ides opportunities for dialogue
and exchange of ideas and feelings such that jpamits benefit from the ‘presence of
the other. The community radio stations facilitdatee social learning, through the
establishment of community structures (Radio Liste@lubs) that provide for group
listening to radio programmes (see Sections 4.2@ 42.6). In addition the use of
guestions in radio programmes equally creates aortymity for social learning through

discussions that follow (see Sections 4.2.4 andb}.2

This agrees with Alumuku (2006) who observes thadugh community radio, “specific
problems can be analysed, remedies discussedhasel inost affected — or who can help
with the solution — mobilised to collective actiof. 40). The community generated
environmental issues are specific, and the proadssleliberation allows for the
identification of possible partners towards colleetaction. This was evident in the case
of the community that started building a nurserfiost in Musokotwane area under
Radio Musi-o-tunya (see Section 4.2.8). Therefties approach to education is very
significant for environmental education since eonimental learning needs to challenge
the day-to-day practices in order to address theymesulting environmental problems.
The suspense and controversies raised throughréimadand poems encourage debate
(see Section 4.2.1.1) and thus, similar strategpetd lead to better decisions being made

to address environment and sustainability concerns.

According to a study on Farm Radio Forum ProjecPhyl Neurath (cited in Nwaerondu
& Thompson, 1987) “forum members learned much natreut topics under discussion
than did adults in villages without forums” (n.jgeé also Section 2.7.2). What this shows

for community radio programming is that there igahéo encourage deliberation through
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group listening. However, the Radio Listener Clgeem to listen as a group only to
programmes that they are advised to by the radidymers (see Section 4.2.7). This then
implies that for programmes not advertised for grdistening, the likelihood of

deliberation and debate is slender; hence the iteanprocess may be compromised.
Therefore, educational radio programmes need teigmrously promoted to encourage

group listening and debate among listeners, asagdlb increase the listening audience.

The aspect of programme discussion promotes steaahing which is important for
environmental learning. As Beck (1992) notes, mahgur economic activities produce
environmental risks. Therefore to engage peoplshange practices requires negotiation
and group decision making. Programme discussionigee for opportunities for both
hierarchical and co-learning (forms of social l@ag) processes, where people interact
and inevitably learn from each other (Glasser, 2007

Another study by Jain (cited in Nwaerondu & Thompsb987) on the effects of rural
radio forum showed that “group listening followe@ kyroup discussion was more
influential in changing beliefs and attitudes todsamnovation than was group listening
without discussion” (n.p). As such, environmen@lieation programmes on radio should

encourage group listening and discussion to enhidwecksteners’ learning experiences.

The approach to education through radio involviadio listening groups has a high
initial cost in setting up the groups (Jamison &Aany, 1978). It also requires support
and supervision of the radio listening groups tcoemage group listening and action-
taking. However, in many community radio statiogisch listening structures are already
in place (see Sections 4.2.1.1, 4.2.1.2, 4.2.18 4R.6). For instance the groups at
Chikuni Community Radio started through existingnooittees. In addition, in many
communities there are existing structures of somd, lsuch as women’s groups, farmers
groups and other social groupings that could be usenuseum radio programming. The
use of already existing community structures caigghificantly reduce the initial cost
associated with setting up the groups.
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5.3 MUSEUM EDUCATION PRACTICES

One of the major roles of a museum is to engagelircation activities with the museum
audience (see Sections 4.3.1, 4.3.2, 4.3.3 and)4 8s discussed in Chapter 4, the
museum uses several approaches to undertake itatemu activities. However, the
messages are delivered in a somewhat similar mdrovarone approach to another. It
appears the major approach is based on ‘show dih@dr@angement which denies the
audience an opportunity to fully participate in fearning interactions. In the following
section | discuss how the museum ‘knowledge’ isduse education activities at the

Livingstone Museum.

5.3.1 Museum knowledge delivery mediated by artefacts
Analytical statement 4: The Livingstone Museum’s maducational approach

IS to use expert-led knowledge that is mainly meeddthrough artefacts,

through public lectures, exhibits and outreach diags.

The study revealed that the museum is a knowleidhennstitution with displays which

are meant for people to come and view and possaiyn from. It appears there is little
community engagement in museum education actiiies Section 4.3.1). The evidence
generated has shown that the current approach $eunueducation at the Livingstone
Museum focuses on ‘delivering the message’ to theaum visitor through the use of
both permanent and temporary exhibitions as welleagires and outreach activities,

some of which are not currently working well.

The exhibitions as well as the materials for owtheactivities are developed and
presented by museum research and education sthffvery limited contribution from

the community for whom they are intended (see 8psté.3.1 and 4.3.2). The museum
staffs select what they deem to be suitable materishow to the visitor, and then write
what information they deem suitable for the musewdience. In terms of environment
and sustainability concerns the focus of the displaeems to be teaching about
‘environmental problems’ (see Section 4.3.1, arglfé 2). There is emphasis on ‘what
should not be done’ and little is done to suggéstrraative livelihood activities. The

objects are used to strengthen the conservatiosages. In some cases a tour guide
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authoritatively explains to the visitors what isdisplay. With this expert-led approach it
is not easy for visitors to engage with museum gglior the displayed objects. As such it
is not easy to tell whether the visitors learn himg significant from their encounter with

museum exhibitions (see Sections 4.3.1 and 4.3.2).

Similarly, the school cases were constructed basetthe content of the school syllabus
to address specific topics at the time. There isaky limited community contribution to
the generation of the content as well as engageharnng presentation in outreach
activities. The Livingstone Museum acknowledgest tee contents of some of the
school cases are old (MI-1; MI-2; MI-3). Since eaovimental concerns are different
from one community to another, school cases i therent state may not be responsive
to many local environmental concerns. This is alsolimitation of the use of outreach
activities based on delivering educational matsrddveloped entirely by museum staff.
The content may not respond to environmental neédbie community (see section
4.2.5) since the community does not participatésrselection. Reid and Nikel (2008)
argue that in the field of environmental educati@mong the various concepts,
participation is an important objective. They makterence to Agenda 21 which argues
that “one of the fundamental prerequisites for thehievement of sustainable
development is broad public participation in demsmaking” (cited in Reid & Nikel,
2008, p. 38). This participation should happen Bfedong activity (ibid) hence the need
for the Livingstone Museum to broaden the levelpafticipation in environmental
education activities. Similarly, O’'Donoghue (1998)iggested that there should be
community participation in co-construction of emvimental education messages in
order to give voice to relevant needs, and emp@seple to make meaningful choices in

their environment and sustainability practices.

The evidence also suggests that the museum hasopeeating in @ manner that sets it
apart as a place of knowledge to which the publistnibe attracted (see Sections 4.3.1
and 4.3.6.1). To this effect Walsh (1992) challengeiseum practitioners that “agw
museology’'must concern itself with involving the public, nast during the visit to the
museum through interactive displays, but also m phoduction of their own past” (p.

160). Similarly, Hooper-Greenhill (1994) calls fan integration of the functions of the
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museum so that knowledge of collections is relatecaind generated by the knowledge
of the audience. This therefore implies that inradsing environment and sustainability
concerns, the approach to museum education andisgto outreach activities needs

to be reviewed to ensure community participatiome Tmuseum must become an
encounter space where the audience have the opfprta co-define what is presented

to them, as well as what they encounter in thaly gmactices.

54 MUSEUM AND RADIO COMPLEMENTING EACH OTHER
Analytical statement 5: The educational practicefstbe Museum and Radio

programming could play complementary roles in fatating community-
centred environmental learning

Both the Radio Musi-o-tunya and the Livingstone Blus work towards addressing
community needs and, during their operations, i@ way or another, they interact with
community members. They, however, have differepragches to the way they engage
with the community they serve. The evidence in gtigly led me to conclude that radio
and the museum could work together in educationgnamming to engage the

community in environmental learning.

Currently the Livingstone Museum waits for peopbevisit the exhibitions within the

museum building. On the other hand, Radio Musivo/u has operated through
community structures such as Radio Listener Clabs Gection 4.2.6). Working with the
community in their locality encourages social l@agnprocesses as people interact with
one another in addressing environmental issue$V&ls and Heymann (2004) observed,
through interactions possibilities and opportusitier meaningful learning are created.
The interactions would be beneficial to the Livitogee Museum education activities
because they facilitate dialogue and exchange péreences and ideas that eventually

influence practice change.

The museum has professional staff that has goodsacto technical knowledge on
environmental issues, but they are unable to readhto the community due to
limitations of facilities and funds (see Sectio2.8.2). On the other hand radio has the

facility (air-time) to reach out to the communibyt may lack the technical knowledge in
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environment and sustainability issues (see Seeaidrl0.3). The workshop agreed that
there is potential to use radio to address enviemal issues in communities (see
Section 4.4.2). What needs to be done is that t=om and radio should plan the basic
environmental education programme layout so thatavides for the community to raise
issues, and then the technical staff at the museonid provide commentary to address
the issues raised. The role of the radio staff @dlkién be to transform the environmental
education content into participatory radio prograesn{see Section 4.3.1). This approach
would ensure that the community becomes part of gleezess of constructing the
environment and conservation messages to be bmstatlzahe wider community, a
process that will create a ‘sense of ownershipthef programme, and may add to the
likelihood of the success of the implementationttedt programme. This follows from
O’Donoghue’s (1993) suggestion that rather thanticoimg concentrating efforts on
awareness through external messages and wildlferences, we need to support the
structures and ‘tools’ for environmental problentvday among participants at local
level. It also agrees with the Food and AgricultOrganisation’s (FAO) observation that
“sharing knowledge, linking different viewpointspstering dialogue and mutual
understanding are essential for encouraging ppaticin among stakeholders, and

communication is central to this task” (FAO, 2010).

Both radio and museum education approaches araatbased by some form of social
learning. In these approaches social learning ipomant because it promotes
'situatedness' and community participation in lgayractivities to incorporate relevance
in addressing environment and sustainability cameeAs Glasser (2007) observed,
social learning provides the opportunity to dingcdngage both a broad range of
perspectives and the whole human being. It hasptitential to promote effective

environmental learning processes.

Community Radio provides the communication mearsd by design addresses local
situations. This factor increases its responsivet@sommunity needs. The museum can

use this factor to advance its duty of fosteringimmmental learning in the community.
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5.5 CONCLUDING SUMMARY

In this chapter | have discussed the ideas of agley, community engagement and the
use of expert commentary in community radio programg. The discussion has also

shown that while radio education programming presidor co-engagement with the

audience, museum education is about artefacts el of messages to the audience.
As such | have suggested that the museum needtone an area that offers more than
just knowledge, but also engages with the audielmcthe next chapter | summarise the
study on community radio practices and museum adlfrggrogrammes, and then make
suggestions to enhance both radio and museum @mlugaiactices. | also suggest a

framework for the Livingstone Museum media-baseeach education activities.
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CHAPTER 6
CONCLUSION AND RECOMMENDATIONS

6.1 INTRODUCTION

This chapter concludes the research by providisgramary of the research findings as
discussed in Chapter 5, and draws on evidenceat@ mecommendations (see Section
6.4) associated with addressing issues of how tidengtanding of Livingstone Museum
education practices and community radio programmaogild guide media-based
environmental education outreach programming (seectié 6.5). | make
recommendations that attempt to address the neee-ddent museum environmental
education approach; the need to work with radietier groups and the need for working

through partnerships in environmental learning.

6.2 SUMMARY OF THE RESEARCH

This research was informed by social learning th€éGitasser, 2007; Wals, 2007). It was
undertaken as a collective case study (Stake, 2000in the interpretive tradition, and
involved the Livingstone Museum, two community k@adtations in Zambia and one in
Malawi. The desire to undertake the study came taa®a result of the observation that
Museum Outreach activities at the Livingstone Musewere almost no longer in
existence. | was also influenced by the work therngstone Museum had undertaken
with a local community radio station, Radio Musitmya, where it appeared that radio
could offer much more than community awareness. rélearch focussed on addressing
two main questions which are: How do the currens@mm outreach practices engage the
Livingstone community in environment and sustaihgbiconcerns?, and, how does
community radio currently engage listeners in ddeianing? The third question looked
at how museum outreach and community radio progiagoould be partnered in

environment and sustainability learning.

In addressing these questions, data was generaied gemi-structured interviews,
analysis of documents and through a strategy wogkshhe resulting data was analysed

thematically through the use of analytical memossdy, 1999). The evidence was
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reported in Chapter 4 using thick descriptions aptare as much of the evidence as
possible. The evidence was then discussed throagkrgtion of analytical statements
(Bassey, 1999; Merriam, 2001). These statementpetieine answer the research

guestions.

6.3 OVERVIEW OF RESEARCH FINDINGS

The study has shown that education practices innoamty radio stations engage the
local community using drama and stories to setiéhening context for the community.
Through engagement with local communities, localies are generated and debated to
come up with an agreed position on actions to addtbe environmental issues. The
involvement of local community in generating enwmazental issues for broadcasting
ensures that the interest of the community is fiised and addressed. The use of locally
generated solutions to local environmental issugp®ges with observations that such
solutions work better than ‘imported’ ones (Janae Rensburg, 1996; Dyball, Brown &
Keen, 2007).

It was also clear that the creation of suspensmugir drama and stories is a significant
factor in bringing about deliberation of the iddietl environmental issues (see Sections
4.2.1.1 and 4.2.5). The depiction of ‘true lifeusitions’ in the stories makes the radio
programme attractive to listeners and keeps thstenling. The structure for engagement

is provided for through the use of questions (se&i@n 4.2.4).

Another finding from the research is that communiégio programming uses expert
commentary to engage the listeners in environmetgatning. The community
engagement takes place mainly through Radio List€hés. The Radio Listener Clubs
identify issues and initiate deliberation. In son@ses the deliberation is influenced by
the questions raised by the radio producers. Tllediberations later call for expert
commentary to challenge the conventional practieesl provide advice, which
contributes to the learning process. The listertbesn communicate with the radio
stations to provide feedback. The significance o$ tapproach is that it allows the
community to employ their prior knowledge, inclugimdigenous knowledge (Lotz-
Sisitka et al., 2006) about the subject being dised, before being influenced by what

116



external people think. It also allows both the camity and the expert to reflect upon
the discussion topic (Dyball, Brown and Keen, 208@) engage in negotiation as they
consider options to address environmental issubs. évidence from Dzimwe showed
that in environmental conservation programmes ctiramunities speak first, before the
expert is called upon to comment on the subje@ Sextion 4.2.1.2). In this way, efforts

by the expert are directed at addressing speci#@saof concern to the community.

Through the evidence | found that in community oatlie community has opportunities
to engage into deliberative learning in groups (S&etion 4.2.6). This allows for
integration of personal knowledge with the existkmgpwledge in the field, which is a
crucial factor for learning (Le Grange & Reddy, Zp0Similarly, Wals (2007) suggests
that contextual solutions need to be co-created emadwned by those who are
attempting to address their environmental concerhs.radio can generate debate using
either questions or contexts that create suspem$e@ntroversy (see Section 4.2.1.1).
The debate brings about learning as people shamenp and experiences. These groups
create a network of learning communities which ptes opportunities for clarification
of local issues and possibly significant practibarge. Therefore radio practitioners and
other educators need to encourage group learningninronmental education radio

programming to generate debate.

The evidence shows that in the Livingstone Museuwsopfe learn mainly through

exhibitions which they visit individually or in gups (see Sections 4.3.1 and 4.3.2).
When people tour in groups, there is limited intéom between the group and tour
guides, as well as among group members. The agpegtoup learning is currently

missing in the museum education approaches at ¢gstame Museum. As such, museum
education at Livingstone Museum seems not to psovat enhanced social learning
among the audience as well as between the museunateds and the audience (see
Sections 4.3.1 and 4.3.2). This is in contrasth® dbservation by Dyball, Brown and
Keen (2007) that environmental problems demand e@tion between a number of

groups operating at different levels in the comruni
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The study has also shown that whereas the LivingsMuseum has personnel that can
undertake environmental learning activities, itsreat approaches through exhibitions
and lectures are authoritative and do not providehnoom for interactive forms of
audience engagement with museum staff. This waa Ha®ugh the environmental
messages that are displayed in the galleries (geeeR2) where visitors are expected to
see and possibly read the brief messages provitiesh through lectures, the approach is
that the educator delivers the “knowledge” to thdiance (see Section 4.3.3). This could
be a contributing factor to the low visitations esially by the local people who may not
find many new items to keep attracting them back the museum. As such,
environmental education in museums needs to bdedgahg to the visitors to make
them think beyond everyday life, and consider theéaulying impacts of the lifestyles we
lead.

Through radio the museum could not only find lcaahtributors to the programming, but
could also find wider audiences and increase isteirg and even access to the rich
environmental knowledge in the museum. This paééntias illustrated in the radio

programmes investigated and the discussion inttheegy workshop (see Appendix 5)

Despite the unanimous agreement at the strategigsiwop that radio and museum can
work together to foster environmental learning, albtradio programming is suitable for
environmental education. For instance, the useaofpaigns (Jamison & McAnany,
1978) as a strategy would not be suitable becdngselast for a short period and focus on
delivering specific messages. This approach doesmmurage debate (see Section 2.6).
This means that both the museum and the radio teed-focus their approaches to
education in order to integrate and strengthem trghicational activities. The re-focusing
process should include community start-up dialoguesnvironmental learning. The
evidence suggests that community radio programhmgsatre interactive, and generated

by the community, and use the magazine format temdtract listeners’ interest.

In the current design of museum education, thenigsione Museum waits for people to
seek information about what is available in the @uns (see Section 4.3.1). On the other

hand evidence has shown that community radio sttapen up and reach out to the
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community in their own locality (see Section 4.2.Bpvironmental issues are wider in
scale and instead of just being ‘brought’ into tmeseum, they could be addressed by the
museum and the community within the communitiesctvicould then address the issue
of relevance of environmental issues to the comtgyiriooper-Greenhill, 1994; Dyball,
Brown & Keen, 2007). This approach can significanttduce the cost of museum
outreach activities, and also has the potentiahfirove museum visitations, which could

be the subject of future research.

This study has shown that both the museum andattie have strengths and weaknesses
with regard to efforts towards addressing commueityironmental concerns. It has also
shown that the weaknesses of one institution, migemented by another, could make
both institutions effective in addressing enviromba¢ issues. While the Livingstone
Museum has the technical expertise in environmassales, it does not have effective
means to reach out to the wider community. On therchand, the radio has the means.
The museum waits for visitors while the radio resclout to audiences in their own
locality for both content generation and listengrsfiherefore, working as a partnership
in engaging the local community in environment aubtainability concerns would

address the institutional challenges of both tld@rand the museum.

6.4 RECOMMENDATIONS
6.4.1 Recommendation on museum education

Museum environmental education could be strengthdr®y a re-focusing that
includes community start-up and dialogue using radistener clubs to

strengthen local environmental learning.

While environmental education is a key componenmaseum education programmes,
the current museum approach to environmental eucatrovides limited community
engagement, which affects the learning processcuilrent education approach takes the
form of the museum ‘taking the knowledge to the mamity’. This is clear from the use
of exhibitions and experts in lectures (see SestibB.1, 4.3.2 and 4.3.3). Based on the
evidence in this study | recommend a re-organisatad museum approach to

environmental education to focus more on addreskioglly relevant issues in the
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community with the participation of the local commity. The museum should become
an encounter space, providing opportunities forabemunity to critically engage one
another to address environment and sustainabibc@rns, drawing on expertise in the
museum. The inclusion of the local community coelthance the relevance of the
museum to the community and also create a sens@radrship of museum activities by

the community. It could also address the issuewfisitation to the museum.

6.4.2 Recommendation on environmental education throughadio

Environmental education activities through radio shld work with Radio

Listener Clubs to maximise the learning experience.

Education radio programming in community radio essitworks with the community at
grassroots level for both listening and programmeparation purposes. From this study
it has shown that group listening encouraged ppdiion in education radio activities
(see Sections 4.2.2 and 4.2.6). Radio Listener SChdve been used to facilitate group
learning. During the group learning environmentsues are identified, questions are
raised, and responses suggested, thereby progtimiges for decision making. Working
through Radio Listener Clubs makes it easy to ifatd group action-taking. It also
ensures that decisions made by the community haxgdvied some form of consultation
among the community members. From this study it $taswvn that group listening is
followed by group discussion (see Sections 4.2dhd 4.2.1.2), which enhances the

learning experiences.

This is also supported by the study by Jain (seti®e 2.7.2) that group listening
followed by group discussion is much more effextihan when listening does not
involve discussion. | recommend that environmemdlication programmes through
radio could be designed in such a way that therprome content is identified by the
community, and the programme should encourage gistgning as well as group
discussion. The significance of discussion is ti@tain community perspectives in the
community are presented, challenged and adjustedespond to the prevailing
circumstances. Additionally, given an opportunitgommunities would raise

environmental issues that are relevant and of cortogthem.

120



6.4.3 Recommendation on partnership in environmental eduation activities

Museum environmental education activities should tedertaken in

partnership with other stakeholders.

While the museum has operated mainly as a placedbaducation institution, other

organisations have community structures through clvhthey engage with the

community. Environmental issues are wider and meqeooperation among several
participants. There are many organisations whdhaw operations, attempt to address
environmental education issues in one way or amother instance there are non-
governmental organisations (NGO) working on agtig@ programmes, women groups
addressing poverty reduction, and several othearasgtions that are, in some way,
involved. This study has shown that the radio andenm can complement each other
through contributing air time and technical expertfradio) and environmental education

experts (museum) (see Section 4.4.3).

The idea of getting into a partnership is aimedtatngthening each other’s capacity
towards addressing a common concern — in this eagsgonmental issues. Through a
partnership the environmental education content kel enhanced and the population
reached through radio will be much wider than tigloeonventional museum outreach
activities. In this way there will be significanbst reductions in environmental learning
activities. It is also one way to encourage lontggm sustainability of the learning

interactions.

Therefore, in view of the limited resources, theihgstone Museum should consider

working in partnership with other institutions cenged with the environment.

6.5 Proposed strategy for Livingstone Museum media-baseoutreach
education

This study has considered the education practitdsih the museum and community
radio contexts. One of the objectives of the stwdhs to try and understand these
education practices and suggest a way the Livimgstduseum could use radio in its

outreach education programmes on environment asiaigability issues. Based on the
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views from the interviews and the strategy works(ege Section 4.4) | have proposed an
approach that the Livingstone Museum could usengage the community in media-
based environmental education. It must also bednibiat the proposed approach can be
adjusted to suit the prevailing circumstances, @oideverything suggested will apply at

all times.

In order for the Livingstone Museum to addressrttany challenges that have impacted
negatively on outreach education activities | psgpthat the museum could consider the

following in its education programmes:

a. The Livingstone Museum could enter into a formalipartnership with Radio
Musi-o-tunya.

b. Identify expertise in the museum: The environmeetaication radio programs
should use technically moderate language to seitabio audience. The
community perspective should be respected, antetmical aspect should be
negotiated into the community view.

c. The Livingstone Museum could work with Radio Musitmya producers to
design programmes on key local environmental isglertified by the
community (this should include training of museusaffsn radio programming
techniques)

d. Radio Listener Clubs: The Livingstone Museum shautbak through existing
community structures such as local traditional &eakip, village structures, and
Radio Listener Clubs.

e. Community environmental issues: Let the environmkissues be generated by
the communities themselves. This allows incorporatif learners’ prior
knowledge, local knowledge, and conventional wisdemich are necessary
factors in meaning-making and change-facilitation.

f. Use questions, drama and stories: Environmentalagaun programs through
radio could involve questions, drama and storigsranst be interesting enough
to keep the people listening.

g. The environmental education programs should usedative methods such as

phone and letters as well as on-site recordingmg@age the community.
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h. Museum knowledge must relate to community knowladgader to be relevant
to the community.

i. Advertise the radio programmes widely.

J.  Provide for repeating the programs during diffetame-slots to capture a wider
audience.

k. Through the radio programmes, encourage actiomgaky the community to
address environmental issues.

[. Monitoring and evaluation of social learning: Thex@eed to devise a way of
obtaining feedback. Audio feedback is ideal becaueeds into new programs,
and becomes a motivator to listeners when they labout other community

success stories.

6.6 REFLECTIONS ABOUT THE RESEARCH

| started off this study having some knowledge alvadio programming and also the
understanding of the operational challenges in dakimg museum outreach activities.
As indicated in Chapter 1, | work with both the ingstone Museum and Radio Musi-o-
tunya. As such, one of the biggest challenges wastb step back as a researcher to find
out what was going on in my own work environmentdnaged to step back, working
reflexively and asking questions as independentlypassible, and in the process |
realised there was a lot more | did not know abitve education activities of the

Livingstone Museum and the radio stations.

The other challenge arose from the fact that enwrental programmes in all the radio
stations operated differently due to differenceeperational contexts. As such it was not
easy to maintain consistency of the interview goast This was taken care of by the
idea of using semi-structured interview questioinsaddition some of the education
programmes that took prominence in the data gdparaivere not necessarily
environmental programmes. They, however, gave a facture of educational

programming in community radio contexts.

There was also the issue of time available to geeettata for the research. The study

sites are far apart, and also very far from Rhadi@sersity where | was undertaking the
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studies. As such | had limited time in the fieldurixg the data collection it was difficult
to simultaneously undertake detailed analysis winiléhe field due to the limitation of
time. However, listening to audio interviews allavéor adjustment of interview

approach in succeeding interview sessions.

While the evidence indicates that learning throughbio occurs through groups in
community radio, it was beyond the scope of thislgto find out to what extent learning
through radio results into action-taking. Howevtrere were examples of activities
undertaken, and linked to some radio programmes $getion 4.2.8). Therefore there is
need to study mechanisms of how to understand ¢latianship between learning
through radio and community actions.

Looking back at the evidence and the whole dateemgion experience, | am of the
opinion that there is a need to devise a mechaaofsimding out how much community

learning takes place as a result of environmemtat&tion programmes through radio.

Among the limitations of this study is the fact tHaworked with only three radio
stations. | feel working with a larger number ofrcaunity radio stations would probably
provider wider educational experiences from whichdtaw lessons. Additionally, | feel
there should have been more listener groups indoéteall the radio stations. In this
study it was only possible to involve Radio Listerf@&ubs at two of the three radio

stations due to limitations of time and other reses.

6.7 CONCLUSION

The research has critically analysed how the edutapractices in a museum
(Livingstone Museum) and community radio statio@hikuni, Dzimwe & Musi-o-
tunya) engage the audience in environmental legriihe study looked at the structures
and mechanisms employed to invite community pgditton in environmental learning.
To do this, the research drew largely on sociainieg (Glasser, 2007; Wals, 2007)
where all learning involving some form of interactiamong people is viewed as social
learning. It has also drawn on the descriptionafia learning as “a process of iterative

reflection that occurs when we share our expergnadeas and environments with
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others” (Dyball, Brown & Keen, 2007, p. 183). Basad this understanding, one notes
that both the museum and radio involve social legrmpproaches in their education

activities.

Since learning interactions in community radio tqukce at the level of members of
Radio Listener Clubs as well as between listenetsexperts, one can safely conclude
that both hierarchical and co-learning processdasg&er, 2007; see Section 2.8) are
taking place in community radio programming. Theufgng situation is that one
community learns from another, and individuals dguaarn from each other through
co-learning resulting from discussions.

It was also recognised that a working partnersieifpvben the museum and radio would
effectively reduce the costs associated with eashtution’s education activities, and

improve the content of the activities. In additiohe need to work with the community
and other existing structures at every stage ofremwmental learning programming was
emphasised. The workshop also emphasised thatsthefuradio for museum outreach
programmes is meant to complement other museumagdoapproaches, and ought to
be aimed at enhancing community engagement in @mwient and sustainability

learning.

The underlying outcome of the study is that comryuradio programming could be
used to undertake environment and sustainabiléyniag as a response to paradigm
shifts in environmental education practices as liggted by Lotz-Sisitka et al. (2006)
within their locality. Livingstone Museum educatiapproach waits for visitors to seek
information from the museum. This creates the opmay for radio and museum to
work together in environmental education. Commuritgdio is also characterised by
active community participation (see Section 2.6 Hpwever, to effectively employ radio
for environmental learning one needs to carefudlgst broadcasting approaches that are
interactive and open to community contributionsefBEfore not all radio approaches are

suitable for environmental learning.
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Following from this study | hope museum and community radio practitioners will find
useful insights into the possible use of radio for environment and sustainability education

in museums and other outreach programmes.
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8.0. APPENDICES

8.1. Appendix 1: Interview script

RC-1 interview, Chikuni radio
Venue: Chikuni, Zambia.
Date: %" June 20009.

H: Thank you very much. Yes today, tH& & June 2009, | am again at Chikuni radio statidrere
we will have a discussion focusing on the reseamcthow the community radio stations are currently
engaging listeners in social learning and enviramalesustainability concerns. | have a colleague will

tell us his name and what role he plays at Radi&u@ih Good morning and welcome.

M: Good morning thank you.
H: Yes give us your name and what role you playwhd you are at Radio Chikuni.
M: My name is RC-1. | am employed as a broadcdsienin charge of the promotions dept, that is

more like the PR section of the radio station, atsgharge of music and tape/CD production, and als
marketing dept of the radio station.

H: Yes, now tell me about your community radio istat Chikuni, when somebody says Chikuni
Community Radio, what are they talking about?

M: When someone talks about Chikuni Radio, you siraply talking about Kazyula Nkumba
Muyoba, which is the local Tonga name for the redaion. It started in 2000. The community conitéal
some materials for the construction, a bit of moaeg that ... then there were fundraising venturasl|tu

to the final establishment of the radio station.nSa&inly Chikuni radio is a radio station which bdoasts
about 80% of its broadcast language in Tonga becabtiour strict catchment area, which is Chikuni
parish. Chikuni Parish spans about just above 5@dius. So that is the main catchment area thiadbvs
come we put about 80% of our transmission — where&n transmission | mean the music we play, the
language we use when we are producing programmesdws, there is more Tonga news than English
news, even just the continuity announcers when #reyon air much of their time is in Tonga. So when
you are talking of Chikuni radio you are talkingafadio station that is within the community ahdttis
there to serve that community in the best way bssind we broadcast on 91.8fm. So we promote our
services also through our websitevaww.chikuniradio.org

H: Now, who is the owner, what is the ownershig i this radio station?

M: strictly speaking, Chikuni radio is a catholexdio station. So it is owned by Chikuni parish foe t
Catholic Church. So it is a project of the parisltame about because the parish has a lot of dewedntal
projects in it. So there was need for that develemtal information to reach the people in the qustke
possible way and to as much people as possibl¢h&ds how the idea of the radio station was adine
And official ownership, it is the Catholic Churdoughs and is choked, we pause].

H: yes we were talking about strict ownership arétirole does the community have?

M: ya, so, basicall have
. The main purpose of these Radi

listening clubs is, first of all their establishngtiey are within the community — our catchme

. So this has been
very effective because we have been able to getnirdtion from different communities, then whereythe
have concerns which are to have responses we skarelperts that respond to their issues, somstime
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may be the District Commissioner’s office, theyp@sd to their issues and things like that. Therhaee
also got news gatherers that are spread around¢aumunity and beyond our catchment area because
people feel the need for information exchange. \&eehgot also people living with HIV, the PALS. So
initially these people were not so much involvedhwhe programme production in the radio statiore W
just used to produce programmes on their behatf|dber on there was an outcry from them that ias
good for you to talk about issues that concern itkowt involving us. So we also trained them inioad
production. So they are also able to do program®esvhat we do, we help them at a technical .
give them the recorders they go out in their comities) they do the recordings, after a few days/ the
bring back the recorder with the recording, theterathat another team gets that, and things lik¢. 180
even music wise, every Saturday we reserve it fasiorecording. So people from the community come t
record and we do it free of charge.

H: That's very interesting. What would you say #re main educational activities that your radio
station is involved in? By educational | mean thts# as you tailor them they are meant to crearees
learning, active learning if you like.

M: Actually we have one very active and succesgidgramme. This is in partnership with the
Ministry of Education, which is Interactive Radiastructions popularly known as Taonga. So these
programmes, they are learning programmes mordriikehools, but they are interactive radio becdhse
lesson is broadcast on radio. Then the childrethénvillages in the communities, they have got whiet
call mentors that guide them in learning. So |kthimabout 16 or 17 centres that are within Chikpaiish
there are some children, | think we have got, ieinember well, we have over 1200 children that are
enrolled in these schools across the parish. Sdwisabeen the most successful one which is mtirthelp

the children who cannot afford to go to formal suko... because of may be money, uniform or the
distance to the nearest government school. So htaatbeen very helpful, a y is

ght. Sohtastbeen what has been very successful. We have run
from grade one; grade seven they have sat for exathik three times nov|jERGIICIIEVCHCooIEH ove

. Then the other ones that are educationed,ome
the
now;

t. So that one, our main resource
person we have a lady from Pemba Ms kkkk. She dw$yrtaught very well and the programme has been
running for 5 years now. It has been coming onyewaek. And the goodness with that programme a&lso i
that the woman is very knowledgeable about the &angture, and she hasn’t charged us anything. It i
just from her own will. We just help her with trgamst and a bit of money once in a while when weadile

to. So that is one of the educational programmatwuie have. Then the other educational programate th
we have, now it is in the second or third phasés ithe one where we are looking at the environment
because you know environmental are quite a comipke, especially if you are not trained in theoy y
just talk on the top of it but you really need m deeper and with a better understanding. So we@irsy
some programmes with The Environmental Council afnBia where their main focus is on the Invasive
Alien Species likeLantana camaraand Mimosa pigra lantana camara Tusepo, is mainly affecting the
Livingstone area, whereasimosa pigrais mainly affecting the Lochnivar National P

. So that is one of the programmes that wedaieg on the aspect of that are really looking at
education. Then the other one, it's ‘Bumwi buzubuwiill put it also as an educational programmelia t
school curriculum they have proverbs and things that. So it is a series which looks at differ@mtverbs

in Tonga language, explaining them by way of foratinlg stories that people would relate to and
understand the proverb much much better. | thimis¢hare among the major programmes that we do that
are mainly looking at education
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H: Yes, we will get to focus probably more on tmieonmental one, but | wanted a clarification on
the one under Taonga. When you say it is done tjtrdliese children that are out of school and theg t
have a mentor, what range of the grades doesktdtd

M: it looks at all grades. ... every year we alteentite grades because we can't afford to put from
grade one to seven every day. So every year, \wghconsultation with the Ministry of Education in
Lusaka, that is the Educational Broadcast ServibesEBS, ... we have grades 1,2,3,4,5,6,7. So fikei
start grade 1 this year , next year we will skipdgr 1 so that we concentrate on those that wegeaate 1
that have gone to grade 2. same with those that wegrade 2, just like that, so that the other yea
move back and capture some more and may be weaimagrade three since those that were in grade 2 ar
now in grade 3 , we maintain grade 3 and things that. So far every year, from the time we reached
grade 7, every year we broadcast four grades. Sphtive 150 lessons almost same as in formal sshool
so that is a duration of about 13 weeks. Then afterl50 lessons for that term, they close liketimer

formal schools, then, when the formals re-open tiley re-ope S
. So when programmes are being broadcast on

the radio station, even in the village, and if we stranded with power, if we are stranded with faethe
generator, and we only have enough say for threeshmr something like that, we would suspend dlkot
programmes and air those Taonga programmes beeaideel they are of great importance because a
literate community is the only community which cdevelop. Otherwise you will have people who are
illiterate, they have got good ideas, good oppdties) but because they don’t know what to do tfite
information they would suffe

H: Ok. That is very interesting. Now let's come bdo the one on the environment, the one you
worked with the Environmental Council of Zambia. 8ffvas the programme formulation like in terms of
content?

M: In terms of content, the initial programming wgeu know Invasive Alien Species, is still an alie
issue to most of us. It is a very foreign thingelikou knowLantana camarawe used to learn that in
school, Tusepo. We know Tusepo but we don't knoat they are invasiv

. So where the resourcgoper
wasn’t able to speak in Tonga we would have thgrammes with translations, that is, using voicersve
Later on, it was a bit of a success, people gat aflinformation because we would get even testire®
from, we used to go even as far as Lochnivar, Wettathe people there and how they are being tftec
with the same environmental issues there; LochniVéctoria falls there, how the people are being
affected. So we even had testimonies from the comities that are being affected with those
environmental problem asily

s. So we hope that thissswiill add a bit of value to the programming vwavé
so that we try totge
understand what their understanding after theigranmme, because we felt that may be we might begdoi
the programmes and only very few are getting thesages. So by way of doing some promaotions, some
quizzes and things like that, to just gauge theegdmperceptions of the community on the environtaen
issues.
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H: Ok. It is interesting to see that you are timgkof a component of feed back from the community.
Now with regard to this same programme, what wordd highlight as some of the topics that were
discussed focussing on the two invasive species?

M: Mainly, because this one was mainly tailoredtfue IAS, the topics that | can remember very well
were on the aspects of how to identify the IAS;irtlsbaracteristics; how to control them. We lookad
issues to do with differentiating those invasivee®o the indigenous ones, because there are ewen s
indigenous species that can still invade the otineas because of just their nature. Then we loaké&dw
people should be responsible — the role of the conityrin environmental protection. We looked atreve
issues to do with deforestation, aforestation,gsilike that. We also looked at leadership, thataditional
leadership, on how traditional leadership can Hrdpause they are the ones who are quite influeorial
such things. Because with that it prompted us teehan interview with chief Hamusonde because
Lochnivar area, that is his area. So we had irgersiwith him, even the headmen from that arealko ta
about the environmental issues, and then at theoktite day we are narrowing it down to the invasiv
species that are there. So mainly for this onleastbeen biased towards the IAS.

H: Ok. Now let’s look at the issue of feedback. \Wivare the methods used in receiving feedback?

M: So far what we have used is call-in or writesrhere we ask the listeners to call and send iin the
feedback, and also where we ask the listeners ite-wmrresponding to the questions that we ask,asd
just promoting the programme that they do not nesmédly have to wait for questions to come, for thiem
give any feedback, but also just as they listenvdmgt has caught their attention? Where they haen b
left behind, and things like that. But mainly itshiaeen the writing-in, as we ....we haven't reallygan

the community to assess how the programmes have btenk mainly because of the limited manpower,
and the number of programmes that we have to peoa@uery day and every week. So we have been
limited on to that but the ECZ, they are doing thert because they have field officers, so whey to
their field visits, they do some surveys on théagg@togramme, and they are yet to submit a repouston
how the programmes have been.

H: | was actually going to find out whether you hadlirection of where people could send their
feedback, whether it is just to the radio or atsthe ECZ?
M: We have both, yes, because we give addressdmtbrthe radio station and ECZ, but mainly we

encourage them to send to the radio station soatbatollectively send them to Lusaka because elpictr
means are much faster nowadays. Because when wbyqo never know how long it will take to reach
them, and how long it will take to reach the offarad things like that. So we encourage them taglttiem

to the radio station so that we sum them up, wensamse the, then we send to ECZ so that we have an
almost instant feedback from them.

H: | earlier on mentioned that you have listerabs, what is the process of listener engagemieat li
through these clubs?

M: What happens with these listening clubs is, theysometimes also biased to certain programmes
that are affecting their localities because youhnfind that an issue that is affecting Kayola iedent
from the issues that are affecting people in Kandbe and things like that. So if we have special
programmes that we need their attention, we promfm@&se programmes. And they also have radio sats th
we give them, so they are able to sit as a grodpliaten to the programmes, and they also helpvimg
feedback from their communities. So their commaesitihere may be they give them letters or justtalk
them, and then when they come to the radio stdtien share those letters with us or they tell s th
concerns from the community. So that is how weiavelving them with the listenership aspects of the
programmes. So they are our contacts in the villadiéferent localities because they stay in therdike

us we stay in this central part and we can onlypddehalf of the community but for them they dasta
community and then they are able to share thernmdition with us. So what we do, every month we meet
them, there is someone in-charge at the radiocostaBo he meets with them every, | think, everstfir
Friday of the month, or something like that. ThegK at what has been in the last month, and also th
other emerging issues that weren’t brought in dutire month, and we try to plan for the next mownthat
kind of programming should we do for the next maaticording to what they have shared with us?

H: That's very interesting. Now, is there a roleuywould say these listener clubs should have in
terms of the production of these programmes? Eastieyou mentioned about how people in HBC can go
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and record their own programmes. Now | am tryinghiok probably is there a difference in the wag th
two would operate — the HBC, the people living with/ and AIDS, and the organised listener groups in
terms of programme production?

M: Actually | would say there isn't much differencehe only notable difference | think would be that
the radio listening clubs are looking at generaliés — education, agriculture, health, entreprehgur
just general issues. Now with the people livingwtlV, there main focus is HIV and AIDS relateduiss.
But of late we have been trying to incorporatetifie so that even the people living with HIV and AP

... the programmes are not just produced by people avé living with HIV, because as we say there are
those infected and those that are affected. Sanitoe that the PALS people are the ones who ageted,
the radio listening clubs are the ones who arectdte So what we are trying to do now is to seebtbst
way of having them work together so that ... becawsn HIV affects agriculture, HIV affects education
HIV is more than a disease. It spreads more thdisease so we are trying to see how we can magry th
two without bringing any confusion or disturban&esn one to the other so that we have programmegs th
are broad-based. Unlike where you have the PAL®Ipealking, and you know, when people just listen,
‘oh! it's the PALS’, they shut their radio; ‘whas ithere problem? They are HIV+; | am not HIV, why
should | listen to them’; So that we can have peapho are not HIV+ per se but just the general
membership so that every community member canelgtparticipate in the programmes.

H: Now from the time of conception of the programidea to the time of reception by the listener,
how would you establish that the programme is éffeand learning is taking place?

M:  @ahiiimainly::one thing that I'personally pushiedwas the phone. You see with the advent of
the mobile phones you find a grandmother 90 yelarfias a cell phone in the village, and she listertbe
radio. So | advocated for mobile line for the statbecause you know people were troubling us, tady
you, you are home, they call you on a private Is®at least of now the radio station has ZAIN ety
MTN network and the landline is for those that aneCell Z. so mostly what happens, when peopledist
to a programme, and they have liked the progra

that is how we have been able to gauge how pewpleesponding to the program ey do
Writesin , because we have got a programme caBédkesi lyaambaula’, which is a ‘talking box’. M&in

it is a suggestio
s. So even from those ketteat come to that programme we are able to hate t

ok, this programme, they have liked. Sometimes tgyest for ... because you know when a programme
is also effective, even when a programme is one,Hmcause it is so effective, people feel it itydan
minutes, but mainly it is one hour, sixty minutasd they will write-in to say

n. So these are the three mairs Wlagt we gauge how people are getting the

information.
H: How does this affect your planning of your comprogrammes?
M: Sometimes it affects us very much because $agu are producing a thirteen series programme,

and may be you are on th¥ dne and people request for it ... because | remeoetime | was doing a
programme, | can’t remember the exact programrh@dito repeat it thrice, three times. First timevas
aired a few people listened to it. Then those feat tistened to it requested for a repeat, | regkétthe
following week. The following week a bit more peepistened to it, they requested for a seriousatpe
that more people can also get to listen to it. Thiead to repeat it a third time, and then ... it wyasd for
the community but then | lagged behind with thenplag that | had. So sometimes what we do is .t if i

can seriously affect, because some issues are ggitige time, the weather and things like t
—f
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t
_ dayf, ygmiiwant to listen to it, make sure you don't sgig

it is at 20hrs, make sure you don't miss at 20hrssoch such a day, that is when we will repeat the
programme. But mainly we have tried not to repeatrhuch because again it can be sensational, lecaus
you might just be repeating and forget that youehtov produce new and better ideas from the previous

programmes. So mainly that is what we nga
hav
. The first one is on Saturday, 20ks} is the original one, then we repeat the Satur

programme on Tuesday at 10hrs, so that those whe am Saturday can have a chance to listen to it on

edsost every week, ‘no, can you repeat that th:&cl

you repeat that topic’. So we thought it twice tlo#t

ok. Now looking at this programme, the talkingxbl suppose it is an open kind of slot. You may
not have specific subjects to say this is what aetwou to write. In terms of the information tltatmes
through this programme, how would you describe doantities, the numbers of the letters that you
receive?

M: mmm ... most of the time the letters are overwhetinThey are a Io- has

Because, say may be instead of writing to a prograrsay, ‘random talk’ [mabuka-buka], they writetie

‘Bbokesi lyaambaula’ because the purpose of Bbo the
aﬂ

So they will prefer may be writing to the talkingxy Bbokesi lyaambaula, so that from that programwee
are able to respond to their issues and spread thehe programme produce s they
nt. So they write-in to the
programme, so when they write, | am in charge af grogramme, when they write to me, what | db is
consult the producers, if there is a concern, &hera concern from the community what do you have
respond to it’, then after that | will know how tespond to the community through that programme. So
sometimes you find that there are just too martgideto finish up, then we just look at the issaied try to
prioritise to say ok, this one we tackled it theypous week, maybe we can skip it this time, weehtins
and that... because we have got diverse issues. 8sdaremember there was one time someone was
strongly condemning some programmes and thingsthi&e the programming, the staff and things Ithatt

.. So what | do with the programme, it is live baton’t open the line or ask the community to cdive,
because you know how tense it can be. Ya, so lys®the programme live, | read the letters livewbat
| did like on that aspect, | didn’t know how to pesd, so | just read the letter and asked the camitynto
help us respond and react to that issue, his coscare they founded, are they not founded andsHike.
It was interesting that the following week almolsttae people wrote in reaction to that letter, fnese they
said ‘if that person doesn't like the radio’, thinlike that, ‘there is more to praise on the raaion than
to condemn, now the way he put it, it was like ¢heras nothing the radio station was doing’. Solyeal
people were against him and, | felt relieved afsdg to say, ok | didn’t have to respond to thateast
the community have responded to the man and thikeyshat. So sometimes we have very sensitiveeissu
which are not worthy putting on air at a certamej so we just acknowledge that, ok, we have yeiter
and we are looking into that issue. Sometimes neathb, ... what people are trying to push for is ¢éqga
it to the programme, | think it is on ZNBC, | dorkhow if it is still there, ‘Haabbuzya takolwi boiva
where they respond to various issues. But with ffragramme, we have strictly meant it for radio
business, because sometimes people write-in, fabspitr blur blur, Mukanzubo blur blur, the Collekir
blur, the School blur blur, these things like that that... so when they write-in such issues we dotw
the letters to the relevant institutions, and thenacknowledge that, ok, we received your lettdrvoe
forwarded it to the relevant institution, because programme is just for radio business, we doahtwo
interfere with others. And we encourage them ifythave general concerns, we say, there are various
programmes. We have programmes to do with Butorvgasénduka; we have programmes to do with
health; ed
ue
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through a programme so that it is more detailed tlihere may be | just have a minute or two to redpo
to them.

H: ok. Now as we get towards the end of our discussimuld you say learning does take place
through radio?

M: It does very much, because you know in our Afnicset up we hardly read, or hardly find time to
read and in most communities in the villages thep'dknow how to read, so they can’t start from
anywhere to read. So radio, and these people, ityagdrthe people, their ears are functional, sdioehas
really been something that people have looked falvta because they are able to listen in the laggua
that they understand and they don’t have to sitraad. Because with radio you can have it on yaekp
on your head, just anywhere, you will be workingyour field and listening to the programme and they
will be teaching you. Because like the agricultpmgrammes, even them sometimes they are more
oriented on educating the community. So you firat farmers when they go in their fields they gawitte
radio sets, and they are working there listenintheoprogrammes, and trying to implement what they
being taught, and they offer feedback, they conee you were telling us that this and this and thisg, you
didn't explain much can you please explain more,waat to learn mor

H: Yes, finally how are your educational programriwexled, for sustainability?
M: eee ...How are they funded? Actually most of thiegpammes that are educational for some
reason or the other, they are not funded. | damivkiif people feel the, ... | really don’t know howwhy.

The only one which is a bit funded, or at leasy/tde pay us once in while, is the Taonga progranthes,
IRI. This is in partnership with the Ministry of Bdation. So | would say that one is mainly sporddrg

the Ministry of education. But the others, besittess ECZ programmes the others they are not spahsore
They are an initiative of the radio station, andfeel even without direct sponsorship of the progrees,

the programmes must run because ultimately itésctimmunity that benefits and we are here to sie
community. So mainly on the educational programthese hasn’t been much luck of sponsorship. So we
are down on that aspect. Generally it's all thegponmes, not just educational programmes, but wfost
the programmes they are not sponsored, but bethegeare of great benefit to the community we el
least even if we play music and things like thatsti# have that broadcast time, so it is just adl we
produce programmes that are of benefit to the comityiu

H: I know | had said we were finishing, but probatblhat would be your view if an institution like
say the museum came to the radio for a possibkmgrahip where they indicate they are unable to pay
your commercial rates, but they are able to protigeexpertise and part-funding towards the prognam

in a form of a partnership?

M: Ya, that would be very welcome. The thing we sider most is how relevant is the information
you want to deliver through the radio? How relewarit to the community? So that is the basis @ilitSo

if you find that it is relevant to the communitydapes they need that information in the communiign if

we genuinely know they don’t have enough fundstfongs like that, we have been able to do such
programmes. We run them free, if they are able dotrdbute something, they are able to contribute
something. And also if it is something that we @moé so much knowledgeable as producers, we advige t
they do a bit of in-house training. Because like émvironmental programmes, the ECZ had to do afbit
training to help us understand the issues firsthabas we understand the issues it will be edsrars to
produce programmes, even without their help we lmamising our initiative and do the programmes. So
basically what we look at first is the relevancethudt information to the community, and do theyllyea
need the information; do they like such informatig*hen we establish that we look at , ok, do weehthe
resource personnel, if they are able to provided¢leurce personnel, are the resource personnegoimrg

to speak in English or they are going to speakuinmoain broadcast language which is Tonga. Saisfii
English, it is a bit of a set back because mostusfcatchment area, they are much more comfortaidhe
Tonga than English. So we also look at that languagd basically if those are clearly defined, réndio
station would run the programmes even free of ahargat a minimal fee, just to help also sustagrtidio
station.
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H: Thank you very much, | am sure people out thenee learnt. Unless you have any last remarks.

M: eee ....| hope you help us with funding [laughédu sell your research well, because, you know,

| don’t know who tells people that community radiations are for villages, when actually the videxyare

the people that, you know, need the services afetltempanies, because they are too much concegtrati
on the line of rail; people who are already doing/lwpeople who mind their own business and whotdon
really care of what you tell them and things likatt But people in the community, in the villagksyt are

the ones who are in need of such information, sectices and things like that. So | think that fsevwe we

in the community radio section have suffered abletause we have had people say ‘ohh, you are in the
village, why should we bring programmes there; wiviit the villagers do with the information, but yo
know there is urban migration and it's growing grabple need to know a lot of information becausséeh
are the same people who go to the urban areas wWieresay ‘no our target will be there and theyséie

the people that are in the other parts of the eguand, | think people generally haven’t understabe
importance and the value in community radio statibacause community radio stations, you know, they
are in the community and serving those particubemmunities and they have tailored information ot
programmes for those areas, and | think even hustdifferent level of partnership like you know the
museums and things like that, we would want to dogmmmes but we are limited with resources.
Resources, they are broad-based there is finamsalirces, even just material resources, becausiift
understand something | wouldn’t do a programme rmbten how much you pay me, because | have to
understand, | have to feel knowledgeable to talkualrertain issues other than just having a set of
questions, and ask those questions for the sakieofmonies and the likes, ah ah [no, no], because w
would want to understand the issues, appreciatéstues and put ourselves in the shoes of thenéiste
and prompt [with clicking fingers for emphasis] fgood information from the people, because commgunit
radio stations are not radio stations that aret fisadling. They are radio stations that are develept
oriented. So everything that they do is not to fnthult in ‘no the museum is not doing this anattmo

the police is not doing this and that’, but lookiaigthe developmental issues. If the museum iloirty

that and that, what are the ways that they can inetfeveloping that sector, if the police blur hlwhat

..... so mainly we look at developmental issues astdsensational issues where we just want to receive
lot of audience. But we try to at least be of tlsttservice to the community.

H; Thank you very much. That was RC-1 from radidk@hi and my name is Henry Muloongo.

M: Twalumba [thank you].

Key to colour coding:

blue = design/format and RLC
Pink = use of questions
Purple = use of drama
Orange = evidence of learning
Green = feedback mechanism

Yellow = challenges
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8.2. Appendix 2: Analytical memo - Radio

Analytical memo radio interviews

Category Brief summary of responses Respondents
Design/format | -In planning the programmes we set target audiengeRM-1;

of educational | in this case learners and parents

program - the timing will actually come in as in what tirde RM-3;

you think the child is going to sit down and listen
such a programme, depending on what the
programme is [about]

-Using magazine format where you include poems
songs, interviews, all from the community
-to maintain interest and concentration of theshstrs

RM-1; RM-2; RC-1,
RC-3;

RDI-1,;

The programme is interactive and we ensure that it
has a lot of segments for learners’ interaction

RM-1; RM-2; RC-1;

-the program uses three way approach where you
have drama, Interactive radio Instruction (IRI) and
feedback programme.

RM-1; RC-2; RM-3;

-the IRI has three phases, the preparation (before | RM-2;RC-4;

broadcast), the actual broadcast and the ‘after

broadcast’ RM-3;

-the children discuss the programme with the teache

Apart from actual content people learn how to fiste| RM-1;

-the program concept is conceived following a fdrmaRM-1;

school syllabus

-The program may be recorded or transmitted RM-1; RC-4;

live...they (M.O.E) give us the lessons (programs)

from Education Broadcast Services

-we would have interviews with experts who explain RC-1;

issues on a particular topic

-May include repeat sessions of the same program RM-1;

-education programmes need to run for a long timeg i

they are to have an impact RC-3;
Why use drama or stories?

-To create suspense, generate questions and intereRM-1;

to listen to the programmes.

-people relate the life in the community to thegtio | RM-1;

the drama, and the drama is easy to impact.

-so that people can easily relate to the issueguse | RC-1;

drama portrays life issues
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Role of radio producer

-to follow-up the issues raised by listeners RM-1;
-Will promote the programme by way of quizzes, | RC-1;
promotions, to gauge how people follow the

programme

-respond to questions through detailed programmesRC-1;
As producers we need to be knowledgeable in ordemRRC-1;
to ask relevant questions on behalf of the listener

-so when we are producing or when presenting ourt RDI-1;
programmes we need to make sure that our

programmes are well produced and we know whom

we are talking to

Facilitate identification of issues in the commigst | RC-2;

they serve

Community
radio and
language of
transmission

Broadcasting mainly in the language widely spoken RC-1; RM-3;

in the catchment area

- what we have done is to come up with our own
programmes to suit the context so that we dontt jus
talk from nowhere

RM-4;

Why radio?

Needed radio to bridge the information gap and
transmit developmental information as quickly as
possible and to as many people as possible

-in order to reach people on a daily basis

-to develop especially the poor

-the aim was to introduce a channel of encouraging
people on how they can conserve the environment

RC-1;RC-2; RM-3;
RDI-1;

RC-4;
RM-4;
y RDI-1;

-People hardly find time to read, and in villageme
do not even know how to read, but through radig th
can listen and learn in a language they understand
Reaching out to many

-for potential partners ... they really need to e
radio station because that is the tool that they ca
make [use of] to reach other people. ... sometiimes
them to reach 5 people and for us [radio] we reach
may be 200 000 people

- radio is something very powerful. It is a channel
that you can speak to a lot of people at the same t

RC-1;
e

RM-4;

RDI-1;

Radio and
community
learning (how
do people
learn)

The use of RLC
-we have established radio listener groups, angkthe
can be 12 to 15 people or more

-involve community leaders in the radio listening
clubs

RM-4;RM-2;RM-1:RC-
1;RC-2;RC-3; RDI-1,;

RM-2;

-the radio listening clubs are trained in runningse
clubs; they are trained on how to produce program
come up with programme ideas and how to
materialise those ideas.

-a lot of older people are listening but pretendimg
be doing something, because they are actually

RM-2; RC-1; RC-2;
S,

RC-3;

learning English
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Radio listening clubs are formed from groups that | RM-2; RC-1;
were already existing,

-radio listening clubs encourage listening in gmup | RM-1; RM-2;
hence learning from one another

-The learners learn through interacting with atitgi | RM-2; RC-1;

in the program

-After listening to the programme the group disesss
the topic, answer questions, raise questions or
comments about the programmes

-as children listen to a programme at home they th
give feedback to the teacher at school about what
they learned

5 RM-1;RM-2; RM-4;
RDI-1;

e RM-4;

-people relate the life in the community to thegtio | RM-1;
the drama

-all our programmes are actually educative RM-3;
-we use stories to explain Tonga proverbs so that | RC-1;
people can relate to and understand the proverbs

much better

-pupils will learn from elders (parents, guardiaas) | RM-2
they listen to the radio together

-when a community has benefited from the programRM-1; RC-4;
we record and transmit their activities which beeean

a motivator for others (learning from others)

-the main objective is to see to it that what they RM-4;

[community] have learned should not just end there

but it has to be something that is part of them

-1 think education through radio works, we are sgei| RC-;
more and more fruits of it ... and we are happlydo

in this kind of field

-What radio has done is that it has gone to where | RM-1;
other modes of outreach may not reach. Learning

through radio has empowered those that would

otherwise not have any access to education.

-other listeners ask how the colleagues embarked piRM-1;
developmental projects

-People pay more attention to what is said on RM-1;
radio(‘gospel truth’) than in person

Radio linking technocrats with community There is| RM-1;
someone who has the knowledge and someone who
needs the knowledge to address environmental issues

but the two cannot meet (without radio)
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Facilitation of learning
-radio sets were sourced and distributed eithehby
radio or other partner organisations to schoolsthad
community to listen as groups;
-so even if they don't have radios [at home] they
come together, they listener through those donateg
radios

RM-1; RC-1; RC-4;
RM-3; RM-4; RDI-1;

-A teacher or mentor listens with the children and
guides them to ensure that they follow the radio
program

RM-1; RC-2;

-those mentors are trained in IRl methodology
-it is not just broadcasting, you need to havenl ¢if
support for the mentors, coordinators ...

RC-4;

RC-3;

Value of community radio
-they are in the community serving those particular
communities and they have tailored information,
programmes for those areas

-... radio is the most powerful tool to disseminate
information

- ... community radio is unlike national or private
radios ... because community radios go directéo th
people who can listen to the information and usge th
information accordingly

RC-1;
RDI-1;

RDI-1;

-there is a lot of learning through radio and fkat
what we want to do-put a lot of effort in all ard&e
HIV, agriculture, civic programmes ...

RC-3;

Role of
community in
radio and
education
programming

-The community actually provides solutions; onet parRM-1;

of community suggesting solutions for the other.

-the community is involved in producing
programmes. They produce programmes from thei
communities with issues that affect them.

RM-1;RC-1;RC-3;RM-
r 3; RDI-1;

-it is the communities themselves that choose the
people that are going to mentor the children

RC-2; RC-4;

-the community listens, discusses and acts upon th
messages from the radio

eRM-1; RM-2; RDI-1,;

-the RLC are our contacts in the community;

RC-1;

-some are news gatherers ... who report whatever
happening there; We get feed back through news
gatherers, radio listening clubs, and centre suppor
committees

sRC-2; RC-3; RM-4;

Feedback
mechanisms

-we receive feedback through listeners writingelestt

RC-1; RC-2; RC-4;
RC-3; RM-3;

- phoning the radio stations

RC-1;RC-2;RC-4; RC-3

-by listeners coming to the radio station in person | RM-3; RM-4;
RM-3;
-through letters when listeners respond to question RC-1;

the programme or ask questions
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-we have a programme meant to respond to issues
from the community about the radio station,
programming, music, etc

RC-1; RC-2;

-Through field visits by radio staff; we also adim...
come up with a programme to go and visit these
listener groups

RM-4; RDI-1,;

-By RLCs filling in a questionnaire provided by the
radio station after listening and discussing the
programme, which the radio collects

RM-1; RM-2; RM-3;

-through specifically designed programmes for
feedback. The programme features village experts
community experts and technocrats to answer
guestions raised from the other two programmes

RM-1; RM-2;

-Through reports from news gatherers, centre suipf
committees

drC-4;

What is the
evidence of
learning
through radio?
Impacts?

-you go out to the communities to look at the bisef

such as enrolment levels, attendance, new projects

since the start of the program

RM-1; RC-1;

-following a programme of invasive alien species, &
listener brought a plant to the radio that he ttdug
was also invasive-a sign that he had learned fiam {
programmes

1 RC-1;

-in the radio school centres we have recorded over
90% pass in national examinations

RC-1; RC-2; RC-3;

-sometimes we give quizzes, we make centres
compete

RC-4;

-now even people like village headmen who are 50
80 years old, like one of them sat for grade seven
(national examination) last year and he made it to
grade eight.

,RC-2; RC-4;

-the learners from radio schools who went to
secondary school got positions of responsibility
because and are performing well

RC-3;

-like in Chikuni parish a lot of children (from riad
schools) are able to read and write

-..the impact is ... | don’t know how | can deserih
but very good, excellent, if | may say. For inst&anc
there is a pupil who is doing her grade five and wa
listening to the EDC programmes [life skills — Our
family] and the parent in the house is sick, is th
child is able to tell you what is wrong in theirrhe.
‘... | was talking to my father he has actually
prepared a will for us ...’

RC-2;

RM-3;

-there are times when the radio teacher is tetlieg
children to do something and the children are &ble

RC-4;

it even without the help of the mentor
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-As a group they (club) sit after the programme and RM-1; RM-2;
start discussing issues raised in the programmae, th
right comments or questions or answer questions
Listeners ask for a repeat of the programme, or RC-1;
extension of the duration, or a second slot of the
programme within the week
-children who almost stopped school have gone bgcRM-1; RM-2;
to schools after listening to radio programmes
-from the kind of feedback we have gotten from the RM-3;
community we actually know that such programmes
are actually encouraged, and | think they are doing
something to the community
Challenges in | - Most education programmes are not funded but WweRC-1;
community continue running them for the benefit of the
radio community RM-4; RDI-1;
programming | -inadequate equipment for programme production
-inadequately trained human resource in specific | RDI-1;
technical fields RM-4;
-making programmes that are relevant to the
community and make them feel they are part and | RM-4;

parcel of the programme.
-we need to sensitise the community because

sometimes they are even scared of coming o the radkDI-1;

station. And even ourselves as radio staff we need
be visiting the communities

-use of the same resource persons

When we write funding proposals, we don’t know
who to give

RDI-1;

-some resource persons are unable to speak tHe Ig
language (of transmission)

ceC-1

Even when we have no sponsor the radio has air ti
so it is as well we produce programmes that benefi
the community other than just playing music.

-use of magazine is effective but very expensive to
maintain

nfeC-1;
t

RDI-1;

Partnerships in
educational
radio
programming

-Education radio programme is funded by USAID
through a project called QUESST, under Educatior
Development centre (EDC)

RM-1; RM-2; RC-1,
RC-3;RC-2;RC-4; RM-
3; RM-4;

The education programme is undertaken in
partnership with the Ministry of Education
Possibility of providing air time?

-somehow yes, because we also look at our own
objectives as the radio station. ... | will give an
example of development, if a person comes with a
programme on development ... even us we need a
programme like that. But if people come with other
objectives ... that one we can make them pay beca
it is not within the objectives

RC-1; RC-4;

RM-4;

us

What we consider is the relevance of the programn
content to our listeners. Once that is clear we can
accept to run the programmes

n&RC-1; RC-2;
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-as you can see we are housed in LMNP and we d
not pay anything ... we do assist LMNP to air their
programmes

pRDI-1;

How is Permanent exhibitions

museum Temporary exhibitions

education Outreach programmes

undertaken?

What are the | Finances RC-1;

challenges in | Limited human resource

museum

education at

Livingstone

museum?

Community -we use knowledgeable resource persons who RC-1;

radio volunteer to work with us

erj]zta\llgﬁ?:tléirs -There are news gatherers that work on voluntary

' basis, and were also trained by the radio station RC-1; RC-3;

-and like the mentors we have they are not paid, it| RC-2;
purely voluntary
-With or without funding education programmes go| RC-1; RC-2; RC-3;
on because it is the community to benefit (people | RDI-1;
volunteer to work)
-but then this year EDC'’s project is coming to ad e| RM-3;

but we hope that as a radio station we will corginu

with such programmes because we have noticed ..

need to help the community develop... .

Key to the coding

RM = Radio Musi-o-tunya
RC = Chikuni Community Radio

RDI = Dzimwe Community radio

Figures are numbers assigned to interviewees.
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8.3. Appendix 3: Analytical memo — Museum education pratice

Category

Brief explanation/sub-
category

Respondent/source

Museum education throug
exhibitions

h

+ Sometimes temporary

* Waiting for

* Planned and executed b

» Objects displayed with

Mainly permanent
exhibitions within the
museum

exhibitions, but lasting
limited time, and on
specific subject

visitors/audience

museum experts

MI-1; MI-2; MI-3

MI-1; MI-2; MI-3

MI-1; MI-2; MI-3

Wl-l; MI-2;

captions mainly in MI-1; MI-2; MI-3
English
* Limited community MI-1; MI-2;
participation
« Visitors tour on their MI-3
own
Museum education througp»  Mainly for school groups MI-1; MI-2; MI-3
lectures/ talks that come to the museum
* Museum experts present
the lecture, sometimes | MI-1; MI-2; MI-3
with the help of objects
Education through « Content planned by the | MI-1; MI-2; MI-3
Outreach programs museum
« Used school cases as | MI-1; MI-2;
well MI-1; MI-2; MI-3
* Currently not in use due
MI-1; MI-2; MI-3

+ Materials delivered to

to poor funding

the community

Museum education throug
radio

* |nvolved interviews with

Meant to sensitise the
community on museum
operations

MI-1; MI-2; MI-3; MD-1;
MD-2

MI-1; MI-2;

staff (recorded)

149




* Generated interest from
the community

MI-1; MI-2; MD-2; MD-3

Challenges in Museum
education practices

Low visitation
Fewer visitors to the
museum

Inadequate funding
* Reduced governmel
funding

Inadequate and

* Frequent changes in
education officers;

* Lack of coordination
between research &
education staff;

* Ed activities
dependent upon
individual interest;

MI-1; MI-2; MI-3

MI-1; MI-2; MI-3
it

MI-1; MI-2; MI-3

MI-1; MI-2;

MI-1; MI-2;

Key coding

MI= Museum interview of member of staff

MD= Museum document
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8.4. Appendix 4: Preliminary issues presented at stratggworkshop

1/10/2009

A. Issues observed so far in the recordings (data)
1. Radio programme format — the three radio statiGesvarious formats for their
programmes which include magazine (short play/dramssic; interview)

2. Programme preparation (approach) — through intervidive) on radio with
provision for listener participation by phone; reabgh in-studio recorded
interviews; -through field recorded interviews aperts (responding to concerns
from previous programmes); -through recordedutisions of radio
listener clubs

3. Interactive Radio Instruction — for radio schoalegramme
-under this approach there is a radio teacher andrdor/teacher, and the teaching is
done collaboratively — the field teacher followiagd assisting the learners to follow
what the radio teacher is teaching.

4. Community involvement:
-through radio listening clubs; through radio sdepthrough telephone, letters and
visits to the radio stations

5. Learning through radio:
-through discussions as radio listening clubs
-through responding to questions that come aloegsie radio programmes
-through the questions by teachers/mentors afeelRhprogrammes
-through community to community communication (conmities learning from each
other through radio) by recording what goes orm@édommunities and broadcasting
to a wide community
-modelling- through the drama presenting specifibaviours, radio listeners have
their practices modelled.

6. Feedback mechanism:
-through feedback forms; -through telephone; -thholetters; -through walk-in
visits to the radio; -through radio news-gatherdatrgpugh community recorded
programmes (where the community records their amiscand pass them on to the
radio producer)

B. Museum education practices
-education through permanent exhibitions; - tigtotemporary exhibitions
-through ‘outreach programmes’ (which currently aot being undertaken)

C. Challenges in museum education activities
*currently there is low community input to the g education activities
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*there is museum-visitor challenge because of tfiedty to change museum
exhibitions

*there are no outreach activities, hence verelighvironmental education, due to low
funding

D. Challenges in radio practices
*low programming and as such more music playedagiorto take up the space
*inadequate community recordings due to inadeqfusids
*No environmental programmes due to inadequateréigpan some radio stations
*the challenge of access to environmental expertsefcording EE programmes
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8.5. Appendix 5: Group reports from strategy workshop

Group reports from strategy workshop (Radio & Museun staff)
Overall question: How can museum outreach and community radio progniag be
partnered in environment and sustainability leagfin
Question 1:
» s it possible that the Radio could work with the Miseum to prepare

educational programs? If so, what should be done? W should it be done;
and how should it be done?.

(a)-The two institutions should come togetheriszass and plan ways and means of
partnering.
- Each party should understand the needs andtapes@f the other.
- Involve the local community in planning the penship. (SG 2)
(b)- To promote the operations of both institutiémsthe benefit of the Community(SG
2).
- Enhance sustainable development in the expilmitaf local resources,
including the preservation of culture (SG 2).
- To compliment the skills and expertise of eitmstitution in achieving their
goals. (SG 2)
- To attract local and international donor suppo
(c)- Holding meetings and workshops.
- Establishing key resource persons in both asgaions(SG 2).
- Coming up with binding official agreements twsare continuity.

(a)- ldentify the education needs (SG 1).
- Design the methods of giving the education ($G
(b)- The reach will be extended.
- The method of radio and the Museum workingetbgr is cost effective and
faster (SG 1).
- It can be made interactive (SG 1).
- Need should be identified to avoid dissemimgatnappropriate information.
- So that the most effective and result-oriemtexdhod is employed(SG 1).
(c)- Identify the communities and their informatineeds. (SG 1)
- Interaction of radio and Museum staff anddbenmunity (SG 1).
- Conducting an Information Needs Survey.
- Drawing syllabus/curriculum.
- Producing radio programmes as per designebadst

b)- Identification of what kind of Programmes (S§5 2
- Identify the human resources required.
- Reach out to the communities with corra@imation.
- Sensitise the communities with correct infation.
(c)- Identify the requirements (SG 2).
-Joint projects.
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-Creation of linkages between/among the gsq$G 2).
-Dialogue with radio station in relationttee educational programme to deliver
to the community. (SG 3)
- To make the radio station we have iderdifis a Partner in the deliverance of
our educational programmes we want to be highldjatewell as its objectives.
—To make the radio station a mouth piece&ak for the Museum as a memory
for the people regarding its history in the contexits environment etc.

- Identify target groups and design appropriatgg@mmes in conjunction with
the (community) radio station. (SG 3)
(b)- By visiting the community to find out theireas of concern. (SG 3)

QUESTION 2:

» Is it possible that the museum can work with theadio to engage community
in environment and sustainability issues? If so, wdt should be done? Wiy
should it be done; and how should it be done?.

(a)- Both organisations should meet to discuss th@y will complement each other.
- Identify other stakeholders engaged in emnmental issues and involve
them. - Local leaders(Political/civil) should part of the planning. (SG 2)
- Sensitisation of local community on enviramtal issues.
(b)- To foster environmental education for susthie development. (SG 2)
- Create public awareness on the state ofrikiea@ment.
- To bring about behaviour change ingheple concerning the
environmental exploitation (SG 2).
- To foster environmental conservatioacgtices and influence other stakeholders
to come up with rehabilitation programmes.
(c)- meeting and workshops.
- Education broadcast programmes(radio). (SG 2)
- Involve other stakeholders(consult).
- Involve local community in the programme plarg (SG 2).

(a)- Create awareness of the issue.
- Establish community/ radio/ Museum relati¢8& 1).
- Start structured information disseminatioogpammes. (SG 1)
- Solicit feedback. (SG 1)
(b)- For environmental conservation purposes.
- So as not to catch people by surprise.
- To encourage acceptance/ co-operation aritipation of community members
(SG1).
- To continually provide beneficial informatido the Community.
- To weigh the impact of programming.
(c)- By identifying key people and existing struesiin the Community and introduce
the subject (SG 1).
- Start awareness messages through radioante# languages.
- Start producing programmes and indicate brasidtimes or frequencies.
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- Include questions at the end of programmesws$hould at least raise
controversy.
(b)- Identify environmental problems/issues that faced by the community.
- Identify stakeholders.
- Identify the programmes.
(c)- By carrying out a research on the target gsoup
- Create channels of information flow (SG 2).

Identify environmental issues to be addressed @nttact the radio
Station after which the two could draw up the pamgme of action (SG 3).
2.- To educate the public the importance/signifogaaf environmental issues on their
present and future well being.
3.- By engaging the community on the issues tHatathe community know that they
can be highlighted through radio (SG 3).

Question 3:

> Is it possible for the Museum and the radio statiorto work together to
reduce the cost of Education programming in both te Museum and the
radio station. If so, what should be done? Why shad it be done; and how
should it be done?.

(a)- Work together.

- Drawing up agreements.

-Project proposals done in partnership tacgdinancial support.
(b)-Calls for cost sharing.

- Improve production and programming (SG 2).

- Enhances programme sustainability (SG 2).

(c)- Co-opting other partners.
- Providing advertising space.
(a)- The Museum should structure its physical etiocal programmes into radio
programmes to ensure a bigger reach with muchréssairces (SG 1).
(b)- With less costs more can be done.
- Because it gets rid of other costs of trans@ccommodation, time and human
resource (SG 1).
- You get feedback in large numbers over speriod of time(through phones,
letters etc). (SG 1)
(c)- The Museum and the radio can come togethsirtcture the Museum
educational programmes into radio programmes.
- The radio can assist to write the programmesddio audiences from those live
audiences. (SG 1)
- More programmes can be produced in advance afice.
(b)- Cost sharing should be done (SG 2).
- Joint resourcing.
-Taking advantage of existing opportunities.
- Identify key contacts.
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-ldentify other stakeholders to see how theyi@ contribute (SG 4).
-The lower the cost, the higher the chancesustainability (SG}).

SG 3: -museum has not been able to do outreachgmsg By introducing radio
programs people will listen and know what the maséudoing (activities) (SG 3).).
- Learn about deforestation through radio programssédm can reduce on costs by

not physically going out to the communities by siyriproadcasting the museum
programs (SG 3)..

- Musi-o-tunya Radio coverage statistics is abouD85@ood. The use of a radio
station to reach out to the community is effec(8& 3).

- Museum radio program: a complimentary program. Maoseontinues with other
visual and tangible exhibitions (SG 3).

- Cost will be cut down using radio programs (SG 3).

- Creation of dialogue, partnerships between two ggeumuseum and community
(SG 3).

* language of experts needs to be brought dowhedevel of the community
*radio has been dealing with community and undedgdhe language of the community.

Key to coding

SG = group in strategy workshop
Numbers 1, 2, 3 & 4 allocated to each group
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8.6. Appendix 6: document analysis schedule

Document analysis schedule
Title of document: National Museums Board, Livirgggt Museum Annual report,
January to December 2006;

Date reviewed: October 2009

Content Data Critical comments

reviewed

How is Lectures/talks Through this method the museur
museum -‘... talks to the Linda Secondary is only able to attend to very few
education School Wildlife Conservation schools that are within town. In
undertaken? Club’ (p. 9) this case only one school club w

benefiting from the environment
and sustainability learning that
was undertaken. The learners hg
to come to the museum once a
week for the lessons.

d

-‘the museum covered the
Lwiindi ceremony of the Toka-
Leya of Chief Mukuni’ (p. 9).

In the case of covering the
ceremony, there is no communit
education taking place at the tim
However, if outreach activities ar
undertaken, the collected
information can be very useful fg
the education of the public. One
way to disseminate such messag
is through community radio.

D <

e

=

jes

School tours

-325 learners from local basic
schools toured the museum for
education purposes (p. 9)

-one university group, and one
college group toured the museu

(p- 9).

The visitation by this number of
learners and institutions of highe
learning is a challenge to the

mof reaching out to many more
people that need its services, an
radio is such one option.

museum to find means and ways

=

Challenges in
museum
education

Transport

‘as it is the museum has no
transport for field excursions ang
outreach programmes’(p. 11).
funding

‘the transport situation
compounded by the diminishing
budgetary allocations would
result in a generation gap in the
museum collections’ (p. 11)

I the museum operations, other
methods of undertaking
educational activities need to be
sought to ensure continuity of th¢
education programmes

-the continued reduction in
funding levels calls for a change

-‘the funding levels continued to

in approach to education activitie

While transport is a challenge for

A1%

S
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be a source of concern for the
Livingstone museum. The yearly
allocation given by government
continues to fall short of the mog
critical obligations of the
institution ...” (p. 13).

~+

in the museum.

Museum long
term plan areas

Public programmes: community
participation in museum
activities;

Dissemination of museum
activities and findings (p.13).

-the desire to undertake public
programmes under circumstance
of limited funding requires
employing cheap but effective
educational approaches to
museum education.

S
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8.7. Appendix 7: Consent form

CONSENT FORM
Community radio and museum outreach: a case studyf@ommunity radio practices
to inform the environment and sustainability programmes of the Livingstone
Museum

| am a Masters student in Environmental EducattdRhedes University researching on
community radio practices and how these could lee ts inform the possibility of
partnership with museums to undertake environmetatation activities through radio.
The proposed assessment of data on museum andpradtees will be used to develop
an expanded framework for the museum to partndr eatnmunity radio in outreach
programmes.

The objectives of this research are:
1. To explore the past and current museum educatextipes at Livingstone

Museum.

2. To investigate the education practices in communaitjo (Collective case study
of three sites — Dzimwe, Chikuni and Musi-o-tunya).

3. To review the data generated on museum outreagbgile) and community
radio practices (2 above) with a view to developngartnership for engaging the
Livingstone community in environment and sustaihigbtoncerns (Strategy
workshop).

In this process of data collection, I will upholandidentiality of all individuals who will
take part. The data will be used for the reseanchta inform further development of the
possible museum-radio partnership.

| hereby seek your permission to interview youemjuest for specific documents in
relation to this research. You may withdraw frora thterview at any point should you
feel uncomfortable.

Thank you for your time.

Henry A Muloongo

Researcher.

b do agree to participate in the@asch on community

radio practices. The research and its objectives baen explained clearly to me, and |
agree to support it.

Signature
date:
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