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This study set out to investigate reading ability and language proficiency as factors that
affect the performance of grade 12 English Second Language (ESL) learners. It was
prompted by a deep concern about the poor reading ability and language proficiency of
grade 12 ESL learners. While studies have been carried out on factors affecting the
performance of grade 12 ESL learners, few studies have looked at the impact of reading
and language proficiency in South African schools especially in the Qumbu district. This

study has gathered data on factors affecting the performance of grade 12 ESL learners.

The study seeked to: (a) investigate the extent to which reading ability affects the
performance of grade 12 ESL learners, (b) establish the extent to which language

proficiency affects the performance of grade 12 ESL learners, (c) ascertain differences in
the reading ability of learners in the selected schools, (d) ascertain differences in the
language proficiency of learners in the selected schools and (e) ascertain differences in
the June and September performance scores of learners in the selected schools. The

study employed the quantitative method in order to manage the data collection.

The researcher used a survey design. The stratified random sampling procedure was
used to select participants from the four senior secondary schools i.e. two in the rural

areas and two situated in the urban areas, with 30 learners in each school. Data was
mainly collected through standardized tests administered on sampled ESL learners. The
researcher analyzed the data collected by means of Statistical Package for Social
Sciences. Findings were that both Rural Schools performed better than both Urban
Schools in Language Proficiency. In Reading Ability when Urban Schools are combined,
they performed better tan Rural Schools. The researcher made a few

recommendations.

CHAPTER ONE: THE PROBLEM AND ITS SETTING

vii



1.1 INTRODUCTION

This study is an investigation of reading ability and language proficiency affecting the

performance of grade 12 English Second Language (ESL) learners in the Qumbu district.
This section mainly deals with the background of the study, statement of the problem,
research questions, purpose of the study, significance of the study, rationale of the
study, definition of terms, limitations, steps to overcome limitations and delimitations of

the study.

1.2 BACKGROUND OF THE STUDY

English is a globally accepted language not only for ordinary communication but also as
the medium of communication in the business and the academic world (Ritter, 2002).
He further argues that language and language learning empower people to develop
their listening, speaking, reading and viewing, writing, thinking and reasoning skills and

understanding of language structure and use.

It is everybody"s concern to see to it that learners have capacity to read, write, speak,

listen and be able to analyze a written text effectively, not only to fulfill the curriculum
requirements but also their potential. There is a general outcry about the decline of
language skills in South Africa. The problem is not only prominent in the senior
secondary schools but also at tertiary level (Ritter, 2002). Nel (2003) also observes that
many South African students who register for undergraduate study each year are
under-prepared for university education and that many of these students also have low

levels of reading ability.

Smyth (2002) argues that the bilingual pupils have to bring divergent thinking skills to

the learning process. He further argues that, there are some problems of ESL learners
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in studying through a language that is not their mother tongue such as fear of being

laughed at. Learners need to have plenty of opportunities to speak with native speakers
of English and to read, watch and listen to English. They have a hard time learning a
language because the process is more than remembering words and sentence
structures. They translate in mind one language into another and not just let the
communication flow. When they learn English as the second language, they first think in
the mother tongue and then mentally translate it into the language they are learning
(Smyth, 2002).

The Council of Chief School Officers (1992) defines English language proficiency as a
situation in which a student of English acquires full proficiency in the language and is
able to use English to ask questions, to understand other speakers, to comprehend
reading materials, to test ideas and to challenge what is being asked in the classroom.
There are four language skills contributing to full proficiency namely, reading, listening,
writing and speaking. Language proficiency goes beyond simplistic views of good
pronunciation, correct grammar, mastery and control of a large number of
interdependent components and elements that interact with one another and that are
affected by the nature of the situation in which communication takes place (Valdes &
Figueroa, 1994).There are problems in studying through ESL in South Africa even at
tertiary institutions. A research conducted by the University of Pretoria found that
students at Honors" level in some predominantly black Universities had ESL proficiency of

only standard eight or grade ten learners (Pretorius, 2000).

The Council of Chief School Officers (1992) has shown that language proficiency is the
ability to speak and comprehend the language and is one of the causes of poor

performance as it is an essential condition for success within the South African
education system. Researchers such as Webb (2002); Brickman (1998) and Buthelezi
(1995) identify the insufficient command of English as a key cause of the alarming
Matric failure rate and the high dropout rate in tertiary education.

They further offer evidence that the majority of students entering tertiary education
have English language skills below the level of Matric second language and therefore do

not have a sufficient command of English to afford them reasonable opportunity to
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succeed in tertiary education. The proximity of the language vocabulary and
grammatical structure to the learners” mother tongue, the native speaking surrounding
and also what many people call "a sense of language" or some inner disposition for
these are some of the reasons that predetermine problems in studying ESL. The

learners" negative attitude for English as the second language is another challenge.

According to Buthelezi (1995), people tend to translate a new foreign word into their

native tongue, instead of creating a new mental path for the learned concept. Another
problem according to Buthelezi is that ESL learners do not have the opportunity to learn
the second language through usage with little explanation in the same way they learned
their native language. They do not have extensive exposure and practice with native

speakers.

Reading with comprehension is the most important aspect of all learning by which the

efficient readers are able to cope with any reading materials presented before them. It is
an accepted fact that learners" reading in a second language (L2) is very much
influenced by their knowledge of vocabulary and syntax, either knowledge separately or
as interactive components (Grabe & Stoller, 2002; Barnett & Lewis, 1986; Schultz,
1983; Hatch, 1978).

Other problems in studying through a language that is not your mother tongue

underpinning reading and development have shown that the phonological knowledge
that develops as a normal part of language acquisition is the key to the child“s
acquisition of reading (Grabe & Stoller, 2002). Athey (1983) states that reading is an
activity that involves extracting meanings from print and assimilating that meaning into
one"“s existing store of information. According to Hay and Fielding- Barnsley (2006),
teachers may need to take greater care to keep their language simple and clear.

The key problems affecting student performance in higher education are particularly
serious in relation to English which plays a crucial role in South African education,
where it is both a target of and a vehicle for learning for the majority of the country“s

students. Not only are textbooks often the only source available to the teacher as an

3



aid to teaching reading but the quality of the books is also debatable (Howie & Staden,
2006).

Webb (2002) indicates that in the majority of the fields of study, second language
speakers of English who are instructed in English achieve a pass rate of less than 50%,
while first language speakers of English and Afrikaans, when instructed in their native
languages, achieve a pass rate of more than 50%. Many educators of ESL have
complained that the inability of pupils to read fluently and with understanding has led to
failure to comprehend other school subjects (The Council of Chief School Officers,
1992). They further state that this could be due to a lack of exposure to English and an
inability to use reading skills efficiently. The fear of not knowing enough English by
grade 12 ESL is another problem. The lack of daily practice in the use of English as a
second language in actual conversations is one of the most common challenges.
Learning how to produce certain sounds that do not exist in their own language is

extremely hard.

According to the Council of Chief School Officers (1992), many educators of ESL do very
little to help pupils read extensively on their own. It further argues that the only form of
reading the learners are exposed to is the traditional oral reading in class. The readers
read without understanding the content. Due to the above, reading problems

experienced by grade 12 ESL learners, the researcher felt that several language factors

which might contribute to high failure rate needed investigation.

1.3 STATEMENT OF THE PROBLEM

The current study focuses on reading ability and language proficiency of grade 12 ESL

learners. Pretorius (2002) states that the majority of students in South Africa study

through a medium of a language that is not their own. She argues that it is commonly
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accepted that the low levels of L2 proficiency of our students play a significant role in

poor academic performance. She further indicates that while not disputing the fact that
language proficiency is important in the learning context, it is argued that a
fundamental feature of academic underperformance in South Africa is poor reading

ability, but, that this factor tends to be overshadowed by the language issue.

The researcher has been prompted to conduct this study because of the various

reasons such as poor matriculation results in South Africa, complaints from parents that
their children have lost interest in reading and also great concern from teachers that
learners cannot comprehend, cannot remember, or use information properly. In the
Qumbu district poor reading ability and language proficiency manifest themselves in the
guarterly schedules which are submitted to the District Office. Learners obtain poor
levels or ratings in ESL. The study shall seek to find answers to the following main
research question: What are the languages factors affecting the performance of grade

12 English Second Language learners in the Qumbu District?

1.4 SUB-RESEARCH QUESTIONS

To answer the main research question above, the study shall be further guided by the

following sub-research questions:

[ To what extent does reading ability affect the performance of grade 12 English
Second Language learners?

[1 To what extent does language proficiency affect the performance of grade 12
English Second Language learners?

1 Are there any significant differences in the reading abilities of grade 12 English
Second Language learners in selected senior secondary schools in the Qumbu
district?

O Are there any significant differences in the language proficiency of grade 12
English Second Language learners in selected senior secondary schools in the

Qumbu district?



(1 Are there any significant differences in the June and September performance
scores of grade 12 English Second Language learners in selected senior

secondary schools in the Qumbu district?

1.4.1 Construction of Hypotheses

The above can also be referred to as the objectives of the study.

In addition to the objectives, relevant hypothesis is constructed.

Here below the researcher gives a general format of hypotheses construction.

O O o o

Two types of hypotheses are used to comprise different tests as follows:

Ho (the null hypothesis): There is no significant difference between the

means and the variables in question.

H. (the hypothesis): There is a significant difference between the

variables in question.

1.4.2 Rejection/ Acceptance of the null hypothesis

(1 We use the p-value to either reject or accept the hypothesis.

[0 We compare the p-value to the Level of Significance (ahplA=0.05)

0 If the p-value is smaller than Alpha = 0.05, we reject H,, and accept H,
otherwise.

[0 All the tests to follow in chapter 4 will be based on the same approach of the

above hypotheses.

1.5 PURPOSE OF THE STUDY

The main purpose of the study was to:

O Investigate the extent to which reading ability affects the performance of grade

12 English Second Language learners.



[1 Establish the extent to which language proficiency affects the performance of
grade 12 English Second Language learners.

(1 Ascertain differences in the reading ability of learners in the selected schools.

(1 Ascertain differences in the language proficiency of learners in the selected
schools.

[0 Ascertain differences in the June and September performance scores of learners

in the selected schools.

1.6 THEORETICAL FRAMEWORK

The study is based on two theories known as Schema Theory for reading and Basic
Interpersonal Communication Skills (BICS) Theory and Cognitive Academic Language

Proficiency (CALP) for language proficiency.

1.6.1 Schema Theory

Reading is based on the Schema Theory as theoretical framework. A schema (plural
schemata) according to Bartlett (1932) is a hypothetical mental structure for
representing generic concepts stored in memory. He further explains that it is a sort of
framework, or plan, or a script. Schemata are created through experiences with people,
objects and events in the world. Schemata can be seen as the organized background
knowledge which leads us to expect or predict aspects in our interpretation of discourse

(Bartlett, 1932).

Bartlett believes that memory of discourse is not based on straight reproductions but is

constructive. This constructive process uses information from the encountered
discourse together with knowledge from past experience related to the discourse at
hand to build a mental representation. Bartlett (1932) argues that the past experience
cannot be an accumulation of successful individuated events and experiences, but must
be organized and made manageable. Bartlett (1932) mentions that reader”s mental

stores are termed ,,schemata“ and are divided into two main types which are, content
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schemata (background knowledge of the world) and formal schemata (background

knowledge of rhetorical structure).

Cook (1989) states that schemata are activated in one of two ways, 1: new information
from the outside world can be cognitively received and related to already known
information stored in memory through retrieval or remembering. In this case, new
concepts are assimilated into existing schemata which can be alternatively expanded.
He further clarifies that sometimes schemata are activated in, 2: new information that
can be represented by new mental structures, that is, new knowledge builds up new
schemata. Cook further states that the mind, stimulated by key words or phrases in the
text activates a knowledge schema. He also implies that schemata are not necessarily
dealing with conscious processes but rather with automatic cognitive responses given to
external stimuli.

On the other hand Yule (1985) states that the key to the concept of coherencies is not
something which exists in the language, but something which exists in people. He
further states that it is people who make sense of what they read and hear. They try to
arrive at an interpretation which is in line with their experience of the way the world is.
Indeed our ability to make sense of what we read is probably only a small part of the
general ability we have to make sense of what we perceive or experience.

According to Anderson and Pearson (1984), the Schema Theory is based on the belief
that every act of comprehension involves one®s knowledge of the world. They further
state that all readers carry different schemata (background information) and these are
often culture-specific.

Schemata are an important concept in ESL teaching and pre-reading tasks are often
designed to build or activate the learner“s schemata. The Schema theory describes the
process by which readers combine their own background knowledge with the

information in a text to comprehend that text.

The underlying principle of the Schema Theory is that no text carries complete meaning
in itself. Readers develop a coherent interpretation of text through the interactive

process of combining textual information with the information a reader brings to a text
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(Widdowson in Grabe, 1991). All that a text does is to give directions for readers and
listeners as to how they should retrieve or construct meaning from their own previously
acquired knowledge. This theory makes one to use the previous knowledge because
meaning is obtained through a successful interaction between the reader and the text
(Widdowson in Grabe, 1991).

Background knowledge is of primary importance for ESL readers, and schema- based
pre-reading activities should be used for activating and constructing such background
knowledge. The Schema theory according to Carrell, Devine and Eskey (1984) has
provided numerous benefits to ESL teaching and indeed, most current ESL textbooks
attempt schema activation through pre-reading activities. Schema-theoretical research
according to them highlights reader problems related to absent or alternate (often
culture-specific) schemata, as well as non-activation of schemata, and even overuse of
background knowledge.

Carrell and Eisterhold (1983) indicate that every culture- specific interference problem
dealt with in the classroom presents an opportunity to build new culture- specific
schemata that will be available to the ESL student outside the classroom.

They state that the schema is culture specific and is not part of a particular reader"s
cultural background. They further state that it is thought that readers" cultures can
affect everything from the way readers view reading itself, the content and formal
schema they hold, right down to their understanding of individual concepts. Some key
concepts may be absent in the schemata of some non-native readers or they may carry
alternative interpretations.

When learners are faced with unfamiliar topics, some may overcompensate for absent
schemata by reading in a slow, text-bound manner and others may overcompensate by
wild guessing (Carrell, 1988). He further states that both strategies inevitably result in
comprehension difficulties. Carrel and Eisterhold (1983) suggest that where schema
deficiencies are culture-specific, it could be useful to provide local texts or texts which
are developed from the readers own experiences. They further recommend that rather
than attempting to neutralize texts, it would seem more suitable to prepare students by
helping them build background knowledge on the topic prior to reading, through

appropriate reading activities.



Johnson in Carrell and Eisterhold (1983) suggests that a text on a familiar topic is better
recalled than a similar text on an unfamiliar topic. Johnson further states that some
students" apparent reading problems may be problems of insufficient background
knowledge (Carrell, 1988). It is important to note that schema is culture specific and the
readers" cultures can affect everything from the way readers view reading itself, the
content and formal schemata they hold, right down to their understanding of individual

concepts (Carrell,1983).

Eskey (1983) and McCarthy (1991) however, state that, there may be limits to the

effectiveness of such activities and there may even have been some over emphasis of
the schema perspective and neglect of other areas. Anderson, Wilson and Fielding in
Hudson (1982) indicate that the process of reading comprehension of a message entails
drawing information from both the message and the internal schemata until sets are

reconciled as a single schema or message.

According to Swales (1990), the reading process involves identification of genre, formal
structure and topic, all of which activate schemata and allow readers to comprehend the

text. He further states that it is assumed that readers not only process all the relevant
schemata, but also these schemata actually are activated. Where this is not the case,

then some disruption of comprehension may occur.

Wallace (1992) indicates that it is likely that there will never be a total coincidence of

schemas between writer and reader such that coherence is the property of individual
readers. There are differences between writer's intention and reader”s comprehension
where readers have had different life experiences to the writer‘s model reader. Readers
sometimes also feel that they comprehend a text, but have a different interpretation to
the author (Hudson, 1982). It is also claimed that the first part of a text activates a

schemata which is either confirmed or disconfirmed by what follows (Hudson, 1982).
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Aebersold and Field (1997) state that previewing the text helps readers predict what
they are going to read and this activates their schemata. They further state that lower

level students may have the schemata but not the linguistic skills to discuss them in the
L2. The first language could be used to access prior knowledge but teachers must
introduce the relevant vocabulary during the discussion, otherwise a schema has been
activated but learning the L2 has not been facilitated. There are limitations in the use of
the schema theory in ESL teaching. Carrel and Wallace in Carrell (1988) found that
giving context did not improve recall even for advanced ESL readers, suggesting that
their schemata were not activated. Hudson (1982) claims that, by encouraging students
to use the good reader strategy of touching as few bases as necessary, they may apply
meaning to a text regardless of the degree to which they successfully utilize syntactic,

semantic or discourse construction.

According to Bamford and Day (1997); Carrell and Eisterhold (1983) and Wallace

(1992), encouraging students to read for pleasure is advocated and will hopefully lead to
the kind of extensive reading learners need to do if they are to gain any automaticity in
their word and phrase recognition abilities. They state that until students read in
guantity they will not become fluent readers. Learners may be motivated to read

extensively by being allowed to choose their own texts based on their own interests.

Plastina (1997) states that the features of schemata are flexibility and creativity which
means that information is stored in memory and provided when needed, with the list
amount of effort. Features of schemata are creative in that they can be used to
represent all types of experiences and knowledge i.e. they are specific to what is being
perceived. These features of schemata show that individual is piecing bits of knowledge

together, attempting to make sense of them.

Carrel and Floyd (1987) maintain that the ESL teacher must provide the student with
appropriate schemata s/he is lacking and must also teach the student how to build a

bridge between existing knowledge and new knowledge. Accordingly, the building of
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bridges between a student's existing knowledge and new knowledge is needed for text

comprehension.

The current study is also based on the Basic Interpersonal Communication Skills (BICS)
and Cognitive Academic Language Proficiency (CALP) as a theoretical framework.
Cummins (1994) states that in schools today, the terms Basic Interpersonal
Communication Skills (BICS) and Cognitive Academic Language Proficiency (CALP) are
most frequently used to discuss the language proficiency levels of students who are in

the process of acquiring a new language.

These students typically develop proficiency in BICS well before they acquire a strong
grasp of CALP or academic language. As a result, students may initially appear fully
proficient and fluent, while still struggling with significant language gaps (Cummins,
2004). Cummins (1980) outlined the importance of time in the development of two
different types of language skills, basic interpersonal communication skills (BICS) and

cognitive academic language proficiency (CALP).

1.6.2 Basic Interpersonal Communication Skills (BICS)

Cummins (1984) states that Basic Interpersonal Communication Skills (BICS) are
language skills needed in social situations. They are a set of communication skills that

facilitate day-to-day or practical oral communication. He explains that Basic
Interpersonal Communication Skill (BIC) is the day-to-day language needed to interact
socially with other people (Cummins, 1994). He also explains that BICS are the

"surface" skills of listening and speaking which are typically acquired quickly by many



students; particularly by those from language backgrounds similar to English who spend

a lot of their school time interacting with native speakers.

Cummins further argues that, while many children develop native speaker fluency (i.e.
BICS) within two years of immersion in the target language, it takes between 5-7 years
for a child to be working on a level with native speakers as far as academic language is
concerned. This helps children to have opportunities to extend and advance their
language development through oral language experiences that develop vocabulary and
build background knowledge. Cummins (1979) points out that everyone is able to
acquire basic interpersonal communication skills (BICS) in a first language regardless of
IQ or academic aptitude. BICS then can be described as a language"“s surface fluency,
which is not cognitively demanding. He argues that English learners" language skills are
often informally assessed upon the ability of the students to comprehend and respond to
conversational language. He further argues that, students who are proficient in social
situations may not be prepared for the academic, context-reduced, and literacy
demands of mainstream classroom. Judging students language proficiency based on
oral and social language assessments becomes problematic when the students perform
well in social conversation but do poorly on academic tasks. The students may be
incorrectly tagged as having learning deficits or may even be referred for testing as

learning disabled (Cummins, 1980).

Cummins (1984) indicates that while students may have a reasonable conversational
proficiency, they may have inadequate academic or cognitive proficiency, especially

when attempting written work.

While it is possible to become verbally or conversationally proficient in about two years,

it takes about five to seven years to achieve quality with English First Language

students in verbal - academic skills. Language proficiency according to Cummins (1984)
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comprises both an oral and a written component. Cummins (1984) found an inverse
relation between the amount of instruction in English and English academic
achievement. This suggests that the greater instruction a bilingual student receives in
English, the lower his/her academic achievement in majority language. Cummins (1992)
states that the bulk of the evidence suggests that there is an inverse relation between
exposure to English instruction and English achievement. Bohlman and Pretorius (2002)
indicate that there is a considerable difference between normal BICS and formal
requirements of CALP. They further indicate that despite high oral fluency (BICS) Black
students are unlikely to be successful academically because their academic cognitive

skills are essentially inadequate.

1.6.3 Cognitive Academic Language Proficiency (CALP)

Cognitive Academic Language Proficiency (CALP) according to Cummins refers to formal
academic learning. This includes listening, speaking, reading and writing about subject
area content material. He further explains that CALP is essential for students to succeed
in school. Students need time and support to become proficient in academic areas
(Cummins, 1984). CALP according to Cummins (1984) is the basis for a child"s ability to

cope with the academic demands placed upon her/him in the various subjects.

CALP is also the cognitive linguistic competence which is closely related to academic
ability and skills (Romaine, 1995). The cognitive-academic aspects of a first language
and the second language are interdependent and as a result, the development in the
proficiency of second language is partially a function of the level of proficiency of the
first language (Cummins, 1979; Skutnabb-Kangas and Toukomoa, 1995). Instruction
through the first language has shown to be just as or more effective in promoting
second language proficiency as instruction through the second language (Cummins,
1979a, 1979b, Skutnabb-Kangas, 1995).

English proficiency influences academic success. As future leaders, our children must be
well educated in a system that encourages, develops and supports their language and
identity (Cummins, 1979a, 1979b; Skutnabb-Kangas, 1995). Huddle and Bradley (1991)
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indicate that innate passivity, lack of thinking in English and chronic shortages of books
and materials place the majority in the high-risk category. Miller, Bradbury and Wessels
(1997) further indicate that black students appear to be happier with multiple choice

guestions, which often appear to rely on rote learning rather than essay type responses

which often rely on conceptual ability.

1.7 SIGNIFICANCE OF THE STUDY

The information gathered in the study will be relevant for curriculum development and

the improvement of the performance of grade 12 English Second Language learners.
The study also aims at presenting techniques that would enable the English Second
Language learners to accomplish better reading ability and knowledge of vocabulary,
grammatical structures and language proficiency. The study may contribute to the
development, improvement of the reading ability and language proficiency of the
learners. It is believed that the study will also motivate English Second Language
learners” reading habits, preferences and use of information to have a relatively high

literacy level in their future lives.

The researcher believes that the findings and results gathered in the study may have a

significant contribution to the Department of Education to be in a position to develop
strategies, plan for the schools to have relevant Learner Teacher Support Material
(LTSM) such as DVDs, Televisions, and Computers and build libraries in schools for both
rural and urban schools. Educators will be encouraged to use only English when
communicating with ESL learners when teaching and learning is taking place, except
when they are teaching vernacular. Future researchers will also be helped by the study

because it could form the bases for their studies.

1.8 RATIONALE OF THE STUDY



This study investigates factors affecting performance of grade 12 English Second
Language learners in the Qumbu district specifically; it focuses on the role played by
reading ability and language proficiency on the academic performance of grade 12 ESL
learners. Reading is one of the most essential skills in one"s life which needs to be
mastered in order to succeed in life. Observations from both internal and external
schedules for grade 12 ESL learners show that learners score low in English Second
Language. This study also seeks to address the current concern that second language
learners do not cope well with their studies at Matriculation level because of poor

reading skills and insufficient language proficiency.

It also needs to meet the challenges experienced by grade 12 English Second Language

learners in the Qumbu district and promote the love of reading so that the learners”
fluency and vocabulary can improve. The researcher finds language proficiency
essential for academic success. This investigation hopes to assist in making ESL senior

secondary school learners improve their proficiency in English and reading ability.

1.9 LIMITATIONS OF THE STUDY

The limitations of the study were as follows:

The study was restricted to the population of grade 12 English Second Language
learners who prepare for the entry in tertiary level from the selected senior secondary
schools in the Qumbu district. This limited the study because the researcher could not
cover the whole district for the purpose of generalization of findings. It might happen that

some English second language learners from other senior secondary schools do not

experience the same problem.

1.9.1 Steps to overcome limitations
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Despite the fact that the study was limited in terms of the sample, the researcher
believed that the findings and results gathered in the study would be a significant
contribution to the Department of Education as well as to English language teachers,

learners and other researchers.

1.10 DELIMITATIONS

The study concentrated on the Qumbu district focusing on language factors affecting

the performance of grade 12 English Second Language learners.

1.11 DEFINITION OF TERMS

Performance: a standard to which someone does something such as a job or
examination (Mcmillan English Dictionary (1st ed.), 2002). According to the current

study performance means academic end results.

Second language (L2): any language learned after the first language or mother tongue

(L1) (Spada & Lightbown, 2002). Referring to the current study second language means
the language that is adopted to be used for communication, teaching and learning by

the school e.g. English.

Language Proficiency: the ability to be comprehensible in English and also to

comprehend others.

Strategy: a plan of action designed to achieve a particular goal (Oxford English
Dictionary (2nd ed.), 1989). According to the current study strategy is the plan to use so

as to assist ESL learners to be able to use English as their second language.

Comprehension: the ability to understand something i.e. it is a test of how well students

understand a language in which they read a piece of writing or listen to someone

17



speaking and then answer questions (Mcmillan English Dictionary (1st ed.), 2002).
According to the study, comprehension is a test of knowing how well the ESL learners
understand a language in which they read a piece of writing and then to answer

guestions.

1.12 CONCLUSION

According to the study, language proficiency and reading ability are important in the

learning context to make ESL learners to understand the language. Reading as a
learning tool and language proficiency as cognitive tool of learning and production
assist ESL learners to understand English. The following chapter will therefore, focus on

literature review which is relevant for the field of study.

CHAPTERTWO



2. LITERATURE REVIEW

2.1 INTRODUCTION

The aim of the study is to investigate reading ability and language proficiency as

language factors affecting performance of Grade 12 ESL learners in the Qumbu district.
Related literature reveals that reading ability and language proficiency are related skills
that increase the academic groups to improve performance. Pretorius (2001) however,
states that language proficiency is not as strong and successful a predictor of academic
performance as reading ability is. Therefore, the aim of this chapter is to present a
review of literature that is relevant in addressing the research problem. It is also to
obtain a theoretical foundation which justifies the research, highlights a historical
overview and addresses variables such as poor academic performance, poor reading

ability and poor language proficiency.

2.2 DEFINITION OF READING

Pretorius (2000) defines reading as a cognitive-linguistic activity comprising several
component skills such as decoding and comprehension. Grabe and Stoller (2002) define
reading as the ability to draw meaning from the printed page and interpret this
information appropriately. Grabe (1991) states that a description of reading has to
account for the notions that fluent reading is rapid, purposeful, interactive,
comprehending, flexible and gradually developing. Jones (1995) in Granville (1996)
views reading as a one- way process in which the reader is shown to be a passive
receiver, or consumer of the text which the writer of the text produces. The view
assumes that the text has a single determinant meaning which can be found on the
page and that the author is the authority of that meaning. Wallace (2001) describes

reading as interactive rather than simply being active.

2.3 READING MODELS



According to Grabe and Stroller (2002) reading has metaphorical models such as top-
down models, bottom-up models and interactive models. Top-down models according to
Grabe and Stroller (2002) are, that the reader is expected to bring her background
knowledge to the text. They further stress that, top-down models assume that reading is
primarily directed by reader"s goals and expectations. Top-down models characterize the
reader as someone who has a set of expectations about the text information and
samples enough information from the text to confirm or reject these expectations.
Anderson (1999) argues that in contrast to bottom-up models, top-down models are

diametrically opposed to those lower level processes.

Stanovich (1980) further indicates that top-down models have in common a viewing of
the fluent reader as being actively engaged in hypothesis testing as he proceeds
through the text. In top-down models "higher-level processes direct the flow of
information through lower-level processes". English Second Language learners perform
poorly when they fail to implement top-down models where the high level is concerned
primarily with integration of textual information and includes resolving ambiguities in the
text, linking words with their co-referents, integrating propositional units across
sentences, generating and updating a schema or representation of the text as a whole,

and integrating textual information with prior language (Stanovich, 1980).

On the other hand Alderson (2000) states that top-bottom approaches emphasise the
importance of schemata and the readers contribution to the incoming text. He further

explains that schema theory deals with what readers bring to the text they read and
schema plays an important role in bottom-up processes. He explains that the schema
theory attempts to describe the efficiency of prior knowledge. It is thought that the prior
knowledge of the readers affects their comprehension of the text. Alderson defines

Schemata as interlocking mental structures representing the readers knowledge.

Paran (1997) and Anderson (1999) define bottom-up models as serial models where the

reader begins with the printed word, recognizes graphics stimuli, decodes them to
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sound, recognizes words and decodes meanings. Anderson (1999) further states that
bottom-up or data driven models depend primarily on the information presented by the
text. Bottom-up models emphasize what is typically known as the "lower- level" of the

reading process.

Interactive models according to Anderson (1999), are currently accepted as the most
comprehensive description of the reading process. This third type of reading model
according to Stanovich (1980), combines elements of both bottom-up and top-down
models assuming that a pattern is synthesized based on information provided
simultaneously from several knowledge sources. Jones (1990) in Granville (1996)
characterizes reading in interactive approach as a two-way process, where what the
reader brings to the text is as significant as what he or she takes from it. Belsey (1980)
in Granville (1996) states that interactive reading frees readers from the tyranny of the
author and gives power to readers to produce multiple reading of texts allowing for a

number of interpretations.

Grabe (1991) emphasizes two conceptions of interactive approaches. He states that

meaning does not simply reside in the text itself but that as readers interact with the text
their own background knowledge facilitates the task of comprehending. Secondly, fluent
reading involves both decoding and interpretation skills. In interactive models, the
reader needs to be fast in order to recognize the letters.

This is similar to what the readers do in top-down models in order to skim a text for the

main idea. Not only should the word recognition be fast, but also efficient.

2.4 READING ABILITY AND THE LEARNING PROCESS
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The review of literature reveals that reading is important in learning because readers
are able to independently access information and not only that, but are able to
construct meaning and acquire knowledge (Pretorius, 2002). The reading material
available to the learners affords the reader that opportunity of independently acquiring
the information regardless of the level of the learner. This interaction between the

reader and the text is the foundation of comprehension (Pretorius, 2002).

Murray and Johansson (1996), also argue that the aim of reading the text should be to

gain a more specific objective or clear understanding of concepts. With strengthened
reading strategies learners could make greater progress and attain greater development
in all academic areas. Reading is an essential skill and a skill to master. Pretorius (2002)
as quoted by Cekiso (2007) reveals that a fundamental feature of academic

underperformance in South Africa is poor reading ability.

Pretorius (2001) states that there is a relationship between the reading ability and

academic performance amongst second language undergraduate students in various
disciplines, such as psychology, sociology, mathematics and others. Both language
proficiency and reading skill correlated strongly with academic performance. Pretorius
(2001) further showed that the ability to make inferences during reading and to
perceive the way in which textual information across all the disciplines affect academic
performance. She concludes that the students who failed were students who performed
poorly on the reading tests and attained less than 45% comprehension levels of the
texts that they were reading. She further states that academic performance is
determined to a large extent by reading ability. The current study showed that there is a

slight relationship between reading ability and academic performance.

The correlation coefficient of reading ability was not more than -1 or +1 that showed

clearly that there was a slight relationship between reading ability and academic

performance. Durkin (1979) in his research reveals that teachers actually devote only
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2% of the classroom time designated for reading instruction to teaching students how

to comprehend what they read. The situation in South Africa is not any different. In high
school, reading comprehension instruction is limited to the assignment of a reading
passage, accompanied by a number of short or multiple- choice questions relating to the

passage (Dreyer & Nel: 2003).

Carrel (1998) states that there is little evidence to suggest that students at any level

will acquire reading skills if they have not been explicitly taught. Pang, Zhou and Fu
(2002) argue that from the standpoint of Second Language acquisition, reading
provides a readily available and most important input of the language for learners in a
context like China where the environmental support is poor. Pretorius (2002) states that
reading is important in the learning context not only because it affords readers
independent access to information in an increasingly information-driven society, but
more importantly because it is a powerful learning tool, a means of constructing
meaning and acquiring new knowledge. She further argues that reading is not simply an
additional tool that students need at tertiary level; it constitutes the very process
whereby learning occurs (Pretorius, 2002). She further argues that to succeed at a
university, students need to read expository texts effectively and meaningfully to access
and understand information, and internalize it for study purposes. An important
component of the comprehension process is the reader"s ability to integrate current

information with information mentioned earlier in a text.

Starfield (1990) states that declining standards in English are significantly affecting

black pupils® capacity to cope with other school subjects. Grade 12 English Second
Language learners" background leaves them ill-equipped to handle, construct and
interpret English. This is supported by Kilfoil (1999) who observes that 67% of students

read at frustration level and thus resort to memorization and by-pass understanding.

The inability to read rapidly and to understand what has been written appears to be a

significant stumbling block for academic progress as it happens to Grade 12 English

Second Language learners. Bohlman and Pretorius (2002) comment on the poor
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academic performance of South African Students as follows: "Poor academic
performance is a fairly characteristic feature of the South African educational scene".
Although problems related to progress are laid at the door of socio-economic-political
environments, Bohlman and Pretorius suggest that the real problem is that of language

proficiency.

Education stakeholders such as parents, educators, learners, Senior or First Education
Specialists (SES or FES), Education Development Officers (EDOs) and others should be

engaged in finding out which relevant reading and language proficiency strategies must
be used and which material can be provided to assist different learners in achieving

their goals of becoming competent readers and to be proficient in language. The issue
towards English second language learners” good performance is based on reading and
language proficiency. This requires a rich environment to stimulate the learners” desire

to learning and improving their performance.

Learners are unique in nature and as such they need to be exposed to different

language reading and language proficiency strategies. These are, to be, to a greater
extent environmentally and developmentally influenced. Reading comprehension has
come to be the essence of reading, essential not only to academic learning in all subject
areas but also to professional success and indeed to lifelong learning (Pritchard, Romeo
& Muller, 1999 & Strydom, 1997).

Many Grade 12 English Second Language learners are underprepared for the reading

demands that are placed upon them which cause poor performance. This is supported
by Saumell, Hughes and Lopate (1999) who state that ESL learners when pressed to
read, often select ineffective and inefficient strategies with little strategic intent. Wood
(1998); Dreyer (1998); Strydom (1997) and Van Wyk (2001) found that learners lack
metacognitive control.

Another reason might be their inexperience coming from the limited task demands of
high school. Cekiso (2007) is of the view that teachers need to develop effective

instructional means for teaching reading comprehension and reading strategy use. He
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further states that the teaching of reading strategies enhances the learners" reading
ability. The inability to use learners" reading strategies in English means that English
Second Language learners experience difficulties with their studies which of course

include their academic achievement.

Harris, Pearson and Garcia (1995) support the idea that there is no skill more essential

to succeed in school than reading. Much as reading is important, learners are not only
encouraged to read words accurately and quickly but to conform to the prosody of
English phrases and sentences. Reading is often mistaken for thinking that its general
goal is to turn print into speech which is of course not the case. The main purpose of
reading and language proficiency is to understand perhaps even to enjoy a text (Ellis,
1995).

Pretorius (2002) further states that the results of the International Literacy Conference

are not surprising since reading not only affords readers independent access to
information, but more importantly it is a powerful learning tool, a means of constructing
meaning and acquiring new knowledge and consolidating, modifying and expanding
knowledge bases. Students need to be good readers in order to be able to read to
learn. The findings from these studies strongly suggest that urgent attention needs to be
given to improve the reading ability of students at tertiary level for reading is not an
additional tool that learners need, but constitutes the very process whereby learning

occurs (Pretorius, 2002).

Machete (1991) points out that if text information and readers"” cultural background are
not congruent, greater difficulty exists in absorbing and understanding the information,
i.e. cultural differences make the text inconsistent and reduce comprehension and the
way in which the text is interpreted will differ considerably from what was expected for a
congruent cultural group.

To complicate matters, different cultures have different ways of learning, which reduces

textual interpretation and understanding. The extent to which the reader has positive or



negative views about the cultural material being read will also affect the degree of

recall of the information (Machete, 1991).

According to Pretorius (2002), the reading situation in South Africa constitutes a
national education crisis, especially given the relationship between reading ability and
academic performance. She further states that the reading situation should be situated
within the broader South African socio-cultural set up which has factors that ascribe
meaning and value to the act of reading and to the situations in which reading occurs.
These reading attitudes and values affect home, school, work and community literacy
practices, the levels of literacy that are attained and the materials and instructional

practices that are used for teaching literacy.

Poor reading affects Grade 12 English Second Language learners® performance in South
Africa which gives more weight to Pretorius® argument that the reading situation in
South Africa constitutes a national educational crisis. She further indicates that the
reading maturity levels for black students in higher education throughout the Republic of
South Africa are extremely poor. She again states that it is alarming how low the
reading comprehension is and this gives insight into why black failure rates are high.
Her study found that the ability to read academic texts is considered one of the most
important skills that University students of English as a Second Language (ESL) need to
acquire. She further states that every year there is a public outcry over the low
matriculation marks and poor pass rates of South African secondary school students
countrywide. Although the reading levels of these matriculants are not stated, their high
failure rate suggests problems in reading. Many of these matriculants then apply to
study at teaching colleges, Universities of technology and Universities; yet, they are

poorly equipped to cope with the demands of study at tertiary level (Pretorius, 2000).

Bohlman and Pretorius (2002) further state that reading ability affects comprehension
levels. Students need to be good readers in order to ,,read to learn”. Reading does not

only afford readers independent access to information but it is a powerful learning tool,
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a means of constructing meaning and acquiring new knowledge, consolidating,
modifying and expanding knowledge basis. Reading is not an additional tool that
learners need but constitute the very process whereby learning occurs (Pretorius,
2001).

Pretorius (2000) states clearly that overall, the reading situation within the South

African educational context appears to be a fairly dismal one. Reading and academic
performance research has results that show that the better a students” reading ability is,
the better his/her academic achievement. On the other hand, reading ability does not
guarantee good academic performance since many other variables come into play, such

as motivation, perseverance and dedication to the task.

The results from other studies suggest very strongly that lack of reading ability
functions as a barrier to effective academic performance. Pretorius (2001) indicates that

reading below a 50% comprehension level seriously jeopardizes a student”s chances of
passing. This outcome is not surprising, given that academic performance depends to a
large extent on the ability to independently access information from the written word and
to construct meaning from it, thereby constructing new knowledge in the process.
Pretorius (2001) further indicates that students with reading problems get caught in a

negative cycle of failed reading outcomes and academic underperformance.

Grabe and Stoller (2002) state that English Second Language learners convert the

guestion into their mother tongue then the content of the question changes which

ultimately causes poor performance of the Grade 12 English Second Language learners.

Winter (1997) states that when learners have poor word construction, it may cause

poor performance for the Grade 12 English Second Language learners. He further
observes that reading is identified as a meaning construction activity served by lower
level processes associated with word decoding and recognition and by higher level

processes associated with bringing relevant prior knowledge to bear on the reading.
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Reading comprehension is likely to be impeded because of poor reading ability.
Classroom teaching for reading instruction needs to be considered as a critical factor in

preventing reading problems and must be the central focus for change (Moats, 1999).

Stoller and Grabe (2001) state that the requirements for the development of reading
fluency necessitate that teachers as well as curriculum developers determine what
instructional options are available to them and how to go about optimal pursuit of
instructional goals in various contexts. Machete (1991) further states that English
Second Language teachers face many challenges in the classroom of teaching learners
how to utilize the reading skills and knowledge that they bring from their first language.
These learners also have difficulties in developing vocabulary skills, improving reading
comprehension and improving reading rate. These ESL teachers have a challenge of
teaching readers how to successfully orchestrate the use of strategies and how to

monitor their own improvement.

Moats (1999) also indicates that the reading of comprehension in the classroom for

learners with poor English knowledge background may result in poor performance for
Grade 12 ESL learners. Grabe and Stoller (2002) state that poor Second Language
readers are slower in word recognition and generally weak at rapid and automatic
syntactic processing. This shows that ESL learners when given instructions and/or
questions in English translate them into their mother tongue which changes the content
of the instructions and/or questions. Ultimately this causes poor performance of Grade

12 ESL learners.

Pretorius (2000) further states that reading is the fundamental skill upon which all

formal education depends. The report further points out that, any child who does not
learn to read early and well, will not easily master other skills and knowledge and is

unlikely to ever flourish in school or in life. When many children do not learn to read
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properly, the public schools cannot and will not be regarded as successful. The
executive summary of the report is that the most fundamental responsibility of schools is
teaching students to read. Indeed, the future success of all students hinges upon their

ability to become proficient readers.

The report further indicates that in today"s literate world, academic success, secure

employment and personal autonomy depend on reading and writing proficiency.
Children who are not capable of reading must be taught how to read, which is the
fundamental responsibility of schooling. Enjoyment of reading, exposure to the
language in books and attainment of knowledge about the world all accrue in greater

measure to those who have learned how to read before the end of their first grade.

2.5 DEFINITION OF LANGUAGE PROFOFICIENCY

Any definition of language proficiency according to Bialystok (1998) is deeply entangled
in theoretical attitude. He further states that on the one hand, there is the formalist
approach, which attempts to explain language as a code. Therefore, according to this
perspective, "language proficiency is ultimately an unknowable abstraction that reflects

the universal competence of native speakers".

According to the Council of Chief School Officers (1992), a person who is proficient in

English will be comprehensible and will be able to comprehend others. S/He will be able
to use appropriate language and will interpret the language used by others. S/He will be
able to use English in addition to other languages as a cognitive tool of learning and

production.

2.6 LANGUAGE PROFICIENCY AND THE LEARNING PROCESS



Souter, Archer and Rochford (1992) state that rural teachers, often have low English
language proficiency and many operate only at the literal level. Any idiosyncrasies in
their translations are passed on to the students, which perpetuates the cycle. Although
teachers are supposed to teach through the medium of English, IsiZulu speaking
teachers with low English proficiency teach in IsiZulu rather than English, preparing
summaries and notes in English, which the students are then required to memorize for

examinations.

This means that students rarely interact in a meaningful way with the English Language

(Kasanga, 1999). In the current study learners think in their mother tongue then
respond in English which makes them to loose the understanding of the question. This
finding can be related to the work of Mavundla and Motimele (2002) who argue that
many black students have to decode English into their mother tongue and then
reinterpret their thoughts into English, considerable potential for misinterpretation
occurs. Holder, Jones, Robinson and Krass (1999) also indicate that the critical impact
of Language Proficiency cannot be under estimated, most black students have problems

pertaining to reading and writing ability.

The poor performance of Grade 12 English Second Language learners is caused by poor

language proficiency because students fail to understand the subject matter clearly
because they cannot explain or express themselves effectively (Kasanga, 1999).
Textbooks designed for first language students are inappropriate and unusable for
many Black students. Language proficiency according to Van Eeden, de Beer and
Coetzee (2001), is the single most important moderator of test performance as it
reflects familiarity with concept and access to language medium through which
knowledge has been gained. Supporting this statement, Kasanga (1999) indicates that
language competency is a prerequisite for successful work but many Black students lack

Cognitive Academic Language Proficiency to cope with academic work.

Webb (2002) states that a language of learning which inhibits acquisition of knowledge

and restricts the development of learners” cognitive, affective and social skills is caused
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by poor language proficiency. The purpose of this investigation is to show whether
language proficiency really inhibits knowledge. Cummins (2004) argues that the
foundation of English language proficiency has an impact when it comes to tertiary level
which affects most of the black ESL learners. Jackson (2000) argues that since English
is not the mother tongue of ESL learners they do not practise the language even in the

outside environment so as to improve the language proficiency.

Skutnabb-Kangas (1995) states that when teachers give instructions to learners in their

home language expecting them to answer in English, it may cause poor understanding
of English as a language. Mavundla and Motimele (2002) state that for many English
Second Language learners to grasp English, they have to decode English into their
mother tongue then re - interpret their thoughts into English. Not only does this mean
that many students are thus frightened to ask questions because of their poor level of
English but having to translate information often means that part of the original
meaning is lost or misinterpreted. They argue that many Black students translate the
English into the vernacular rather than reinterpret their thoughts into English in order to

achieve understanding. In this way much information is either lost or misinterpreted.

Holder et al. (1999) argue that the poor performance of Grade 12 English Second

Language learners does not reflect on their intelligence but only on their Second
Language proficiency. They further argue that if English proficiency is inadequate,
understanding of teaching, notes and text books are inadequate as is the ability to
express thoughts clearly and concisely in written form. The outcome therefore, is a high
potential for failure. They further comment on the impact of literacy on academic
process which makes difficulties associated with failure to finish studies in minimum
time. They further state that literacy skills cannot be assumed to improve without
assistance. ESL learners" academic performance is adversely affected by deficits in
English Language Proficiency (ELP).

Bialystok (1998) takes the functionalist approach, which explains proficiency in its
relationship to communication in specific contexts. In this respect it is the outcome of

social interaction with a linguistic environment. He consequently states that a proper
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definition of language proficiency would present identifiable standards against which to

describe language skills of users on different contexts. Brown (2000) indicates that a
more complete conceptualization of language performance, then, acknowledges
personal characteristics, topical or real- world knowledge and affective schemata,

among other factors related to the social and cultural context.

Poor language proficiency affects poor performance of Grade 12 Second Language

learners because learners vary in the ultimate level of proficiency they achieve, with
many failing to reach target- language competence. This variation is often the result of
individual learner differences in motivation and aptitude, in addition to the use of an
assortment of strategies, such as inference and self- monitoring for obtaining input and
learning from it (Ellis, 1994; Krashen, 1982). Ellis (1994) further states that it may be
more useful to think about proficiency as a process in which learners® alternate in their

use of linguistic forms according to the linguistic and situational context.

Grabe and Kaplan (1996) argue that both language proficiency and composing abilities
can or perhaps should be accounted for in evaluating L2 writing performance and
instruction. Farnill and Hayes (1996) state that not all second language students have
sufficiently developed language skills and that this adversely affects their potential for
success. They further make the point that studies in the United Kingdom and the United
States of America indicate that academic performance is adversely affected by deficits
in ELP and that some educational problems might be avoided if ELP were vigorously
assessed (Farnill & Hayes 1996). This is supported by Amos and Quinn (1997) who
argue that students with poor language skills invariably have a weak understanding of
the content of the subject since they are not able to keep up with the lecturers and
because of poor reading abilities. They are not able to express themselves clearly,
either verbally or in writing, a problem which is further exacerbated by not
understanding the topic fully.

Gamaroff (2001) feels that basic interpersonal-conversational skills are a foundation for
the cognitive-academic language skills required for academic success. Some grade 12

English Second Language learners are inarticulate not only in English but also in their
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own language. Instead of concentrating on developing skills in English proficiency, they
regard English as just another subject to be passed for matriculation. This leads to a
passive reception of information, enough knowledge to pass the subject so that they

can obtain a qualification and a good job.

Kilfoil (1999) also indicates that many English Second Language learners are illiterate
even in their home Language and arrive at tertiary education with reduced skills in both
languages and are unable to cope. Von-Gruenewaldt (1999) argues that if black
students have not mastered the language of instruction, it becomes all the more
arduous for them to grapple with the content of what they have to learn and the result is
rote learning. Starfield (1990) states that poor English will adversely affect all subjects.
He further states that, declining standards in English are significantly affecting Black
pupils” capacity to cope with other school subjects. Grade 12 English Second Language
learners” background leaves them ill-equipped to handle, construct and interpret

English.

In a study conducted by Cummins (1994) on the impact of English language proficiency
on academic success of first year Black and Indian students at tertiary institution, has
been proved that the Indian group exhibited superior English language proficiency
levels compared to their black counterparts. Cummins further states that the hypothesis
that English language proficiency is associated with academic success appears to be

substantly correct.

Vinke and Jochems (1993) indicate that the lower the levels of English proficiency, the
more important it becomes to define academic achievements. On the other hand Baker
(1988) indicates that while students are able to speak English, they still do not operate
at maximum capacity because of the language barrier. Most English Second Language
students lack literacy skills for successful university study.

English language proficiency is inhibited by a variety of factors such as rural
environment, where interaction with English is rare (Jackson, 2000). Webb (2002)

argues that a language of learning which inhibits acquisition of knowledge and restricts
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the development of learners® cognitive, affective and social skills is caused by poor
language proficiency. He explains poor language proficiency as the learners" linguistic
skills which have not been appropriately developed, a development which should occur
as part of the learners" first language study. He further argues that English Language
proficiency has an impact on academic success, for instance, for L1 students it works
well but appears not to work well for L2 students. Some black students especially from
rural backgrounds lack even the lowest levels of conversational English and rely on
interpreters. Their background affects the trends in matriculation results because of
poor language proficiency. Learners must be able to use language to perform basic
learning functions such as asking questions, responding to questions, expressing an
own opinion, describing, explaining, understanding, etc. They also have to summarize
information extracted from a text, write an academic text, describe and define work-
related concepts, communicate effectively, resolve miscommunication through a meta-
linguistic ability and many more (Webb, 2002). He further states that it is commonly
accepted that the low levels of Second Language proficiency of our students play a

significant role in low academic performance.

Pretorius (2001) indicates that although both language proficiency and reading skills
correlated strongly with academic performance, the ability to make inferences during
reading and to perceive the way in which textual information is linked consistently
emerged as the stronger predictor of academic performance across all the disciplines. It
is important to understand that academic performance is determined to a large extent by

reading ability.

According to Betts, Muyskens and Marston (2006), English Language learners
experience academic difficulties due to lack of proficiency in the English language. They

argue that English Language learners may have the knowledge and skill to demonstrate



academic competency in their native language, although, they have not yet acquired

the language proficiency in order to be academically successful in English.

2.7 CONCLUSION

Reading ability constitutes the process of learning which needs students to read
expository texts effectively and meaningfully to access and understand information and
internalize it for study purposes. Poor reading ability causes high failure rate which
affects grade 12 ESL learners" performance. It restrains grade 12 ESL learners to enter
tertiary level. It causes grade 12 ESL learners not to understand examination
instructions and questions. Learners fail to understand the context of the content

because of poor reading ability.

Language proficiency for ESL learners inhibits acquisition of knowledge and restricts the

development of learners" cognitive, affective and social skills. Poor language proficiency
affects grade 12 ESL learners in understanding instructions and questions properly.
Poor language proficiency affects the learners® understanding of the English language
and their academic performance. Learners fail to express themselves clearly and as a
result they fail academically. This takes us to the next chapter where the research

methodology and procedures to carry on with the study is discussed in full.

CHAPTER THREE

3. RESEARCH DESIGN AND PROCEDURE



3.1 INTRODUCTION

The purpose of the study was to investigate reading ability and language proficiency as

factors affecting the performance of grade 12 ESL learners in the Qumbu district. This
chapter mainly deals with research designs, population, sampling procedure,
instrumentation, data collection procedure, data analysis, ethical considerations and
how the researcher planned to carry on with the intended study and why particular
methods and research designs were used. This included the subjects that participated

in the study.

3.2 RESEARCH DESIGN

Since the researcher investigated reading ability and language proficiency that affected
the performance of grade 12 ESL learners in the Qumbu district, the quantitative
research method was found appropriate in order to manage the collection of data.
According to Charles and Mertler (2002) in Maree (2007) in quantitative method the
researcher relies on numerical data to test the relationships between the variables. The
guantitative method tests the theories about reality, looks for cause and effect, and
uses guantitative measures to gather data to test the questions. Quantitative studies are
either descriptive or experimental. A descriptive study establishes only associations
between variables, while an experimental one establishes probable causality (Maree,
2007). The researcher used correlation research design which is a form of non-
experimental design. This type of design usually involves a statistical measure of the

degree of relationship called correlation (McMillan& Schumacher, 2006).

Correlation research is used to explore the relationship between two or more variables

and is also used in prediction studies. It also determines the degree of relationship

between pairs of two or more variables. The correlation studies allow us to determine
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the extent to which scores in one test are associated with scores in another test.
Correlation studies, therefore, include all those research studies in which an attempt is
made to discover or clarify relationships through the use of correlation coefficient. The
purpose of correlation coefficient is to express in methodological terms the degree of
relationship between two or more variables. This design is relevant for the current
study to determine the relationship between reading ability, language proficiency and

academic performance of grade 12 ESL learners.

3.3 THE POPULATION

According to Maree (2007), population in research means the group of people who live

in a particular area where research is done. The researcher therefore, draws the sample
from the population so as to collect the data for the research. The Qumbu district has 28
senior secondary schools. The population data was obtained from the four selected
senior secondary schools i.e. two rural and two urban senior secondary schools. This
selection is done because of the different geographic background and the different
status of the economy of the selected schools. There were 196 grade 12 ESL learners in
the rural senior secondary schools and 208 in the urban senior secondary schools. Their
ages ranged from 16 years to 20 years. The population comprised of both female and

male grade 12 ESL learners.

3.4 SAMPLING PROCEDURE



Sampling in research refers to the process used to select a portion of the population for

the study (Maree, 2007). Quantitative data often involve random sampling, so that each
individual has an equal probability of being selected and the sample can be generalized
to the larger population (Maree, 2007). The researcher used random sampling to select
four senior secondary schools, two from rural and the other two from urban area. She
randomly selected a sample of 30 grade 12 ESL learners from each school to give a
total of 120 participants for her investigation. There were 50 boys and 70 girls. The
ages of ESL learners ranged from 17 to 20 years.

The ages of the boys ranged from 17 years to 20 years and those of the girls from 16
years to 18 years. The sample is represented by the letter n. In this particular study
n=120.

3.5 INSTRUMENTATION

The researcher collected the data by using test instruments intended to yield highly

reliable and valid scores. These instruments were structured and contained closed-
ended items or questions with predetermined multiple-choice responses. Various
instruments can be used by the researcher such as tests, questionnaires, interviews and

observations. In this particular study, the researcher used two research instruments:

Standardized reading comprehension test (Appendix 1).
Standardized language proficiency test (Appendix 2).

3.5.1 Standardized reading comprehension test

The standardized reading comprehension test administered by the researcher was also
used by the Human Sciences Research Council (HSRC). A standardized test is a test

that conforms to certain standards. The term "reading ability" in this context refers to the
ability to get meaning from print (i.e. reading comprehension).
The standardized reading comprehension test used consisted of 50 items. Questions

were based on a cartoon, a film review, advertisements, passages and a notice. All the
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guestions were in multiple- choice form consisting of four options per item. The raw

scores of the students were not tempered with.

3.5.2 Standardized language proficiency test

The standardized language proficiency test was based on TOEFEL Exercises. The

purpose of the TOEFEL Test is to evaluate English proficiency of people who are non-
native English speakers. TOEFEL scores are used by international companies,
government agencies, scholarship programs and recruitment agencies to evaluate
English proficiency. The researcher used only number 1-50 TOEFEL Test questions for

the purpose of this study.

The questions here test the knowledge of English grammar. Each question consists of a
short written conversation, part of which is omitted. Four options labelled 1, 2, 3 and 4

are given below the conversation. Learners are instructed to choose the word or phrase
that will correctly complete the conversation. Tick on the answer that is correct. For

example:

"You are welcome to order the goods now."

"But payment should be made

(1) for advance
(2) advancing (3) in
advance (4) to

advance

The omitted part in each conversation in a multiple choice form is made to obtain how
much the learner understands language proficiency.

3.6 DATA COLLECTION PROCEDURE



The tests were administered towards the end of September in 2010. The respondents
from varying senior secondary school backgrounds were given clear instructions on how
to answer the reading comprehension test and language proficiency test. The chosen
senior secondary schools had different days to administer their tests, that is, one day
per school. They were administered to grade 12 ESL learners during their instructional
time. The respondents were told the purpose of the test so as to make them aware that if
they were keen to participate, they could be afforded that opportunity or if it did not suit
them, they were free to opt out. They were asked not to identify themselves in the test

and their responses were to be handled with absolute confidentiality.

Numbers were allocated to them so as to make them feel free and to be relaxed when

writing the test. They also indicated their gender in their test scripts (i.e. female or
male). While writing the test they were monitored by the researcher. After they had
finished with the standardized reading comprehension test and language proficiency
test, the researcher collected the test scripts and started the process of sorting them for
purposes of analysis so as to get the results. They took forty five minutes to answer the
reading comprehension test and an hour to answer the language proficiency test in one

day in each selected school.

3.7 DATA ANALYSIS

The data collected was analyzed using Statistical Package for Social Sciences (SPSS) as
a statistical tool. SPSS was used because of its accuracy and reliability as it uses

numbers. SPSS is a comprehensive system for analyzing data. SPSS according to

http://www.spss.com (2004) can take data from almost any type of files and use them

to generate tabulated reports, charts and plots of distribution and trends, distribution

statistics and complex statistical analysis.

This type of analysis requires that data should first be coded when being captured. This
becomes easy to analyze as different graphs with percentages are provided for analysis.
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SPSS makes statistical analysis user friendly for the beginner and more convenient for
experienced users. SPSS uses command language. The student version of SPSS

contains all important data analysis tools contained in the full Base System including:

1) Spread sheet like Data Editor for entering modifying and viewing
data

2) Statistical procedure including t-tests, analysis of variance and
cross tabulations

3) Interactive graphics that allow the user to change or add charts
elements and variables dynamically. The changes appear as soon

as they are specified. (http:www.spss.com)

The researcher used a Pearson“s-product moment coefficient of correlation and ANOVA
for data collection or analysis. According to Cohen, Manion and Morrison (2007)
correlational techniques are generally used to explore the relationship between two or
more variables. They further state that correlation also determines the degree of
relationship between pairs of two or more variables. They define the Pearsons-product
moment coefficient of correlation, one of the best known measures of association, as a
statistical value ranging from -1.0 to + 1.0. The coefficient is represented by the symbol r.
In this study the correlation studies allowed the researcher to determine the extent to
which scores in one test are associated with scores on another test. Correlation analysis
was used to identify whether there was a relationship between the four selected senior

secondary school with June and September examination.

ANOVA according to Cohen et al. (2007) note that there is a statistically significant
difference between the means (p=0.000). This does not mean that all the means are

statistically significantly different from each other, but that some are. They state further
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that Analysis of Variance can take into account more than one independent variable. In
the study it was used to compare rural senior secondary schools with urban senior

secondary schools in order to get statistically significant differences.

3.8 ETHICAL CONSIDERATIONS

The researcher first wrote a letter to ask for permission to conduct the study to the

District Director and the intended use of the study was clearly stated. Secondly she
wrote letters and asked for permission to conduct the study in the selected schools and
the intended use of the study was also clearly stated. The researcher assured the
selected schools that confidentiality and anonymity would be maintained throughout the
course of the study. It is the researcher”s responsibility to see to it that the respondents
are legally and ethically protected. After being permitted, by both the District Director

and the four senior secondary schools the researcher carried on with the study.

McMillan and Schumacher (2006) state that the researcher must try by all means to

avoid questions that might include injury and psychological difficulties to the
respondents such as anxiety, shame or loss of self- esteem. They further state that the
primary investigator is responsible for the ethical standards to which the study adheres. It
is also the duty of a researcher to be open and honest to inform the subjects of all
aspects of research so that if the respondent is unwilling to participate, he/she may be
allowed that opportunity not to participate. Nevertheless, the researcher assured the
subjects of anonymity and confidentiality during the course of the study. The
participants were instructed not to write their names and school names. They wrote
numbers instead of their names and indicated by Urban 1 and 2, Rural 1 and 2 for their
school”s identification. All these considerations are equally important because if they are

ignored the study may have serious limitations.

3.9 CONCLUSION



This chapter was about the research design that was used, the procedures that were
planned to carry on with the study, and different methods that were used to collect data
and how the collected data was analyzed. The results of the study will be discussed at
length in the next chapter to find out whether the research questions posed for the
study agree or disagree with the results. These will be presented through the use of

different types of tables and graphs.

CHAPTER4



4. DATA PRESENTATION AND ANALYSIS

4.1 INTRODUCTION

The researcher is an Education Development Officer employed by the Department of

Education and delegated to serve under the Qumbu district office. At the beginning of
2010, the researcher, a field officer in the district, developed the urge to compare the
performance between Reading Ability Test and Language Proficiency Test versus the
June and September examinations. Towards the end of 2010, the researcher obtained
two standardized tests in Reading Ability and Language Proficiency with the objective of
comparing the two with the June and September examinations performance for
selected learners and for randomly selected schools. The marks obtained used either
interval or ratio scale of measurement whereas schools were determined on nominal

scale of measurement.

This chapter mainly deals with the presentation and analysis of data collected. The
researcher used Statistical Package for Social Science (SPSS) to present data. In this

chapter descriptive trends and patterns are presented first. Then, results of correlation
analysis, significant differences and regression analysis are presented. The research
objectives and questions are used in the organization of this chapter. An explicit

presentation of the findings was given through the use of tables and figures.

The presentation and analysis of findings were in line with the two data collection
instruments used i.e. standardized reading comprehension test and standardized

language proficiency test. The data was obtained from a sample of 120 grade 12 ESL
learners selected from a target population of 404 grade 12 ESL learners in selected
senior secondary schools in the Qumbu district. The sample consisted of 50 males and
70 females randomly selected.

The standardized tests on reading ability and language proficiency scores in the study

were transformed to meaningful units through the use of SPSS for relevant calculations
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for ease of comparison. The researcher focused on the following five questions posed in

chapter 1 of this study which are as follows:

1. To what extent does reading ability affect the performance of grade 12 ESL

leamers?

2. To what extent does language proficiency affect the performance of grade 12

ESL leamers?

3. Are there any significant differences in the reading abilities of grade 12 ESL

learners in selected senior secondary schools in the Qumbu district?

4. Are there any significant differences in the language proficiency of grade 12 ESL

learners selected in selected senior secondary schools in the Qumbu district?

5. Are there any significant differences in the June and September performance

scores of grade 12 ESL learners in selected senior secondary schools in the

Qumbu district?

The researcher was interested in understanding the degree of relationship between

marks for Reading Comprehension Test and marks for Language Proficiency Test as
they applied to the June and September examinations for the different schools selected
for this research. Comparisons were performed for individual schools and overall for a
combination of all schools. Four schools were selected for this research. Each school

contributed 30 learners for this exercise.

Several measurements were taken on every learner namely:



1) Marks for Comprehension Test
2) Marks for Language Proficiency Test
3) Marks for June examination

4) Marks for September examination.

The researcher"s initial desire was to determine whether there exists any relationship

between the first two variables and each of the last two variables or not. The procedure
adapted for the statistical analysis was that of determining whether as the first two
variables increase and to determine either of the last two variables also increase or
decrease or remain the same. In this case the statistical tools to summarize the two

variable relationships which are continuous in nature are:

1) Scatter plots

2) The correlation coefficients

In trying to address the above questions on reading comprehension, language
proficiency and academic performance, below are the presentation and the discussion
of the output of the researcher"s data collected. The tables below show reading
comprehension test scores, language proficiency test scores and academic performance
for each school selected by the researcher. Further, the researcher has provided the

respective school totals and means for different periods (Table: 4.1).

TABLE: 4.1



N Sum Mean
MARKS FOR  JUNE30 1429.00 #7.6333
URBAN ONE
MARKS FOR |30 1391.00 $6.3667
SEPTEMBER URBAN
ONE
MARKS FOR JUNE |30 1779.00 9.3000
URBAN TWO
MARKS FOR |30 1731.00 p7.7000
SEPTEMBER URBAN
TWO
Valid N (list wise) 30

Table 4.1: Table shows total marks for the June and September examinations for the
school totals for different periods.

4.2. DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR COMPREHENSION
TEST FOR URBAN ONE SCHOOL VERSUS MARKS FOR JUNE EXAMINATIONS FOR

URBAN ONE SCHOOL

The researcher started by performing correlation coefficients for pairs of variables
particularly the ones mentioned above. She noted from the output that the correlation

coefficient between these two variables is r =0.025. The correlation coefficient always
ranges from -1 to +1. Whenever the r = -1 occurs, it means the relationship is negative
but perfect, when itis r =-0.9, or -0.8, it is said the relationship between the variables is
negative but high. However, if r is 0.9, 0.8, 0.85, it is said the relationship is positive but
high. If ris 0, it is said there is no relationship between the two variables. If ris 0.1, 0.2,
0.3, it is said the relationship is negative but weak. As for the two variables in

guestion, r =0.025.

This means that there is a positive but completely negligible relationship between the

two variables. In other words the mark a learner gets for a Comprehension Test in
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Urban One School has no relationship with the mark obtained in the June examination
in the Urban One School. This is evidenced by the SPSS output which is tabled below.
As further proof of this output, a scatter plot was done on the same data and the
random distribution of the scatter points on the graph shows the undisputed evidence of
a total lack of any relationship between marks obtained under the two situations. For

more confirmation of the results stated in this interpretation, see the following table and

the graph.
TABLE: 4.2
MARKS FOR
COMPREHENSION IMARKS  FOR
TEST FOR URBANJUNE URBAN
|JONE ONE
MARKS FOR Pearson Correlation 1 025
OMPREHENSION TEST
FOR URBAN ONE
Sig. (2-tailed) 897
N 30 30
MARKS FOR JUNEPearson Correlation 025 il
URBAN ONE
Sig. (2-tailed) 1897
N 30 30

Table 4.2: Table shows the correlation coefficients between marks for Comprehension
Tests for Urban One and marks for June examination for Urban One.
GRAPH: 4.2
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Graph: 4.2 A scatter plot of marks for June Urban School One and marks for

Comprehension Tests for Urban One

4.2.1 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR JUNE URBAN ONE
SCHOOL AND LANGUAGE PROFICIENCY TEST FOR URBAN ONE SCHOOL

In comparing the two variables with the June marks, the researcher found very high
mean (47.6333) for June marks for Urban One School. She also discovered that the
mean obtained for the Comprehension Test Urban One School is 22.4333 and for

Language Proficiency for Urban One School is 32.2667.
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The correlation coefficient between marks for June Urban One School and marks for
Language Proficiency Urban One School is negative (-0.105) which means that the
relationship is negative but low. This means that there is a negligible relationship
between Language Proficiency marks for Urban One School and marks for June
examination Urban One School. The researcher found r=-0.105 which is close to zero.
This further means that the mark a learner gets for the Language Proficiency test in
Urban One School has no relationship with the mark obtained in the June examination
in the Urban One School. This is evidenced by the SPSS output which is tabled below.
Further, a scatter plot was done on the same data and the random distribution of the
scatter points on the graph shows the undisputed evidence of a total lack of any
relationship between marks obtained under the two cases. For more confirmation of the

results stated in this interpretation, see the following table and the graph.

TABLE: 4.2.1
Std.

IMean Deviation [N
IMARKS FOR COMPREHENSION TEST 42.4333 0.44561 30
FOR URBAN ONE
|MARKS FOR LANGUAGE PROFICIENCY $2.2667 7.88684  [30
FOR URBAN ONE
IMARKS FOR JUNE URBAN ONE 47.6333 0.54295 30

Table 4.2.1: Table shows the means for Comprehension Test for Urban One School,
Language Proficiency Test for Urban One School and marks for June examination for
Urban One School.



TABLE: 4.2.1.1

MARKS FORMARKS FOR
COMPREHENSION LANGUAGE MARKS FOR
TEST FOR URBANRROFICIENCY JUNE URBAN
FONE FOR URBAN ONE QNE
MARKS FORPearson Correlation 4150 1 -.105
LANGUAGE
PROFFICIENCY
FOR URBAN ONE
Sig. (2-tailed) 430 579
N 30 30 30
MARKS FOR JUNEPearson Correlation .p25 -.105 1
URBAN ONE
Sig. (2-tailed) 897 579
N 30 30 30

Table 4.2.2 Table shows the correlation coefficients between marks for Language

Proficiency Tests for Urban One School and marks for June examination for Urban One

School.
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Graph 4.2.2
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Graph 4.2.2: A scatter plot of marks for June Urban One School and Language

Proficiency Test for Urban One School.




4.3 DETERMINING RELATIONSHIP BETWEEN MARKS FOR SEPTEMBER URBAN ONE
SCHOOL AND COMPREHENSION TEST FOR URBAN ONE SCHOOL

In comparing the two variables with the September marks, the researcher found very
high mean (46. 3667) for September marks for Urban One School. She also determined

that the mean obtained for the Comprehension Test in Urban One School is 22.4333.

The differences in the average marks are quite significant. This is evidenced in the table

below.
TABLE: 4.3

IMean Std. Deviation N
|MARKS FOR COMPREHENSION TEST FOR 42.4333 0.44561 30
URBAN ONE
IMARKS FOR SEPTEMBER URBAN ONE 16.3667 10.53233 30

Table: 4.3 Table shows the mean differences between marks for Comprehension Test

for Urban One School and marks for September examination for Urban One School.

Regarding the relationship between the two variables, the researcher started by

performing correlation coefficient for pairs of variables, particularly the ones mentioned
above. She noted from the output that the correlation coefficient between these two
variables is -0.219 which means that the relationship is negative and low. This further
proves that there is no well defined relationship between Comprehension marks and
September marks for Urban One School. This also means that the marks a learner gets
for Comprehension Test in Urban One School has no relationship with the mark
obtained in the September examination in the Urban One School. This is evidenced by

the output which is tabled below.



As further proof of this output, a scatter plot was done on the same data and the

random distribution of the scatter points on the graph shows the accepted evidence of a
total lack of any relationship between marks obtained under the two situations.
For more confirmation of the results stated in this interpretation, see the following table.
Other analyses and interpretations will follow the same approach but different

conclusions maybe drawn depending on the value of the correlation coefficient.

TABLE: 4.3.1
MARKS FOR
COMPREHENSION [MARKS FOR
TEST FOR URBAN$EPTEMBER
|ONE URBAN ONE
MARKS FOR Pearson Correlation ! -.219
OMPREHENSION
TEST FOR URBAN
|ONE
Sig. (2-tailed) 244
N 30 30
IMARKS FORPearson Correlation  }.219 1
SEPTEMBER
JURBAN ONE
Sig. (2-tailed) 244
N 30 30

Table: 4.3.1 Table shows the correlation coefficients between marks for Comprehension
Test for Urban One School and marks for September examination for Urban One
School.



4311 DETERMING THE RELATIONSHIP BETWEEN MARKS FOR LANGUAGE
PROFICIENCY TEST FOR URBAN ONE SCHOOL AND MARKS FOR SEPTEMBER
EXAMINATION FOR URBAN ONE SCHOOL

The researcher found very high mean (46. 3667) for September marks for Urban One

School when comparing the two variables. The mean obtained for Language Proficiency
for Urban One School is 32.2667. She also noted from the output that the relationship
between these two variables is 0.037. This means that the relationship is positive but
low. It shows that there is very insignificant relationship between the two variables
because it is near to zero, so there is no way we can use the two pairs of marks to
perform regression analysis. This means that there is no cause and effect relationship
between the two variables. Finally, one cannot use the marks for Language Proficiency
for Urban One School to predict marks for September Urban One School. The SPSS

output gives an evidence in the table and scatter plot below.

TABLE: 4.3.1.1

|Mean Std. Deviaton N
MARKS FOR LANGUAGE PROFICIENCY FOR 32.2667 7.88684 30
|URBAN ONE
IMARKS FOR SEPTEMBER URBAN ONE 16.3667 10.53233 30

Table: 4.3.1.1 Table shows the means between marks for Language Proficiency Test for

Urban One School and marks for September examination for Urban One School.



TABLE: 4.3.1.2

S FOR
GUAGE IMARKS FOR
ROFICIENCY FORBEPTEMBER
RBAN ONE URBAN ONE
MARKS _ FOR _ LANGUAGEPearson Correlation . |L 037
PROFICIENCY FOR URBAN
E
Sig. (2-tailed) 844
N 30 30
MARKS FOR  SEPTEMBERPearson Correlation 1037 il
URBAN ONE
Sig. (2-tailed) 844
N 30 30

Table: 4.3.1.2 Table shows the correlation coefficients between marks for Language
Proficiency Test for Urban One School and marks for September examination for Urban

One School.
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Graph: 4.3 Graph shows the scatter plots between marks for Reading Comprehension

and Language Proficiency Tests for Urban One School and marks for September

examination for Urban One School.



4.4 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR URBAN TWO
VERSUS JUNE EXAMINATION MARKS AND COMPREHENSION TEST

Comparing the two variables with the June marks, the researcher found very
high mean (59.3000) for June marks for Urban Two School. The mean obtained
for the Reading Comprehension Test in Urban Two School is 20.5333. The
calculated correlation coefficient is -0.177 which shows that the relationship is
negative but low. There is a slight relationship between the two variables which
is close to zero. The researcher shows the evidence by the use of statistical

output which is tabled and graphed below.

TABLE: 4.4
IMean Std. Deviaton N
MARKS FOR COMPREHENSION TEST 20.5333 8.62528 30
FOR URBAN TWO
MARKS FOR JUNE URBAN TWO I59.3000 5.09327 30

Table: 44 Table shows the mean differences between marks for

Comprehension Test for Urban Two School and marks for June examination for

Urban Two School.



GRAPH: 4.4

Graph: 4.4 A scatter plot of marks for June Urban Two School and marks for
Comprehension Tests for Urban Two School.



4.4.1 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR URBAN TWO VERSUS
JUNE EXAMINATION MARKS AND LANGUAGE PROFICIENCY TEST

The June mean score for language proficiency is 30.5667 and there is high mean for
the June examination marks which is 59.3000. The determined correlation coefficient is -
0.082 which shows a negative and low relationship between the two variables. This
means that the mean for the June examination is not tapping into Language
Proficiency. This is evidenced by the SPSS output which is tabled below. As further
proof of this output, a scatter plot was done on the same data and the random
distribution of the scatter points on the graph shows the undisputed evidence of a total
lack of any relationship between marks obtained under the two cases. For more
confirmation of the results stated in this interpretation, see the following table and the

graph presented.

TABLE:4.4.1

Mean Std. Deviation N
MARKS FOR LANGUAGE PROFICIENCY B0.5667 6.22943 30
FOR URBAN TWO
IMARKS FOR JUNE URBAN TWO I59.3000 5.09327 30

Table: 4.4.1 Table shows the mean differences between marks for Language Proficiency

Test for Urban Two School and marks for June examination for Urban Two School.



TABLE:4.4.1.1

MARKS FOR
LANGUAGE MARKS FOR
PROHCIENCY  FORPUNE URBAN
URBAN TWO TWO
MARKS FOR LANGUAGEPearson Correlation 1 -.082
PROFICIENCY FOR URBAN
TWO
Sig. (2-tailed) 668
N 30 30
IMARKS FOR JUNE URBANPearson Correlation  }.082 il
TWO
Sig. (2-tailed) 668
N 30 30

Table: 4.4.1.1 Table shows the correlation coefficients between marks for Language

Proficiency Test for Urban Two School and marks for September examination for Urban

Two School.
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GRAPH: 44

Graph: 4.4 A scatter plot of marks for June Urban Two School and marks for Language
Proficiency Test for Urban Two School.



4.4.1.2 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR URBAN TWO
VERSUS SEPTEMBER EXAMINATION MARKS AND READING COMPREHENSION TEST

The researcher compared the Reading Comprehension marks with the September
marks and found a very high mean which is 57.7000 for September marks in Urban Two
School. She further noted that the mean obtained for the Reading Comprehension Test
was low for Urban Two School which was 20.5333. Comprehension marks for Urban
Two School and September examination marks for Urban Two School has a
correlation coefficient of 0.263 which is positive but low. This means that the
relationship is close to zero which also means that there is a positive but negligible
relationship between the two variables. This further means that the mark a learner gets
for Reading Comprehension Test in Urban Two School has no relationship with the mark
obtained in the September examination marks for Urban Two School. There is a slight
relationship between Comprehension marks for urban two school and September

examination marks. This is evidenced by the statistical output which is tabled below.

TABLE: 4.4.1.2

Mean Etd. Deviation Q

‘MARKS FOR COMPREHENSION TEST 40.5333 [8.62528
FOR URBAN TWO

IMARKS FOR SEPTEMBER URBAN TWO 57.7000 [5.27943 30

Table: 4.4.1.2 Table shows the mean differences between marks for Reading
Comprehension Test for Urban Two School and marks for September examination for

Urban Two School.



TABLE:4.4.1.2.1

MARKS FORMARKS  FOR
COMPREHENSION TESTSEPTEMBER
FOR URBAN TWO URBAN TWO
MARKS FOR Pearson Correlation 1 263
OMPREHENSION
TEST FOR URBAN
TWO Sig. (2-tailed) 160
N 30 30
IMARKS FOR Pearson Correlation 263 1
SEPTEMBER  URBAN
TWO
Sig. (2-tailed) 160
N 30 30

4.4.1.2.1 Table shows the correlation coefficients between marks for Reading

Comprehension Test for Urban Two School and marks for September examination for

Urban Two School.

4.4.1.2.2 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR URBAN TWO
VERSUS SEPTEMBER EXAMINATION MARKS AND LANGUAGE PROFICIENCY TEST

Language Proficiency marks for Urban Two School and September marks for Urban Two

School correlation coefficient is -0.391 which shows that there is a relationship but it is

not that close between Language Proficiency and September examination. This means

that the relationship is negative and low.




This is caused by a low mean score for Language Proficiency (30.5667) and a high
mean score for the September examination which is 57.7000. The researcher
discovered that the mean for the September examination is not expressing Language
Proficiency. There is no way we can use the two pairs of marks to perform regression
analysis. This means that there is no cause and effect relationship between the two
variables. Finally one cannot use the marks for Language Proficiency for Urban Two
School to predict marks for September urban two. This is evidenced by the SPSS

output which is tabled below.

TABLE: 4.4.1.2.2

IMean Std. Deviation N
IMARKS FOR LANGUAGE PROFICIENCY FOR URBANJ30.5667 §.22943 30
WO
IMARKS FOR SEPTEMBER URBAN TWO |57.7000 $.27943 30

Table: 4.4.1.2.2 Table shows the mean differences between marks for Language
Proficiency Test for Urban Two School and marks for September examination for Urban

Two School.



TABLE:4.41.2.2.1

MARKS FOR
L ANGUAGE [IMARKS FOR
PROFICIENCY FOR SEPTEMBER
RBAN TWO URBAN TWO
MARKS FOR Pearson Correlation 1 -.391"
LANGUAGE
PROFCIENCY FOR
URBAN TWO
Sig. (2-tailed) 033
N 30 30
IMARKS FOR Pearson Correlation 391" 1
SEPTEMBER  URBAN
TWO
Sig. (2-tailed) 1033
N 30 30

4.4.1.2.1.2.1 Table shows the correlation coefficients between marks for Language

Proficiency Test for Urban Two School and marks for September examination for Urban

Two School.




4.5 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL ONE VERSUS
JUNE EXAMINATION MARKS AND COMPREHENSION TEST

The researcher discovered that the mean for the Reading Comprehension Test for June
examination Rural One School was 22.1333 which was very low compared to the June

examinaton marks for Rural One School which was 36.5333. Determining
Comprehension marks for Rural One School versus June examination marks for Rural
One School correlation coefficient was -0.331 which means that there was a relationship
but very low between the two variables. The relationship is negative and low. This
means that there is no cause and effect relationship between the two variables. This is

evidenced by the statistical output which is tabled below.

TABLE: 45
IMean Std. Deviation N Tabl
MARKS FOR COMPREHENSION TEST FOR 2p.1333 4.40793 30 ®
|RURALONE 4
Tabl
e
IMARKS FOR JUNE RURAL ONE 36.5333  |13.25020 30 sho
WS

the mean differences between marks for Reading Comprehension Test for Rural One

School and marks for June examination for Rural One School.



TABLE:45.1

MARKS FO KS FOR
COMPREHENSION TESTJUNE ~ RURAL
FOR RURAL ONE ONE
MARKS FOR Pearson Correlation ! -.331
OMPREHENSION
TEST FOR RURAL
[ONE Sig. (2-tailed) 074
N 30 30
MARKS FOR JUNE Pearson Correlation 4331 1
RURAL ONE
Sig. (2-tailed) 074
N 30 30

Table: 4.5.1 Table shows the correlation coefficients between marks for Reading
Comprehension Test for Rural One School and marks for June examination for Rural
One School.



4.5.1.1 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL ONE
SCHOOL VERSUS JUNE EXAMINATION MARKS AND LANGUAGE PROFICIENCY TEST

Language Proficiency marks for Rural One School and June examination marks for Rural

One School correlation coefficient is 0.156. This means that relationship is positive but
low. There is a slight relationship between Language Proficiency marks for Rural One

School and June examination marks for Rural One School. This is caused by a low mean
score for Language Proficiency score which is 34.5000 and high mean score for the

June examination which is 36.5333. This is evidenced by the SPSS output which is

tabled below.
TABLE:4.5.1.1

[Mean Std. Deviation N
MARKS FOR LANGUAGE PROFICIENCY FOR RURAL $4.5000 4.31317 30
e
IMARKS FOR JUNE RURAL ONE 36.5333  |13.25020 30

Table: 4.5.1.1 Table shows the mean differences between marks for Language
Proficiency Test for Rural One School and marks for June examination for Rural One
School.



TABLE:45.1.1.1

S FOR
GUAGE [IMARKS FOR
ROFICIENCY FORUUNE RURAL
URAL ONE ONE
MARKS FOR Pearson Correlation il 1156
LANGUAGE
PROFCIENCY FOR
RURAL ONE
Sig. (2-tailed) 411
N 30 30
MARKS FOR  JUNE Pearson Correlation 1156 1
RURAL ONE
Sig. (2-tailed) 411
N 30 30

Table: 4.5.1.1.1 Table shows the correlation coefficients between marks for Language

Proficiency Test for Rural One School and marks for June examination for Rural One

School.




4.5.2 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL ONE VERSUS
SEPTEMBER EXAMINATION MARKS AND COMPREHENSION TEST

In comparing the Reading Comprehension marks with the September marks the
researcher found very low mean which is 22.1333 for September marks for Rural One
School. She discovered that the mean obtained for the Reading Comprehension Test is
high for Rural One School which is 35.7000. Reading Comprehension Test marks for
Rural One School versus September examination marks for Rural One School correlation
coefficient is 0.002 which is positive but low. This means that the relationship between
the two variables is close to zero which also means that there is a positive but negligible
relationship. This further means that the mark a learner gets for Reading
Comprehension Test in Rural One School has no relationship with the mark obtained in
the September examination marks for Rural One School. There is little relationship
between Reading Comprehension marks for Rural One School and September
examination marks for Rural One School. This is evidenced by the statistical output

which is tabled below.

TABLE: 4.5.2

]Mean Std. Deviation N
‘MARKS FOR COMPREHENSION TEST FOR RURAL 22.1333 1.40793 §0
E

IMARKS FOR SEPTEMBER RURAL ONE 35.7000 [10.43254 30

Table: 4.5.2 Table shows the mean differences between marks for Reading

Comprehension Test for Rural One School and marks for September examination for

Rural One School.
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TABLE: 4.5.2.1

MARKS FORMARKS  FOR
OMPREHENSION SEPTEMBER
TEST FOR RURAL ONE RURAL ONE
MARKS FOR Pearson Correlation 1 1002
OMPREHENSION
[TEST FOR RURAL ONE
Sig. (2-tailed) 1993
N 30 30
IMARKS FOR Pearson Correlation 002 il
SEPTEMBER RURAL
|IONE
Sig. (2-tailed) 993
N 30 30

Table: 4.5.2.1 Table shows the correlation coefficients between marks for Reading

Comprehension Test for Rural One School and marks for September examination for

Rural One School.



4.6 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL ONE SCHOOL
VERSUS SEPTEMBER EXAMINATION MARKS AND LANGUAGE PROFICIENCY TEST

The researcher discovered that the mean for the September examination is not
expressing Language Proficiency. Language Proficiency for Rural One School versus
September examination marks for Rural One School correlation coefficient is 0.027
which is positive and low. This is caused by a low mean score for Language Proficiency
(34.5000) and a high mean score for the September examination which is 35.7000.
There is no way one can use the two pairs of marks to perform regression analysis. This
is because of the poor correlation coefficient stated above. Further information is

evidenced by the SPSS output which is tabled below.

TABLE: 4.6

IMean  [std. Deviation N
MARKS FOR LANGUAGE PROFICIENCY FOR RURAL B4.5000 4431317 30
e
IMARKS FOR SEPTEMBER RURAL ONE 35.7000 10.43254 30

Table: 4.6 Table shows the mean differences between marks for Language Proficiency

Test for Rural One School and marks for September examination for Rural One School.



TABLE:4.6.1

MARKS FOR
LANGUAGE IMARKS FOR
PROFICIENCY  FORSEPTEMBER
RURAL ONE RURAL ONE
MARKS FOR LANGUAGE Pearson Correlation 1 027
PROFICIENCY FOR
RURAL ONE
Sig. (2-tailed) 887
N 30 30
[MARKS FOR Pearson Correlation 027 il
SEPTEMBER RURAL
|ONE
Sig. (2-tailed) 887
N 30 30

4.6.1 Table shows the correlation coefficients between marks for Language Proficiency

Test for Rural One School and marks for September examination for Rural One School.
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GRAPH: 4.6
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Graph: 4.6 Graph shows the correlation coefficients between marks for Language

Proficiency Test for Rural One School and marks for September examination for Rural
One School.



4.7 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL TWO SCHOOL
VERSUS JUNE EXAMINATION MARKS AND COMPREHENSION TEST

The researcher determined Reading Comprehension marks for Rural Two School versus

June examination marks for Rural Two School correlation coefficient which is -0.092
which means that there is a relationship between the two variables but very low. The
relationship is negative and low. This means that the mark a learner gets for a Reading
Comprehension Test in Rural Two School has no relationship with the mark obtained in
the June examination in the Rural Two School. This is evidenced by the SPSS output
which is tabled below. As further proof of this output, a scatter plot was done on the
same data and the random distribution of the scatter points on the graph shows the
undisputed evidence of a total lack of any relationship between marks obtained under
the two situations. For more confirmation of the results stated in this interpretation, see

the following table 4.7 and the graph 4.7.
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TABLE: 4.7

MARKS FOR
COMPREHENSION MARKS FOR
TEST FOR RU UNE RURAL
TWO TWO
MARKS FOR Pearson Correlation 1 -.092
OMPREHENSION
TEST FOR RURAL
TWO
Sig. (2-tailed) 628
N 30 30
MARKS FOR  JUNE Pearson Correlation -.092 il
RURAL TWO
Sig. (2-tailed) 628
N 30 30

4.7 Table shows the correlation coefficients between marks for Reading Comprehension

Test for Rural Two School and marks for June examination for Rural Two School.




GRAPH: 4.7

Graph: 4.7 Graph shows the correlation coefficients between marks for Comprehension

Test for Rural Two School and marks for June examination for Rural Two School.



4.7.1 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL TWO VERSUS
JUNE EXAMINATION MARKS AND LANGUAGE PROFICIENCY TEST

The researcher revealed the relationship for the above mentioned variables. We noted
from the output that the relationship between these two variables is determined by
0.340. This means that the relationship is positive but low. This is caused by a low
mean score for Language Proficiency Test (33.8333) and high mean for the June
examination (35.0333). This means that the mean of the June examination is not
suitable into Language Proficiency. The researcher discovered that the relationship is
near zero so that means there is a slight relationship between the two variables. This is

evidenced by the statistical output which is tabled and graphed below.

TABLE: 4.7.1

IMean Std. Deviation N
||V|ARKS FOR LANGUAGE PROFICIENCY FOR 33.8333 4.64671 30
RURAL TWO
IMARKS FOR JUNE RURAL TWO 35.0333 |[8.78668 30

Table: 4.7.1 Table shows the mean differences between marks for Language Proficiency

Test for Rural Two School and marks for September examination for Rural Two School.



TABLE: 4.7.1.2

S FOR LANGUAGEMARKS  FOR
LASE:;CIENCY FOR RURALPDUNE RURAL
TWO TWO
MARKS FOR Pearson Correlation il 1340
LANGUAGE
PROFICIENCY
FOR RURAL TWO
Sig. (2-tailed) 1066
N 30 30
IMARKS FOR JUNE Pearson Correlation 340 il
RURAL TWO
Sig. (2-tailed) 066
N 30 30

Table: 4.7.1.2 Table shows the correlation coefficients between marks for Language
Proficiency Test for Rural Two School and marks for June examination for Rural Two
School.

4.8 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL TWO VERSUS
SEPTEMBER EXAMINATION MARKS AND COMPREHESION TEST

In comparing the Comprehension marks with the September marks for Rural Two
School, the researcher found high mean which is 35.3333 for September marks for
Rural Two School. She discovered that the mean obtained for the Comprehension test is
low for Rural Two School which is 19.8333. Comprehension marks for Rural Two School
and September examination marks for Rural Two School correlation coefficient is 0.033.
This means that the relationship between the two variables for Rural Two School is

positive but low.




The relationship between the two variables is close to zero. The mark a learner obtains
for comprehension test in Rural Two School has little relationship with the mark
obtained in the September examination in the Rural Two School. This is evidenced by
the SPSS output. As further proof of this output, a scatter plot was done on the same
data and the random distribution of the scatter points on the graph shows the clear
evidence of total lack of any relationship between marks obtained under the two
situations. For more confirmation of the results stated in this interpretation, see the

following table and the graph 4.8.

TABLE: 4.8

IMean Std. Deviation N
MARKS FOR COMPREHENSION TEST FORH19.8333 4.63929 30
RURAL TWO
IMARKS FOR SEPTEMBER RURAL TWO 35.3333 [10.33352 30

Table: 4.8 Table shows the mean differences between marks for Reading

Comprehension Test for Rural Two School and marks for September examination for

Rural Two School.
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TABLE: 4.8.1

MARKS FORMARKS FOR
OMPREHENSION SEPTEMBER
TEST FOR RURAL TWO RURAL TWO
MARKS FOR Pearson Correlation |1 1033
OMPREHENSION
TEST FOR RURAL
[TWO
Sig. (2-tailed) 1863
N 30 30
|MARKS FOR Pearson Correlation  J033 il
SEPTEMBER RURAL
[TWO
Sig. (2-tailed) 863
N 30 30

Table: 4.8.1 Table shows the correlation coefficients between marks for Reading

Comprehension Test for Rural Two School and marks for September examination for

Rural Two School.




GRAPH: 4.8

48 Graph shows the correlation coefficients between marks for Reading
Comprehension Test for Rural Two School and marks for September examination for

Rural Two School.



4.8.2 DETERMINING THE RELATIONSHIP BETWEEN MARKS FOR RURAL TWO VERSUS
SEPTEMBER EXAMINATION MARKS AND LANGUAGE PROFICIENCY TEST

The researcher found that there is a low mean score for Language Proficiency marks for

Rural Two School (33.8333) and a high mean score for the September examination
marks for Rural Two School which is 35.3333. There is no way one can use the two
pairs of marks to perform regression analysis. This means that there is no cause and
effect relationship between the two variables. Language Proficiency marks for rural two
school and September examination marks for Rural Two School correlation coefficient is
0.101. This means that the relationship is positive but low. It is caused by a high mean
score for examination of Rural Two School and a low mean score for Language

Proficiency marks for Rural Two School. The statistical output is evidenced by the tables

below.
TABLE: 4.8.2

|Mean Std. Deviation N
MARKS FOR LANGUAGE PROFICIENCY FORI33.8333 [|4.64671 30
RURAL TWO
IMARKS FOR SEPTEMBER RURAL TWO 35.3333 |10.33352 30

Table: 4.8.2 Table shows the mean differences between marks for Language Proficiency

Test for Rural Two School and marks for September examination for Rural Two School



TABLE: 4.8.2.1

MARKS FOR LANGUAGE MARKS FOR
PROFCIENCY FOR RURAL’\JEPTEMBER
TWO RURAL TWO
MARKS FOR Pearson Correlation ] 101
LANGUAGE
PROFICIENCY  FOR
RURAL TWO
Sig. (2-tailed) 1595
N 30 30
IMVARKS FOR Pearson Correlation JlO1 il
SEPTEMBER RURAL
TWO
Sig. (2-tailed) 595
N 30 30

Table: 4.8.2.1 Table shows the correlation coefficients between marks for Language

Proficiency Test for Rural Two School and marks for September examination for Rural

Two School.



ANALYSIS OF VARIANCE TO DETERMINE SCHOOL DIFFERENCES FOR READING
ABILITY AND LANGUAGE PROFICIENCY

There are four schools in which this analysis of variance to determine the school
differences for reading ability and language proficiency has been done. This has been
done to determine how the school performance differ according to the above two
variables. For this, we used the analysis of variance (ANOVA). We do this at 0.05 level
of significance. Every school has an average mark. We compared the average

performance with respect to schools. The two hypotheses being tested were:

Ho. H1= Ho =H3= Ha
Hy. o po# Us# Mg

The level of significance is 0.05

INTERPRETATION

The following outlines the overall interpretation of the significance test that will follow.
Here the researcher used the p-value calculated as compared to the level of significance
0.05 stated above. If the p-value is greater than 0.05, we accept the null hypothesis Hy.
However, if the p-value is less than 0.05, we reject Hy and conclude that there are
significant differences among school means for different variables (marks). As for the
comparison of means among the four schools, the researcher noted that the p-value is
0.434. When comparing 0.434 to 0.05, she noted that the p-value is greater than 0.05.
This means that the null hypothesis is accepted and concluded that the means in four
schools are not significantly different from one another. Further it meant that the

differences among the means are merely a result of chance.



READING ABILITY OVER ALL SCHOOLS

ISCHOOL |Mean Std. Deviation N

URBAN ONE 024333 [0.44561 30

URBAN TWO 205333  [8.62528 3030

RURAL ONE 221333 |4.40793 30

RURAL TWO 19.8333  |4.63929 120
otal 212333  [7.14406

TABLE: 4.9

LANGUAGE PROFICIENCY OVER ALL SCHOOLS

SCHOOL !Mean Std. Deviation N

URBAN ONE 32.2667  |/.88684 30

URBAN TWO 305667  [6.22943 3030

RURAL ONE 345000  |4.31317 30

RURAL TWO 338333  [4.64671 120
otal 327917  6.06117

TABLE: 4.9.1

The researcher used multiple comparisons to compare the reading ability for the

selected schools. The Bonferroni method was used to determine the differences in four
selected schools. The mean difference is calculated by the use of this formula Mean
Difference=School (I) - School (J). The researcher also showed the formulae for the
Mean Square and F-value, which are as follows:

Mean square= sum of square + degrees of freedom (df) F-

value= mean square for schools + mean square error



The F-value leads to a significance value which is known as the p-value.
These formulae assisted the researcher to determine whether school differences exist
with reference to the performance in reading ability over all the selected four schools.

These are shown by the tables and bar graphs shown below.

DEPENDENT VARIABLES: READING ABILITY OVER ALL SCHOOLS

ISource Type Ill Sum of
Squares df [Mean Square  |F Sig.

orrected Model 141.000a 3 47.000 919 434
Etercept |54102.533 1 54102.533 1057.889 000
ISCHOOL 141.000 3 47.000 919 434
|Enmor |5932.467 116 51.142
Total 60176.000 120
ICorrected Total ‘6073.467 119
Table: 4.9.3



READING ABILITY OVER ALL SCHOOLS

Bonferroni

() SCHOOL (J) SCHOOL

95% Confidence Interval

Lower Bound Upper Bound

URBAN URBAN TWO -3.0564 - 6.8564
ONE RURAL ONE 4.6564 - 5.2564

RURAL TWO 2.3564 7.5564
URBAN URBAN ONE -6.8564 - 3.0564
TWO RURAL ONE 6.5564 - 3.3564

RURAL TWO 4.2564 - 5.6564
RURAL URBAN ONE 5.2564 - 4.6564
ONE URBAN TWO 3.3564 - 6.5564

RURAL TWO 2.6564 - 7.2564
RURAL URBAN ONE 7.5564 2.3564S
TWO URBAN TWO -5.6564 - 4.2564

RURAL ONE 7.2564 2.6564
TABLE: 494




GRAPH: 4.9
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GRAPH: 49.1
ANALYSIS OF VARIANCE FOR LANGUAGE PROFICIENCY
FOR ALL SCHOOLS

The researcher used the Analysis of variance to determine whether the significant
differences exist among all the selected schools in language proficiency. All the selected
schools have different means i.e. Urban One mean is determined by 32.2667, Urban
Two School mean is calculated 30.3667, Rural One School mean is computerized
34.5000 and Rural Two School mean is 33.8333. The F-value over all the selected
schools for language proficiency is calculated to be 2.615. This determined very little
significant difference over all the selected schools. In language proficiency, Urban One
selected school performed better than Urban Two selected school but the difference is

not significant. Rural One School performed better than Rural Two School.

a



The researcher noticed that both rural schools when combined performed better than
both urban schools in language proficiency. This cannot determine whether language
proficiency has any effect on the grade 12 ESL learners” performance in the selected

schools. This is shown by tables and bar graphs below.

Between-Subjects Factors

\Value Label N
ISCHOOL 1.00 URBAN ONE 3030
2.00 URBAN TWO 3030
3.00 RURAL ONE
4,00 RURAL TWO

TABLE: 4.9.5

LANGUAGE PROFICIENCY OVER ALL SCHOOLS

ISCHOOL Mean Std. Deviation N

URBAN ONE 32.2667  |7.88684 30

URBAN TWO 305667  [6.22943 3030

RURAL ONE 345000  [4.31317 30

RURAL TWO 33.8333  [4.64671 120
otal 327917  [6.06117

TABLE: 4.9.6



LANGUAGE PROFICIENCY OVER ALL SCHOOLS

Source Sum of
ISquares df [Mean Square F Sig.
orrected 276.8922 3 92.297 2.615 054
Model
Intercept 129035.208 1 129035.208 3655.29 .000
¢)
SCHOOL 276.892 3 92.297 2.615 04
|Eror 41094.900 116 35.301
Total 133407.000 120
ICorrected Total 4371.792 119
TABLE: 4.9.7

Dependent Variable: LANGUAGE PROFICIENCY OVER ALL SCHOOLS

ISCHOOL 05% Confidence Interval
|Mean Std. Error Lower Bound Upper Bound
URBAN ONE B2.267  |1.085 30.118 34.415
URBAN TWORB0.567  |1.085 28.418 32.715
RURAL ONE B4.500 |1.085 32.352 36.648
RURAL TWOB3.833 |1.085 31.685 35.982




MULTIPLE COMPARISONS FOR LANGUAGE PROHCIENCY OVER ALL SCHOOLS

Bonferroni
I(I) SCHOOL (J) SCHOOL |Mean Difference (I-J) Std. Error  |Sig.
|JURBAN ONE URBAN TWO 1.7000 - 1.53408 1.000
RURAL ONE 22333 - 1.53408 889
RURAL TWO 1.5667 1.53408 1.000
|URBAN TWOURBAN ONE [1.7000 - 153408 1.000
RURAL ONE 3.9333- 1.53408 070
RURAL TWO 3.2667 1.53408 212
|[RURAL ONE URBAN ONE 22333 153408 889
URBAN TWO 3.9333 1.53408 070
RURAL TWO 6667 1.53408 1.000
|RURAL TWO URBAN ONE 15667 153408 1.000
URBAN TWO 3.2667 - 1.53408 212
RURAL ONE 6667 1.53408 1.000
TABLE: 4.9.9




MULTIPLE COMPARISONS FOR LANGUAGE PROHCIENCY OVER ALL SCHOOLS

Bonferroni

{() sCHOOL (J) 05% Confidence Interval
SCHOOL |Lower Bound  |Upper Bound

|URBAN ONE URBAN TWO -2.4179 - 5.8179
RURAL ONE 6.3512 - 1.8845
RURAL TWO 5.6845 2.5512

URBAN TWOURBAN ONE -5.8179 - 24179
RURAL ONE |8.0512 - 1845
RURAL TWO 7.3845 - 8512

RURAL ONE URBAN ONE 1.8845 6.3512
URBAN TWO -.1845 8.0512
RURAL TWO -3.4512 - 1.7845

RURAL TWO URBAN ONE 2.5512 5.6845
URBAN TWO -.8512 7.3845
RURAL ONE -4.7845 3.4512

TABLE: 4.9.10




GRAPH: 4.9.2



T-TEST TO DETERMINE IF THERE IS ANY DIFFERENCE
BETWEEN RURAL & URBAN SCHOOLS

The researcher used the T-Test to determine whether there is any difference between

rural and urban schools in reading ability and language proficiency. For reading ability
and language proficiency over all schools the comparison of mean performances

showed that the p-value is 0.054 whereas the level of significance was calculated 0.05.
Comparing the two variables one notes that the p-value is slightly higher than the level
of significance. Though one may accept the null hypothesis but it can be argued that if

one sets the level of significance calculated 0.10, one shall reject the null hypothesis.

In addition to T-test for the difference between means, the researcher used bar graphs
to confirm the significant difference between Rural and Urban Schools. The bar graphs

and pilot plots are used to show a clear and understandable analysis for both June and
September examination over all selected schools. The June examination marks for Rural
One School is 44.63 that determine high performance compared to September
examination marks for Rural One School which is 43.77. In the June examinations,
Urban One School is computerized 47.63 and Urban Two School is calculated 59.30.
This determines that Urban Two School has higher examination marks for September
examination compared to June examination. The Rural One School June examination is
calculated 36.53 and Rural Two School June examination is computerized 35.03. In
September Rural One School is calculated 35.70 and Rural Two School is computerized
35.33. She determined that in September Urban One School is determined 46.37 and
Urban Two School is computerized 57.70 and Urban Two School had high marks for
September examination. Rural Two School obtained the least marks for June
examination which is 35.03 and also for September examination marks is 35.33. Refer

to the tables, graphs and profile plots below.
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AREAWHERE SCHOOL IS SITUATED IN Mean
IREADING ABILITY URBAN 160 01.4833
dimensionl
IOVER ALL SCHOOLS RURAL i60 20.9833
LANGUAGE URBAN 160 31.4167
PROFICIENCY  OVERdimension1 RURAL |60 [B34.1667
L SCHOOLS
TABLE 4.10
AREA WHERE SCHOOL IS Std. Error
SITUATED td. Deviation Mean
[READING ABILITY URBAN 0.01880 1.16432
dimensionl
VER ALL SCHOOLS RURAL 4.63404 159825
LANGUAGE URBAN 7.09808 191636
PROFICIENCY  OVERdimension1 RURAL 4.45758 57547

L SCHOOLS

TABLE 4.10.1




It-test for Equality of Means

It of Sig. (2-tailed)

READING ABILITY Equal variances assumed  |.382 118 703
VERALL SCHOOLS  Equal variances not}382 88.123 |703

assumed
LANGUAGE Equal variances assumed -2.541 118 012
PROFICIENCY Equal variances not}-2.541 99.273  |013

VERALL SCHOOLS  gssumed

TABLE 4.10.2



Levene's Test for

Equality of
\Variances
IF Sig.
READING  ABILITY Equal variances assumed 21.719 {000
OVERALL SCHOOLS Equal variances not assumed
LANGUAGE Equal variances assumed 13.100 |000
PROFICIENCY Equal variances not assumed
OVERALL SCHOOLS
TABLE: 4.10.3

t-test for Equality of Means
Mean Std. Error
Difference Difference
'READING _ ABILITY Equal variances assumed | .50000 1.30903
OVER ALL Equal variances not 50000 1.30903
SCHOOLS assumed
LANGUAGE Equal variances assumed -2.7/5000 1.08207
PROFICIENCY Equal variances not }2.75000 1.08207
OVER ALL assumed
SCHOOLS
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Wt-test for Equality of Means
95% Confidence Interval of

Ithe Difference

{Lower Upper
READING ABILITYEqual variances assumed  |-2.09223 3.09223
OVER ALL SCHOOLS
Equal variances not}2.10136 3.10136
assumed
LANGUAGE Equal variances assumed  |-4.89280 -.60720
PROFCIENCY OVER
L SCHOOLS Equal variances not}4.89699 -.60301
assumed
TABLE 4.10.5
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PROFILE PLOTS 4.10

PROFILE PLOTS 4.10.1
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PROFILE PLOTS 4.10.2

CONCLUSION

The researcher determined that there was a slight relationship between the two
variables and June and September examinations. The use of bar graphs showed the

difference in the relationship which was 0.86, which was lower than 1. If it was above +1
or -1 there would be no relationship. Profile plots and Analysis of Variance clearly
showed that there was a slight relationship between Reading Ability and June and
September examination, Language Proficiency and June and September examinations.
The researcher also used the T-test to determine the relationship over all schools for
the two variables and June and September examinations. The T-test results showed
clearly that there was a slight relationship over all schools in Reading Ability and

Language Proficiency for June and September examinations.
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CHAPTER FIVE

5. DISCUSSION OF FINDINGS

5.1 INTRODUCTION

The general overview of this chapter was to provide a discussion of findings based on

the responses as provided by the data in the Reading Comprehension Test, Language
Proficiency Test and Performance of Grade 12 ESL learners so as to provide an accurate
and clear reflection of the learners' overall performance in the selected Rural and Urban
Senior Secondary Schools in the Qumbu District. As the main focus of the study was to
investigate language factors affecting the performance of grade 12 ESL learners in the
Qumbu district, the researcher has investigated with interest only two language factors

namely Reading Ability and Language Proficiency.

5.1.1 Relationship between Reading Ability and Academic Performance of Grade 12

ESL learners

The results presented in the study showed that there is a positive but completely

negligible relationship between the two variables for Urban One School. This means
that the mark a learner gets for a Reading Comprehension Test in Urban One School
has no relationship with the mark obtained in the June examination in the Urban One
School. One of the reasons could be that there is no cause and effect relationship
between the two types of marks. The September examination marks for Urban One
School had a negative and low relationship with the Reading Comprehension Test in
Urban One School which was caused by no well defined relationship between the two
variables. The researcher determined that the relationship between the Reading
Comprehension Test and June examination for Urban Two School is negative but low.
There was a slight correlation coefficient between the two variables which was close to

Zero.
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The Reading Comprehension Test and September examination marks for Urban Two

School was positive but low. The contributing factor could be the school environment
which is under-resourced and lacking properly trained teachers many of whom exhibit
low morale. This meant that there was a positive but negligible relationship between the
two variables. The relationship between the Reading Comprehension Test and June
examination marks for Rural One was negative and low (-0.331). This meant that there
was no cause and effect relationship between the two variables. The researcher
determined a positive but low correlation coefficient for the Reading Comprehension

Test for Rural One and September examination for Rural One.

The researcher determined that Reading Comprehension Test for Rural Two School and

June examination marks for Rural Two had a relationship but very low. This was shown
by correlation coefficient (-0.092). Relationship between June marks for Rural Two and
Reading Comprehension Test for Rural Two was determined by 0.340. Reading
Comprehension Test for Rural Two School and September marks for Rural Two School
determined correlation coefficient which showed that the relationship between the two
variables was positive but low. Barnard (1997) in his study states that in many
instances the culture of the learning has been discarded when the school environment
is all too often not conducive to learning. He further states that frequently under-
resourced and lacking properly trained teachers many of whom exhibit low morale-

mismanagement and high crime levels are all simply negative factors.

Urban One School has the high mean (22.4333) Reading Ability over all schools. The
contributing factor could be the fact that in this school teachers are experienced and

qualified. They could be encouraging learners to analyze texts and extract meaning and
information from texts, relate it to other ideas and information. According to Moats
(1999) classroom teaching for reading instruction needs to be considered as a critical
factor in preventing reading problems and must be the central focus for change. This is
what could be taking place in Urban One School. Rural Two School has the lowest mean
(19.8333) in Reading Ability over all schools.
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The reason could be that in some rural schools English is almost a foreign language
whereby meaning interaction with English is rare. Moats (1999) states that the reading
of comprehension in classroom for learners in the form of poor English knowledge or
background may result in poor performance for Grade 12 ESL learners. The researcher
determined that there is a difference between Urban One School and Urban Two
School, this slight difference is also in Rural One and Rural Two Schools. The difference
between Urban Schools and Rural Schools in Reading Ability is 0.5 which is less than 1.
This could be caused by the environmental factors such as exposure to media and use
of language at home. This showed that Reading Ability over all schools for Urban
Schools has little effect upon the Grade 12 ESL learners” performance which is the same
as findings in the Rural Schools.

5.1.2 Relationship between Language Proficiency and Academic Performance of Grade
12 ESL learners

The correlation coefficient between marks for June Urban One and marks for Language
Proficiency Urban One was negative but low (-0.105). This further showed that the

mark a learner achieved for the Language Proficiency Test in Urban One School had no
relationship with the mark obtained in the June examination in the Urban One School.
The reasons could be that a student has difficulty understanding English as the
language of instruction. Cummins (1984) argues that language proficiency pervades
every area and Van den Berg (1996) in Van Eeden, de Beer and Coetzee (2001) also
explain that language proficiency is the most important single moderator of text

performance.

The relationship between Language Proficiency Test and the September examination
was positive but low (0.037). One cannot use the marks for Language Proficiency for
Urban One School to predict marks for September Urban One School. The reason for
this could be problems regarding transferability of language skills. This is supported by
Jackson (2000) when he argues that since English is not the mother tongue of English
Second Language learners, they do not practice the language even in the outside

environment so as to improve the language proficiency.

108



The determined correlation coefficient between Language Proficiency and June
examination marks showed a negative and low relationship between the two variables
for Urban Two School. Language Proficiency marks for Urban Two and September
marks for Urban Two correlation coefficient showed that there was a relationship but it
was not that close between the two variables (-0.391). There was no way one can use
the two pairs of marks to perform regression analysis because there is no cause and
effect relationship between the two variables. Language proficiency marks for Rural
One and June examination marks for Rural One had a positive relationship but low. The
findings also determined that relationship between Language Proficiency and
September examination marks for Rural One was positive and low (0.027). This means
that there is a slight cause and effect relationship between the two variables. The
relationship between Language Proficiency and June examination for Rural Two School

was positive but low (0.340).

The relationship between Language Proficiency Test for Rural Two School and
September marks for Rural Two School had no cause and effect relationship. Analysis of

variance is used to determine whether the significant difference exist among all the
selected schools in Language Proficiency. The research determined that Rural One
School has a high mean (34.5000) in Language Proficiency over all schools. Rural
selected schools in Language Proficiency had a high mean than Urban selected Schools
in Language Proficiency. According to Vinke and Jochems (1993) the lower the level of
English proficiency, the more important it becomes in defining academic achievements,
while Baker (1998) indicates that while students may be able to speak English, they still
do not operate at maximum capacity because of the language barrier. The researcher
used analysis of variance to determine the school difference for reading ability and
language proficiency over the four selected schools. This has been done to determine

how the school performance differ according to the above two variables.
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T-test findings determined that the June examinations mean mark is 44.63 which was

higher than the September mean marks which are 43.77. When comparing the two
variables by the use of T-test over all schools the p-value 0.054 is slightly higher than
the level of significance. The June examination marks for Rural One Schools has high
performance compared to September examination which could be caused by the
amount of work given to learners. Urban Two School performed higher than Urban One
School for both June and September examinations which could be determined by
teachers who assist their ESL learners to improve their literacy skills and the number of

teachers available as per staff establishment.

Amos and Quinn (1997) state that students need assistance to improve their literacy
skills in order to understand the rules and conventions of academic discourse. Rural
One School performed slightly higher than Rural Two School for both June and
September examination which was influenced by the resources available such as human
resources which were sufficient and there was enough learner equipment for the
language. Urban Two School performed higher than the other three selected schools for
both June and September examinations. Rural Two School obtained the least marks for
June and September examinations. The mean difference in Language Proficiency overall
schools between Urban and Rural selected schools is 2.75. This showed that there is a

slight difference in Language Proficiency between the Urban and Rural selected schools.
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5.2 CONCLUSION

In the above discussion the research tried to address the research questions posed in
chapter of the study. The results clearly indicated that in this particular study there is a
slight relationship between Urban and Rural learners” scores in Reading Comprehension
scores for the June and September examination. It also showed that there is a slight
relationship between Urban and Rural learners" scores in Language Proficiency test.
Urban Schools out performed Rural Schools in Reading Ability. The Rural Schools
showed higher performance in Language Proficiency than Urban Schools. The next
chapter, which is the closing chapter in this study, presents the summary, conclusion

and suggested recommendations.
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CHAPTER6

6. SUMMARY, CONCLUSION AND RECOMMENDATIONS

6.1. INTRODUCTION

This chapter presents a summary of the entire study, draws conclusion from the

findings and makes pertinent recommendations in line with the major findings as

revealed by the study.

6.2. SUMMARY

The main objectives of the study were to investigate the extent to which Reading Ability

and Language Proficiency affect the performance (June and September examinations)
of Grade 12 ESL learners in the Qumbu district. In this study, the research used tables,
scatter plots, bar graphs and profile plots to illustrate the findings. The research
determined that there was a slight relationship when using Pearson“s Correlation
Coefficient. In Language Proficiency, both Rural selected schools had high mean
compared to both Urban Schools but this cannot determine that Language Proficiency
affects Grade 12 ESL learners in the selected senior secondary schools. The research
also applied Analysis of Variance (ANOVA) to obtain significant differences amongst the
above mentioned variables over all in the selected senior secondary schools. The idea
to carry out this study was prompted by the outcry about the decline of language skills in
South Africa. The problem is not only prominent in the senior secondary schools but

also at the tertiary level.

Nel (2003) observes that South African students who register for undergraduate study
each year are under-prepared for university education and that many of these students
also have low levels of reading ability. In conducting this study, the sample comprised of
120 grade 12 ESL learners who were randomly selected from rural and urban senior

secondary schools in Qumbu district.
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In collecting data, a reading ability test and a language proficiency test were
administered to the respondents during their instructional time on separate occasions.
Finally, Statistically Package for Service Sciences was used to process, analyze and

provide quantitative results.

6.3. CONCLUSION

The findings of this study revealed that there were significant differences over all the
selected schools in language proficiency. All the schools had different mean. There was
a slight correlation coefficient for Reading Ability and Language Proficiency between
June and September examinations for the Grade 12 ESL learners. Language proficiency
test had significant differences between the selected schools. These significant
differences might have been caused by geographic location, learners who are not
exposed to the variety of media. However, there was a strong indication that Grade 12
ESL learners had poor Reading Ability and poor Language Proficiency which was shown
by poor pass performance. Nevertheless, it was important to note that the grade 12 ESL
learners" performance was not affected by reading ability and language proficiency. The
scores of the reading comprehension test were very low. Most of the problems they
encountered are almost the same hence there is a general outcry of poor performance
in Grade 12 results in the senior secondary schools. Pretorius (2002) states that the
reading situation in South Africa constitutes a national education crisis especially given

the relationship between reading ability and academic performance.
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6.4. RECOMMENDATIONS

This section focused on recommendations and suggestions regarding the findings of the
study that would be beneficial to education planners, teachers and learners about the

use of the Reading Comprehension Test and the Language Proficiency Test which were

as follows:

1) Since most of the learners struggle with their reading, the Department of Education
is advised to train teachers in the use of reading strategies to overcome the existing

problem of learners who cannot read and comprehend a text.

2) Sufficient exposure of teachers to various instructional approaches in the teaching of

reading can be beneficial to the learners" acquisition of language competence.

3) ESL learners must be exposed to a variety of reading materials so that they acquaint

themselves with reading. The Department of Education therefore needs to establish

libraries so as to give learners opportunities to read. Learners learn to read by reading.

4) The researcher, therefore, recommends that more research in reading is needed so

as to overcome the existing problem of learners who cannot read properly.

5) Teachers must also strive to provide a print-rich environment so that learners have

material to read and by so doing develop a love for reading.

6) It is also highly recommended that teachers motivate learners to read extensively

from different texts and from different subjects to familiarize themselves with reading

skills and be encouraged to develop willingness and enthusiasm to read.

7) Workshops must be organized by the Department of Education to train teachers in

the use of reading comprehension tests.
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8) The researcher, therefore, advises teachers to train learners in the use of reading

strategies because those who receive training in the use of reading strategies definitely

have an added advantage over those without such training.

9) It must be noted that reading ability and language proficiency must be developed at

all levels because the problem is general at all levels of the education system, from the

foundation phase right up to the tertiary level.
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Titlz of the study:

Condaoted by A cgaris A Name of Msin Supervisor (i spplicabie) A A A0P ey,
The prrpose of the study und the wxtent ta which Twill be involved wis explaioed o me tup
lsaguaze which I understood. § have saderstood the purpuss of the smdy and the extent to which T
will be swvatved in the stady, [ anreservaily agres 1o tske part in & vofmarily.

Lunderstand that T am five to withdraw from the study at ey time ot sy steps st oy 0w will T havs
explsined 0 oy parert/guardian that { ae willisg 10 be part of this smdy and they tva bave sgreed to
ir.

$ 0t (Place) U 7T on{dsts) Aver by {Full Name)
(JEEM by ZE . L
taddroeay. .5 N £ pen )
Aerg e nssr
ATTWATIA

Witacrs: Mazz: LLHE:*":",, Sipmure: Dats; y&%ﬁ" 2

Tn c2ss of muirors, the parentiguerdion seads 10 sign below:

v_,.un'n 1

1, 2 the Tathermotban/guardian of the minay Pl . The prxpose of
the stdy s ths extent 1 wiich fhe minor waAe wy il bo fmvalved was svplained fo me in &
loogoegs which Tunderstond Thave undestood £ purpose of e study and the exent w which the
mimor will be fnvolved i the stixdy, §inreservedly agree for LM wo telis past i it if bedshe bas no
persons) objection.

I umlecstand that T ot the iniver an (3} Svo to witbdraw Sum the smdy at any tme ot 2oy stage at
o own will Thave oxpleined o the wmor tnder my carc that T have no objection in hiswher in
taking part in this study and he'she 10 have sgnesd to it

Signed 2f (Placs) oa (dsto) Yy (Full Nume)
of

{ntkdress) '

Wikoess: Name: 3 Signatye; Ditos




23 Mbutuma Place

Northcrast
Mthatha
12 November 2009

The District Director

Department of Education

Private Bag X446

Qumbu

5100

Dear Madam

c have permission cl

This is o request for the permission fo conduct research In some of the senior
sacondary schools in the district

The purpose of the research isto:
1) investigate the extent to which reading ability and language proficiency affect
performance of grade 12 English Secongd Language (ESL) leamers in the
Qumbu district,

2) Investigate the educators’ percaption ta the poer performance of grade 12
English Secong Language leamers and

3) assess the contribution made by the Qumbuy district to the poor performance of
grade 12 ESL learers.

Hope my request would receive Your consideration,

Yoursfa thﬁ\dly
)

WA NF. (MRS)

MCEN
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Provinca of the
EASTERN CAPE
DEPARTMENT OF EDUCATION

Qumby Dislrict Office * Private Bag 438 * Qumbu * 5180 * REPUBLIC OF
SCUTH AFRICA = Tal: +27 (0047 542 021 1 Fax: 047 5420212 * Enquires *
TM MBANG]

1 February 2010
TO WHOM IT MAY CONCERN

1. This is to confirm that Mrs. N.F. Mcengwa ID 570227 0165 083 Persal
52804704 has been grantsd pemission to collect data from our schools in
order to condust her Research Study,

2. Tha topics for her Research Study are

21 Investigation of the sxtent to which reading ability and languags
proficlency affect performance of Grads 12 English Second language learners
in Qumbu District.

2.2 Investigation of the educators contribytion te the poor performance of
Grade 12 English Second Language leamers.

23. Assessment of the contribution made by the Qumbu district 1o paor
performance of Grade 12 ESL learners.

3. You are hereby requested 1o assist her in whatever information she would
like to get in crder to finish her research study,

4. Your cooperation in this regard will be very much appreciatad,

D.'PMT\GNrcF.D‘ A
.N. DYODO mmm“m"wg‘

DISTRICT DIRECTOR Soravm




23 Mbutuma Place

Northergst
Mthatha
14 May 2009
The Principal
Qumbu Teéchnical High Schoal
Private Bag X 440
Qumbu
5100
Dear Sie
Reauest to have pefmission to conduct research

This is 10 request for the permission to conduct research in your school.
The purpose of the research is {o:
1) investigate the extent to which reading ability and language proficiency affect
performance of grade 12 English Second Language (ESL) leamers in the
Qumbu district

2) Investigate the educators’ perception to the poor performance of grade 12
English Second Language learners and

3) assess the contribution made by the Qumbu district to the performance of
grade 12 ESL learners,

The school is assured of confidentiality and ancnymity that will be maintained
throughout the course of study.

Hope my request would receive your consideration.




@MB@  7ECRICAL Ml seron

5180

partmcnc of Education

1 walter Sisulu University
'; _Mthaths

- Dear SivMadam

PERMISSION TO CONDUCT RESEARCH

“This is to confirm that the school has received a letter from Mrs Mcengwa
" requesting & permission to conduct a research in the school. Therefore the school
* has accepted her request,

TNt ele

YOUR'S FAITHFULLY

it J. M. JIKIJELA (PRINCIPAL)

JQUMRY . THNICAL

HO4 SCHOOL. . \
PIBAG %440, QUMRY, 51507 K

f ey ('g oS o

5




23 Mbutuma Place

Northerest
Mthatha
12 January 2010
The Frincipal
Litlle Flower 3.5.8
Qumbu
5100
Dear Sir

Request 1o have permissio con earch

This I8 to request for the permission 1o conduct research in your school.

The purpose of the tesearch is to:
1) investigate the extent to which reading ability and language proficiency affect
performance of grade 12 English Second Language (ESL) learners in the
Qumbu digtrict,

2) investigate the educators’ perzeption to the poor perfermance of grade 12
English Second Language leamers and

3) azsess the contribution made by the Qumbu district to the perfarmance of
grade 12 ESL leamers.

The school Is assured of configentiality and anonymity that will be maintained
throughaut the course of study.

Hope my reguest would receiva your consideration,
You ithfully

MCENGUIA N F
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Seniar Secondary Schoof

Pl 03 THE
P08z

Quisih S50
Evirsw Cupt

Department of Education
Walter Sisnlu University
Mthatha

Dear Sir/Madam

Permission to conduct research

e 1

This is to confirm that the school has received a letter from Mrs Meengwa
requesting a permission Lo conduct a research in the school. Therefore the sehool

has aceepted. her request.

L.L. Kondlo(Principal)

“’" l\uf:r . 1L ——

[
[




23 Mbutuma Place

Northerest
Mthatha
12 January 2010

The Principal

Qumby Village S.8.8

Qumbu

5100

Dear Madam

ttoh mission 1

This is to requaest for the permission to conduct research in your school.
The purpose of the research is 10
1) investigate the extent ta which reading ability and language proficiency affect
performanca of grade 12 English Second Language (ESL) learners in the
Qumbu disfrict.

2) investigate the educators' perception to the poor parformance of grade 12
English Second Language leamers and

3) assess the contribution made by the Qumbuy district ta the perfarmance of
grade 12 ESL learners

The school is assured of confidentiality and anonymity that will be maintained
throughout the course of study.

Hope my request would receive your consideralion.




QUMBYU VILLAGE SENIOR SECONDARY SCHOOL

Withont God we labour i vain

Private 8ag x 452
Qumbu
5180 Easfern Cape
South Africa
Tel 047 553 0361

e-mafl Qumid Vittage @tefbomsa net

Department of Educption
Walter Sisulu University
Mihatha
Dear SirMadam
I'ERMISSIQN' TO CONDUCT RESEARCH

This is to confirm that the school has recaived a letter from Mrs Mcengwa requesting
permission to condugt a research in the school. Permission has been granted 1o her.

4.

%our‘s fmth.fullv
LK Mvana (Principal)

"We azc what we sepeatedly do Lacellence, chen iy nse an scebac o b ARISTOTIE




23 Mbutuma Place

Northerest
Mthatha
12 danvary 2010
The Pringipal
St Bartholomew's 38§.s
Qumbu
5100
Dear Sir

This Is to request for the permission 1o conduct research in your s¢haod,
The purpose of the researeh is o:
1} investigate the extent 1o which reading ability and language proficiency affect
performance of grade 12 English Second Language (ESL) learners in the
Qumbu district.

2) investigate the educators’ perception 1o the Poor perfarmance of grade 12
English Sacond Language learngrs and

3) assess the conlribution made by the Qumiby district to the performance of
grade 12 ESL leamers

The school is assured of confidentiality ang anonymity that will be maintained
throughout the Course of study,

Hope my raquest would recaive your consideration,
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G T (uid Prem
MYSEE SENETRING To
A 1

&oﬂ&ﬁ«ﬁ.ﬁza
cu oD o8
Vi ..maﬁ._.a.
THAT OIE.

From Vacwm May 1840

2

Mandla a1e the can ol foed ...

&, unsuspectingly 8. involuntany.
C. Inconsistently D. uncertainly,

From whit Mandla says i Frovnes A andd 5, o gan g o 1t
s .

beyond hope.
m hiph snts,
oul ol lis depth. '
undes a cloud

TO®e >

Which body language gesturé in Frame 4 1 the bast indicstion
that Mandla's friend wants to ssy spmething?

Hig intant staring
His nlted neck

His raised left hand
His znub nose

opeE

Threa of the following staternents dre correct/trus
Which one is FALSE?

o Mandia’s clenched fists in Frame 4, convey his aguression

B. Whan Mandla arrived at hig friand’s housa, ha was lealing
storved.

G, In Frame 5, Mandla appears to be hardly able 1o contan
himsell.

0 The tuth only dawns upon Mandla in Frame &

The humour of s cartoon hes in the foct that ...

A, Mandla bafioves thot dog lood contains a rewitaliser.

B. Mandla’s lriiend's mother deliberately removed the label
Irom tha tin to play a trick on Mandia

C Mandla did not realise that the unlabelied tin Contained pel
food when he ate L

D Mpndla wishes (o parsuada his Fripnd Lo consume uniabolied
tinned lood.

n
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\az... the film review and answer gquestions 6-7.

Read the advartiseiment and answer guestions 9-11.
Silence like Glass

Starring Martha Punpton and Jaml Gertz. The National Cancer

Assonislion is publicly
tunded with minimal
09\!2.459— SUppOrL Bs

Two young women from very Jifleeant
walks of life meet in o cancer ward and
move {rom mutual antaganism to warm

is act .
frigndship. Dezpito 15 u&:auu...-ﬁ film 1a HM...“&! Nw&...ﬂ.u:ﬁ
.-"_."M_%—"-n.:. upfifting and laced with wry education and a

teatmant of cancer. So
we would appraciate

Marianne van Kuik in Fair Lady, 31 July 18m any donation you tan
aflord by postal order
6. The two women initially meotin a ... or chegue to NCA,
P.0.Box 2000, JH8,
A laboratory. B. theatro. C. surgary. D. hospltal. 2000,

7. Al In all the fin promises to .. o; “Thaiiet porposs ol this axtractis2o. .
A. lcave one humbled,

B, raise cne's spint, A, encourage affiliation to the asscciaton
C. Dbe n tearsjarker. 8. promota proventativa oducation
D, be disheartening. C. oappes! [or financial assistance

S— = D.  hint ot governmans gisinterest ia chatily
Advertisements are found under diftarent headings In tha Classified

Sectlon of newspapors. Read the sdvartizoment and answer question X 10 Wheh id by the best teplacement ot a5 yat?
8. .
A. up Lo then 8. stin C. recently D. so lar
SECOND HAND PHOTO COPIERS at 11. Which is e mest |Ikely targst group ot whach this extract 15

bargain prices or short-tarm rental
fieconditioned end guprantaed.
Telephone Lettie 326 1070

directed?

A, Tha general public

8. Cancet victims

¢. Gavemment oilicials
0. Tha madical profassion

A, Under which heading would this notice be leund?

A, Plant and Machinery

B. Ousinass Premises 1o let
C. Office Equipment

0. Indusirial Sites




Read the passage leomy which words have been omittad, and Lhen
decida wiieh word(s) would BEST fit each space [Questions 12-21}).

CATNIP *

o Aiso cafled “catmint ", Eveasian plant having spikes of puple-spotied
white flawers and scented loaves of which cals are fond

Catnip is an Interesting plant, especialy [or calts. s smell

A tope

8. iopwenses
12 o arrests fafine interost, I it is In your garden, you are

D. areuses

A, having tampie
B. trampled
gurn 1o find it ... (13) C. trampling

D, been trampled

und chewed by the cats.

It Is aclugily the essence of the plant that altects cats. The essence

against the plant,

rolling an it ond chewing it. 11 seams that 2 psychadelic stale is mnduged

AL exhaled

8. inhibited
by the gssencs being ... (161 ._:su_on and reaching the bran,

D. exhibited

A. poss

B. explre
wivich couses the animol 1o w. (V8)) ¢ Qum_o a tranca-¥e condition

D. enter

for 5-106 minutes,

5

. vanous

B. numerous
In tact, L ofects .. N7} & cimplex poutal pathways to 1hose al-

L. simitae

fectad by dagga ar Mandrax in humans. The only .

A. proposition

B. agreemant
(181 o Mﬂ?.u:nn is that it is not addictive, the ellect s |

C. =olution

A short-liwed,

B. fotal, W .
.. (19 C. far-fetched, and it iz absolutely sale. Catnip s olien

D. lethal.

infict
ancoyiage
hamper

. Tosttain

cancesled nto toy mice and other toys 10 .. (20)

co=>

playing

Before you all run out and start sniffing the stuff, It must be reporied
1has the essence has no effect on humans!

AL oblige.

B. resume,
Actually. not even all cats . 1211 = ghrain,

0. respordd.

Adapted from Cataip in You 1 Gect. 1982, by Dr Lauten Johnson

! &




\\\ risad the passage and answer guestions 22.30.

10

16

26

30

36

40

WHEELER-DEALER

Buying a sterec is marely o father's practice lor the Big Buy: 3 car,
Whon his child requests 8 cor, a father will sish that he waore a
member of some sect that hasn't gane beyond the hoess,

"Dad. all my friends say | should have my own car,” the boy says
narnostly one day,

“Wonderful. When aro they going to buy it>"

"No, Dad, They think that you and Mom should buy me 1ha car.”

“Is there any particular reason why wa should?™

"Well, that’s what parents ga *

"Not aff parents, Oid Adam and Eve get Abel a car? And e was the
good one. Tell ine this; why do you need a car?*®

"To go ploces by mysell.*

"Well, you'd be surprised how many propie manage to do that on
public transportation. Elderly /agfes do It cuary day. It's called a bus
and I'd be happy 1a buy you a teken. | won't even wait lor your
birthday . *

"Oad, you know a bus izn't cool. My fricnds say | shouldi't heve 1o
ride on a bus now that I'm eighteen.”

“They say that? Well, they couddn’t be good friands becausa buses ame
50 much fun, They expand your soclal tircle. You meet new poople
every three blocks.*

“That's cute, Dad.”

"I know you don't go particularly deep in maths but do YOu happen to
know what & cor costs?*

"Il get & used one.”

“Terrific, And we'll have a family faffle 1o ey R0 gusss the day it wil
break down,”

*Okay, slightly ussd."

"Which is slightly more or less than five thousand and, not counting
insurance,”

"Insurance "

"You getling some used Insurance 10o7™

"I'¥f drive it real carefully,”

"And there's a chance you will," yau say, suddenly plcturing people all
over town bauncing eff your soa's bumpers,

"Dad, | just have 10 have a car. Say, what about youUrs? Then you
could buy Yoursell & new one, Dad, you desarve 3 new cor."”

"That's very thoughtful, son,” you say, now having heard the ploy
you've been expecting.

“Think nothing of it, Dad.*

Adapted fram Fatherhood by Bill Cosby

ﬂ.

22.

23.

24,

26.

6.

27.

28,

29,

30.

Bfg Eyy hoe 1) 15 speht with capital letters 1o

A, Indicate to the resder (hat the writer’s own words are
quoted,

B. ~ tell tho roader (hat 1the Iather is serious aboul buylng a new
car.

C. imply that the son desieas & g car.

0. emphasise the importance of the car-buying lssue

hasn't gona beyond the horse lling 3] means bas nor
A. developed sny horse sense.

E adopled ather means of transpartatian,

C.  investigated anything but horses.

0. considered tha svolution of man,

When the lathor says, Wondarfui, When aro they going (o buy it?
{line 61, it is afan .

A, Indication that hls mind has wandered,

B, subtle reference 10 his zon’s atfluent (fiends.

C. Insinuation that he values hiz son's friands' view.
0. deliberate misinterpretation of hig son's stolement,

taken in fine 19 refers o a .

A tickot. 8. rerminder, C. nate, 0. badge.
When the boy says, Thar's cude, Dad. (line 22) ho is bajng .
A, admiing, B, sarcastic. C. serious. D. desperate.
The atmosphere during the course of the conversation is ...
A hilarious. B, tense. C. playlul, 0. resentlul,

HJa father’s approach 1o his son's request could be described as

A teasing. 8. thoughttul. C. thought-proveking, D proud.
The tone 0! the father's reply, Terific {line 261 is ...
Al sengitive. B, pxcited. C. proud, 0. romc,

The writer relsles his personal exporiences In the passage,
therefore the passage can be classitied ac

A, aulebiographical,

B. argumentative.
C. narrativa,

D. descriplive.

8
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10

Lentl thp passage and answes questions 31-36.

TOMORAOW'S  Sunday  Star

Beating killers, sex
fiends and muggers

36, a sieal (line 23) raters -‘o a...

A thelt B, pofic. C. borgainy, O 1k,

SUNDAY STAR

yone need 1o know .

could save ﬂoc_. —m_. ... by 15 And now the good news . The

showing you ho
ohead of killerz and thugs
ng tha streats of Johannes.
burg and surrounding areas.

Stalki

Sundoy Star travel elyb wili el
you how to take a holiday in
paradise - without it casting you
an aim and a leg.

0 AE0p one

Your right 10 know ... let the 20 At just R2,20 a copy lor casuel

Sunday Star help you cul red
tape and mw, you to the men o1
the tep w

.

J2.

33.

34.

35,

sales and & mere RA1.,25 on
jubseription, the nsw Sunday
must tall you what Star is really a steal

June 7, 1952

Geating in finc 1 [headingl refers to ..

A, hitting. D punashing, C. outwitting, 0. peoalising.

The tirst patagraph {lines 4-8) states that the Sunday Star will .

A.  keep you infermed on thy lotest statistics an crime.
0.  supply hints 10 survive where crims is rife.

€, give you an indication of spacial routes 10 dodge crmeals 37.

0. give you an accownt of city ife in Jobennasburg.

Your right to know |ine 10) refers 10 that which you sce . Lo
Khnow,

AL entited 8. obliged C. compclicd G oinglned

as.

without it couating you an aym and a feg (lines 1B-10), means it
weill ...

cosl lass than an arm or leg amputation.

not tause severe physical discomlor,
not sitoct your physical fitness.

onEx

e writer uses the word mare (line 21) to ...

inply that subscription iz compulsory.
indicate that R1,25 is the discount.

ba at a price that you can affard. a9,

Rand the passage and snawer questions 37-39.

Executive woman have 10 master unigue
rols demands, This unigue workshop for
EXECUTIVE WOMEN has been crested
specifically for women achievers who .
are moving up the corporate ladder or
who hold exscutive positions,

The workshop consists of two modules
1o minimise disruption in personal
schadulos, Interactive videos, group
‘discuesions, Joctures and case studies
are used ta olarily management
principles.

From Far Lady 31 July 1981
Which women would be most likely 1o attend this workshop?

A, Women in subservient positions to men

0.  Unmotivated women helding infenor positions

C. Secrgtaeles striving for job satisfaction

0. Professional women holding managerial positions

Three of tha following words have a litaral meaning (n the
passage. Which one does NOT?
8. ladder

C. workshop 0. achievors

A, principles
The word achigvers 1elers 1o people who ..,

avoid role demands.
sdhera 1o principles.
strive lor satisfoction,
accomplish success.

UOsy

gmphasise that casual sales are prelerable.
siress Lhot subsceiption is cheap.

9

an@»
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fiead 1he passage trom which words have been omilted and than
docide which word(s) would LEST (it cach space {Questions 40-45/.

or helpless when you sat

in tha visitor's chair?

B. would secem
C. zeeming
D. scema

Where the interviewer .., {40Q)

so big and importang

A, indiscreet,

and you falt so smiatl and ... [41)| = UNgracious.

B, unemualied.

B. insignificant,

I is fikety that the

Interviewer had cunningly amanged his office furnishinga ta raise lus

own stalus and power and ... (42)

AL by causing 11,
B. by making this,
C. In these ways,
D. in doing co,

to lowar yours,

Certain strategies using chairs and seating arangements

[A-ten croate

B8, should repress :
C. would nuﬂ-»o this atmesphere in an office.

0. may affect

- (43)

i/

A, involved In

B. regarded by !
The factors ... [44) C. aon:aSSu af tassing status end gower by

D, considered by

means of chairs, are: the size of the chalr and its accessories, the

A, sie

B. position
C. satting | ©F the
0. situation

tieight of the chair from the floor and the ... {46)

chai relativa to the other person.

Adapted from Body Language by Allan Prase

Now study the lllusiration accompanying the passage and answaor
quustions 46-48.

45, The purpose of the cartoon is to illustrate ..

A amployee stalus

B, managerial custems,
C. power play.

0. job policy.

47. The purpose of ths $ sign on Mr Bigshot's desk is to ...

A, mdicate that Mr Bigshot handles {oreign exchange.
8. indicate that Mr Bigshot handles money.

C.  suggest that money is the root of all avil,

0. symboiise wealth and prestige.

48. Which description is most applicablo to the man sitting on the
small steol?

Intimidated and inferior
Incensed and intolarant
Unrivelled and unrullled
Unsightly and inexperienced

ans>

12
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fiead 1he passage trom which words have been omilted and than
docide which word(s) would LEST (it cach space {Questions 40-45/.

or helpless when you sat

in tha visitor's chair?

B. would
Where the inerviewer .., {4Q) C. uu._.:_aunaaa so big and important

D. scema

A, indiscreet,

B. insignificant, .
C. unpgragious. | 'Uis fikely that the
B. unequalled.

and you felt so smatl and ,., (41)

Interviewer had cunningly amanged his office furnishinga ta raise lus

AL by causing 11,
B. by making this,
C. In these ways,
D. in doing co,

own stalus and power and ... (42) t0 lowar yours,

Certain strategies using chairs and seating arangements

[A-ten croate

B, should repress ;
- 143) [ g conse | Whis atmosphere in an office.

0. may affect

i/

A, involved In

B. regarded by ,
The factors ... [44) C. aon:aSSu af tassing status end gower by

D, considered by

means of chairs, are: the size of the chalr and its accessories, the

A, sie

B. position
o ::...6 ol ﬂrn
0. situation

tieight of the chair from the floor and the ... {46)

chai relativa to the other person.

Adapted from Body Language by Allan Prase

Now study the lllusiration accompanying the passage and answaor
quustions 46-48.

45, The purpose of the cartoon is to illustrate ..

A amployee stalus

B, managerial custems,
C. power play.

0. job policy.

47. The purpose of ths $ sign on Mr Bigshot's desk is to ...

A, mdicate that Mr Bigshot handles {oreign exchange.
8. indicate that Mr Bigshot handles money.

C.  suggest that money is the root of all avil,

0. symboiise wealth and prestige.

48. Which description is most applicablo to the man sitting on the
small steol?

Intimidated and inferior
Incensed and intolarant
Unrivelled and unrullled
Unsightly and inexperienced

Qos»

12
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Appendix 2

Language Proficiency Test

(a) The questions here test your knowledge of English grammar. Each question consists

of a short written conversation, part of which has been omitted.

Four words or phrases, labelled 1, 2, 3 and 4 are given below the conversation. Choose
the word or phrase that will correctly complete the conversation. Tick on the answer you

think is correct.

1. "You are welcome to order the goods now."

"But payment should be made
(1) for advance
(2) advancing (3) in
advance (4) to

advance

2. "Where do you live now?"

"I live in Utah; my
(1) parents too do

(2) parents do

(3) parents do, too (4)

parents also do

3. | cannot understand my neighbour"s accent. | wish she would "

(1) speak clearer (2)
clearer speak
(3) more clearly speak (4)

speak more clearly
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4. "Why are you driving so fast?"
"T'm (1)

must be hurry

(2) in hurry

(3) in a hurry

(4) hurrying

5. I have your music CD. | think | your concert video.
(1) also have (2)

have too (3) too
have

(4) have further

6. | hear you have started a new job. like it.
(1) How do you

(2) How

(3) What you

(4) What do you

7. | really have to go now. | have the doctor.

(1) appointment to
(2) an appointment to (3)
appointment with

(4) an appointment with

8. | can meet you at Central Station. Will ?

(1) convenient for you
(2) that convenient
(3) that be convenient (4)

you be convenient
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9. | don"t have any results for you today. | tomorrow.
(1) have any

(2) may have any

(3) have some

(4) may have some

10. I would rather a quiet cup of coffee in the office than sit in a noisy café.
(1) have

(2) to have

(3) prefer

(4) prefer to have

11. "Where last weekend?"
| went to see my aunt and uncle."
(1) are you go (2) do

you go

(3) have you went

(4) did you go

12. | was very surprised that she didn"t pass the exam."
(1) hearing

(2) to hearing (3) at

hearing

(4) to hear

13. "Why she isn't speaking to us?"
"We must have done something that upset her. She is just too sensitive."
(1) are you think

(2) are you imagine
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(3) do you think

(4) you think

14. | hope that this winter won"t be
(1) ascold as (2) so

cold as

(3) so cold like (4) so

cold like

15. Sorry to be late. | was delayed by
(1) a heavy traffic

(2) heavy traffic

(3) some heavy traffic (4)

traffic being heavy

last."

16. The sky is getting dark. It rain is on its way.

(1) looks

(2) looks like (3)
seems to

(4) will be

17. Would you do me a small favour?

(1) appreciate it
(2) would appreciate
(3) would be appreciative

(4) would appreciate it

18. | am familiar with that product. | don®“t know

very much.

advertised on T.V.
(2) how many (2) how

often (3)how much
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(4) many often

19. "When leaving for Toronto, Canada?"
"We are planning to set out at 10 o“clock."

(1) are we (2) will

we (3) will us (4)

are us

20. | asked Robert when he could fix my leaking tap. He said that he would come round
and fix it

(1) as much as possible
(2) as possible as he could
(3) as fast as he could possibly

(4) as soon as possible

21. " Do you know that building is? "l would say that it was built at 100

years go."

(1) old

(2) how age (3) how
old

(4) which age

22. The man told us that the next train would arrive
(1) at three thirty

(2) at three thirty o"clock
(3) in three thirty
(4) in three thirty o"clock
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23. "How a crowd had gathered at the scene of the accident?"
"I don"t know exactly, but there were a lot of shocked onlookers."

(1) large (2)

often (3) many

(4) much

24. That is the city worst crime record
(1) on the (2) in

the

(3) with the

(4) for the

25. "Where should | put this key?"
"You can it on the shelf?"

(1) hang
(2) deposit
(3) sit

(4) put

26. What year did you _______university?
(1) graduate

(2) graduate from

(3) graduating

(4) graduating from

149



27. It seems to be getting worse. You had better a specialist.
(1) consult

(2) consult to

(3) consult with

(4) consult by

28. Chicago is a large city, ?
(1) aren'tit

(2) doesn't it

(B)won'tit

(@) isn'tit

29. Don"t leave your books near the open fire. They might easily
(1) catch to fire

(2) catch the fire (3)

catch on fire

(4) catch with fire

30. Do you enjoy. ?
(1) to swim

(2) swimming

(3) swim

(4) to swimming

31. | have trouble

(1) to remember my password
(2) to remembering my password
(3) remember my password

(4) remembering my password

32. Do you have to do today? We could have a long lunch if not.
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(1) many work
(2) much work (3)
many works (4)

much works

33. My brother will for a few nights.
(1) provide us up (2)

provide us in
(3) put us up (4)

put us in

34. When will the meeting ?
(1) hold on

(2) hold place
(3) take on
(4) take place

35. The board meeting was held .
(1) at Tuesday (2)

on Tuesday
(3) with Tuesday
(4) in Tuesday

36. Whydon‘tyou  us?

(1) go to the house party with

(2) go together the house party with
(3) go the house party with

(4) together the house party with

37. That awful accident occurred
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(1) before three weeks

(2) three weeks before
(3) three weeks ago (4)

three weeks past

38.Theydidnt__ John“s plan?
(1) agree with

(2) agree to

(3) agree

(4) agree about

39. The social worker the two old sisters who were ill.
(1) called to the house of (2)

called on the house of
(3) called to (4)

called on

40. Tomorrow is Puals birthday. Let"s it.

(1) celebrate
(2) praise (3)
honor

(4) congratulate

41. If you don"t understand the text, don“t hesitate
(1) ask a question

(2) asking a question (3)
to ask a question

(4) to asking a question
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42. It"s snowing. Would you liketo__ on Saturday or Sunday?
(1) skiing

(2) goto ski (3) go

skiing

(4) go ski

43. Our company didn‘t pay for that banner advertisement.
(1) much funds (2)

many funds
(3) many money (4)

much money

44. Do you feel like_ now?
(1) swimming

(2) to swim

(3) swim

(4) to go swimming

45. Tom was thrilled to be such a beautiful and interesting lady.
(1) introduced

(2) introduced at
(3) introduced with
(4) introduced to

46. "What happened to them last night? They look depressed”
" don“t think happened.”

(2) nothing
(2) everything (3)

something
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(4) anything

47."Itis not very cold. | don“t think we need these big jackets."
“ldon‘tthinkso, "

(1) anyway (2)

neither

(3) either

(4) too

48. "Bill is not doing well in class."”

"Youmust | that he is just a beginner at this level."
(1) keep minding (2)

keep to mind (3) keep

in mind

(4) keeping in mind

49. "Excuse me. Do you know where the bus terminal is?"

"“Itis the large police station."
(1) opposite of (2)
opposed to

(3) opposite with
(4) opposite to

50. "Those students will perform the annual school play."
"Yes, itis for next week."

(1) due

(2) scheduled

(3) time-tabled

(4) put on
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