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Enactivism, as an interesting and useful theoretical underpinning is
Education research. It forms the central thems of this paper whose ai
engage with how slements of enactivism informed a PhiD siudy, on a theoretical and analyfical
level, and second o reflect on the enacted role of the s this study. Despite the inevitable
embodied relaionship bebween the superviser and the PhD project, it i nol often written
sboul. This paper thus attempls to address this. The -_.- in guestion used constructs of
enaclivism such as aulomomy, Sense-making, emergen and experience to design a pre-
service mathematics educalion programme and | sfh»zpmu the growth of student teachers’
mathematical identity and disposition in their munﬁ@ of becoming mathematics teachers. The PhD
supervision process was framed by the enactivist\qpltion that leaming and the construction of meaning
and knowledge s co-created by the lectirer student and the particilar context. The role of the
suthaor of this paper in the study was that of isar. The relationship betwesn a supervisor and his/
her student is often complex and multi ed. This paper argues that this relationship can best be
described 8% one of embodiment mergence. The paper thus starts wilth the author's own
enactivist ontological perspective vi this relationship and how elements of enactivism permeated
his practice with regard to the PQE he supervised The study found enactivism o be a powerful
thearetical vantage point fram v@-.h o develop ressarch instruments thal enabled deep and meaningful
refiection on teacher prmsaémn mathematics classroom—and on supsrvision.
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Introduction

‘When asked by Poerksen what he meant by suggesting that ‘anything said is said by an observer’
(Maturana & Varela, 1992, p. 8), Maturana replied that ‘[wlhat is said can under no circumstances
be separated from the person saying it (Maturana & Poerksan, 2004, p. 26). Althouwgh Maturana, as
one of the foundational thinkers of enactivism, made this assertion in an ontological context that
implied that [njobody can claim to have privileged access to an extemal reality of truth’ (Maturana &
Poerksan, 2004, p. 26), my role as a doctoral supervisor of a particular study that embraced some
notions of enactivism into its theoretical and analyfical frameworks to analyse teacher practice, was
similarly characterised The student's name is Mandy, and | have her permission to use her first
name in this paper. From an enactivist perspective my role s am observer in the supanvisory
process grew bwo-fold. First, as that of an observer in obsanving Mandy doing her PhD and second
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