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ABSTRACT

This study sought to investigate the involvemenparents in the development of their
children’s literacy. The study was conducted i@k school in the Omaheke region of
Namibia, a school selected for reasons of reprateaness and convenience. The
research took the form of an interpretive caseystadussing on a study sample of nine
parents, their children, and one teacher in theaNgecommunity. Data were collected
through semi-structured interviews and then subgetd comprehensive descriptive

analysis.

The findings of the study indicate that parentthenNgeama rural community have not
been effectively involved in their children’s acsjtion of literacy, for a number of
reasons. These include the parents’ not feelingogpiately empowered to influence the
development of their children’s literacy, the absenf environmental literacy
programmes within the community, and the shortddievacy materials such as
newspapers and magazines. Perhaps the most imiprattor is that there is no public or

school library in the Ngeama community.

In view of these findings, the study recognizegadfor parental empowerment in terms
of knowledge, skills, understanding and resourdlesation regarding the education of
their children. It recommends that a relationsHifrast and understanding be built
between the school and the community to ensuredtied development of literacy skills.
The study further recommends the establishmentibfary in order to enhance the

literacy levels of teachers, parents and childide a
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CHAPTER 1

INTRODUCTION
1.1 Introduction

This chapter provides the theoretical backgroumarfp research. The context of the
study where the research was conducted is descfilexved by a brief description of
the research site. Research questions and theckesggproach are introduced and

justified. Finally an overview of the different gttars in this study is provided.

1.2  Context of the study

The importance of parental involvement in theilddt@n’s literacy development has been
documented by many researchers, practitionerspainymakers including Kaperu
(2004), Mubita (1998) and Vassallo (2000). A sigainht body of research (Henderson &
Berla, 1994) indicates that when parents partieifratheir children’s education, the
result is an increase in learner’s achievementaanichprovement in learners’ attitudes.
The positive effects of increased parental involgatrhave been known for some time
(Henderson & Berla, 1994). Vassallo (2000:1) pomisthat parental involvement in a
child’s education is a strong predictor of learaehnievement: typically, the more

involved the parent, the more the child achieves.

The importance of parental involvement in educatias been supported by Mubita
(1998) who argued that parents can be incorporatedschool activities in many ways;
they can give lessons in the areas of their speatain such as storytelling, singing
songs, field trips, sport activities and Bible regdby giving assistance to the learners
with reading. In addition, parents can be involuedchool policy making which can be
effective as long as teachers and policy makermmeatheir assumptions and views

about the role of parents in the participation gaya (Mubita, 1998).



Parents’ role in children’s literacy developmentésy important because they are the
children’s first and most influential teachers eimational research shows that there is a
relationship between parental involvement and céiltd success in literacy.

This has been a concern for me since | becamerith@pal of a rural primary school in
Omusati region in the northern part of Namibia.ajsrincipal of the school | was
disappointed by the level of involvement by parenthe education of their children.
Parents believed that the extent of their involveiweas covered by paying school fees,
sending children to school and disciplining therne Thildren’s literacy seemed to them
to be the sole responsibility of the teacher. Thiscern intensified when | did some
small-scale research in 2005. | conducted resaarditeracy development with Grade 7
learners and their teacher at a rural primary dcnathe Otjozondjupa region. Teachers
complained about the lack of involvement of paréemtheir children’s literacy

education. It was against this background thabuigjint it necessary to investigate the
extent of rural parents’ involvement in the liteyatevelopment of their children and how

teachers support this.

1.2 Research gquestions

The goal of this study is to investigate how ryratents are involved in the development
of the literacy of their children and to exploreahteachers support and encourage rural
parents to become involved in children’s literaeyelopment. In order to achieve these
goals, the study attempts to answer the followasgarch questions:

» Are rural Namibian parents involved in developihgit children’s literacy?

* If so, how are they involved?

* If not, why not?

* What role does the teacher play with regard torgatéenvolvement? To what

extent does she/he support and encourage panensdrement?

Having demarcated the research questions it ismem&ssary to state the research

approach of this study.



1.4Research approach

| located my research within the interpretive pagadwhere | seek to understand the
phenomenon and to interpret meaning within thead@aid cultural context of the natural
setting (Cantrell, 1993:84). In order to understand interpret social situations, the
researcher should interact with people involveduaoh situations; listen to them, and try
to make sense of their perceptions and experig@msen & Manion, 1994). The
interpretative paradigm in particular was apprdprfar this research because it enabled
me to investigate how parents are involved in itieedcy development of their children

and how teachers support them.

1.5 Research site

The study was conducted at a primary school situiate village in Omaheke region in
Namibia. The community built the school and thetélosith the assistance of foreign
donors to serve the communities of the neighbovibkgges. The school has 220 learners
with eight teachers led by a principal. All thedkars at this school are academically
gualified. The school caters mostly for childreanfra marginalized rural community.
Learners in this region come from poor homes witbraployed parents. This means that
the households can only contribute little if angthat all towards the school
development fund. There is no electricity at thisal school, no library and no
laboratory. There are no adult education program(fitesacy classes) taking place in
this community. There is no means of communicaitioierms of postal services. The
school is administered by a school board electethé®yommunity. Some community
members contribute whatever they can to sustaihakeel which accommodates 100
children. The Ministry of Education through the 8als Feeding Programme supplies
maize meal to the school. The residents of thismamty rely heavily on one borehole
for their daily water supply. The water consumpti@s increased in the village, resulting
in a shortage of water for the community and theet There is no clinic or health
centre in the village. The parents’ homestead®aitein the Otjiherero traditional way.

Most of the people in this community are unemploydte community depends mainly



on meat and sour milk as staple food. The meabsua$port available are limited to a

few cars, donkey carts and horses.

1.5.1 Location and regional context

The research was carried out in Omaheke, one dhttieen regions in Namibia, which

is located in the east of Namibia bordering Botsavarhe region is situated in the north-
western part of the huge Kalahari Desert and berther Khomas region in the north. The
main languages spoken in the region are Otjihersfrikaans and English. According to
the SACMEQ report (2004) the region has an areé@12 square kilometers and
68,039 inhabitants. Numerous reports such as thiSE&port (2004) and Namibian
Annual Report (2006) give different estimates @& Adult Literacy Rate in Namibia
which vary between 81%-84%.
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Figure 1: Map of regions of Namibia

(Sue AbrahaMs (2006). Graphics Unit, Rhodes Unitser&rahamstown.)

The agricultural pattern of this region is to aylaextent homogenous. The region’s
economy is dominated by cattle farming in bothabmmercial and communal farming

areas.

There are 43 schools and 7 cluster centres irethien. There is one education director,
two inspectors and two advisory teachers. Theaedisectorate of Adult Education with
one Education Officer and three District Literacffi€é®rs (DLO) stationed in Gobabis. A
resource centre is fully operational in the regmth two staff members. Road conditions



are very poor and vehicles are in short supplyHerofficials to carry out their expected

duties.

The problem of under- or unqualified teachersesmmon one in the Omaheke region.
It is not unusual for the teacher to lack knowledfthe subject he/she is teaching. Only
a minority of teachers have initial teacher edwrgtthe Basic Education Teacher
Diploma (BETD). This situation occurs mostly inabareas where teachers are in
possession of a simple matric certificate yet arergsubjects to teach at all levels
without thought to the educational consequencesrdason for this is that the qualified
teachers do not want to go to the remote areasevtheir services are really needed and
as a result the Government is forced to recruiewnd unqualified teachers. Rural
schools in Omaheke region have a poor physicastfucture with learners being taught

in dilapidated classrooMs

1.6 Structure of the thesis

Chapter 1 deals with an explanation of the backgglaef the study, the context, research
problem, and the reason for the study. It outlihesresearch questions and goals of the

study and finally the structure of the thesis.

Chapter 2 presents an overview of the literaturghvis relevant to the research topic as
well as the literature which has informed this gtuthis provides the theoretical

framework of the research.

Chapter 3 presents and discusses the chosen teseatttodology in terms of my
research paradigm (interpretive) and the reseamthad. This research used a case study
method and semi-structured interviews as a reseaothl further explain how the
research was initiated, how research data wereatell and analysed. The chapter also
notes the validity and the potential limitationgttoé study. Finally, ethical issues

conclude this chapter.



Chapter 4 deals with the analysis of the data witlamy comment in terms of theory and
literature. These topics are presented in the andehich they emerged from the study.

They are as follows:

» Profiles of the parents, children and the teachwr participated in the study

» Contextual analysis of the Ngeama community

» Parents’ views on activities they use to suppatliieracy development of their
children in their homes and children’s voices owlparents support them with
literacy homework

» Parents’ and the teachers’ perceptions of fachatshinder parental involvement
in literacy development

» Parents’ views on how teachers support them ifitdracy development of their

children

Through out the chapter | let the reader listethéovoices of participants by quoting and
including them.

Chapter 5 presents the discussions of the maimfysdn terms of my research goals and
research questions. The six main themes emerging €Chapter 4 forms the structure of
this chapter. They are as follows:

Attempts by parents to develop the literacy ofrtickildren;

Poor environment as an obstacle to literacy deveént;

The communication gap between the parents anc#ohér;

Poor educational levels of parents as a stumbliockiio parental involvement in

children’s literacy;

Poverty;

Poor involvement of fathers in the literacy devehgmt of their children.

In Chapter 6, | present my conclusions by summagimny main findings on the basis of

the themes presented under Chapter 5. The poteatisd of my research study and its



limitations are spelt out, followed by a final Seaton my personal reflections. Tentative

suggestions are made.

1.7 Conclusion

This chapter provides an introduction to the stwith regard to its context, research
guestions, research approach and research site Wieestudy was carried out. The
structure of the thesis is provided. In the nexpthr, | will review literature related to

the topic of investigation.



CHAPTER 2
LITERATURE REVIEW

2.1 Introduction

As stated in Chapter 1, the overall purpose of esgarch is to explore how rural parents
are involved in their children’s literacy developmand how teachers support them. The
focus will be Grade 3 learners since Namibian leeg'im Grade 3 are taught in their
mother tongue as the medium of instruction. Theedew studies of parental
involvement in children’s literacy in Namibia. Tle¢ore, the literature reviewed in this
section comes from various studies undertakenharatountries. To form a logical

argument, this chapter is organized in the follgimanner:

Firstly, in order to ensure clarity and understagdyf terms, definitions will be provided
as they are used within the context of this reseéecondly, the section focuses on the
importance as well as the roles of parents in thelbpment of their children’s literacy.
Thirdly, the review also considers previously cottéd research findings to
acknowledge the work of other researchers in theedegeld of study. Fourthly, this
section focuses on a number of support home-saktailonships identified in the
literature. Finally, a number of barriers to thedlvement of parents in their children’s

literacy development will be presented.

2.2 Definition of terminology

This section will clarify the definitions of ternas they are used in the context of this
research. This clarification is important in ortieensure an understanding of the
concepts. Sallis (1993:21) argues that it is neaxgds have a clear understanding of

concepts as they imply different things in diffdreantexts to different people.
For this study the following concepts will be defih

e Literacy



* Family literacy

* Parental involvement

2.2.1 Literacy

According to Legere, Trewby & van Graan (2000:4i8 terms “literacy” and

“functional literacy” are often used interchangegabl Namibia, when referring to
reading and writing skills. Literacy was once detiras the ability to read and write. It
was considered a set of neutral and objectivessiilependent of social context or
ideology (Street, 1995). Jackson (1993:3) summalisgacy as being “much more than
the ‘simple’ acts of reading and writing; it invels notions of power, of culture and
community and of social learning.” She continueddéine the meaning of literacy in a
school context where children engage in literacsgnés, of which reading and writing are
only two of these events, in order to ‘make meanmgheir worlds (Jackson 1993:11).

2.2.2 Family literacy

Family literacy is a program that provides aduligwnstruction on how to foster literacy
in their children or other young relatives. Thegram may also provide direct literacy
instruction for children and/or adults, and mayaive classes where adults and children
are working together (Harris & Hodges, 1995).

Family literacy is a term that was coined by Deifiaylor in the 1980s as she and others
conducted ethnographic research into the liter@aweldpment of young children
(Hannon, 2000). Originally, the term was used ferrto the ways in which literacy is

interwoven into the daily routines of family life.

The Literacy Dictionary (Harris & Hodges, 1995) pides a brief and open-ended
definition offamily literacyas “literacy efforts or activities involving motiean one
generation.” The International Reading Associasdramily Literacy Commission offers

the following conceptualization of the tefamily literacy:

10



Family literacy encompasses the ways parents,reimjcdind extended family
members use literacy at home and in their commuS8itynetimes, family literacy
occurs naturally during the routines of daily ligiand helps adults and children
“get things done.” These events might include usirayvings or writings to share
ideas; composing notes or letters to communicatsages; making lists; reading
and following directions; or sharing stories anelad through conversation,
reading, and writing. Family literacy may be iaigd purposefully by a parent or
may occur spontaneously as parents and childrebguot the business of their
daily lives. Family literacy activities may alsdleet the ethnic, racial, or cultural
heritage of the families involved (Morrow, 1995:Y-8

2.2.3 Parental involvement

Parental involvement entails the participation #relamount of assistance a parent gives
the child in his/her schoolwork either directlyindirectly. This includes verbal
encouragement or assistance given to the childimgchis/her schoolwork, and direct
reinforcement of improved academic performanceityng rewards. It also includes
academic guidance and support, participation imlag activities, attending school
functions, discussing future plans for tertiary emhion careers and punishing bad habits
that may interfere with the child’s proper learning

According to Lareau (1989) researchers usuallynégfiarent involvement as preparing
children for school (for example, teaching childtka alphabet, talking and reading to
children to promote language development) attensaigol events, for example parent-
teacher conferences and fulfilling any requesthieexmake of parents, for example,
playing word games with their children at home. &shinclude providing children with a

place to do homework and ensuring the completidmoofiework.

Myeko (2000:12) defines parental involvement asaggss through which parents
meaningfully participate in the various educatioactivities of their children, ranging
from occasional attendance of school functionsiterisive efforts to help parents
become better educators of their own children.

11



2.3 The importance of parental involvement in chdren’s literacy

A number of research studies done on parentalwewoént in education prove that
parental involvement in the education of their @teh is very important. The literature
suggests that there is a relation between paremaivement and success, high academic
performance, greater cognitive competence, greatdriem solving skills, greater school

enjoyment, better school attendance and fewer helva problems at school.

In this section | will discuss the importance ofgrgal involvement drawn from research

done in Namibia as well as internationally.

2.3.1 International context

Research into parental involvement in childrertaricy suggests that:

» Early reading experiences with their parents preghildren for the benefits of
formal literacy instruction. Indeed, parental inv@inent in their child’s reading has
been found to be the most important determinatdrgfuage and emergent literacy
(Bus, van ljzendoorn & Pellegrini, 1995).

* Involvement with reading activities at home hasidigantly positive influences not
only on reading achievement, language comprehemsidrexpressive language skills
(Gest, Freeman, Domitrovich & Welsh, 2004), bubals learners’ interest in
reading, attitudes towards reading and attentiveimethe classroom (Rowe, 1991).

» Parental involvement in their children’s literasya more powerful force than other
family background variables, such as social cl@ssily size and level of parental
education (Flouri & Buchanan, 2004).

* Research also shows that the earlier parents belcmalged in their children’s
literacy practices, the more profound the results the longer-lasting the effects
(Mullis, Cornille, Ritchson & Sullender, 2004). &aldition, of all school subjects,
reading has been found to be most sensitive totan@fluences (Senechal &
LeFevre, 2002). In turn, research shows that ssdoe®ading is a gateway to

success in other academic areas (Jordan, Snow lrgr2000).
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» Although parental involvement has the greatesteffethe early years, its
importance to children’s educational and literaaycomes continues into the teenage
and even adult years (Desforges & Abouchaar, 20a8)example, Feinstein and
Symons (1999) found that parental interest in tbleild’s education was the single
most powerful predictor of achievement at age 16.

When teachers understand and respect the importdtice parent’s involvement and
contribution to school activities, a strong anduadile partnership between the school
and the community can be established.

Berger (1987:103) states that:

Parents sometimes serve as resources in the selgifuctional program. As
volunteers they may develop materials and currioulleas or occasionally share
their expertise. Schools that have encouraged aith@/development of resource
materials by parents emphasise the benefits schujgeceive.

Vassallo (2000:1) points out that parental involeaiiin a child’s education is a strong
predictor of learner achievement: the more involtreparent, the better off the child.

He confirms that the key to school reform is theepa Vassallo (2000:1) also claims that
once parents assume the responsibility of advagébinand supporting their children’s
education, they will become partners with educatorgeate the schools their children

need.

Wolfendale and Bastiani (2000) are of the opiniweat if parents involve themselves
more actively in their children’s development aadrhing, then evidence shows that
children achieve more. This is supported by Epsteaiinas, Mavis, Sanders, and Simon
(1997) who are also of the opinion that parentppsut, encouragement, appropriate
supervision and guidance as well as positive comeations about school and learning

positively influence children’s grades, attitudaspirations and behaviour.

13



2.3.2 Namibian context

Before 1990, the education system in Namibia foldwihe colonial South African
system. This was considered discriminatory, urdat fragmented in that it favoured the
interests of a dominant group. As a result the nitgjof the adult communities,
especially those who were not literate, did noenee a good enough basic education to
enable them to be partners in education. In 199@nWamibia attained her
independence, one of the major challenges faciagétw government was to redress
illiteracy among the adult community. The Minisimtiated the creation of the
Directorate of Adult Education. The National LiteyaProgramme was launched in 1992
and Family Literacy Programmes were launched im200

According to Scheffers (2005:1) a Family Literacpdramme has been launched by the
Ministry of Education in all 13 regions of NamibBefore launching the programme, the
Ministry commissioned a survey of one Lower Primsefiool and community in each of
the 13 regions. He further states that the suna&ye@mmissioned due to the strong
belief that supporting parents to help their clatdwould result in improved early
literacy, coupled with an ability to do better eahsol. He further indicates that the main
purpose of the research study was to find out iatways a family literacy program in
Namibia could enable parents and other care provigesupport their children in the
first years of primary education. Scheffers (20@8)cates that this report prompted the
country’s Ministry of Education to address the peab of literacy levels in the home
environment. As a result, family literacy became ohthe objectives included in the
Ministry of Education Strategic Plan 2001-2006. Tirst step was to assess the current
situation in Namibia to see how such a programmmifl literacy), could address local
circumstances. The next step was to form a Faniigrdcy Reference Group to advise
the Ministry of Education on how the project woblelimplemented after the research
was carried out. At the first meeting of this grpapesolution was adopted that national
research should be carried out by the Namibian &thmal Research Association
(NERA). Two people with research experience frowhe&gion, who were fluent in

English and the local language, were selectedry oait the research. Participants
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comprised principals, teachers, learners, literdfigials, parents and other care

providers of learners in Grades 1-3.

The Family Literacy Program created a curriculumclhargetted homes of under
performing school learners coming from disadvanddggckgrounds, aiming to help
parents to become their children’s first teaché&dwn, and strong hands on activities.
According to Scheffers, the programme covers thHeviing themes: storytelling and
story reading, song/dance, play and drama, houdeholres and numbers,
environmental literacy, outings, health rules aistigline, and homework. Through

these activities the program aims to lay a straumdlation for future learning.

From the outset of Namibian independence the estuicaystem has been founded on
democratic principles where parents’ participaiioevery facet of education is
emphasised. In addition, educational forums imeglons were introduced. These took
the form of school boards in schools, whereby garand learner’s representatives in all
schools serve to chart the future of school peréorce. These are some of the positive
interventions which have been put in place to gesd meaning to the concept of
democracy. These interventions were made legaidgmnactment of the Education Act
No.16 of 2001. From a historical perspective, acdbed at the beginning of this study,
this policy has been introduced to address theuialgg that prevailed during the
apartheid era. It was intended to involve paremthié education of their children in
recognition that they are the initial teachers @redprimary influential drivers in
children’s lives and thus the determinant of scledfdctiveness at both the learning level

and in the management of change.

Several workshops, meetings and conferences cowrdeyhave highlighted the
importance of parental involvement in the educatibtheir children. For instance, the
Directorate of Adult Education in the Omaheke regieported that the Family Literacy
Programme is important because it teaches pameatsstst their children with
schoolwork and it will enhance children’s performarand encourage parents to be part
of their children’s education. At a conference iaalgras, Mungunda (2001), who is the

Regional Education Officer in Keetmanshoop, stréske importance of parental
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involvement in education by emphasizing that paran¢ the lifeblood of any schools’

activities.

The importance of parental involvement in educakias also been supported by Mubita
(1998:3) who argued that parents can be incorpadtiate school activities in many

ways: by giving lessons in the areas of their sgzeition such as storytelling, singing
songs, field trips, sports activities and Bibledieg. All of these activities will assist the
learners with reading. In addition, parents camielved in school policy making. This
can be very effective as long as teachers andypolakers examine their assumptions
and views about the role of parents in the pasiogm paradigm. Parents remain the first
teachers of their children (Hannon, 1995). Ber@88{:103) indicates that “whether
sufficiently appreciated or not, parents have abwaared and educated their children

until informal education was supplemented by foredcation”.

According to Stouffer (1992:109) there are reasenyg parental involvement in
education is important and necessary. Firstlynlitaeces the sense of pride in the
community and the school. He further argues thparents have a substantial input in the

education of their children, they will be less ineld to sabotage educational decisions.

2.4. Ways how parents can develop children’ddiracy

Various studies have attempted to establish thetyasf ways in which parents can
develop their children’s literacy. In this sectidmyill discuss some examples from

African as well as international countries.

2.4.1. Storytelling

Research by Heath (1983) advocates that storygedtomtributes significantly to early
literacy development. By doing this, Phillips (19®@lieves that children will encounter
a broad range of language; new words, phrases,ahynetaphors, and more. Mallan (as
cited in Phillips, 1999:3) claims that storytellirgga social experience with oral narrative,
incorporating linguistic features that display @lsistication that goes beyond the level of

conversation. It is widely accepted, as indicatethe literature review, that story telling
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has immense gains for children with regard to elédyacy development. The results of a
study conducted by Trewby (2004) in the 13 regimindamibia revealed that parents

narrate folk tales, traditional stories and Bildlarigs to their children.
According to Sloan, (1991: 107 as cited in Schli@97:64) stories:

» teach children to read and write

* help children make sense of their inner and outatds

» convince them that reading is worth doing

» provide children with enjoyment.

» motivate children to explore literature

» allow children to express themselves and commumicdimately with others who
have expressed themselves

» allow the child to experience, respond, reflecgenstand, empathise, imagine,
wonder, question, and create in thoughtful andrigelays

» allow children to imagine themselves as someoreais experience a reality other
than their own

» allow children to observe and then model anothesges behaviour, thoughts, or

feelings.

Listening to stories develops a sense of storycsira, positive attitudes toward reading
and writing and helps children to develop their cstories (Morrow, 1985). Research
demonstrates that children who frequently listesttwies develop more sophisticated
language structures and a larger vocabulary (LE?@2). Listening to stories establishes
favourite storybooks and encourages children totwaread actively and to master the
skills necessary to read by themselves (Sulzby51®lis & Brewster (1991) argue that
storytelling provokes a shared response of laugbéeiness, excitement and anticipation
which is not only enjoyable but can help build bp thild’s confidence and encourage

social and emotional development.
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2.4.2 Reading aloud

According to Ndjoze-Ojo (2006) reading is a sKilat is vital for the learning process, for
good academic performance, for research, to dewelibtipg skills and decision making

at all levels.

Parent/child storybook reading has been the fotusimerous studies and family
literacy prograMs Huebner (2000) suggests thatodil benefit most from shared
storybook reading when they actively participateabiing and answering questions,
engaging in discussion about the stories and @l&bout the meaning of words in the
stories. Saracho & Dayton (1991) argue that agsushould improve in an environment
in which reading is positively modelled by an aduitd where interesting books are read
aloud. This has been supported by the U. S. Depattof Education (2004) which
claims that reading to young children promotes legg acquisition and correlates with
literacy development, and later on with achievenmemnéading comprehension and
overall success in school. This is corroborated Biudy done by Anderson, Hiebert,
Scott & Wilkinson (1985) that identified and repedta strong correlation between
parental reading to and with children and childsdater success with literacy. Children
whose home experiences promote the literacy scenesaurce of entertainment are

likely to be motivated to read (Baker, Serpell &8enschein, 1995).

Children experience enjoyment when parents shotatbaok is a wonderful thing by
reading one to them. Even if the child cannot usi@ed the story, the child experiences
the intimacy of sharing a book with a loving paréithen parents and their children
read, the child receives undivided attention arfelcéibn from their mother or father for a
few minutes a day. Besides getting the much neszting practice, the children have a
model of a fluent reader (the parent), and theyeggpce reading in a warm, encouraging
environment (Kajinga, 2005).

Reading aloud to children has been called the simgist important activity for building

the knowledge required for success in reading atabbshing closeness between the
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parent and the child (Armbruster, 2003:8). Shékrargued that reading aloud with
children who participate actively helps childrerré@ad new words, learn more about the
world, learn about written language and see thaecion between spoken and written
words. According to Epstein (1997), parents shoeédl to their children individually

and in small intimate groups. She further indicdtet parents should also establish daily
story times during which they read to children &stkn as children read to them or to
one another. Armbruster (2003:14) is of the opintlwat reading times can be brief, about

5-10 minutes for younger children and still be oéag value.

Researchers believe that parents are potentiatheivery best position to make reading
a personally rich and rewarding experience. Howawatrevery parent will model and
encourage reading in exactly the way described@alateracy practices vary
tremendously in different communities as Heath @9&s shown. She argued that in
some families there may be more storytelling orgheay be more recounting of

happenings or TV stories.

It seems that researchers support the idea thaliving parents in reading aloud to their
children can enhance children’s literacy developmehere is real evidence that reading

together as well as listening to children readltave positive effects.

2.4.3 Writing

Reading and writing are mutually supportive anérnattive processes. Good readers tend
to be good writers, and good writers tend to dd weleading (Teale & Sulzby, 1989).

These findings are in line with the Namibian Gr&@danguage syllabus (2005:56) which
suggests activities that could lead to achievimgdbmpetencies that will develop literacy
of the children. They are as follows:

» Listen to/sing songs

* Recite rhymes

* Listen to stories and retell
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» Ask/answer questions

* Read aloud

* Practice writing

» Extend vocabulary

* Read frequently in the reading corner of the clamsror library

» Show respect for books and handle them with care

Baghban (1989) argued that with little encouragdamnldren’s reading and writing

development will proceed on parallel tracks. Helfer argues that even a young child
who sees the adults in her life writing letters gnacery lists and telephone messages
will also want to try writing. Heath (1983) citeldat children learn much about reading

and writing by observing the reading and writingttbccurs in their families.

2.4.4 Talking

Research, among others, Anderson, Hiebert, Scajnabn, Dickinson & Tabors

(1985) shows that for children to become readesg sihould listen and talk frequently.
Through this they recognise speech sounds, and kiogh sounds make the words that
are important to them. They begin to imitate thesends and they learn all of this by
listening to family members talk. Children who dat hear a lot of talk and who are not

encouraged to talk themselves often have problearsihg to read.

Hart and Risley1995), found that the amount and kind of talkingttparents use with
their young children is highly predictive of vallaleducational outcomes. Parents who
talk more with their children and who use affirmsgpporting responses to children tend
to have children with larger vocabularies. Anotsierdy which highlights the pivotal role
played by talking in literacy development was utalegn by Heath (1983:350). The
study revealed that when parents talk more to teldren, they are more likely to

succeed in school.

20



In the light of this view one understands thatitagkto your child regularly is imperative

as it lays the foundation for the child’s languagel literacy development.

2.4.5 Playing

Research shows that literacy and play are compaditd that play in fact, can support
the application of literacy skills. Play providesn@aningful setting, supportive peer
interactions, and functional opportunities for gssgkills (Morrow, 1990). Play can
support literacy by providing settings that promigeracy activities, skills, and
strategies; offering language experiences thatilagsociations between oral and written
modes of expression; and providing opportunitiesdachers to instruct children in
functional literacy skills (Neumann & Roskos, 1990 incorporate literacy concepts,
skills, and processes (Neumann & Roskos, 1992).n/dperopriately facilitated by an
adult, play and literacy can be integrated to cahpnd books and increase memory for
stories (Rowe, 1998), and assist children in lewymo read environmental print
(Vukelich, 1994).

Bruner (1986:81) claims that:

It is not so much instruction in either languagehanking that permits the child
to develop his powerful combinatorial skills, bulecent opportunity to play
around with his language and to play around wighthinking that does the trick.

Isenberg and Jacob (1983:272) claim that symbddig, phe process of transforming an
object or oneself into another object, personasibm, or event through the use of motor
and verbal actions in a make-believe activity, pes an important source for literacy
development. It does so because both play anddyanvolve handling words in such a
way as to represent objects, ideas, or actionswidnk of both Piaget and Vygotsky
suggests that this ability to handle symbolic systéas immense potential for
facilitating literacy development. Galda and Peileig(1985:vii) claim that ‘the language
used in play is similar to more formal, literatesi®f language required of children in
school'.
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Hall & Robinson (2003:11-12) claim that if you wanotstudy the relationship between
play and literacy then you put children into sitoas where they are able to demonstrate
what they do when they play with literacy. In oterds, give children contextualized
play situations where they can demonstrate whatkhew about the ‘what’, ‘why’,
‘when’, ‘where’, and ‘how’ of literacy. Robinsongued that play offers an opportunity
to help children develop this wider understandihfteracy by allowing them the chance

to explore literacy in contextualized situations.

An ethnographic study was conducted by Heath (1888)e United States with the
Roadville and Tracton community. The results ofshely revealed that boys and girls in
the American town did not play together, but wesadgr-segregated. The study further
revealed that girls were given educational toyscWisitressed girls’ and women'’s

activities; boys were given those which emphasikedactivities of boys and men.

Play is important to all aspects of a child’s depehent, including the development of
language and literacy. It is through play that gdatliscovers language and learns to
communicate through reading and writing. Readinggjivg, talking and listening can all

be encouraged through play (Wurman & Civitas, 2002)

2.4.6 Rich home environment

Kajinga (2005:18) indicates that the home environinpéays a crucial role in early child
literacy development. This is done by either thelrapreading to a young child, or by
making provision for reading materials or storytejl Similarly, Bloch (2002:11) argues
that the environment in which literacy learningdalplace needs to be one where
children see regular reading and writing happeaimg) where they get the opportunities
to behave like readers and writers. This meanshieaé need to be sufficient appropriate
materials for reading and writing in children’s hesnKupetz (1993) also points out that
an environment rich in libraries can help parent® feel uncomfortable with reading to
their children. The library staff can hold storypgps, and by modeling read-aloud
techniques, they can help parents develop theirlt@mnacy, and encourage them to

enjoy their own reading.
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Baker, Serpell and Sonneschein (1999) claims Hehbme literacy environment may
include observing parents reading (books, magazimegspapers, bills) and writing
(shopping lists, menu planning, budgeting, lettespportunities and materials for the
child to draw and write; the number of books in floene (adult and child), library visits
with parents; opportunities for the child to reade@pendently and engaging in shared—
book reading with parents. Orellana & Hernande®8@)$uggest that parents can take
“literacy walks” with children, pointing out sigrad print seen in the community and
discussing the colours, pictures, and numbers. Tumglyer suggest that parents and
children can collect food labels that children iggu@ae and make a game with them, such

as matching similar labels.

The most important factor in a child's acquisitadiiteracy is the reading practices of the
parents. This has been shown in numerous stud@ading the 2001 Progress in
International Reading Literacy Study (PIRLS), whattowed that, in the case of Sweden,
the number of books and reading material in a famds the deciding factor influencing
the reading scores of pupils (Stiftung Lesen, 2@®4as cited in Krolak, 2005:3-4).
Similarly, a study of the German Foundation Stifflesen onReading Behaviour in
Germany in the new Centurygvealed that the positive attitude of parentstaed
availability of reading materials at home are thestmmportant factors in creating
positive lifelong reading motivation in childrenhi@iren have different reading needs at
different stages of their lives, but they need asde enjoyable reading materials from
the very beginning. Parents have to be encouragesht to their children while they are
small, sing with them and play creative languagaeemwith them as part of their
everyday life. Furthermore, parents have to bea ggxample by being active readers
themselves. Children who grow up in a literate h@meéironment are at an advantage
and are more likely to be successful throughouh&drschooling than their peers from
non- or semi-literate home environments (Stiftuegén, 2004:30 as cited in Krolak,
2005:3-4). The desire to support the literacy asitjan of their children is a strong
motivation for illiterate adults to become literated this should be seen as a perfect

opportunity to reach them through family literacpgraMs
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In sum, one can therefore deduce that a printamshronment is an advantage to both the
parents’ and children’s literacy development anepis should therefore be encouraged

to create such an environment in order to enhasaraing.

Thus far | have been presenting ways parents caglafetheir children’s literacy. The
next section will look at ways in which schools cupport parents in literacy
development. Henderson (1988) shows that throughefationship between schools and
communities, children can succeed academicallycandoe less involved in violent

behaviour.

2.5Home-school relationship

In this section, a number of strategies that supmement-school relationships identified
in the literature are presentd®esearch has shown that parents need to undergtetd
their children’s teachers are trying to accomplesind teachers need to know about the

parents’ concerns and aspirations.

Epstein (1992) states that to accommodate therdumeds and realities of families,
schools should communicate regularly through thlevieng means: phone calls,
progress reports, parent conferences, persona frota the teacher. Epstein went

further and suggested that schools should do ffeniog:

* help parents increase their knowledge of child tigraent and support them in their
parenting skills

* encourage many different types of involvement agnketbp strategies for increasing
involvement

» break down barriers and establish trust by reachirigo families through home
visits, having meetings in less formal and intintildig settings, and using written
communication that all parents understand. In arsge study, Kaperu (2004) echoed

the same sentiment that teachers should pay relyoae visits
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e communicate regularly with parents in a varietyvalys to keep them informed about
their children’s progress and school activities

* accommodate parents’ work schedules and time @nttwhen creating parent-
involvement opportunities

» ensure that school staff is accessible to paremdamilies

» learn about the various ethnic, cultural, and secoenomic backgrounds of children
and know how to communicate with diverse familiesich out to families

* begin building close relationships with familiestive opening conference of the
school year and continue to provide a comfortabl@renment for parent-teacher
conferences

* make parents feel welcome in the school by progidipportunities for parents to
visit the school, observe classes, and give feddiézansider building a parent center
for parents to use while at school

* engage parents in decision making practices ofsadyigroups, school reforms
committees, and other school restructuring effdtegperu is in support of this view

» write a school policy statement that delineatessstayensure a positive school

climate for family involvement.

Comer (1988) claimed that when the parents andhézaavork together as a team, the
child benefits; working in partnership with childrand parents creates an environment
of trust, positive interaction and optimism for wisan be accomplished. Research
(Dauber & Epstein, 1993) suggests that when schwekte a positive school climate by
reaching out to families and providing structuresthem to become involved, the result
is effective school-family partnerships. Such parships connect families and schools to
help children succeed in school and in their future

Senechal (2006:3) suggests home-based involvembitt) involves parents actively
encouraging children to engage in learning in & setting and providing learning
opportunities for their children. Some examplesgiles of home-based involvement
include reviewing a child’s homework, spending timarking with a child on reading
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and writing skills, bringing home learning matesialich as books, or talking to a child

about the parent’s love for learning.

According to Dekker and Lemmer (1994:166-167) teaslshould send home booklets
of the learners’ work on a regular basis contairsitggies or poems or any other activities
to help parents feel connected with their childkperience at school. According to Snow
and Tabors (1996) adult directed activities cacdreied out through adult education
classes that emphasise the development of passaitsmages as readers and writers.
According to them these programmes can convey ifumaitas well as enjoyment values
of reading and writing. They go on to say thatafents develop a positive attitude
toward these activities, they will be more liketylduy books and model reading and

writing at home, thus creating home environmentsretiteracy is highly regarded.

To sum up this section, it is appropriate to ackieolge that the relationship between the

school and home is important for literacy developtme

2.6 Barriers to parental involvement in develomg children’s literacy

Parents’ involvement and participation in theirldren’s school activities is influenced
by a number of factors. The common inhibiting fastihat were identified were lack of
education,a negative attitude towards educatiak, ¢ understanding, poverty, low self

esteem, poor home environment and lack of literasgurces.

2.6.1 Poor educational level of parents

Kohl, Lengua & McMahon (2000) found the more edadate parent, the greater their
involvement in their child’s education. They fouthét having a more limited
educational experience meant that some parentedable relevant skills to get involved.
Dekker and Lemmer (1994:161) revealed that pammtsot know why and how they can
be involved in school activities. They are thusuresof their responsibility as parents

and how education at home serves as the basiddicagon at school. Similarly,
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according to the SACMEQ report (2004:41) parentk wiore education will provide a
home atmosphere that is more conducive to learhizug parents with lower levels of
education. They will help their children in manyysawith their learning. A study which
investigated the involvement of Namibian parentedacation was conducted by Trewby
(2004). The study involved 89 parents or care @end in 78 homes. His study in the
Erongo region revealed that parents have the avhieip their children but are prevented

from doing so because they have a poor opinioheif tevel of education.

An ethnographic study was conducted by Singh andkdbi (2004) in South African
historically disadvantaged black secondary schddis. study focused on the effects of
black parental involvement on the scholastic sueoésheir children. For a period of
twelve months spread over two years, 24 parerggyint different historically
disadvantaged secondary schools were investigahedresults of the study revealed that
many parents did not seem to understand their edgmrents in education. Given the
similar socio-political histories of the two coues, one can therefore conclude that the
Namibian situation is not much different from So@finica’s where parents do not

understand their roles.

A study was carried out by Kaperu (2004) at thneg@ry schools in Windhoek. The
purpose of the study was to find out if parentsl particularly those parents who have
children at the formerly disadvantaged schoolsjrarelved in the education of their
children. The results show that parents have diffeunderstandings of what their role in
the education of their children should be or hoeytban be involved in their children’s
education. Another finding from a study conductgdilliams (2002) in London
revealed that parents felt the responsibility fdu@ation belonged to the school. Parents
are often eager to support their children’s leagrbbnt do not always know how to help or
why their involvement is important. (Epstein & V&lioorhuis, 2001). These findings are
similar to the study conducted by Hannon and Jdi®30:265) who interviewed 40
parents from varied social backgrounds in an afé&heffield about their children’s
experiences with literacy at home. The intervielvavged that parents were anxious

about helping their children with reading and wagtiactivities because they had no
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confidence in their ability to teach them correctet again the study showed that most
parents are interested in supporting their childréteracy development but may need

more help with the “how to”.

2.6.2 Poverty

A study was conducted by Magara (2005) in all fixgsions of the Kampala district in
Uganda to assess and establish the best appraashatoling parents and children to read
together. Kampala district was selected becausiseafocial problems associated with
cities, for example, most homes lack proper accodation and reading facilities.
Results at the end of the study revealed that pgv@omestic problems, lack of time,
lack of home libraries and a communication gapsarae of the problems which affect
family literacy. According to the study, some pepate too poor to afford school fees,
and to provide essential facilities for their chdd. The study further stressed that poor
provision of scholastic materials and meals alucedthe child’s morale for reading and
learning. This situation described in Uganda agptigually to Namibia where my study
was carried out, since poverty in Namibia is comiedad among the historically
disadvantaged rural communities. Wealth permitemqarto provide books and other
materials necessary for successful study as wéleasneans to give children privacy and
comfort that enhances serious study Jubber (as loit&Singh & Mbokodi, 2004:305).
Furthermore Jubber (1994:137) contended that ecanstatus correlates highly with
other significant education performance influenomagables such as parental level of

education.

In Namibia most rural communities live in povertyumder harsh socio-economic
conditions. The effects of such conditions on tedgrmance of the children are likely to
be negative. Often learners have to study by cdighée which discourages reading.
Hunger, disease and poor sanitation, which are difte case in the households, are not

conducive for learning.
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2.6. 3 Lack of resources

The ethnographic study by Heath (1983:232) revethladTracton residents did not have
reading materials; whatever came into the commusitisually either read, then burned

or used for other purposes, or immediately disaarde

Libraries encourage children and parents to hdeeefor reading, to have a love for
literature and to want to read and practice readkis, Magara (2005:2). However, this
was not the case with his findings in his studydrated in the Ugandan community. His
results revealed that in most Ugandan homes isthdy there was a lack of reading
materials. Some families had no access and cagadityy the reading materials like
newspapers and magazines. It revealed that feliedfimilies had books to read. The
study showed that although there were school igsavailable in the area; there was no
strategy that encouraged children to use booksrathwhich could lead to them using
the local libraries. The study further revealed thmaries play a role in literacy
development. It further revealed that the availgbdf reading materials has been a
matter of serious concern in most studies on readirewby (2004) also found a lack of
reading materials in Namibian homes. The most comiyipes of printed materials
available in the homes were the Bible and othegimls books, which were indicated as
being present in 15 out of 78 homes. Newspapers a@y said to have been found in 4
homes and only 2 had story books or children’s Bo@kher books found in some homes
according to this study, included literacy booksalth booklets, the telephone directory,
the Namibian Constitution and magazines. The SAQWEI04:43) report has further
found that the number of books at home had decliroed 27.6 to 22.0 books per home
in Namibia. The study further indicates that 48cpet of learners were exposed to the
newspaper at home and 28 percent to magazinedaByniirolak (2005:2) found that in
many developing countries there is a serious lackading materials and hence a lack of

a reading culture.
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The study by Trewby (2004:21) also found newspafbgrsy around in home yards as
well as at the water point, suggesting that thedhncommunity may not attach great
value to the written word. The study revealed thdhe environment where the San
community lived there was virtually no evidencditgracy. The similar study in
Kavango region revealed that parents had hymn bao&®ibles. The problem of lack

of facilities and materials, especially in rura¢as was also reported by Callewaerts and
Kallos (1989). After visiting one rural school ande town school in the Caprivi region,
they reported that significant differences exidtetiveen the rural and town schools in

terms of materials and facilities.

Article 20 of the Namibian Constitution (as cit@dNlinistry of Education and Culture:

Toward education for all1993:3) states that:

Primary education shall be compulsory and the stadd provide
reasonable facilities to render effective this tifgit every resident within
Namibia.

It seems that the so called ‘reasonable facilitieat should be provided by the state to all
government schools are not being equally providealltcommunities. The situation in
the rural schools does not seem to have improvezhreimce independence in 1990. If
we advocate parental involvement in literacy depelent, provision of resources to all

communities and schools is very important in otdeachieve this goal.

This section has discussed the factors resporfsiblendering parental involvement in
literacy development. This could be the reasons Méyibian Grade 4 and Grade 7
learners scored relatively poorly in the nationdkenal examinations and SACMEQ

survey.

2.7 CONCLUSION

This chapter is a review of literature related tpnesearch study. It has presented a
discussion of what has been researched and putblsshparental involvement in the
literacy development of their children. The chatlso addresses the importance of
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parental involvement in education. The chapter kleks at the factors that hinder
parental involvement in the education of their @teh. In chapter 3 which follows, | will
present the methodology, the research paradigmnaithich the research has been
located, the research method, data collection atal@halysis.
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CHAPTER 3
METHODOLOGY

3.1 Introduction

This chapter describes firstly the goal of my resleas well as the research paradigm,
which is interpretive. | then discuss my interviemisich were the method used to collect
data. | discuss the case study as a research méteoshmple that | selected, and the
tools that | used to collect my data. | then disdusw | dealt with ethical issues and the
limitations of the study. Finally, | describe howapproached my data analysis chapter

and the validity of my study.

3.1.1 Research goals

The goals of this study are to investigate howlmpasents are involved in the
development of their children’s literacy and to kexp how teachers support and
encourage this involvement. In this chapter | dbsdnow | designed my research to

achieve these research goals

Below is a clear outline of the research design¢lvfollows an interpretive paradigm.

3.2 Research design

3.2.1 Research orientation

According to Patton (1990:479) “a paradigm is aldierew, a general perspective, and a
way of breaking down the complexity of the real ldtrThe research is located within

an interpretive paradigm, as | am interested ireusstdnding the views, perceptions and
experiences of parents, teachers and learnersrentphinvolvement in children’s
literacy. According to Cohen and Manion (2000:36& central endeavour of the

interpretive paradigm is to understand the subjeatiorld of human experience. Cantrell
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(1993:84) further argues that this paradigm allawssearcher to understand the situation
of the phenomenon under scrutiny and to interpesimng within the social and cultural

context of its natural setting.

3.2.2 Qualitative methods

| used a qualitative case study method for thisaesh. Janse van Rensburg (2001:16)
states that this method reflects an interest inecdnal meaning making rather than
generalized rules. Instead of surveying large gsptlps method takes a close look at
individuals or small groups in “naturalistic” setfis. According to Maykut and
Morehouse (1994:45) a natural setting is a placerarthe researcher is most likely to
discover, or uncover, what is to be known aboutpirenomenon of interest. In a natural
setting, human behaviours can be truly reflectedrmhtheir meanings interpreted.
Qualitative research requires methods that “praeply and analyse intensively” (Cohen
& Manion, 1994:106). | specifically adopted a gteatlve case study approach because it
provides more information and a more intensiveitigtaaxamination of the

phenomenon.

In the following paragraphs I give a brief overviefwthe research method that relates to
my research, namely a case study.

3.2.3 Case study

Bogdan and Biklen (1982:58) defined a case studydetailed examination of one
setting, a single subject, or a particular evehe Winit may be a school or even a setting

within it, or a teacher or a learner.

The case study approach has been chosen as itlpsaviunique example of real people
and events in real situations, which might enaldereader to understand ideas more
clearly than simply by presenting them with abdttheories and principles (Cohen,

Manion & Morrison, 2000:181). A case study striveportray ‘what it is like’ to be in a
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particular situation, to catch the close-up reaityl ‘thick description’ of participants’
lived experiences of a situation and their thouglitsut and feelings for a situation
(Cohen, et al., 2000). In order to reinforce trosion, | allowed the parents, their
children and the teacher to speak for themseltbsrghan to be largely interpreted,

evaluated or judged by me.

| fully concur with the ideas of Stake (1994:23%)em he contends that a case study is

both the process of learning about the case, andrtiduct of our own learning.

3.2.4 Sampling

Research defines sampling as the procedure a cegearses to select people, places, or
things to study. Maxwell (2005) further defines gding as decisions about where to
conduct the research and whom to involve, an eisé@atrt of the research process. He

further adds that sampling usually involves pe@uid settings, events and processes.

| used a purposeful and convenience sampling. MaMénd Schumacher (1997:169)
see convenience sampling as a group of subje@stedlon the basis of being accessible,
appropriate or convenient. | selected a rural scimm@maheke region because it fell
within a radius of 1km from where | was based aedde was easily accessible. |
selected a school which is in close proximity to Imayne. | interviewed nine parents with
their children because they are the key playethettudy. The selected parents are all
from the same community and | had access to theause they are known to me. My
intention was to interview two teachers in ordegét different views on the issue rather
than only relying on viewpoints from the parentsd émeir children but unfortunately the

school has only one Grade 3 class.

Sample size and character in qualitative methoelsedated to the purpose of the study.
The researcher looks at what she or he wants tev kwbat will be useful, what will be
credible, and what can be done within the congsahtime and resources (Patton, 1990:
184).
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This sample was selected as | was convinced tkaetparticipants were going to provide

me with rich and valuable information on my resbauapic.

3.3 Data collection

In this section | will describe how and why | opfied interviews as an appropriate tool

to collect data.

3.3.1 Semi structured interviews

| administered in-depth, semi-structured interviéavthe parents, the children and the
teacher in their home language. The great advamtite semi-structured interview is
‘its flexibility’ as Markson and Gognalons-Callafcited in Stones, 1998:152) point out.
In this type of interview the ordering of questiosagess important and the interviewer is
free to probe any interesting areas that arissetiwpen-ended interviews to create
opportunities for providing in-depth informationden & Manion, 1994). The duration
of all interviews was approximately one hour. Adlricipants were interviewed
individually. | used a tape recorder to record oceses in order to supplement the
interviews and also to obviate the necessity ofimgiduring the interview, which was
less time consuming. The reason | used tape rewpwdas that it was useful to check the
wording of any statement | might wish to quote &mdheck that my notes were accurate.
In addition, it ensured that everything said isspreged for analysis. | audio-recorded,

transcribed and translated the interviews myself.

My interview consisted of open-ended questionsthadarticipants expressed
themselves clearly. More probing questions were@sé allow the interviewees to
express their feelings and to give the participamise time to think. The information |
gained was relevant for the study.
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3.3.2 Pilot interviews

Denzin and Lincoln (1994:213) advise that: “Befdexoting oneself to the arduous and
significant time of the qualitative study, it igaod idea to do a pilot study”. The purpose
of the pilot study, according to Huysamen (1993)2itoted in De Vos (1998) is “an
investigation of the feasibility of the planned jaici and to bring possible deficiencies in
the measurement procedure to the fore”. De Vos§1199) views the pilot study as “the
dress rehearsal of the main investigation”. He iooies by saying, that the pilot study “is

similar to the researcher’s planned investigationdm a small scale”.

| conducted a pilot interview to determine the lénaof the interview, suitability of
guestions, ethical issues and practical issuetetkta the use of a tape recorder. My
main purpose was to discover which areas would agedtion and to make some
adjustments if necessary. My pilot interviews ingal a teacher, a parent and a learner
whom | selected purposefully and conveniently idesrto meet the needs of my study
and for accessibility. | chose them because | haopatthey would provide me with the

necessary feedback. Another reason is that | heaess to them.

As a result of the pilot interview, | have learrtbdt | needed to take notes to show the
participants what they said was relevant to my\stad well as listening very carefully
and acknowledging their responses to convince tiwtwhat they were saying was
valuable and important. The most important thingchlaffected my study was the
guality of the questions that needed to be redaoeldrephrased. Finally, | learned that |
should probe to get in-depth information.

| made adjustments to my questions where | chatigedrder, rephrased and reduced
them (see Appendix N). Through this pilot studgdrned how to transcribe the
interview, how to translate, to observe ethicaléssand it gave me an insight into the
type of data to expect. The next step was to cdrtieanterview proper. The aim was to

understand experiences and perceptions from thigipants’ point of view.
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3.3.3 Interviews

Cohen, et al., (2000) see interviews not as a dgpaate and technical instrument of
data generation but as an emotionally engagedI|sotweaction about people’s real

experiences in constructing their personal accoomts particular topic. According to
Whyte (1982) quoted in Cohen et al. (2000) therinésv process is characterised by

continuous probing in order to elicit more informat

| contacted each participant personally to schethdenterview at a convenient time and
place and | confirmed the interview. | interviewtbe@ teacher in her classroom because
this was comfortable for her and it provided easyeas to any materials that were
referred to during the interview. | interviewed {h&ents in their homes, except one who
suggested an off-site interview because she fiedfibme noisy. In this case, | worked
with her to find a convenient location, which washe school. | confirmed the time and
place of the interview with the participants thg t&fore it was scheduled to minimize

missed appointments.

Prior to the introduction of the purpose of themtew, we engaged in a few moments of
informal chat not related directly to the intervieavput the participants at ease. |
reminded the participants about the length of tiraepected the interview to take. |

jotted down brief notes about each answer to usaels up should anything go wrong

with the tape. | translated the data and transgrbiom the interview verbatim.

For Cantrell (1993) interviews allow for the colien of data in theubjects’ own words,
thereby affording the researcher an opportunitjiscover the subjects’ perceptions,
interpretations and the meaning that they givééir tactions. Interviews are very
effective data collection tools, according to Ocehyr‘because the interviewer could
clarify the questions which were vague, or respatgleould be asked to elaborate some
issues”. (Ochurub, 2001:149). For Walker “intervéegould be seen as the most
rewarding and potentially the most informative vediarrying out a small-scale study to
collect data”. (Walker, as cited in Ochurub, 20@B)1
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Because of the above characteristics of the irgarvidecided that my primary source of
first hand information would be obtained througtemiews. In sum, the interview
method would offer an approach that could potegtiahcover rich data and layered
insights into the phenomenon | was interested in.

3.4 Data analysis

Bogdan and Biklen (1982:154) argued that “datayaminvolves working with data,
organizing it, breaking it down, synthesizing gasching for patterns, discovering what
is important and what is to be learned, and degidihat you will tell others”. Seliger
and Shohamy (1989:201) describe data analysisfisgsorganizing, summarizing and

synthesing the data to arrive at the results andlasions of the research”.

The data collected were in the form of notes takeming the interviews and transcripts
derived from the audiotapes. These helped me tdifgehe themes that formed the final
basis of my data analysis. | listened to the rata da tapes while transcribing them. This
helped me to become familiar with the data. Whesag transcribing | identified striking
data recurring in different respondent’s answel&sE helped me to arrange my data into

themes.

Chapter 4 presents and interprets the data. Theenat qualitative data that | obtained,
and the fact that | was operating within an intetative paradigm required me to present
a descriptive and interpretive account that incoafes quotations from respondents’

answers.

3.5 Research ethics

Among other issues, | gave serious thought to atlesues during my research as they
are fundamental to research. Cohen, et al. (20@)29ue that it is important to take
note of the following ethical issues: informed cemts access and acceptance. When

research is conducted through an institution, sisch university or school, approval to
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conduct the research should be obtained beforelatayare collected (McMillan &
Schumacher, 1997:195)

3.5.1 Gaining access

Before the commencement of the study, permissiassaght from the Regional

Director of Education in order to be allowed torgasut research with the teacher and
children as specified in the letter. The Regionaé&ior of Omaheke region granted
permission. (See Appendix B). To gain access t@é#nents | obtained permission from
the traditional headman. (See Appendix F). | tedtt it was necessary to involve the
leaders at the initial stage so that they couldberaware of my presence in their
constituency. | also wrote an official letter t@ tharents that included a description of the
purpose of the study, what their children wouldagid | assured them that their results
would be kept confidential and their children’s aghprogramme would not be affected

in any way by participating in the study (See AptigrG).

3.5.2 Anonymity and confidentiality

Since it is very important that anyone involvedeasearch should be a willing
participant, | notified the research participaritead of time that | wanted to schedule an
interview with them where | explained the purposeng study and its importance. |
explained to them that their identity would notrbeealed in the interview and that it
would remain anonymous. McMillan and Schumache®71895) state that information
about subjects must be regarded as confidentiakardtherwise agreed through

informed consent. Only the researcher has accesanes and data.

3.5.3 Informed consent

| gave potential participants sufficient informatiabout the study in a simple way so that
they understood what was involved thereby enatihiegn to exercise their right to make

an informed decision whether or not to particigatthe study. | also gave them an
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opportunity to ask questions about the study tp beém decide if they wanted to take
part. All of them expressed their willingness totgpate and appointments for the
interviews were made. The arrangement was that gpamesnts would be available after
working hours, and others during the week aftesfimg chores at home. In order to
ensure that participants’ consent was voluntariky emformed, | drew up a clearly
written research protocol in their mother tongud for those with a poor education
level, the document was read and explained to tih@eording to Diener and Crandall
(in Cohen et al., 2000:51) informed consent caddised as the procedures in which
individuals choose whether to participate in anyestigation after being informed of

facts that would be like to influence their deaso(See Appendix G).

In order to enforce the ethical requirements, igbdyermission from the participants to
tape record the interviews and informed them tmegdded to conduct the interviews for
the purpose of fulfilling the requirements of anB® (GETP) thesis. Prior to introducing
myself, we engaged in a few moments of informal clod related directly to the
interview to put the participants at ease. | reraththe participants about the length of
time | realistically expected the interview to takgtted down brief notes about each
answer to use it as back up should anything go gvwath the tape. | translated the data

and transcribed it from the interview in verbationrf.

In conclusion, | thanked the participants for tlagintribution. | asked them if they had
anything else to say, to validate the importanceneir views and to raise issues that |

overlooked.

3.6 Validity

3.6.1 Triangulation

| used multiple data sources. This is referredsttriangulation. Triangulation, according

to Cohen, Manion and Morrison (2000:112) is wheritiple data sources help the

researcher to “map out, or explain more fully, ictness and complexity of human

40



behaviour by studying it from more than one stamup)oAnderson (1998) supported this
(1998:131) when he stated that triangulation ig ‘e of multiple data sources, data
collection methods and theories to validate resefincings”. He further stated that,
“triangulation also helps eliminate bias and calp ldetect errors or anomalies in your
discoveries”. Altrichter, Posch and Somekh (1993)Xlate that triangulation is an
important method for contrasting and comparingedéht accounts of the same situation.
It gives a more detailed and balanced picture efituation. In order to ensure validity,
trustworthiness, add credibility and make my firgdirstronger | also used multiple

sources of information i.e. parents, children drelteacher.

3.6.2 Member checking

To ensure validity | took the data and tentativteripretations back to the participants
from whom they were derived and asked them if &selts were plausible. | did this

continuously throughout the study.

3.6.3 Language used during the interviews

In order to ensure that my data was rich and engthen its validity | decided to give the
participants the opportunity to be interviewedheit mother tongue. As far as possible, |
translated the questions addressed to the pargattheir mother tongue because many
of them, being illiterate and uneducated, had a paderstanding of the English

language. | did the transcription and translatmsttengthen my data validity.

3.7 Limitations

Children in this particular community are not usedalking to strangers. They were shy
and they could not articulate easily. The othanassas the time factor, where one could
not get the complete picture within one hour. Qleifdwere disturbed when they needed
a break and | had to stop the tape for them tottatheir parents. The concept of family

literacy is in theory, appropriate and easy torgebut proved to be difficult to explain in
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practice to the parents. | was therefore obligespend more time explaining the concept

than | would have liked.

3.8 Conclusion

This chapter has described the research desigedlarsd focused on the methods used to
collect data in order to achieve my research gdatisrviews have been used as a method
of collecting data in this study. | considered edhissues as well as validity. Data
analysis was also done. In the next chapter Ipvdsent my findings from semi-

structured analysed interviews.
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CHAPTER 4
PRESENTATION OF FINDINGS

4.1 Introduction

This chapter reports on the findings gained fromahalysis of the semi-structured
interviews conducted with parents, their childred a teacher teaching at a rural school
in Omaheke region of Namibia. The chapter begirtk wicontextual analysis of the

community and the research site.

There are five topics that emerged from the sernietired interview questions. Within
each of these topics additional sub topics weretified. These topics are presented in

the order in which they emerged from the study.yTdre as follows:

» Profiles of the parents, children and the teaches participated in the study

» Contextual analysis of the Ngeama community

» Parents’ views on activities they use to suppatliieracy development of their
children in their homes and children’s voices owlparents support them with
literacy homework

» Parents’ and the teacher’s perceptions on fadtatshinder parental involvement
in literacy development

» Parents’ views on how teachers support them ititdracy development of their

children

4.2 Profiles of the parents, children and the teder who participated in the study

In this section the profiles of the parents, cla@idand the teachers who participated in the

study are presented and the context is analysed.
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4.2.1 Contextual analysis of the Ngeama community

The study took place at Ngeama, a rural communitie eastern part of Namibia in
Omaheke region. There is only one primary schaatl ¢thaters for children from this
community and nearby villages. There is no posteffclinic, libraries or electricity in
this community. Otjiherero is the dominant languddest parents in this community are
unemployed and those that work are labourers ensfand cattle posts. This is a socio-
economically disadvantaged community.

4.2.2 Profiles of parents interviewed

Table 4.1 Profile of parents
Name Highest level | Sex| Age | Marital Job description
of education status
Ms Vatji Grade 3 F 45 single employed (hostel matro
Mr Kapena Grade 4 M| 52 married employed (hostpksntend)
Mr Uazuu Grade 6 M| 45 married unemployed
Ms Kamapoha | Grade 7 F 44 married unemployed
Mrs Karuu Grade 8 F 42 married unemployed
Mrs Uazuu Grade 9 F 41 married unemployed
Mrs Kapena Grade 10 F 39 married employed (lisepgromoter)
Ms Operi Grade 10 F 31 single unemployed
Mr Karuu Grade 10 M| 46 married unemployed

The table describes biographical data of paremgsviewed in this study. As indicated
in Chapter 3, pseudonyms were used for the sakerdidentiality, privacy, and
anonymity of the interviewees. The educational gaosknd of the parents varies. As can
be seen from the table, all parents interviewddafiehin the age group of 31-52. Of the
nine parents six were females and three malespaments were single and seven were
married. The dominance of females in the sampléddoi attributed to the fact that
mothers interviewed were housewives who were readiilable while fathers stayed at
cattle posts and could not be easily reached. Onihe parents, only three parents were
employed, one as a literacy promoter and the diih@as hostel assistants at Ngeama
Primary School. The unemployment rate is high ia dtommunity for various reasons,

but educationally, many people left school withcomtnpleting and some have had no
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education at all. The main source of income is fagnThe number of family members
of the parents interviewed ranged between 3-9.hbmee language of the parents is
Otjiherero.

4.2 .3 Profiles of children interviewed

Table 4.2 Profile of the Grade 3 children intervieved

Name Sex | Home Language | parent/guardian with whom they live | Ae
Jaanda Vatji F Otjiherero mother 10
Tjipuu Kamapoha M Otjiherero mother 9
Kioki Karuu F Otjiherero mother and father 10
Kove Uazuu F Otjiherero mother and father 1Q
Kameri Kapena F Otjiherero mother and father 10
Nokoo Operi M Otjiherero relative 10

A total number of six Grade 3 children aged betw@amd 10 years were interviewed at
Ngeama Primary School. Six children were interviélWwecause three stay with both
parents while the other three stay with single préeither mother or relative). As
mentioned in Chapter 3, pseudonyms were used éosdke of confidentiality, privacy as
well as anonymity of the school and children intexxed. There were four girls and two
boys who took part in this study. The home languaigall the six children is Otjiherero,
which is the medium of instruction in Grades 1-8w school. Five of the learners were
under the care of their biological parents, whiddyane was living with his relative. The
children indicated that the average number of tfa@mily members was 3-10, which
differed slightly with what was said by the paref89).
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4.2.4 Contextual analysis of Ngeama Primary Schoahd the professional profile of

the teacher interviewed

The table below is self-explanatory. It revealsphafessional profile of the Grade 3

teacher, Elfriede, who participated in the study.

Table 4.3 Professional profile of the teacher at Ngpma Primary school

Teacher | Sex | Age| Home Academic and Teaching Current
language professional experience studies
gualifications
Elfriede | F 49 Otjiherero ECP 21 years BETD
Acronyms

BETD-Basic Education Teacher Diploma

ECP- Education Certificate Primary

Elfriede teaches at Ngeama Primary School whicgearfrom Grades 1-7. Thisis a
rural primary school situated in Omaheke regiotheneast of Namibia. This is one of
the new schools in Omaheke region. Elfriede has Ibeaching at this school since 2001
and she has 21 years teaching experience. Steualified lower primary teacher
teaching Grade 3 since she started. She has dmréfecate course in education (ECP)
and at the time of the interview she was doingBtefD through the Teacher's Resource
Centre in Gobabis. There is only one Grade 3 @24 learners. Otjiherero is the
medium of instruction from Grades 1-3 and Englstaught as a subject. English is the

medium of instruction in Grades 4-7 while Otjihe@res taught as a subject.
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4.3 Parents’ views on activities they use to support thliteracy development of their
children in their homes and children’s voices on he parents support them with

literacy homework

This section describes a variety of activities usggarents to support their children’s
literacy homework. The responses have been sumedanzTable 4.4 below. The voices

of children on how their parents support them @al$lo presented.

Table 4.4: Strategies which parents claim they ude support reading and
writing
Topics ©
<
© S S S S
S =) S 5 > Q = S

= Qo > = N o o 5

§ 5 B |5 ¢ |5 & |5 |3

2 |2 12 1% |@ 0 o S |

= = = = = = = = =
Reading aloud v v v v v v v v
together
Storytelling 4 4 v v v v v
Talking to their 4 4 4 4 v v 4 v v
children
Playing together v v
Watching 4 v v v
children playing
Praying together | v v v v v v v v v
Singing v
Writing 4 v v v v

As | have mentioned earlier, the research aimduhtoout how parents are involved in
the literacy development of their children; therefgarents were asked to specify the
strategies they use to develop the literacy of ttl@idren. Their responses are shown in
the Table 4.3 above. As can be seen from the tdi#eesults show that according to the

parents, reading aloud, storytelling, praying ailking to children, were common
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compared to the other strategies like playing togretwatching children playing and

writing. This will be discussed in detail below.

4.3.1 Reading aloud to children

4.3.1.1Exposure to reading during childhood

In order to get a better picture about the readxperience of the parents, | took them
back to their early childhood where | asked thewualtheir experience of reading from
the time they were in school. None of the paremtslied being read to at all when they
were growing up but only when they started schilsl.Vatji responded:Aye! No one
read to me at home. | grew up in an environmentahbad not seen a book. Books

were not part of our household. Yes, that is mgqeal experience”.

Mrs Uazuu responded:

There were no books at home, parents could not. fElael environment where |
grew up did not encourage reading at all. It isyomlhen | started my Sub A. And
| remember that quite clearly. | grew up in a pdamily background where you

couldn’t see a book.

It was interesting to note that Ms Kamapoha coaldeamber the first book she read in
Sub B which is “Sara’s book”. She put it this way:

Yeeeh! | remember that when | was in Sub B we fread the small book about
Sarah. | remember it very clearly because my uwele a teacher and he liked it.
We read the book and questions were asked fronbdioks. We wrote dictation

on words | remember very well such as: Sara, rtate, mama, etc. We were
drawing pictures, and learning from pictures. \ever read at home because my

parents were illiterate. There was no one to enagarus.
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The broad picture indicates that parents misseéxpesure to reading and reading
materials during their early childhood experienteis could have an impact on their

ability to inculcate a culture of reading and thettachment of value to reading materials.

4.3.1.2Reading aloud to their children

One of the literacy activities that emerged from tkata generated by this study is
reading aloud to children. The general feelinghef parents about reading was that
reading is the key to all academic subjects childne doing in school. When asked
whether parents read aloud to their children, gigiénts claimed that they read the
Bible aloud to their children at bedtime for retigs purposes while one claimed that she
read it for enjoyment and closeness. Eight pardatsed that they read school books to
their children whereas three claimed that they stad; books. Two claimed that they
read newspapers and another two read magazindeefoselves. However, two children
did not always support their parents’ claim tha&ytihead to them. Of the parents, Mrs

Karuu said:

“l do. We read together so that my child can getsel to me and we enjoy

reading it together. This is not on a regular basis

Kioki, her child, said*Yes. Yes, my mother and my sisters read to membtizer does

not help me with writing”.

Similarly, Ms Vatji said:

Yes, | do a little bit of reading with my poor lewéeducation for Christianity.

We don’t have reading materials at home. We ordgl the Bible. Reading
materials are not part of my household except daglers from the school and the
Bible.

Jaanda, her child, supported this claim. She 8sig:mother and sisters read to me. My

father helps if he is around”.
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Mrs Uazuu put it differently, saying that she relael Bible to her children for morality
education. She further claimed that she wantedahi&t to learn moral values of what is
good and bad. Finally she responded that she pedfezading the Bible because she did
not like the criminal issues in the newspaper. &irty, Ms Operi indicated that she was
very selective because newspapers are full of nehssues. She further claimed that she
only read the health part which interests her. Msigpoha claimed that she reads simple

storybooks aloud to her child which are appropriateer level and which interest her.

Mrs Uazuu responded as follows:

We want them to follow our moral values, thereflomread the Bible to
them so that they can know what is good and beshd almost
everything in the Bible. | prefer Bible stories aese | don't like crime

stories.

Kove, her child, did not support this claim. Shep@ended“My parents do not help me

with writing and reading activities. | do it myselid my two sisters who help me”.

Ms Operi responded as follows:
| buy magazines when | go to Gobabis and I'm velgctive because
newspapers are full of crime and war. | don'’t likd only read the health

part because that is what interests me most. | bakaow it.

Nokoo, her child, supported this claim. “[SileM}yy mother likes reading to me. She tells

me stories from the books she reads”.

Ms Kamapoha responded:

“When | go to towns | ask for story books which ateny children level.

Books which | know will interest them. We only readple books”.
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On the same point, Tjipuu, her child sdibty mother buys her own books and reads.
They don’t read to me. Only my sister”.
A picture that emerges from the data is that $ioisietimes siblings who read to children

rather than parents.

4.3.2 Storytelling

Storytelling plays an important role in early laey development (Phillips, 1999:1). It
provides enjoyment and allows children to exprassiselves. The Lower Primary
Curriculum (2005) stipulates clearly that GradehBdren should be able to listen to

stories and tell stories.

In order to get a better picture about the stoliyigglexperience of the parents, | took
them back to their early childhood where | askeshttabout their experience. Eight out
of nine parents recalled being told stories byrtharents. Mr Uazuu’s experience is still
strongly present in his life. He mentioned the lawnel warm feeling he got from his

grandparents telling him stories. Mr Uazuu illusgthhis feelings as follows:

| was blessed to listen to stories narrated by mayydmother with the kind of
warm feeling | got. What was important was the lbgeuld feel between myself

and my grandmother. | think that is a fondest mgnhavill never forget.

All nine parents considered storytelling to be mpartant activity in their daily lives.
The study wanted to find out from parents the typstories they tell to their children.
When asked what kind of stories they tell, paretasned that they tell traditional
stories, stories from their own personal experiesrc@mplified Bible stories. One parent
claimed that she tells stories about familiar evemtd real life stories from newspapers.
For example, she mentioned the increasing cringeinailamibia as examples of the
stories she tells her children. On the same issuygasents claimed that they tell
traditional stories as narrated by their grandparemassist their children with literacy
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development. All six children confirmed that thparents tell them traditional and

folktales stories.

For example, Mr Uazuu said:

This is what | know. These are traditional stordesl stories about old people.
Yeah. | enjoy storytelling very much. It can besitstories to simplified Bible

stories about Adam and Eve and Jesus.

Kove, his child, supported this claim. She respdntidmm, yes, my mother and father

tell bedtime stories. My father tells stories omtg and cars. | like it”.

As indicated earlier, the study suggests that paitend to tell stories that have a
connecting point to real life situations. It furtleggests that stories are told for
entertainment, to improve listening skills, forreiag, to transfer cultural and traditional

values, to expand vocabulary, and to enhance myrali

Mrs Kapena said:

| tell them traditional stories and other storidalgles) | have read in magazines
and newspapers. | tell her about current burnisgpies in the newspapers e.g.
alarming violent crime rate in our country. Yaa!rBenal stories on my

experiences as well.

Kameri, her child, supported this claim. She sditly mother likes newspapers stories

and old traditional stories”.

Mr Karuu said:

I’'m a story teller, but not a reader. Yeah, esplbgim the evening the family

comes together and sits down at night, surroundditk and listens attentively to

52



the stories. These are stories about the stupid aval the clever jackal. You

know what, children like it. They enjoy it.

Kioki, his child, said*My mother likes traditional stories. | memoridgetm and if | visit
my friends or relatives homes then | tell themdiogies”.

Storytelling in this culture is presented as amgalple way to entertain each other and to
understand the world better. This is confirmed bg parent, Mrs Kapena, who
remarked: This is the time of enjoyment, happiness and uitytell stories about

anything in the world. It can be war, crime, oreises”.

| asked parents whether their children showedastdan the stories and what kind of
behaviour showed whether they were interested orliim@ following extract gives some

insight on the children’s interest in storytelling:

Interviewer “What does your child do that shows interest onmerest?”
Mr Uazuu: ‘Listens attentively, laughs and asks questions.”

Mr Karuu: “She comes closer, retells and asks questions.”

Ms Kamapoha®He laughs and wants me to repeat over and over.”

Mrs Kapena: Looks at me, come closer, smiles and asks simplgiquos.”

The teacher, however, did not support the claimdenigy the parents and the children
about storytelling. She claimed that children aely stories from the school. She

responded as follows:

Hmm! How will one know? But | can always see framahildren if | asked them
to tell stories from home. They will not tell lItgbu. They will just tell the ones |
told them in the class. No new stories from horomeSeven tell me that parents

don't tell them stories.

According to the interviews with parents and cleltrstorytelling was a dominant

activity, which was seen as important by all theepgs because it develops the literacy of
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their children. The interviews with the childrervgaa clear testimony that mothers are
the storytellers rather than fathers. Looking aep8s views, they believe that children
learn good morals, about traditions, society andyraher things through stories. The
analysis also suggests that storytelling in thimewnity instills a sense of closeness
between the parent and the child. However, thesmslare not supported by the teacher,

who doubts whether the parents tell their childstamies at all.
4.3.3 Talking

Both parents and children were asked whether patalktto their children. There was
disagreement on this issue: although parents cthtméalk to their children, children’s
responses did not support this claim. Parents eldithat talking varied from social
problems, general issues, and discipline to mordlcultural values children are
expected to have in a society. Mrs Uazuu claimatitdiking is a daily activity in their
home. Although the other parents did not expliaitigntion it as a daily activity, their

responses were similar.

Mrs Uazuu responded:

Yeah! ljaa! Always. We talk about social problemshsas alcohol and drug
abuse. It is crucial issue in this village among tfouth. If we don't talk
now....... then | don’t know. | talk about cultural vedu want her to have”.

Kove, her child, saidil don’'t remember”. Ms Operi said‘We talk about good and bad

things in life. | encourage him to complete hisasitand not to do what | did”

Nokoo, her child said it differentlyMy mother does not talk to me. She only sends me”.
In addition to Ms Operi, Ms Kamapoha said the fwilog:

Very much. | used to look at the life of todayshow them the right way they
should take and not to follow the wrong ways wel ugenot completing school.

To take the way that leads them to success andttateetter future.
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However,Tjipuu, her child, said"We do not talk”.

The teacher said{Yaah] Parents do talk to their children but not teracy activities.

They talk about things in general but not on ligralevelopment of their children”.

Thus, although the parents claim to talk to thkildeen, this was not always supported

by the children or the teacher. This suggestsattiiadugh the parents recognize that they
should talk to their children, they do not alwayssw in practice. Their responses suggest
that they see talk as an opportunity to moraliieerathan to support their children’s
developing language and literacy. This view of lzexge and literacy encounters as
opportunities to communicate moral messages runsigh the responses reported in
Section 4.3.1 and 4.3.2 as well.

4.3.4 Playing

Play is important to all aspects of a child’s depehent, including the development of
language and literacy. It is through play that gdatliscovers language and learns to
communicate through reading and writing. Readinggivg, talking and listening can all
be encouraged through play (Wurman & Civitas, 20@0#)ile storytelling cuts across all
parents, this was not the case with playing agiieg activity. It was only Mrs Karuu

who claimed that she plays with her childrfrs Karuu responded:
Oh no. I like singing with my children. We like yalag ‘Amangus’, hide and seek
and rope skipping. We dance our old traditional e together. We laugh and
enjoy when playing together. When you play Amamgtisthe children, they

enjoy it, laugh. They are in happiness. They gebfifear.

Kioki, her child, supported this claim. She said:
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Yes, my mother plays Amangus withStse makes our dolls with plastics and
from her old cloths. She gives us food for our oatd playhouse. She sometimes

shows us how to mix and cook things when we play.

To this Mr Uazuu had the following to say:

Yeah. Yeah. | like sport. | like watching childg@aying traditional games i.e.
Amangus. Children learn a lot of things throughymheg together. They teach
each other a lot of things. Their mind and bodyeliey.

However, Kove, his child, did not support this olaiShe said‘They do not play with us.
They are busy with their things... [Silence] theyndotalk to us”.

All the other seven parents claimed that they ovdych their children playing. Mr Uazuu
sees playing as very important in a child’s develept and that a child learns through
playing. He also mentioned that play develops thedrand body of the child. From the
responses, Mrs Karuu claimed to play with her cfoldenjoyment. Four children

claimed that they ‘play house’ where they pretentd teachers, mothers and fathers.

When asked what kind of play children are involugdhree claimed that they play

‘school’ and ‘mothers and fathers’. Nokoo said:

[Silence]We play school. One is a teacher and the otherdeanmers in the
classroom listening to the teacher talking. We evhibmework and tests. We write
spelling and we read those words loudly. We wetgtances and the teacher asks
us to read and gives us marks. The teacher telte gs/e it to our parents to see
how we perform. The next day somebody else beateasher and teaches the
learners. We recite poems loudly and do mathematics
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Tjipuu said: “[playing with his nails....head downwlaiWe play school at home. We
write the things we do at school with our teachge tell stories. We recite poeMs If it is

wrong the teacher beats you. We write birthday sard

Jaanda said:

[Thinking] We play school and use coal as our pencils andepaéapers or
boxes from home. We also write in the sand. Weaingongs from our teacher.
We draw pictures with coal. We also play mummyadatttly, shop and we write

money and our names.

Kameri said:

We play mother, father and children. The motheikkedood and wash dishes.
The father takes the children to school and lodier @he cattle. The children are
sent to the shop to buy.

When asked about children’s play, the teacher rechgd

Oh! Children play school which | think helps theemywmuch. Those who play
school are performing better in class especiallygading. They have the
confidence. | mean they are not shy. They do difteaictivities | teach them in
the classroom. If you listen and watch what they pyou will be amazed by what
they are doing. They are acting as teachers. Yelupi®ud! They do everything |
do in the classroom. They are reading to each ottii@wing pictures and talking
like a teacher. They don't just play but also magkihe scripts of others. You
won’t believe it. They use old pieces of papergb@and the sand to write their
activities. When you look at it you will see itths best way children can learn
because they know each other better. They sing,qnd listen to the teacher.
They ask each other questions. What is very iniages when they change their

voices the way | do it in the class. [Smiling] Tis&put and talk very softly. They
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write and read which tells you that they will be@good readers and writers in
the future through this simple play. They makegakad laugh. We share this in
the classroom the next day and | encourage thekifgren to participate in this
type of play. This is working, believe me.

This shows me that parents are claiming to do rif@e they actually do. This suggests
that they may know they should be supporting tbleildren’s literacy development, but
they actually do not do so. From the children’s Hradteacher’s responses, it seems that
some of their play activities support literacy dhdt their play is meaningful and

enjoyable.

4.3.5 Writing

Mrs Kapena and Ms Operi claimed that they assest thildren with writing whereas Mr
Kapena did not do so. It has emerged quite strotigltywriting is supported by older
siblings and neighbours. Mr Kapena and Mr Uazuunadd that they do not have
stationery therefore children only write at schhat was interesting is that Ms Operi
and Mrs Uazuu do the practice of writing with thehildren in the sand. Nokoo, a child,

supported his mother’s claim.

Mrs Kapena said:

Well, | ask her to write a simple shopping list wheo to Gobabis, and her own
name at the bottom of a letter or card | have eritt | send her to our local shop

with her own list and she does a good job.

However, Mr Kapena responded thtld/e don’t have pens and pencils; children do the
writing at school while their older siblings justlp with reading.”Kameri their child did

not support her mother’s claim either. She sdidp it myself”.

Similarly, Ms Operi responded:
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Yes, only if she cannot. She writes and if sheagahelp her ...just like
that. | show her how to write words correctly. Stimes she writes in
books and sometimes in the sand. | show her halw tband she copies it
in the sand. | point to the words she missed aaskéd her to read and we

talk about what she reads. We talk about what bappn the story.

Nokoo, her child, supported this claifiY:es, | write on a piece of paper or in the sand”.

Mrs Uazuu had this to say:

Yes, especially writing. I'm helping. Reading | @elielped a child
coming to me with the problem of reading homewartkirey come with
writing homework. | help them doing it on a pieé¢g@aper, but more in

the sand than on a piece of paper because we tHaué papers.

However, her child, Kove, did not support this elashe said:My parents don’t help
me with writing activities. | do it myself and myotsisters who help me. If | don’t

understand | take it back to the teacher”.

The teacher indicated that parents do not suppeit ¢hildren with writing activities.
She further claimed that the school is not doingugih to encourage parents to support

their children’s literacy development. She respahae follows:

| think parents are motivated but the school hatstned to ask parents to tell
stories, sing for the learners, share their expecis or read something to the

children. It is our fault.

Overall, parents in this community claimed thatthead aloud, tell stories, talk, and
write to their children which suggest that pareares supporting the literacy development

of their children. However, there is counter evickefrom the children.
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4.4Parents’ and teacher’s perceptions on factors thdimit parental involvement

This section discusses problems faced by pareatsffect their involvement in the

development of their children’s literacy.

With regard to the poor involvement of parentshia tlevelopment of their children’s
literacy, parents were asked to state issues thiely prevent them from developing the
literacy of their children. The parents had différperceptions on a variety of factors
they felt were relevant. (It was discovered thattdacher Elfriede’s perceptions of
problems that limit parents in the developmentheirtchildren’s literacy are related to
what was said by the parents.) The teacher gavdanange of explanations about why
parents are not involved in the literacy developnudnheir children. Challenges that
emerged from the findings were: lack of literacgaerces, lack of a library, poor
educational level, poverty, lack of interest, tbenenunication gap, and lack of
electricity. Among all these challenges, only thestrrecurring ones will be discussed.
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4.4.1 Lack of literacy resources

Table 4.5: Availability of reading and writing resources

Topics o
©
g |5 |2 |z |3 S |-

8 |§ |B |§ S /S |g |8 |§

2 |2 |2 |% o | o o |9 |3

= = = = = = = = =
Newspapers and v 4 v v v
magazines
School books v v v v v v v v
Bible and hymn book| v v v 4 4 4 4 v v
Stationery 4 v v v v
Storybooks 4 v v v v

A number of questions were posed to parents abeytdssession of reading materials in
their homes. There were some commonalities amagigrisponses. The following
emerged: three out of six children indicated thaté¢ were no reading resources in their
homes except their school textbooks, exercisesfydgikles and hymnals. Similarly,
eight out of nine parents claimed that there wabdéeB and hymnals; four parents
claimed that they had newspapers and magazinegimhomes; while one reported that
she did not have school books in her home. Threengmsaid that they had storybooks
and three parents said that they did not haveosity. All parents complained bitterly
about the lack of reading materials. The teachleoed similar views by indicating that
the lack of reading materials is a serious coneénch is hindering literacy development

and learning as a whole.
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Mr Uazuu had this to say about the availabilityhefvspapers, magazines in his home:

No. No. No. We don’t have. We don’t have becalesetbhildren are still young
to read them. They cannot read but | see themngugtictures from magazines

which | don’t know where they get it from. Yeah.

Mr Karuu complained that newspapers and magazimeeawailable only in urban areas.
His further concern was that parents lack a cultdireading and finally that materials

available are in foreign languages. Mr Karuu resjsol:

You will only find magazines and newspapers in omot here where we stay.
We don’t have love for books and our educationatliés too poor to read

magazines and newspapers in English. We want ralten our own language.

Similar concerns were raised by Mr Uazuu

Reading materials are only found in urban or bettezas and not in rural areas.
People who have the money to buy magazines andimderstand the
importance of reading are living in towns. Librasiare only built in towns. You

will never find a library in our communities.

In addition, the teacher had the following to say:

Parents are living in a poor environment with nadeng materials. There are no
newspapers in their mother tongue. No books wiiels tan understand better.

You will not even find any street sign, sign boardibraries here.

Similarly, Jaanda, Tjipuu, and Kioki, claimed ttia¢re are no newspapers and
magazines in their homes. Jaanda resporithrdm. There are no newspapers and
magazines at our houseTjipuu said:“We do not have newspaperioki, said:“l

only see them in our classroom”.
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When children were asked what they used the newespamnd magazines for, Kove, a
child, claimed that they used newspapers and magsfor cutting out pictures and
pasting them in their picture books. She went osatpthat they have old newspapers
which are often used for making fires while Tjipanade a similar claim that they had
newspapers and magazines but they were used pwtasts for reading and wrapping

purposes.

4.4.2 Lack of a library

There were diverse responses from the childrehg@uestion whether a school library
or a public library existed in their community antlether they knew what a library was.
A very interesting response emerged when | askeztheh there was a library in the
community where they could borrow books. Kove, sdithybe it is at those houses”.
This response sparked a concern in me that chidicenot know what a library looked
like. This is an indication that children are ngpesed to libraries or reading corners and

that they do not have access to library facilities.

From the findings parents, children and the teatdiethat there was a need to establish
a community and a school library to promote a caltf reading and love for books
which in turn would improve their reading skillsh@ parents also suggested that literacy

classes be introduced, and that reading matemaisdvided in rural areas.

Ms Kamapoha respond€tBure! We need it to improve our reading skillseTdhildren
will also benefit from it Similarly, Ms Operi said?*Oh! Ja. Very much we want to read!
We want to read! It will help in the sense thatwik practice our English and improve
our reading levels”The teacher echoed similar views. She respordadik it is
essential. Parents will use it if they are told himwse it. Children as well will use it. It
will improve their reading skills and maybe encageahem to read. | mean the culture

of reading which lacks. | hope so.
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4.4.3 Poor educational level

Apart from the poor environment another seriousceamraised by all parents
interviewed was the poor educational backgroungloénts, which creates difficulties
for them in helping their children with literacy imework. Ms Vatji said‘It is difficult to
help our children with literacy because we haverpgucatiori. In additionMs
Kamapoha said‘Aaai! My education is very poor to help a chiearn how to read and
write but | try. | help her in Otjiherero and imiglish a little bit”.

The teacher suggested that the poor educatiorell déyparents is one of the contributing
factors to the lack of parental involvement in dhen’s literacy. She also revealed that
they lack the skills and knowledge to help theitdren. The teacher responded:
The main problem is the poor educational levehefparents. It is
sometimes difficult to expect them to help, butetieno other choice.

They have to. They lack knowledge and skills ot etiacation is.

The parents suggested home visits as a way of aioigrthem to partake in the literacy
development of their children. The same views veet@ed by the teacher. Parents felt
that there was a need for their skills to be upgdad order to make them active
participants in their childrens literacy developmdrhey felt that efforts should be made

to empower them.

4.4.4 Poverty

Both parents and the teacher had a common congtrpaverty and financial probleMs
Mrs Uazuu felt that poverty is a serious concertheir community. Even though the
parents in this study are all under the age ob8&dults over 55 qualify for a pension.
The effect of this on the community mentioned kg tdsacher is that the parents receive

insufficient pension money from the Government.

Mrs Uazuu expressed her concern as follows:
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Poverty is a problem. We try to support our childrbut it is a big problem. You
have to buy food everyday, the hostel capacityasstall, it cannot
accommodate all children, and you have to buy fétmlv can a poor woman like
me buy food and stationery everyday? You needve Wwater and wood.
Children have to fetch water at the water point aotlect wood in the field and
they are also human beings they are tired from sthiche only food we provide
for our children is porridge mixed with sour mi®ihaere). Children need to eat
body building food but we don’t have money to buyherefore we give them

porridge from the beginning of the year till thedeof the year.

The teacher put it in this way:

Lack of finances is a big problem as parents gateydrom a pension which is
not enough. This money is not enough to buy readiaigrials and pay for the
school fees. Most parents are looking after theanglchildren. As you know, this

community is economically very poor.

4.5Teacher’s and parents’ views on teacher support ithe literacy development of
their children

Eight parents felt that they do not get suppontnftbe school concerning their children’s
literacy development. Parents expressed their cortbat the school seemed more
interested in extracting school feels from thems Mazuu claimed that the school never
told them how to develop the literacy of their dnéin. She complained that they sent
reading books home with the children without instians on how to use them effectively
at home. In addition, Mr Karuu stated that the stheas concerned about absenteeism
and money. Similarly, the teacher claimed thatatig visited homes if a child was not
doing homework or was absent for consecutive dagain the teacher blamed the
parents for not coming to school and asking fodgace. Interestingly, the teacher

revealed that parents only come to school whenw@eyed to complain.
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A parent, Ms Operi said:

There is nothing like support on the literacy depahent of our children
from the teachers. We are told about the importasfdbe education of
our children and that education is important ireliiThey want us to pay

that's all.

Mrs Uazuu echoed this sentimetitcannot remember a day when a teacher helped me
on how to develop the literacy of my child. Thest gend reading books home but they

don’t tell us how to do it. It is difficult”.

Mr Karuu, in support, stated that:

Teachers only come if the child is absent for nadays. One cannot really
say we are supported by the teachers as to howueldp the literacy of
our children. They are more concerned with abseste@nd money.
Letters and messages on money are sent everyday.
Mr Uazuu, concurredWe struggle on our own without any support fronyane
whether it is a teacher or whoever. One thing we loa sure of is that they will ask for
their money.”Ms Kamapoha also affirmetiThey know how to call you to a meeting on

financial matters only. That they knolon’t make a mistake”.

This is how the teacher put it: “I only visit pateiif a child is not doing his or her

homework or not coming to school and that is whga to the home to find out”.

The teacher had this to say:

| know. We don’t support parents in literacy depah@nt because they
don’t come and ask. Parents in this community damake an effort to
come and find out how they can help their childngth literacy

homework. They only come when they get a repdntpabr results
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shouting at the teachers or if they hear that ke did something

wrong to their child.

What is inferred here is that parents are not sipg@on assisting in their children’s
literacy development. This implies that there mamunication gap between the teacher
and the parents which will have an effect on ttedicy development of these young

children.

4.6 Conclusion

This chapter has outlined the findings that emefgad the data collected by conducting
interviews. Findings that link to the research goes were reported. The chapter also

reported on themes and sub-themes that emergedtiedata during the data analysis

and will be discussed in the next chapter.
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CHAPTER 5

DISCUSSION OF FINDINGS

5.1 Introduction

In Chapter 4, | presented the views, perceptionsexiperiences of nine parents, a
teacher and six children regarding the involvenoémtarents in the literacy development
of their children and how teachers support thihaNgeama community. This chapter
discusses the results of this study in the lighthefresearch questions and the literature
reviewed in Chapter 2. Relevant themes that emdrgedthe findings will form the

basis of the discussion, supported by the liteeatur

5.2 Discussion of findings

The following themes form the core of the discussbthis study:

Attempts by parents to develop the literacy ofttickildren;

Poor environment as an obstacle to literacy deveént;

Communication gap between the parents and thedgeach

Poor educational levels of parents as a stumbliockon parental involvement in
children’s literacy;

Poverty;

Poor involvement of fathers in the literacy devehgmt of their children.

5.2.1 Attempts by parents to develop the literacy of theichildren

In this section, | discuss the ways in which paselgvelop the literacy of their children.
Looking at the findings, | have noticed that liteygractices varied in this community.
For instance, in some homes there were more slimgtactivities; in others more
reading aloud or writing and playing. This is adigation that parents are involved in the
literacy development of their children in differemays. Reading aloud, storytelling,

writing and playing will be discussed below.
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5.2.1.1Reading aloud

Reading aloud to children is essential in helplment to become readers and it is an
important aspect in the child’s learning. During thterviews it emerged that parents
emphasized the importance of reading in generali®us researchers have had similar
views on the importance of reading to children. Th8. Department of Education
(2004) claimed that reading to young children prtesdanguage acquisition and
correlates with literacy development and later af \&@chievement in reading
comprehension and overall success in school. Siyithe Deputy Minister of
Education in Namibia, Ndjoze-Ojo (2006), argues teading opens doors to learning

for all academic subjects taken by children in st$i0

The most significant finding regarding this topsdhat reading aloud at home is being
done either by parents, older siblings or neighbduurt mostly by older siblings. Further
investigating revealed that reading the Bible viesmost common activity children and
parents do together to transfer cultural valuesteaditional norMs A study conducted
by Magara (2005:7) in Uganda uncovered similarltesiihis may be for cultural
reasons in that in Namibia the contents of thedB#rk associated with acceptable moral
behaviour . Another reason may be the link to tilergal era where the Bible was the
only reading material available to teach reading)ariting. Contrary to the claims made
by the parents, two children indicated that theirgmts did not read to them but their

older siblings did. One child claimed that her newsthought her books to read.

One parent claimed that she read the interestirtg panewspapers and/or magazines
and made them understandable to her child. Oreiteedf it this seems unlikely and
indeed the child did not support this parent’srolaHowever, it does indicate that such a
parent feels she ought to be reading to her chitbret just from the Bible. Two other
parents claimed that they buy reading books fropamiareas, the contents of which are
pitched at their children’s level of understandiAgain, this suggests that parents are

aware that they should be reading to their children
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As noted in Chapter 2, the research literature ssigipat reading books to young
children will develop their listening skills, loer reading, and extend their vocabulary
and knowledge. Above all, children’s interest indmg books will be stimulated. This is
also in agreement with the Namibian Lower Primauyri€ulum (2005) which requires
children to read and retell stories. In additidve hew Namibian education system
discourages children from learning from one sowfadaformation (textbook) only, but
rather to use different local and national readaspurces. This indeed is a challenge to
rural schools but all children are expected toolwlthe national curriculum.

It is also worth highlighting the problems pareci@med to experience in supporting

their children with literacy homework. These perbk include:

e poor education level;

e poverty;

» lack of resources;

* lack of a library;

» lack of knowledge and skills;

* lack of exposure to information about early litgra@evelopment.

It appears that although parents recognize theritapce of reading to their children
many obstacles stand in their way of getting inedlin the literacy development of their
children.

5.2.1.2Storytelling

Looking at the results, another issue that emefigad the interviews is storytelling.
Research by Heath (1983) advocates that storygedtamtributes significantly to early
literacy development. According to Mallan (as dite Phillips,1999:3), storytelling is a
social activity. This is understood by parentghiis study who indicated that their
children enjoy storytelling, make jokes, expressnbkelves, listen, retell stories, etc. The

results further revealed that three parents had/tbw that they narrate stories for
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entertainment, enjoyment, to transfer cultural aaditional values and morality. As was
discussed in Chapter 2, Schiro (1997:64) suggkatsstories provide children with
enjoyment, allow them to express themselves, anthumicate with others. The study
suggests that parents narrate simplified Bibleesotraditional stories, fairy tales, ghost
and personal stories since all these are popyteces of Namibian culture. A previous
study conducted by Trewby (2004) in Namibia hagsuied these findings stating that
parents narrated folk tales, traditional and Bgitaies to their children. These results are
supported in this study. Another interesting dimemss that parents tell stories to their
children to teach them about the world they anadjvn and to be aware of the social
problems in their society. This was evident whea ohild revealed that his parents tell

stories about good and bad things.

However, looking across the data, it seems thamarclaimed to do more than they
actually do. As with ‘reading aloud’, this suggettat they may know they should be
supporting their children’s literacy developmentt bre not actually doing so. In the case
of reading aloud, there exists material obstaalkes as poverty preventing them from
doing so, but in the case of storytelling thisa$ 0. Thus, storytelling may be an aspect

of literacy in which parents could more easily beairaged to support their children.

In addition, it was observed that there is a stnmrogalizing tone which runs through the
parents’ responses. Worth mentioning is that tiathl African stories usually have a
moral purpose to guide people’s behaviour. Theswseems to pervade the parents’
approach to reading aloud, talking, and storytglliihis is different in some ways to the
middle class, western view of reading as being aniypleasurable, enjoyable, or
personally enriching, engaging the imagination tredsenses and enabling one to
empathise with others. It is the latter view thadlerpins the notion of ‘reading for
pleasure’ advocated in school reading programmes.

The next section discusses playing as a literatyigc
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5.2.1.3 Playing

Play is important in all aspects of a child’s deyehent, including the development of
language and literacy. It is through play that gdatliscovers language and learns to
communicate through reading and writing. Readinggjivg, talking and listening can all
be encouraged through play (Wurman & Civitas, 2008pking at the findings of this
study, play as a natural activity was evident fitim information gained via the
interviews where children stated they ‘play hou§kiildren also said that they ‘play
school’, which relates directly to their literacgwelopment. For example, three children
claimed that when they play school they do whay theat school in their classroom.
Through play children imitate how their teacherctess reading, writing, spelling,
sentences writing, drawing pictures, telling sterieriting birthday cards, singing songs
from the school and reciting poeMs They also desdrihow they wrote tests and
homework on reading and spelling. They imitatedrtparents and teachers, their
behaviour and their conversation. The teacher boraied that children play school
where they read, write, talk and mark scripts tlag ®he does, they also asked each other
guestions. This is consistent with Galda and Petie(L985:vii) who claimed that “the
language used in play is similar to more formaréte uses of language required of

children in school”.

One can deduce that through this play childrenrbegplay together, talk to one another,
and become creative. The children also played insiyie games which are important
for learning. They acted out the roles of the peapho surround them, reading and
writing as their teachers did in the classroom; eaahicing the language of their parents
These are all good ways of developing the langaagepresentation skills of the child in
terms of self expression. It therefore promotestivity and self-confidence.

Another interesting dimension that emerged wherahened the data was that role play
in this particular community was gender biasedsMms evident during interviews when
girls indicated that they play with dolls, old diess, cooking and baking; whereas boys
indicated that they play with donkeys, wire card alay. Ovaherero culture
predetermines these gender roles. This is consisiénthe findings of Heath (1983:
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133) whose study showed that boys and girls irAtlerican town of ‘Roadville’ did not
play together, but in a gender-segregated way.rfagnes and toys were sharply
differentiated. Her study further revealed thalsgivere given educational toys which
stressed girls’ and women'’s activities while boysrevgiven those which emphasised the

activities of boys and men.

Based on these results, it can be deduced tharehibre developing their language
skills (speaking, listening, writing and readingplplem solving, creativity, social and

communication skills through home play.

5.2.1.4 Writing

Writing is one of the important literacy activitiemphasized in the Lower Primary
Curriculum (2005). Children learn much about regdind writing by observing the
reading and writing that occurs in their famili&sey then begin to read and write as part
of their home experiences (Heath & Taylor, 1983jisTs in agreement with Baghban
(1989) who argued that with little encouragemehiideen’s reading and writing
development will proceed on parallel tracks. Helfer argued that even a young child
who saw the adults in her life writing letters ayrdcery lists and telephone messages
would want to experiment with writing. However, koog across the data, only three
parents claimed to support their children with imgthomework while the other six
parents claimed that older siblings and neighbau® the ones who supported their
children in this regard. Parents did not have estercise books for their children to
practice writing at home. From the responses dtrs that parents supported their
children by making sure that older siblings andyhbours helped them to write. This
was confirmed by one child who indicated that lelds homework in the sand before he
wrote it in his school exercise book. This is gdodthe tactile development of children
and it forces them to be more mindful about letteation. On the other hand, four
children claimed that no one helped them to wthey either did it themselves or took it
back to the teacher. In addition, the teachenddithat writing homework was never

done at home by children. They rather returnedhtimaework to school claiming that
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there was no one to help. The question is: Hasedeher done anything to help the
parents in this regard? One would argue that ifimgiis not well supported, then all
other academic subjects would be affected as leamauld not be able to apply the
required writing skills in those subjects. In sumynahis could be a concern which could

hinder the performance of the children in literacy also in all the other subjects.

5. 3. Poor involvement of fathers in the literacy dvelopment of their children

The study also found that females or mothers ane imvolved in reading aloud to their
children than their male counterparts. This is @iaat with the findings of Singh and
Mbokodi (2004) whose study showed that it was ugulaé mothers’ task to help their
children with school work. According to their resgg in 80% of the households visited,
it was clear that female parents were the onesattended school meetings and were
keen to know about the children’s progress. Theeshohds true in this study. These
authors’ claims were substantiated by the teacheeitviewed who indicated that female
parents and married couples are more involvedhon@cctivities than their male
counterparts in the Ngeama community. A sepatati/sconducted by Lareau (1989)
suggests that efforts to monitor children’s schamtivities are almost exclusively
undertaken by mothers. This is also in line with findings of the study conducted by
Williams (2002) which revealed that more motheemtfathers were involved in their
children’s learning. The dominance of females mfihdings could be attributed to the
fact that mothers are usually more closely involiretboking after the children and
monitoring their school work regularly. It couldg@en that certain stereotypes such as
this one exist in a particular community especiallDvaherero culture. In order to bring
about change there is a need to educate the fathansattempt to reduce stereotypes
related to issues such as gender in raising childg doing this, fathers could to a great
extent change attitudes in relation to these gerales. Another strategy which | believe
can be helpful is the one whereby fathers are eaged or motivated to be full partners
in the education of their children. While there arany things that could be done to
encourage male participation in children’s educgtehat is happening in the

community is a reflection of Ovaherero culture.
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5.4Poor environment as an obstacle to literacy developent

5.4.1 Lack of literacy resources

This section discusses the findings of the studglation to the problems experienced by
the parents with regard to developing the literaictheir children. Analysing the

findings, | realized that lack of environmentalmrieatured strongly in the interviews
with parents, their children and the teacher. Téiers to a culture that is print rich in
literacy materials such as newspapers, magazeafets, posters, television print, road
signs, labels, shop front messages, writing maseedéc. Only a few parents seemed to
expose their children to any reading materialsctviivere not all used appropriately. For
example, a very interesting picture emerged wheens indicated that newspapers are
used for various purposes such as making fire @ksrg, whilst one child mentioned
that newspapers were used for wrapping purposen Ere responses one can infer that
reading materials are to some extent not valugkisncommunity or the parents do not
know their value. A study by Trewby (2004:21) iasango region in Namibia had
similar results. The study revealed that parentsdmy hymn books and Bibles while
newspapers were flying around in yards and alseagtr points. The study further
revealed that the San community environment wasdda be without evidence of
literacy materials but rather surrounded by ref@milar findings were found in the
study carried out by Magara (2005) in Uganda. Tthdysfound that there was a lack of
reading materials and that some families had ne@beess nor capacity to buy such
materials. The notion is further supported by tAE€SIEQ report (2004:56) that revealed
that the home backgrounds of children in the sithewn educational regions (Omusati,
Ohangwena, Oshana, Oshikoto, Kavango and Capid/at provide an adequate
enabling environment for successful learning. Pardisclosed that rural communities
are neglected in terms of resources and facil#gesompared to urban areas. A practical
example of the latter was illustrated when two pteeevealed that reading materials are
only for urban areas. Similarly, Callewaert andl&si1989) also reported the problem

of lack of facilities and materials, especiallyrural areas. After visiting one rural school
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and one town school in the Caprivi region, theyortgrl that significant differences

existed between the rural and town schools in terihmsaterials and facilities.

It was apparent from the interviews that printedemals which reflect the local culture,
language and surroundings were hardly visible énNlgeama community. This was
confirmed by one parent and the teacher who claitia@dreading materials in this
community are only in foreign languages (Afrikaansl English) even though two
parents mentioned that they read newspapers whecinm gheir mother tongue. A specific

reference was made to tNew Eranewspaper.

The challenge here is to assess what is at thé diethis concern of lack of literacy
materials. On one hand, there is an attitude artomg@arents that the provision of
materials is the responsibility of the school.Histsense they feel that they should sit and
wait for the school to provide everything withoaalising that the child is the victim in
this situation. On the other hand, it may also &geldl on the poor culture of reading
among the Ovaherero community which has its roothe apartheid era before
independence in Namibia where books were not pdheir households and where no
one read to them. This was apparent from sevemizando were never read to by their
parents and/or grandparents. There was a congidetnce of literacy books in some
homes except two who had access to ‘Sarah Book’@kaiserebuki’. This indicates that
they were not exposed to books in their early ¢ttatttl. This phenomenon was explicit
across the parent’s data. There is, thereforegacel that children are not read to by their
parents as claimed by theses parents. This fadidw@mve an influence on the reading
culture of the children. The end result beingck laf interest and self-confidence from
the parents and their children. But still, it cant be used as an excuse not to improve the

current situation.

5.4.2 Lack of a library

Libraries play an important role in literacy deyateent. This was also confirmed in two

separate studies, the study of Magara (2005) frganda and the study of Krolak (2005)
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from Germany. However, this was a dream to the kigeeommunity since the children
said that they never had access to a library. Tisesepporting evidence from the teacher
that the only available school library is not asiiele to the children because there is no

one who can run it.

According to the findings, parents in this commukiow the role played by the

libraries in general. It was interesting to notattharents’, children’s and the teacher’s
responses revealed that that there is a strongfoeaccommunity library to enable them
to read, to be able to know how to use books ptpperd how to take good care of them
and to develop their children’s literacy skills. @would support this view which would
promote a culture of reading and a love of books i currently hardly visible in this
community. Kupetz (1993) also points out that Ii@s can help parents who feel
uncomfortable with reading to their children by rebidg read-aloud techniques, they can

help parents develop their own literacy, and erageithem to enjoy their own reading.

The next section discusses the poor educationel tdé\parents.

5.5 Poor educational level of parents

Parent’s educational level plays an important noléne literacy development of children.
| have noticed that a poor educational level caoteckearly in interviews with parents
and the teacher as a mitigating factor againstlitedevelopment. From the parent’s
responses, poor educational level seems to hihderibvolvement in their children’s
literacy development. This was evident when a gaggpressed her concern that they do
not have a good enough education to enable thdrelpatheir children with literacy
development. The parents felt hurt by their poarcatdional level and it exacerbated their
difficulties. As Vatji stated:

| call my children and tell them that educatiorthe key to your future. Look at
what | sell: sweets [tamalaki] and fat cakes justéuse I'm not educated and |

want my children to be educated. Therefore | thwekas parents should motivate
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our children to read and write. I’'m a hostel matrbecause | did not finish my

school. The school can help.

Similarly, Karuu said the following:

Education! | tell my children about the importarafeeducation, especially of
reading and writing that if you cannot read and t@ryou will sit like me without
employment. You will suffer. I'm full of bad lumécause | have thousands of
children. Life is difficult, try to finish your edation because no one can take it
away from you. Education is your key to succ&sfucation is your permanent

inheritance. Education is your father and mothetiluyou perish on earth.

These views are corroborated by Lareau (1989),avboed that if parents have a higher
level of education, it increases their competewcdélping their children in school work
as well as boosting their confidence knowing thal are capable of helping their
children.

Given the evidence, it would seem that there isedrfor those in authority (myself
included) to motivate parents to further their s#ggchnd work with them through this
particular issue on upgrading themselves acadeiddvould also seem to be
necessary to discuss the importance of parentaliement in education in general
before discussing their involvement in the literaeyelopment of their children.

This same concern has been raised in differentestwdnducted on parental involvement
in education. Literature also showed that the neoliecated the parents, the greater their
involvement in their children’s education. Kohlatt (2000) support this view. In this
study, it became apparent that parents who reeaisistance from their parents during
their childhood tend to do the same for their aleitd Similarly, the SACMEQ report
(2004:41) revealed that parents with more educatitirprovide a home atmosphere that
is more conducive to learning than parents witheiolevels of education. It further
pointed out that the parents with more educatidhheip their children in many ways

with their learning. This supports Lareau’s (1988glings that if parents have a higher
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level of education, it increases their competencdélping their children in school work

as well as boosting their confidence that theycapable of helping their children.

This assertion was true in this study. The teacbafirmed that children from the better
educated parents (Gr.10 or above) performed hatsahool than the children of parents
with a lower educational level. For example, frdma two better educated parent’s
responses it was evident when they indicated thanever they go to Windhoek or
Gobabis they make sure that they come back wittylsboks which are at the children’s
level. The two children confirmed that their pagebtly reading books for them.
However, this means that six parents do not ertbiseAs was reported in Chapter 4,
three parents had better educational level, whesigdsad poor educational level. Parents
with little education seem not to be in a positiormotivate their children to do their
literacy homework. The concern here is that parases their confidence; they do not
feel that they are capable of helping their chitdnath literacy homework and they do
not have the adequate literacy skills. An earliedg by Trewby (2004) in the Erongo
region in Namibia showed similar results, that pgsdrad the will to help their children,
but had the opinion that they were not sufficiemttiucated. One can link this to the
results found in another study by Kaperu (2004) plaaents have a different
understanding of what their role in the educatibtheir children should be. These
findings are similar to the study conducted by Hanand James (1990) who interviewed
40 parents from varied social backgrounds in aa af&heffield about their children’s
experiences with literacy at home. The intervietnavged that parents were worried
about helping their children with reading and wagtiactivities because they did not want
to teach them incorrectly (Hannon & James, 1990:2B%e study further showed that
most parents are interested in supporting theidm’s literacy development but may

need more help with the “how to”.
In conclusion one would also argue that parentsieddo see teachers and those in

authority as the fountains of knowledge and plaesniselves in a submissive role. This |

would say needs to be remedied.
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5.6. Poverty

Another issue that emerged from the data as a $igritdock to parental involvement in
children’s literacy is poverty. According to Singhd Mbokodi (2004) wealth allows
parents to provide necessary reading materialsithaglop their children’s literacy.
Looking across the data, | noticed that povertyuiesd strongly in the interviews with
parents and the teacher. The findings of the sshdyved that parents are living in a
socio-economically disadvantaged community in teofmesources, facilities and
finance. Poverty was a ‘cut-across’ concern. Irepthords, it seemed that poverty was a

shared and serious concern in Ngeama community.

The study by Singh and Mbokodi (2004) in South édrhad similar results. The parents
in their study were at a low economic level, thwolvement in school issues was highly
influenced by their economic status. Their studgns that this could lead to drop-out,

lack of parental support; and lack of interestf-sehfidence and self-esteem.

What was revealed by the parents of the Ngeama cmityris that they cannot afford to
provide their children with reading materials atatisnery. This was evident when the
hostel father revealed that his salary is too lowwrbvide the necessary resources for his
child. The teacher when interviewed supportedviag.

The next section discusses the communication gaypebe the teacher and the parents.

5.7 Communication gap between parents and the teagh

One of the research questions sought to find owtteachers support parents in the
literacy development of their children. My interwig with the teacher suggest that the
teacher supports parents through homework, lettaling, fundraising, parent-teacher
day, etc. However, looking across the data, this mat corroborated by the parents. In
addition, the teacher herself revealed that theaaloes not support parents in literacy

development but rather with other school mattech &s discipline problems, payment of
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fees, fundraising activities, etc. It was also ewidfrom the teacher that she only does
home visits if a child is absent for consecutivggdar if a child does not do homework
regularly. This was confirmed by the parents. Wbard to this finding one could argue
teachers need to know the background of their &xarbefore one could think about

parental involvement in children’s literacy.

A thorough analysis of the issue raised by themanegarding the support received from
the teacher, suggests that the teacher has meresnin the payment of fees than
supporting parents in their children’s literacy d®pment. For example, it was claimed
by four parents that the teacher only asks for matmmothing else. Another interesting
dimension emerged when two parents revealed tegtdannot remember a day where
they were supported by the teacher on how to dpwéle literacy of their children.
Another concern raised by one parent is that thehier sent reading books home without
any instruction on what to do with them. This irad&s that teachers have expectations
which are beyond the capabilities of parents witlsmume intervention on their part.
Given such evidence, it would seem that therelas #@ be done to improve the situation.
On the one hand, the teacher blamed the schoabtasupporting the parents while, on
the other hand, the teacher and the parents blaawdother for the lack of support
parents are supposed to receive from the teaddevgever, what seems to be the issue is
the poor communication between the parents antttdeher. Once again we find that
parents and children do not get the attention tesgrve which is a big challenge to the

Namibian government.

What was further claimed by the teacher is thagmigronly visit the school if they are
called in or if there is a problem with their chidch. An interesting paradox emerged
when the teacher revealed that parents only cansbdot’ at teachers. The teacher went
further by claiming that parents are ignorant. &ny, the study conducted by Singh and
Mbokodi (2004) revealed the same concerns thahpsingnorance was to be blamed for
the schools’ lack of success. The teachers irsthidy believed that parents were not
doing their share of the work. Again, this suggestack of communication between

parents and teachers.
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Given this background, an ideal situation wouldhe in which parents and teachers

work together for the benefit of the child, teached the parent.

5.8 Conclusion

This chapter has discussed the results of the saghrding parental involvement in their
children’s literacy and how teachers support theimie with the purpose or this study. |
discussed the findings from the parents, theidcai and the teacher perceptions, views,

feelings and experiences in relation to literatar€hapter 2.

It is also clear that there is a lot to be donergter to improve parental involvement in
children’s literacy development. However, of grigaportance is the relationship
between the school and the parents. Indeed, paempowerment is what is most

desirable.

82



CHAPTER 6
CONCLUSION
6.1 Introduction

This chapter provides an overview of the main firggi discussed in the previous chapter.
Then tentative suggestions for future researchaasidcussion of the potential value of

the study are put forward. Finally, a reflectiontba research process and a discussion of
the limitations of the study follows.

6.2 Overview of the key findings

This section gives a summary of the main findingpresented in the previous chapter.

6.2.1 Parent’s educational background

The findings of the study showed that the poor atanal level of parents was a major
concern to the rural Ngeama community. It appdasgarents in this community are
not fully involved in their children’s literacy delopment due to their poor level of
education. This was evident during the intervievith \warents and the teacher as well.
This indicates that the Ngeama community is ndigahtly prepared to achieve one of
the goals of democracy, which would allow them aatigipate in the education of their
children. Again, one can conclude that parents ned&e trained in literacy for them to

be able to support their children with literacy hework.

6.2.2 Storytelling and reading aloud

The study found that the stories in this commuarg based on real life incidents and
their own culture. | believe that children will pesct, appreciate and understand their
culture and values better because the conteximgida to them. The study has further
disclosed that storytelling is a form of entertagmhand a way of passing on knowledge,

traditions and customs of the community. It alseeeded that children not only learn
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their family history and traditions through stotiiteg but also the behavior considered

acceptable to the family.

Another finding is that parents teach their chifdw@cabulary directly and indirectly and
stimulate the children’s imagination through stetymg. Unless the Ngeama parents
make an effort to continue the culture of storytell today’s Ngeama children will have

little of their culture and heritage to pass oth® next generation.

The study further showed that children get acaeasformation about the world through
reading aloud and that reading develops a closéioathip between the child and the
parent. Reading and writing are closely linked ity activities but the findings of this
study revealed that parents put more emphasisooyteiting and reading.

Despite shortcomings, what is practiced by thergar® this community relates to what
is suggested by the Lower Primary Curriculum (206®y example, children in Grade 3
should be able to read aloud, tell stories, listestories, sing songs, ask and answer

guestions.

6.2.3 Home and school relations

Another finding of this study is that the schookdmot build on what the parents already
know such as telling stories, sharing ideas oruoelldnd social issues, talking to their
children. If the school incorporated the cultunatiaocial issues into their daily timetable
then | believe the participation of parents woutdemhanced. This would have a positive
effect on the improvement of the home—school rehetiwhich are essential to the
education system. The literature review in Chapteonfirms that parental participation
and understanding of academic issues enhancesétiegsteem, self confidence and self
image and reduces behavioural problems in children.
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6.2.4 Poverty and literacy mitigating factors

Parents, children and the teacher cited povertyragjor factor hindering parental
involvement in children’s literacy development. tady further shows that the lack of
adequate resources is inhibiting literacy promobgmparents. This finding is raised in

different studies conducted in Namibia such asSA€EMEQ report.

Another challenge is the lack of a community lilgrathich would promote a culture of
reading among the community. In the absence of sestburces, literacy problems are
likely to continue to contribute to children’s pgmerformance and a lack of parental

involvement in literacy development.

Based on these findings one can conclude that paraints are disadvantaged in

comparison to urban parents in terms of facilitied literacy resources.

6.2.5 Promotion of reading culture in the community

One of the recurring challenges parents mentidimeidack of a reading culture in the
community. This is due to the lack of an environirtéat is rich in literacy materials
such as books, magazines, newspapers, writing ialatexducational toys and games,
etc. The lack of reading ability and skills amohg parents is a limiting factor in the
acquisition of appropriate literacy materials. Tdnesay materialise if the schools,
through the government, embark upon a programmehwihivolves children and parents
in joint activities that strengthen literacy suchstorytelling, reading aloud, talking,
playing, writing etc. This type of activity woulddd to materials development for future

use in the communities.

6.2.6 Literacy resources

Another aspect that surfaced in this research heatk of literacy resources in this

community, specifically in their own language. Tdare no traffic signs, posters,
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advertisements in storefront windows, parking sigtr®et signs which could educate
parents and their children. To this end, teachersrging their level best to develop
literacy materials but the lack of local resourgeskes this difficult. Efforts have been
made by the teacher to establish a reading conrfegri classroom. However, this does
not make sense to the parents if they are notrimédrabout it. The study revealed that
reading materials such as newspapers and magazmest regarded as valuable in this

particular community since parents use them foppses other than reading.

6.2.7 Literacy programmes

The interviews revealed that despite some efforthe government to establish literacy
classes, some parents were not interested dukat& af relevance to their needs.
Therefore it is a necessary to find ways to engegents in meaningful literacy

programmes so that the democratic education sysa@nbe enhanced.

From the findings of this study one may concluds thuch still has to be done to
empower, encourage and educate the parents infordéem to be able to develop the

literacy of their children.

6.3 Tentative suggestions

On the basis of what has been found in this stiayfollowing tentative suggestions are
made.
» Agreed upon programmes should be in place betwaeots and parents which
inform both partners about their roles and respmlitses.
» These programmes should extend to sub-programraegetich parents how to
teach their children literacy skills more effectierhey also need to be taught
how to use songs, games, and stories effectivalgtelop the literacy of their

children.
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» Parental empowerment is a pre-requisite to acdelénair participation. The
continuous use of parents’ experience and involvenmeschool programmes
should be regarded as a way of bringing them clmsschools.

* There should be a programme of school and homis vighis would enhance
better working relations. Teachers would obserwe parents assist their children
at home and vice versa.

» Parents could also be invited to tell stories, shdeas on cultural issues (values),
read simple storybooks, and sing etc. at schoat wbuld promote trust and
ownership of teaching, learning and literacy.

» Community and school libraries should be estabtishgrromote a culture of
reading, love for books and to develop the literskills of the parents, teachers
and children.

» Literacy programmes need to be revisited to accodateosome of the findings of
this study.

» Parents should establish a regular time for litgremmework each afternoon and

they should encourage their children to read, wiigéen and speak.

It was impossible to investigate all emerging geest that arose from the data therefore

| recommend that future research could focus oridh@wing identified issues:

* The role of libraries in family literacy
* The involvement of fathers in the literacy devel@mtof their children

* The impact/role of older siblings in literacy demaent

6.4 Potential value of the study

This section discusses the potential value of tingdysin relation to the research
guestions. | focused my research questions spaityfion parents, children and the
teacher to explore the extent to which parentsre@ved in the literacy development of

their children and the reasons for their involvetrmmack of it.
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This has been a concern since | became the prirafiparural primary school in the
Omusati region of Namibia. As a principal of théaal | was disappointed by the
involvement of parents in the education of theitdtlen. Parents believed that their
involvement was limited to paying school fees, segahildren to school and
disciplining them. Involvement in children’s litenawas to them the sole responsibility
of the teacher. This concern intensified when Istiche small-scale research in 2005 on
literacy development which | conducted with Gradeafners and their teacher at a rural
primary school in the Otjozondjupa region. Teaclersplained about the lack of
involvement of parents in their children’s literattywas against this background that |
found it necessary to investigate the extent dlrparents’ involvement in the literacy
development of their children and how teachers srighis. The Namibian education
system strongly advocates for the inclusion ostkeholders in education through
capacity building and empowerment. The rationatbas in order for collaboration
among stakeholders to be meaningful, they shoadra common understanding and
clarity of purpose. It is against this backgroundttthe Namibian Government has
embarked upon literacy programmes which enhana@nfscapacity to enable them to

participate in the democratic education systencéffely.

Therefore, the study would provide meaningful fesakoto the literacy policy makers
and curriculum developers (NIED) and implementexadhers and parents), which
suggests that they need to revisit their stratesyelsprogrammes in line with the findings

and recommendations.

Personally and professionally as a curriculum diyel, there has been a realization on
my part that parents in this community are notisigifitly empowered to enable them to
be full partners in the education of their childréralso became clear which factors
hinder their participation in developing the liteyaskills of their children. By testing and
investigating my hypotheses rather than laying manthe research also challenged my
moral values. This study reshaped my previous wwhaeding and my attitude towards

parents.
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This research is also of value to the school whegestudy was conducted. The school
board and the community could capitalize on myifigd and improve or develop
strategies to address some of the issues in aydenprove parental participation and the
importance of literacy development of their chililre

The training of parents in family literacy could twee of the aspects to be considered.

Shortcomings emerged from the study as follows:

* Poor educational level of parents

* Low socio-economic conditions

» Lack of parent’'s empowerment in terms of trainisigpport, workshops

» Poor literacy environment (signboards, magazinesspapers, billboards,
libraries, educational and language games/toys, etc

» Lack of a reading culture, abilities and skills.
The fact that very little Namibian literature orettopic could be obtained and that | had
to rely on literature from other countries is igeif evidence of the need for more
research in this area. Having said that, it appimatsthe issues which emerged from this
study could inform literacy work in the Omahekeioggand in the country at large.

6.5 Reflection on the research process

This section discusses the lessons learnt durgetbearch process throughout the two
year Master’s course.

The study has built my research knowledge, skilt$ a@titudes by:

» Creating an understanding of the logical stepié@résearch, such as establishing

the questions/hypotheses to be answered/explored.
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» Developing my knowledge in the formulation of redev and appropriate
guestions which would focus the study and also tmwonduct interviews
effectively: probing, sensitivity, ethical considéons and confidentiality.

* Exposing me to the importance of triangulation emdlence seeking during the
research process. This has enhanced the validityediability of the findings.

* Developing my writing skills in general includingta analysis and presentation
and discussion in a logical and reader friendly wego important were
coherence, flow of ideas, focus, discipline, infatime and critical writing, just to

mention a few.

Having referred to the knowledge, skills and atkitsi acquired, it would be worth
mentioning that the research process was challgngimd demanded a lot of sacrifice
and time management to reach deadlines. Howevest, importantly it was rewarding

both personally and professionally.

| became knowledgeable about the phenomena | stticieugh exposure to professional

literature, discussions with colleagues, interviand the writing process.

6.6 Limitations of my study

This is a very small-scale research project thatlires one teacher from a rural school in
the Omaheke region, nine parents and their sixliml Therefore generalizations are
difficult. A large scale study would obviously hathe advantage of generalizing the
findings but may lack the depth a case study chreae. Therefore this study may be
useful to cases in similar settings. The findinhmg study provide a greater insight into
family participation in literacy development inaral school and this finding may to

some extent be applicable to other schools and agmti@s in similar contexts.

My inexperience as an interviewer was also a litioita There were occasions when the
use of closed ended questions (i.e. yes/no quesjtiorprobe may have shaped the

responses of the interviewees. For example:
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Question: Do you have any books, newspapers andzimegs in your home?

Question: Do your parents help you with readingantdng homework?

However, attempts were made to follow such questwith open-ended questions to

open up the discussion. For example:

Question: Can you read?
Follow up: What kinds of things do you like readihg

Question: Do you experience any problems in helgmg child to read and write?

Follow up: Can you tell me about these problems
6.7. Conclusion
This chapter provided an overview of the key figdinTentative suggestions for future

research were provided. The potential value othdy was discussed followed by the

limitations of the study.
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I am an Education Officer at NIED in the division: Curriculum and Research
Development responsible for the Broad Curriculum. I am currently enrolled as a student
at Rhodes University for the degree of Master of Education (M.Ed) in the Faculty of

Education.

I am doing research in the involvement of parents in their children’s literacy development
at Lower Primary level and how teachers are supporting parents in the education of their

children.

Therefore I hereby apply for a permission to visit your constituency. If permission is

granted, arrangements will be made with the selected parents for visits from June 2006.

Thank you very much for kindly considering my request.

Yours sincerely

Gisela Siririka
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APPENDIX F: PERMISSION LETTER FROM THE ROYAL HOUSE

THE ROYAL HOUSE

Attentiornt Gisela Siririka

Dear Madam

RE: PERMISSIONTO VISIT THE COMMUNITY FOR RESEARCH

| acknowledge the receipt of your letter dated @6rkary 2006 in respect of visiting our
community.

Kindly be informed that permission is granted tsitvour community for your research.

Regards
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APPENDIX G: MEMORANDUM OF AGREEMENT

| agree to take part in the above research prdjéetve had the research explained to me,
and | have understood the explanation statemedttoeme. | understand that agreeing to
take part means that | am willing to:

» Be interviewed by the researcher

» Allow the interview to be audio taped

* Make myself available for a further interview shibttat be required

| understand that any information | provide is ¢édaftial, and that no information that
could lead to the identification of any individwaill be disclosed to any other party. No
identifiable personal data will be published. | aratand that | will be given a transcript
of data concerning me for my approval before ihduded in the write up of the

research.
| understand that my participation is voluntangtthcan choose not to participate in part

or all of the research, and that | can withdrawargt stage of the research without being

disadvantaged in any way.
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APPENDIX H: TEACHER INTERVIEW SCHEDULE

PERSONAL INFORMATION

Name of teacher:

Gender:

Age:

Home language:

Number of years of teaching experience:
Name of school:

Type of school:

Quialifications:

For how long have you been here?

What is your highest teaching qualification? Can gescribe it to me?

PERCEPTUAL QUESTIONS

What role do you as a teacher play with regardaremtal involvement in the
development of children’s literacy?

What do you feel is the most effective way to cominate with parents to help in the
development of reading aptitude?

How often did you as a teacher meet with parernth gaar? Can you elaborate?
How can parents help their children with the depeient of literacy at home?

How do you ensure that parents read to their cmldr

How does your school recognize parents as parimn@ducation?

What mechanism does the school use to create igemmunication channels

between the school and the parents?
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Are there any awareness campaigns that empowentpanethe development of their
children’s literacy? Can you describe them to me?

What is the parents; attitude to their childretit€racy work?

Why do they have this attitude? (If it is negatiieyv could this attitude be improved?
Do parents attend school meetings?

Why do you think parents attend or do not attend?

Do you give your learners reading and writing horoge? What kind of homework do
you set? Can you please describe it to me?

Do you think a parent should encourage their caido read and write? How do you
think they should do this?
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APPENDIX I: PARENT'S INTERVIEW SCHEDULE

PERSONAL INFORMATION
Name:

Age:

Sex:

Marital status:

Type of employment/work:

Home language:

CONTEXTUAL INFORMATION

How long have you lived in this house?
What is the highest grade you attended at school?

How many people stay in your home?

How big is your home? How many rooms do you have?

Do you have electricity?
What language is mostly is mostly spoken at home?

Is it the same as the language of instructiomefstchool?

Can you read?
What kind of things do you like to read?

How many of your family members can read? Do thap lehildren to read and do
home work?

Is there anyone in your home who likes tellingists? What kind of stories does he/she
tell?

Do you have any books, newspapers and magaziryesiirrhome?

Do you have things like pens, pencils and papgour home?
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PERCEPTUAL QUESTIONS

Do you spend time talking to your child? Roughbpwhmuch time do you spend chatting
each day?
What kind of things do you talk about?
How often do you read in front of your child?
Does your child like to be read to? If so, how ofte you read to your child? Do you ask
guestions?
What does your child do that shows his/her intarestading? Or non interesé?e you
responding to her/his questions? How do you respotitese questions?
Does your child bring schoolwork to do at home?
Does he/she have to do reading and writing for voonie?
Do you experience any problems in helping yourcctolread and write?
Does the teacher support you in the literacy deareknt of your child?
Do you ever help your child with reading and wigthif yes, how? If not, why not?
Do you remember your parents sharing reading voti?y
Are you as a parent involved in developing youtdren'’s literacy e.g. playing, talking
and rhyme?
Is there anyone in your home who likes telling ists?
What kind of stories do you tell?
Do you remember your parents sharing songs orestarith you?
Do you share songs with your children?
How often do you attend school activities such agtings, educational programs etc.?
Is there a public or community library nearby whgoeir child can borrow books? Do

you think it's necessary to have one?
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APPENDIX J: CHILDREN INTERVIEW SCHEDULE
BIOGRAPHICAL INFORMATION

Gender:
Age:

Home language:

1. Who takes care of you?

3. In which Grade are you?

4. How many people stay in your home?

5. What language is mostly spoken at home?

PERCEPTUAL QUESTIONS

1. Can you tell me how your parents help you watlding and writing homework?
2. How many of your family members can read?

3. Do your parents ever read aloud to you? (If)yebat kind of books do they like
reading to you?

4. How often do they read to you?

5. Is there anyone in your home who likes telbtgries?

6. What kind of songs do your parents sing to you?

7. What kind of play are your parents involved ithvyou?

8. What kind of conversations do your parents hvaie you?

9. What kind of reading materials do you haveannhome? For example are any
books, newspapers and magazines

10. What do you use your school or class library fo

11. What kind of stationary do you have at homkinds like pens, pencils and paper?
12. How often do your parents attend school a@gwisuch as meetings, educational

programs etc.?

114



APPENDIX K: TEACHER INTERVIEW TRANSCRIPT

PERSONAL INFORMATION

Name of teacher: Elfriede (pseudonym)
Sex: Female

Age: 49

Home Language: Otjiherero

Number of years of teaching experience: 21
Name of School: Ngeama Primary School
Qualification: ECP

LEAD IN QUESTIONS

Interviewer: Good morning madam [sound of papers]
TeacherYes, good morninfyery soft]
Interviewer: Are you ready for the interview?

TeacherSure.

CONTEXTUAL INFORMATION

Interviewer: How long have you been teaching here?

Teacher: Four years

Interviewer: What are your highest teaching quadifions? Can you describe it to me?
Teacher: Aeh, [uncomfortable] only Lower Primaryr@fecate

Interviewer: What do you understand by family btey?

Teacher[Silent] A program that helps parents and children to read write
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PERCEPTUAL QUESTIONS

Interviewer: What role do you as a teacher playwegard to parental involvement in
the development of children’s literacy?

Teacher [Smile] | encourage parents to help their children witladeng and writing
homework by sending reading homework e.g. simjaleimg books, cutting out words
and pictures from newspapers. | do home visitiedessary to show parents how to help
their children with homework. | keep parents imi@d about my classroom activities
especially the reading activities.

Interviewer: How often do you as a teacher meédt wérents each year?

Teacher: Frequently

Interviewer: Can you elaborate more?

Teacher:We have three meetings during the year where veeigismnatters on issues
such as school development fund, discipline, padisyes etc. Then we have meetings
where parents are requested to come and see thHeafdheir children.

Interviewer: How often to do meet parents on megtivhere they come and see their
children’s books?

Teacher: This is twice a year but parents are addwo come in anytime they feel they
want to talk to the teachers about their childreptegress. We do have an open door
policy. They are free to come.

Follow up: Do parents know that they can come amgtand talk to teachers? Do they
have this information?

TeacherYa. Exactly. We informed them at the beginninf®fyear and we announce
this over the radio and meetings.

Interviewer:[Quite interesting] How do you think parents catphieir children with the
development of literacy at home?

TeacherParents can read to their children, they can tédres and ask children to
retell; they can read to their children and helgffildren don’t know how to read or ask
their older siblings to read to them.

Interviewer:Hmmm. You mentioned that parents can read to tinglidren?
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Teacher: That'’s right.

Follow up: What if parents are illiterate?

Teacher: Oh! They can ask their older siblings aegyhbours to help. If they cannot
help then I'm ready to help.

Follow up: Do parents read to their children?

Teacher: Uh/[frowns] That’'s where the main problem is. Parents aresasious with

the education of their children. If you give reaglimomework children will tell you that
they didn’'t read because they don’t know how taraad their parents don’t want to
help. Children always tell me that they are onlipkd by older siblings and neighbours.
The other problem is that fathers don’t do it; thkink it is the responsibility of the
mother. You know how our people are. The only thimdj say they read is may be the
Bible. | don’t think that children will learn whad in the curriculum by only reading the
Bible. I tell parents to read our readers to theldfen but it is time wasting.

Follow up: Do you think parents talk to their cliéd on literacy development?
Teacher: [Yaah] Parents do talk to their childranrmot on literacy activities. They talk
about things in general but not on literacy develept of their children.

Interviewer: Do you give your learners reading amiding homework?

Teacher: Oh! Yeah.

Interviewer: What kind of homework do you set? @an please describe them to me?
Teacherflaughter]l give them reading homework where children havering a piece
from a newspaper on famous people in our countrsoonetime they have to circle all
the words that stars with ‘st’ or ‘br’ and bring b the class so that we can do it as
group. They get flash cards homework where theg b come with their own words on
a piece of paper. | give them homework on desggaihirthday or invitation cards. |
ask them to read the sports, weather, news andtaimment sections of the newspaper
and come and tell stories in their own words. drbw them simple reading books which
are appropriate to their level and ask them to ratit the next day to develop
responsibility and independence

Follow up: Do they do all these activities

Teacher: Aeh, Some do it. It is not easy. It isagten of doing it again and again.

Children homework is never done. Parents send bba&k to school. It is frustrating.
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Interviewer: What about storytelling?

Teacher: Hmm! How will one know? But | can alwage &om the children if | asked
them to tell stories from home. They will not tetell you. They will just tell the ones |
told them in the class. No new stories from horameSeven tell me that parents don't
tell them stories.

Interviewer: Do you encourage parents to sing &ir tthildren? How do parents do this?
Teacher: lja. Parents sing songs to their childvemch have nothing to do with literacy.
Yes. They sing together in the church but not iberralcy songs we sing in our classroom.
For example, we have a lot of songs. They singliiiegabet song, days of the week,
months of the year and many other songs. We dowf@lsmall book with songs for
Grade 3 children.

Interviewer: Do you think literacy can be developleugh playing?

Teacher: Yeah! Very much.

Follow up: Can you elaborate more?

Teacher: Oh! Children play school which I think iethem very much. Those who play
school are performing better in class especiallygading. They have the confidence. |
mean they are not shy. They do different activitieach them in the classroom. If you
listen and watch what they play, you will be amadagevhat they are doing. They are
acting as teachers. You feel proud! They do evenythdo in the classroom. They are
reading to each other, drawing pictures and talkitkg@ a teacher. They don't just play
but also marking the scripts of others. You woeltdve it. They use old pieces of paper,
boxes and the sand to write their activities. Wiemn look at it you will see it as the best
way children can learn because they know each dibtter. They sing, pray and listen to
the teacher. They ask each other questions. Wivatysinteresting is when they change
their voices the way | do it in the clagSmiling] They shout and talk very softly. They
write and read which tells you that they will be@good readers and writers in the
future through this simple play. They make joka$langh. We share this in the
classroom the next day and | encourage the shyremlto participate in this type of
play. This is working, believe me.

Interviewer: What mechanism does the school usedaie effective communication

channels between the school and the parents?

118



Teacher: We encourage them to attend meetings, amrszhool board members. They
are involved in social activities of the schoollsas concert, debates, bazaars etc. We
involve them in sport activities, fundraising atttes and | keep them informed about the
classroom activities and homework. We send regprésterly. We phone them and send
letters with their children, relatives or friendsrfthose who cannot reach the school.
Follow up:Do you think it is a good method to send messaggsfiiends and relatives
Teacher: Not always. We experienced a lot of probklen this issue. Friends and
relatives don’t convey the message and we end apid or announcing over the radio
which cost the school a lot of money.

Interviewer: How often does the school keep pargritgmed about the progress of their
children in literacy?

Teacher: Parents are informed frequently by sentetigrs, sending messages and
announcing over the radio on other school issugsbtion literacy development.
Interviewer: How often do you as a teacher do heisits?

Teacher: | only visit parents if a child does nothds or her homework or not coming to
school and that is when | go to the home to find ou

Follow up: Do you think the school is doing enougtsupport parents in literacy
development of their children?

Teacher: | know. We don’t support parents in liralevelopment because they don’t
come and ask. Parents in this community do not retiket to come and find out how
they can help their children with literacy homeworfkey only come when they get a
rapport with poor results shouting the teachersfdhey hear that a teacher did
something wrong to their child.

Interviewer: Are there any ways you as a Gradea8her use to empower parents in the
development of their children’s literacy?

Teacherif | understand you quite well you mean the methmdsising to help parents

in helping their children?

Interviewer: That's right.

Teacher:Oh! Yeah. For example, | called all Grade3 pareattthe beginning of the year
where | tried to tell them how to help their chgdrwith literacy homework. It was only

once and that’s it. I'm very busy | cannot justxea calling parents.
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Follow up: Can you share some examples with me?

Teacher: told them that they can read our readers in aarway pray with their
children or ask them to pray the school prayemaliplaying freely and talking to them

in a polite way, do shopping with them and explaghings in the shop as buying.
Follow up: Do you think that is good enough to hitle parents?

Teacher: | think parents are motivated but the school hastned to ask parents to tell
stories, sing for the learners, share their expecis or read something to the children. It
is our fault

Interviewer: What is the parents’ attitude to trahildren’s literacy work?

Teacher: Parents don’t understand the literacy hessamost of them cannot read or
write whole others are ignorant, negative and myéiested. Is difficult....

Interviewer: Why do they have this attitude? {ikinegative) how could this attitude be
improved?

Teacher: Parents, don’t understand because theyilgezate. On the other hand, | feel
that it will not help to develop the literacy oktbhildren without developing the literacy
of the parents as well. But parents whether literat not they can still tell stories, talk or
pray to their children. Maybe is a matter of noblnng again that these are part of
literacy activities one can use to help the child.

Interviewer: Do parents attend school meetings?

Teacher: Not really. You will divide parents inteot groups, those who attend and those
who don’t attend.

Interviewer: Why do you think parents attend omas attend?

Teacherwindy, noise]The main problem is poor education level of theepsts. It is
sometimes difficult to expect them to help, buvther choice. They have to. They lack
knowledge and skills of what education is. Thertyeed system kept them behind and
now they feel education scares them. One wiltisatythey lack the interest because the
school is not far and those who are far from theost do attend. Distance is the
problem to those who stays far and not for everydiagle parents do suffer because
they cannot afford it to support their childrenore parents are ignorant they don’t even
ask the children’s home work. A home visit is anpaoblem because | will not be able

to visit all parents even though I’'m doing it sormets. There is a lack of parent, child
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and teacher interaction which is one of the conttilhg factors. | will also add that
teachers are overloaded with work but we want thenio home visit. It is difficult. The
serious problem is poverty in this community. Péseme lonely therefore their
involvement is very low. Some parents want tobelved but they don’'t have money,
they are economically disadvantaged

Follow up: You mention ‘Ovandu ozongunga’ what ddes means?

Teacher[laughs loudlylhmm. Where do you stay if you do not know thesm&® It
means lonely

Interviewer: Thank you. What about finance problem?

Teacher: Lack of finance is a big problem as paseygt money from pension which is
not enough. This money is not enough to buy readiagrials and pay for the school
fees. As you know this community is economicaitly peor.

Interviewer: How would you describe the availalilif literacy resources in this
community?

Teacher: Parents live in a poor environment withreading materials. There are no
enough newspapers in their mother tongue. No batiksh they can understand better.
You will not even find any street sign, sign boardibraries here.

Follow up: You mentioned loneliness as problem. ¢aun elaborate more?

Teacher: You know what? Single parents attenddelssol meetings because there is no
one to look after the children.

Follow up: Who are the most attendees of schookinmgs=?

Teacher: Mothers attend meetings more than fattlerdviarried couples attend more
than single parents

Follow up: What do you think are the causes ofzhis

Teacher: A mother is the one who is lovable, koading and responsible. If she has a
child somewhere she will be curious to know howcttilel isperforming at school.
Married couples | don’'t know

Follow up: Quite interesting to find out. What dowthink should we do to improve this
situation?

Teacher: Parents need a conducive environment whersecan help their children with

homework, an environment with reading and writingtenials. They need an
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environment that motivates their reading abilitiag,environment with street signs, sign
boards, labels, libraries and television.

Interviewer: Do you think a parent should encourthggr children to read and write?
Teacher: Yes

Follow up: How do you think they should do this?

Teacher: They have to do it by buying newspapeagaaines and simple reading books
from shops, they can do shopping with their chilgtell stories, sing with and to their
children, recite poems and allow their childrenplay.

Interviewer: Does your school have a library?

Teacher: Yes, we have but not in use due to ceptaiblems

Interviewer:Can you share some of these problems with me?

TeacherWe don’t have a specialist in libraries. This areebody who knows how to
classify books on the shelves. We all know howgedoooks but we don’t know how to
put them on the shelves Above all books are natgmarhese are just small amount of
books donated by Samaritans.

Follow up: Do you think it is necessary to havébadrian?

Teacher: | think it is essential. Parents will us#é they are told how to use it. Children
as well will use it. It will improve their readirgkills and maybe encourage them to read.
| mean the culture of reading which lacks. | hope s

Interviewer: What strategies, if any, do you usertoourage reading for pleasure in your
classroom?

Teacher: | read aloud for them over and over agaieryday. | encourage their
imagination. | tell fantasy stories e.g. ‘Wolf abakckal’, ‘Three Little Pigs’, “‘The Red
Hen’ etc. | share newspaper articles of intereghwhem e.g. sport stories, news items
favourite heroes such as Frankie, leaders and weattport. | use wordless books for
them to develop their own sense of the story. d@ml tell stories from illustrations in
these books. We look at pictures and talk abaerhthnd link the story to our personal
life experiences. | ask them to talk about th@wolirite parts of the book | was reading,
why they liked the book or what they didn’t likeabit. | tell them stories about reading
in my childhood. | ask them to bring environmepidht to the classroom such as soup,

soap, matches, milk, tea, sugar labels.
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Interviewer: Do you give learners reading taskddat home?

Teacher: | give, but not too much because pareat® Ipoor education.

Follow up: Could you tell me some tasks you give?

Teacher: | give reading aloud homework from ourdea rhymes and poetry. Also give
them homework where they have to do group booki#tsa collection of stories,
cartoons and articles on home, community, and enwirent. Sometimes they get
homework where they have to practice correct spghind punctuation in a sentence. |
ask children to come with a picture from a newspapenagazine of a person who is
sad, happy, angry and tired to the classroom andiiseuss it. We talk about the various
expressions on the faces. This exercise helpstihelentify their feelings. They like it.
Interviewer: What do you do if a child did not ds/her homework due to that his/her
parents are illiterate and could not assist thiel@hi

Teacher: | help by keeping the child in the classnaafter school. | first inform the
parents. We do have remedial teaching where Irgitlzelp those who need help.
Follow up: Hmm. You mention remedial teaching. Gan tell me more?
Teacher[silent for a while]Ya. If a child has a problem or cannot cope inclessroom
then you help this child in the afternoon. But ¢ itsalso for those who do not complete
their homework with their parents at home. The tisngot enough to do that in a 40
minutes period therefore | prefer to do it aftehsol.

Interviewer: Do you have anything else to say?

Teacher: Yes, our parents do understand educasoondy sending the child to school,
pay schoolfee, buying pens, rubbers, books, salmfdrm etc. but to my experience it
has to do with the way the parent communicate thighr children at home, how they
help their children with homework, especially ldgey activities. This lacks in our
community. Parents need empowerment!

Interviewer: Thanks.

Teacherwait] | have something else to say. One cannot justiaretite negative things
there are good things our parents do. They suppartfundraising activities such as
bazaars, concert, painting the school. This sclasojou sees it was painted by the
parents. There are other school affairs where thelp. It is not good to leave these out.

Interviewer: Do parents visit the school regularly?
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Teacher: Parents are only visiting the school étlare called in by the teacher or if
there is a problem with their child. You never seme parents visiting the school, they
are ignorant.

Interviewer: What do you feel is the most effectivay to communicate with parents in
the development of literacy?

TeacherDo home visits, have parent-teacher day and engriparents to tell stories to
their children. Parents who can read can do ittieir children. We need to encourage
parents to attend literacy classes so that theylegp their children. We also need to
encourage parents to read newspapers, magazinestaed reading materials.
Interviewer: One more question. How do you sedabk of electricity as a problem?
Teacher: Electricity is a serious problem in outage. Children can not study during
the evening. They should only study during the @his is difficult because is too much
work for teachers. Children do home chores durimgday which means no time to do
homework rather than taking back to the teacher.

Follow up: What is your view on the importance kHotricity in literacy development?
Teacher: Electricity will enable children to studyring the evening after finishing home
chores. They will be able to read their homewoieesally reading homework.
Interviewer: Thanks, madam

Teacher: Welcome.
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APPENDIX L: PARENTS INTERVIEWS TRANSCRIPTS

1. PERSONAL INFORMATION

Name: Mr Uazuu (pseudonym)
Gender: Male

Age: 45

Home Language: Otjiherero

Highest level of education: Grade 6
LEAD IN QUESTIONS
Interviewer: Good morning:

Mr Uazuu: Yes, morning
Interviewer: Are you ready?

Mr Uazuu: Yes.

[Give background about the interview]

Interviewer: Is there any other issue you wantisecuss before we start or question you

want to ask?

Interviewee: No, We can start.
[Okay]

2. QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: For how long have you lived in thisuse?

Mr Uazuu: Eeh! This place had been my grandparplase. | have been here for about

forty years

Interviewer: What is the highest grade you atteramtesthool?
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Mr Uazuu [Thinking] Grade 8

Interviewer: | see. How many people stay in youmb@

Mr Uazuu: [counting on his finger§Ye are five

Interviewer: How big is your home? How many roashesyou have?

Mr Uazuu: The one you see over there. It is a adwrdom house.

Follow up: Is it comfortable or disturbing

Mr Uazuu:Comfortable

Follow up: Do you have electricity? If not, what gou use for cooking and light at
night?

Mr Uazuu: Where? We don’t have. At night we usditi@nal lamp light, during the day
we make fire to cook.

Interviewer: Do you think electricity is necessé&wy you child’s learning?

Mr Uazuu: Electricity is needed. How on earth cduildren study during the day only?
The time is not enough for them because duringlélyethey need to collect wood and
fetch water and the only time they can study istigne. It is difficult.

Interviewer: What language is mostly spoken at fdme

Mr Uazuu:We speak Otjiherero

Follow up: Is it the same language of instructiéthe school?

Mr Uazuu:Yes, Otjiherero and English.
[Stop] Make sure whether the tape is working.
Okay, Lets proceed.
3. PERCEPTUAL QUESTIONS
Interviewer: Can you read?
Mr Uazuu: Yes, | can read
Follow up: What kind of things do you like to read?

Mr Uazuu: The Bible. | read schoolbooks as well.

Interviewer: Do you help your girl with reading amwdting?
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Mr Uazuu: Yes, if my wife finds things difficulidlp her if 'm aroundl’m always at the
cattle post.

Interviewer: Do you have exercise books for youldean to write in?

Mr Uazuu: We don’t have exercise books for thedehil to write in. The books are kept
at school and we don’t have money to buy books biétter to do writing at school.
Follow up: Do you read to your child if you are anol?

Mr Uazuu: Oh, yeah...you know if I'm around | helglany wife as wellThe
neighbours and older siblings help as well. Thédtbn are helped by others.
Interviewer: Does the teacher give your child botwkbring home?

Mr Uazuu: Every day

Interviewer: You mentioned that the teacher givesks to your child to bring home.
Interviewer: Does the teacher ask you to read to ghild from these books?

Mr Uazuu: We are asked to read to them on a dali

Follow up: Does the teacher ask you to listen taryahild reading?

Mr Uazuu: Listening? Not really.

Follow up: Does the teacher talk to you about howupport your child’s literacy?

Mr Uazuu: Not what | remember

Interviewer: Is there anyone at home who can telies, and sing literacy songs to the
child?

Mr Uazuu: This is what | know. These are traditibstries and stories about old
people. Yeah. | enjoy storytelling very much. h ba ghost stories to simplified Bible
stories about Adam and Eve and Jesus.

Follow up: What about singing?

Mr Uazuu: Singing yes. I'm a good singer but ndtead songs.

Follow up: You mentioned that you are a good sinigethat correct?

Mr Uazuu: Yes, that’s right.

Follow up: What kinds of songs do you like singing?

Mr Uazuu: We sing songs from the Otjiherero hymokhdamily songs and songs we
sang during our childhood.

Interviewer: Do you remember your parents sharorggs or stories with you?
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Mr Uazuu: | was blessed to listen to stories nagthby my grandmother with the kind of
warm feeling | got. What was important was the lbgeuld feel between myself and my
grandmother. | think that is a fondest memory | néver forget.

Interviewer: Are you as apparent involved in playhwour child?

Mr Uazuu: Yeah. Yeah. | like sport. | like watchuoigldren playing traditional games

i.e. Amangus. Children learn a lot of things througlaying together. They teach each
other a lot of things. Their mind and body develop.

Interviewer: Does the teacher support you in litgrdevelopment of your child?

Mr Uazuu: We struggle on our own without any supfam anyone whether it is a
teacher or whoever. One thing we can be sure thiasthey will ask for their money.
Interviewer: Do you have any books, newspapersnaaghzines in your home?

Mr Uazuu:No. No. No. we don’t have. We don’t have becaussetbhildren are still
young to read them. They cannot read but | see thetimg pictures from magazines
which | don’t know where they get it from. Yeah.

Follow up: Do you read them?

Mr Uazuu: No, not always, | just read if | have éim

Reading materials are only found in urban or bettezas and not in rural areas. People
who have the money to buy magazines and who uaddrie importance of reading are
living in towns. Libraries are only built in town¥ou will never find a library in our

communities.

[Stop] make sure whether the tape works.

Okay. Let’s proceed.

Interviewer: Do you have things like pens, penailsl paper in your home?

Mr Uazuu:Yes, | do have. We buy it when we go to Gobabey fiave it in their plastic
bags

Interviewer: How often do you attend school acigtsuch as meetings and
educational programmes etc.?

Mr Uazuu:Not always because I'm most of the time at thag!
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Interviewer: Have you ever attended literacy clasamrkshops or training?

Mr Uazuu:What? workshops? It was only last year when Inaltel a meeting on the
election of school board members. It had had ngthindo with literacy but just the
election.

Interviewer: Is there a public or community librargarby where your child can borrow
reading books?

Mr Uazuu: Aah, no libraries here but only a shopandiwe buy our groceries.
Follow up: Do you think is important to have it.

Mr Uazuu: Yes, sure, for children and ourselves.daferead and improve our skills.
Interviewer: Can you encourage other parents te pakt in reading and writing?

Mr Uazuu Education is most important; especially when yamtito write some
announcement or sent a message, children can belp $o0 Education is important
parent should send their children to schools faueation.

Interviewer: Thank you, Mr Uazuu

Mr Uazuu: Good.

1. PERSONAL INFORMATION
Name: Mrs Uazuu (pseudonym)

Age: 41

Sex: Female

Marital status: Married

Type of employment/work: Unemployed
Home language: Otjiherero

Highest level of education: 9

LEAD IN QUESTIONS
Interviewer: Good morning, Ms Uazuu
Mrs Uazuu:Yes, good morning, Ms Siririka

Interviewer: Are you ready for the interview?

Mrs Uazuu [laughter]Sure.
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[Give background about the interview]

Interviewer: Is there any other issue you wantisecuss before we start or question you
want to ask?
Mrs Uazuu:Good, you can start.

[Okay]

2. QUESTION ON CONTEXTUAL INFORMATION

Interviewer: How long have you been at this house?

Mrs Uazuu:l have been here for two years only

Interviewer: What is the highest grade you atteffded

Mrs Uazuu: | completed Grade 9

Interviewer: Do you have children in Grade 3?

Mrs Uazuu: Yes | have one

Interviewer: How many of you stay in your home?

Mrs Uazuu [quiet.....countingWe are seven and eight if my husband is around
Follow up: Is it comfortable or disturbing foralaing?

Mrs Uazuu:No, No, is not comfortable. Children don’t studylineecause the house is
small and full of luggage and the lamp light is gobd for the eyes which mean that the
child should always study during the day. Many firaleildren don’t study during the day
because | have to send them to collect wood anH feater. There is no wood, no water.
When they come from school......... go and fetch watec@tett wood. This means
there is no time for the children to study durihg tlay, the only way left is to study at
night and the candle is very poor.

Interviewer: How big is your home? How many roashesyou have?

Mrs Uazuu:No, is only one room

Interviewer: Do you have electricity?

Mrs Uazuu: [laughterfVe don't have electricity, therefore children dostady

Follow up: If not, what do you use for cooking dight at night?
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Mrs Uazuu:Lamplight and wood for cooking

Interviewer: What language is spoken mostly at ldme

Mrs Uazuu:We speak Otjiherero

Follow up: Is that your mother tongue?

Mrs Uazuu:Yes.

Interviewer: Is it the same as the language dfution of the school?

Mrs Uazuu:Yes and English as a subject

3. PERCEPTUAL QUESTIONS

Interviewer:Can you read?

Mrs Uazuu:[laughter]Yes, | can.

Interviewer: What kind of things do you like to d&a

Mrs Uazuu:We want them to follow our moral values, thereforead the Bible to them
so that they can know what is good and bad. | edatbst everything in the Bible. |
prefer Bible stories because | don't like crimerss.

Interviewer: How many of your family members caad®@ Do they help children to read
and do home work?

Mrs Uazuuilt's only me.

Follow up: What about the father if he is around?

Mrs Uazuu:No, he does not help because he has poor edudatidme makes sure that |
help them.

Interviewer: Does your child like to be read to8df do you ask her questions?

Mrs Uazuu:Yes, she likes it very much. Hmmm! | don’t asktipuesalways.
Interviewer: How often do you read to her?

Mrs Uazuu:After school and every evening before bedtime.

Interviewer: What does your child do that showghasinterest in reading? Or non
interest?

Mrs Uazuu: She looks at me, smiles and asks simple questions.

Interviewer:Are you responding to her/his questions? How dorgspond to these

guestions?
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Mrs Uazuu:Yes, | answer what | know. If | don’t know | refleem back to the teacher,
telling them that | don’t understand.

Interviewer: Does your child bring home schoolwtwldo at home?

Mrs Uazuu: Yes

Interviewer: Does he have to do reading and writorghomework?

Mrs Uazuu:Yes, especially writing.

Interviewer: What kind of things does he have tdataeading and writing homework?
Mrs Uazuu:Reading from their readers and answer questionadiRg stories and
retells the next day to the teacher.

Interviewer: Does the teacher support you inditgrdevelopment of your child?

Mrs Uazuu: | cannot remember a day when a teackgrdd me on how to develop the
literacy of my child. They just send reading boloéme but they don’t tell us how to do
it. It is difficult.

Interviewer: Do you ever help your child with reagliand writing? If yes, how? If not,
why not?

Mrs Uazuu: [Atatal]Yes, especially writing | help. Reading | nevepkdla child coming
to me with the problem of reading homework but ttwye with writing homework. |
help them do it on a piece of paper, but more engaind than on a piece of paper
because we don’t have papers.

Interviewer: Do you experience any problems in imgjfyour child to read and write?
Mrs Uazuu: There are many problems

Follow up: Can you tell me about these problems?

Mrs Uazuu:Poverty is a problem. We try but it is a big prableYou have to buy food
everyday, the hostel capacity is too small, it caraccommodate all children, and you
have to buy food. How can a poor woman like mefbog and stationeries everyday?
You need to have water and wood. Children havelteat it at the water point and wood
in the field and they are also human beings. Thieytieed from school. The only food we
provide to our children is porridge mixed with souilk (Omaere). Children need to eat
body building food but we don’t have money to buyherefore we give them porridge
from the beginning of the year till the end of yiear.

Interviewer: Do you remember your parents shargagimg with you?
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Mrs Uazuu:There were no books at home, my parents couldeaot The environment
where | grew up did not encourage reading at alislonly when | started Sub And |
remember that quite clearly. | grew up in a poanfly background where you couldn’t
see a book.

Interviewer: Do you as a parent play and talk tarychild?

Mrs Uazuu:Yeah! ljaa!. We talk about social problems suclalashol and drug abuse.
It is popular in this village among the youth. ¥won't talk now....... then | don’t know. |
talk about the cultural values | want them to have.

Follow up And what about playing?

Mrs Uazuu:Aeh! Only look at how they play.

Follow up: Why do you think children should play?

Mrs Uazuu:[Sjoe!] | think that they need to relax and communicat wieir friends
through play.

Interviewer: Is there anyone in your home who litedng stories?

Mrs Uazuu:Aaah! no, Is only me

Follow up: What about the father if he is around?

Mrs Uazuu: He does it sometimes.

Follow up: What kind of stories do you like tol&el

Mrs Uazuu:Traditional stories, stories from my grand pareatsl | would like to share
one with you if you have time.

Interviewer Sure! Good.

Mrs Uazuu [Telling]

Follow up:What do children learn from the story?

Mrs Uazuu:lt tells us that we should think before we do gbmg. The woman in this
story just acted without thinking because of povartd she found herself in trouble.
Interviewer: Do you remember your parents sharorggs or stories with you?

Mrs Uazuu:Yes, very much. | was very happy when they tottestand my father was
also a good singer which means that before bedtimeame together as a family and
sang. My children come let’s sing, this is youraritance you must not miss it. Therefore
we used to sing as a family. But | was not a gaoges, | use to listen, come and listen to

them. It was interesting.
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Follow up:Can you share one with me?

Mrs Uazuulaughing]...... a song? | can...[Making the voice ready]. [Singing loudly
hymn number 1 from the Otjiherero hymn book. Mukeje ngatague]

Interviewer:Do you share literacy songs with your children?

Mrs Uazuu:Yes, singing songs and hold evening church wherpray and sing before
bedtime. The alphabet song, she is mad aboutlisame other songs which | cannot
remember now.

Interviewer: Do you have any books, newspapersnaaghazines in your home?

Mrs Uazuu:No, we don’t have

Interviewer: Do you have things like pens, penailsl paper in your home?

Mrs Uazuu No, only if we go to town. The school sells. Wednd/keep it at school.
Interviewer: How often do you attend school aciegtsuch as meetings, educational
programs etc? Give some of your experiences abesetmeetings

Mrs Uazuu:Yes, | attend school meetings. It is always onadBsues such as looking at
our children’s books, school fees, discipline atitko school issues. If the child is doing
fine | encourage her to do better than if the clslgherforming poorly | come and help
her at home by telling her that it seems that yexiggm poorly and you need to work
hard. We talk. This is how we work.

Interviewer: Is there a public or community librargarby where your child can borrow
books?

Mrs Uazuu: No. There is no library in this commuynit

Interviewer: Do you think it's necessary to have®n

Mrs Uazuu: Oh, YealWery much. It will be good for the children to redtds very
important. It is also important to me because | wd able to read. | need to relax by
reading an interesting book, learning about the ami@nce of libraries, develop love for

books on how to care about them, and improve mgimgaskills.

1. PERSONAL INFORMATION

Name: Mr Karuu (pseudonym)

Gender: Male
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Age: 46
Home Language: Otjiherero

Highest level of education: Grade 10

LEAD IN QUESTIONS

Interviewer: Good morning:
Mr Karuu: Yes, morning
Interviewer: Are you ready?

Mr Karuu: Yes.

[Give background about the interview]

Interviewer: Is there any other issue you wantisacuss before we start or question you

want to ask?

Interviewee: No, | don't have.
[Okay]

2. QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: For how long have you been a resiaééehis place?

Mr Karuu: | have been here for maybe three yeamns.no
Interviewer: What is the highest grade you attef?ded

Mr Karuu: | completed standard 8 (Grade 10)

Interviewer: Do you have children?

Mr Karuu: Yes, we have

Interviewer: How many of you stay in your home?

Mr Karuu: [counting on his fingerseven. We are six.

Interviewer: How big is your home? How many roashesyou have?

Mr Karuu: one bedroom house.
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Follow up: Is it comfortable or disturbing

Mr Karuu: It is not comfortable

Follow up: Do you have electricity?

Mr Karuu: No, we don’t have children study durifggtday but when they study for the
exam we use candles. We need electricity urge@thyldren don’t have enough time
because they have to collect wood and fetch wdter school. It is really difficult
children will learn how to speak English, how tstéin and stories as well.

Follow up: If not, what do you use for cooking dight at night?

Mr Karuu: We use wood to cook

Interviewer: What language is spoken mostly at ldme

Mr Karuu: We do speak Otjiherero

Follow up: Is it the same language of instructiéthe school?

Mr Karuu:Yes.

[Stop] Make sure whether the tape is working.

Okay, Lets proceed.

3. PERCEPTUAL QUESTIONS

Interviewer: Can you read?

Mr Karuu: Yes, | can read

Interviewer: What kind of things do you like reagtth

Mr Karuu: | read newspapers if | find them. Yeanstimes on Fridays we receive old
newspapers. We get it from Gobabis

Interviewer: Do you help your girl with reading amwdting?

Mr Karuu: Yes, | help sometimes if I'm around bexmustay at the cattle post
Follow up: Do you read to your child if you are anal?

Mr Karuu: | read the Bible to them and homeworknfrthe school

Follow up: What if you don’t know the answer?

Mr Karuu: | do understand, if not we ask the olddslings and neighbour children

136



Follow up: Do you experience any problems in haejpyour child to read and write?

Mr Karuu: Not really.

Interviewer: Does the teacher give your child botmkbring home?

Mr Karuu: [laughter]Yes. Yes.

Interviewer: Does the teacher ask you to read to ghild? If so, what type reading does
she want you to read?

Mr Karuu: She does. She gives small reading bookk as ‘The three little pigs’ and
‘The little red hen’.

Interviewer: Wow! Good. Do you remember your pasesitaring reading with you?

Mr Karuu: No. They were illiterate, maybe the Bibldy. They sang to us.

Interviewer: Is there anyone at home who likestbstories and songs to the child?

Mr Karuu:[Thinking]....nmm. It's me, my wife and the children

Follow up: You mentioned that your wife and childiée storytelling and songs, is that
correct?

Mr Karuu: Yes, that's right.

Follow up: What about you?

Mr Karuu: Yes. | tell stories.

Follow up: What kind of stories do you like telling

Mr Karuu: I’'m a story teller, not a reader. Yealspecially in the evening the family
comes together and sits down at night, surrounddite and listens attentively to the
stories. These are stories about the stupid walftae clever jackal. You know what,
children like it. They enjoy it.

Follow up: What does your child do that shows Inérest?

Mr Karuu: She comes closer and asks questionsy li$ten and retell. One can just see
that they understand what you tell.

Follow up: What kinds of songs do you like singing?

Mr Karuu: We sing songs from the Otjiherero hymolydamily songs and songs we
sang during our childhood.

Interviewer:Do you remember your parents sharing songs orestarith you?

Mr Karuu: Yes. My mother was a good singer andydadier.

Follow up: Can you share one story with me?
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Mr Karuu: No. Come on]Smile] No. | forgot.

Follow up: Do you think that you have learnt fronmstsongs and stories?

Mr Karuu: It was informative and educative

Interviewer: Do you ever pray and talk to your dhein?

Mr Karuu: Yes, we attend churaervice on Sundays. We pray at bedtime.

Follow up: Talking?

Mr Karuu: We talk about general things in life.

Interviewer: Do you have any books, newspapersnaaghazines in your home?

Mr Karuu: You will only find magazines and newspapa towns not here where we
stay. We don't have love for books and our edundgwel is poor to read magazines and
newspapers in English. We want materials in our tamguage.

Follow up: Do you read them?

Mr Karuu: [laughter]Sure.

Interviewer: Does the teacher support you in litgrdevelopment of your child?

Mr Karuu: Teachers only come if the child is aliden many days. One cannot really
say we are supported by the teachers as to howweldp the literacy of our children.
They are more concerned with absenteeism and mbatgrs and messages on money
are sent everyday.

Interviewer: Do you have things like pens, penaitdl paper in your home?

Mr Karuu: Yes, only at the beginning of the year and that finish that’s the school
problem.

Follow up: Does this only stay here at home or tiadg it to school?

Mr Karuu: They keep it at school

| Interviewer: How often do you attend school aciegtsuch as meetings and educational
programmes etc.?

Mr Karuu: | attend if | can

Interviewer: Have you ever attended literacy @assorkshops or training?

Mr Karuu: Never

Interviewer: Is there a public or community library

Mr Karuu: No. We don’t have a library

Follow up: Do you think is important to have it.
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Mr Karuu: Yes, Yes, it will help children to borrdwoks and read. Children will get
information on all the other subjects. One wislvigit a library but where do we get the
time? You cannot just say in the library... othenmal regard you as stupid.
Interviewer: Can you encourage other parents te palkt in reading and writing?

Mr Karuu: Yes, parents should attend literacy classes inra&elp their children with
literacy homework. Even if the children get thejports you will be able to read it for
yourself. Now, if you illiterate then you will nieélp your child with homework.
Interviewer: Thanks:

Mr Karuu: Good-bye

1. PERSONAL INFORMATION

Name: Mrs Karuu (pseudonym)
Age: 42

Sex: Female

Highest level of education: Grade 8
Home Language: Otjiherero
Marital status: Married

Type of employment/work: Unemployed

LEAD IN QUESTIONS

Interviewer: Good morning, Mrs Karuu
Mrs Karuu:Yes, good morning, Ms Siririka
Interviewer: Are you ready for the interview?
Mrs Karuu:Sure
Mrs Karuu Good, you can start.

[Okay]

2. QUESTIONS ON CONTEXTUAL INFORMATION
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Interviewer: How long have you been at this house?

Mrs Karuu: Six years

Interviewer: What is the highest grade you attef?ded

Mrs Karuu: | only have Grade 8 qualification

Interviewer Do you have children?

Mrs Karuu: Yes, seven.

Interviewer: Do they attend school?

Mrs Karuu: Yes, six attend at Ngeama Primary Sclamal a five months baby.
Interviewer: How many of you are staying in yountes?

Mrs Karuu:  Wait![Quiet...counting on her fingersye are six, plus my husband

coming and going to the cattle post and the baldwefmonths.

[Stop, making sure that the tape is working priyper

Interviewer: How big is your home? How many rocatasyou have?

Mrs Karuu:  No. Itis only one bedroom house.slvery small.

Follow up: Is it comfortable or disturbing for leang?

Mrs Karuu: [laughter]No! No, children don't study. The house is tomk[laughing
loudly].....full of rubbisichorus laugh]

[Stop]

Let's proceed.

Interviewer: Do you have electricity?

Mrs Karuu: Aaaah! No electricity!

Interviewer: If not, what do you use for cookingddight at night?

Mrs Karuu:  Wood and Lamp light!

Interviewer: How do the children learn or study?

Mrs Karuu: Children? They just study during the deecause there is no electricity for
them to see during the evening.

Interviewer: What language is spoken mostly at fdme
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Mrs Karuu: Is Otjiherero and English. Children comnicate in English among
themselves.

Interviewer: Is it the same as the language ofuresibn of the school?

Mrs Karuu: Right. Otjiherero is the first language.

3. PERSCEPTUAL QUESTIONS

Follow up: Can you read?

Mrs Karuu: Yes, | can.

Interviewer: How important is reading to you?

Mrs Karuu: Reading is important in life becauseonaler to succeed in school you need
to know how to read. In order to understand adl tther subjects you need to know how
to read and write. Again, you will only read ifyeee others reading, if you know where
to get books to read and if you are encouragectalrand understand why you should
read.

Interviewer: How many of your family members caade

Mrs Karuu: Me and my husband if he is around.

Interviewer: Do you help your child with readingdanriting home work?

Mrs Karuu:[change voiceAssisting? Yes, | read and help if she brings voonke from
school. She asfMamaa what does this means?d | respond to her questions if it is
easy. | help her only with those she cannot ttas difficult | refer her to her father if

he is aroundlaughing loudly]. Here I’'m referring to English homework. | helertwith

all Otjiherero homework.

Follow up: Ooh! You just told me that if you dokhow the answer you send the child to
her father. Can you elaborate more why you amrniefy her to her father?

Mrs Karuu: The father is better educated than mbe father completed Grade 10 and
he really helps where | cannot because he undedst&mglish better than | do. If he
does not understand we send it back to school.

Follow up: What if the father is not around?

Mrs Karuu:Neighbours help

Interviewer: What kind of other things do you litceread to your children?
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Mrs Karuu: No. No. The Bible! The Bible! No, vead the Bible only. We are not born
again but we want our children to become Christial'e read word by word only but
not so deeply.

[Stop, testing the tape]
Interviewer: Do you experience any problems in imgjfyou child to read and write?
Mrs Karuu: Yes, very much.
Interviewer: Can you tell about these problems?
Mrs Karuu [uuuh!] You mean Problems? The main problem is justltdan’t
understand English to help my children with homdwadrhose in upper grades | really
don’t help them. English is a good language butiae’t understand it very well. If you
don’t understand then you will not help. The Gtigtro homework | help because | can
read and understand it. | teach her how to proraauwords, vocabulary and how to
spell the words. For example | teach her ‘Ma-madrka-tju-nda’ it to make sounds.
Follow up: How do you encourage the child if yoindanderstand?
Mrs Karuu: Study! Study! Take your books and sty you don’t know what the child
should study if there is no one to help. The dhdld brought books home for the parents
to help and the parents don’t understand. How ttenpoor child study?
Interviewer: Interesting! What do you think are tmntributing factors?
Mrs Karuu: It is our own fault. We don’t upgradarselves by attending Literacy
classes. We don't read because our parents nedethd to us. Some
parents...hmmm...have negative attitudes towards rgadin
Interviewer: How can this be improved?
Mrs Karuu: Parents should upgrade their educatian;.attend literacy classes and read
newspapers and other reading materials. | dontkhthat if you ask a teacher to help
you will refuse. No, | don’t think so.
Interviewer: Is there anyone in your home who litedbng stories?
Mrs Karuu: Aaah! no, Is only me
Interviewer: What kind of stories do you tell?
Mrs Karuu: Traditional storie$ovihambarere]stories about my parents and grand
parents, funny tales and stories about everydayéamgs.

Interviewer: Can you share one of these storiels mig?
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Mrs Karuu [Thinking] Once upon a time....wait....switch off....cannot remeithiger
story...][uuuh! Aaaa!] Switch of....Gisela....don’t spoil me....laughinjgcoughing]
[stop....thinking]start.....Once upon a time there was a woman andlné&t. The

child’s name was Throwaway.

[She is telling]

Interviewer: What do you think does the child leaom the story?

Mrs Karuu:The story tells us about the importance marriagéells us that everyone is
entitled to a husband or a wife in life

Interviewer: What does your child do that showsihtrest in reading? Or non-interest?
Mrs Karuu: Ha! The moment | say let me tell you a story; yee1 & big smile on her face.
Interviewer: Do you have any books, newspapersnaagazines in your home? Do you
encourage your children to read them?

Mrs Karuu:[laughtef No. No. We don’t have except the children’sostibooks

(subject books).

Interviewer: Can you share with me why you dontdnéhem?

Mrs Karuu: They are very expensive. If | canndo@f to pay the school fee of my child
how can | afford to buy magazines?

Interviewer: Do you have things like pens, penaitdl paper in your home? What do you
have?

Mrs Karuu: No! No! NoJLaughing]We don’t have. They bring it from the school.
Parents give money for pens and pencils everytidg.give N$1.00 for a pencil and
N$3.00 for a pen.

Interviewer: Why can you as parent not buy stati@sefor your children?

Mrs Karuu: | buy stationeries in January every yéai then the other children steal
them. Life is expensive now, is not like thosesy@&ien we got stationeries free of
charge. Stationeries are not from the governmegt@re but the school buys and sells
it to the children. The government does not prosgid¢ioneries anymore which means
that we should buy it ourselves.

Interviewer: Do you help your girl with writing?
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Mrs Karuu: Yes, | help hdgmore in Otjiherero]. It is my responsibility to help her. |
write to her individually and also with her siblieg | respond to their questions and
comments...hmmm I’'m thinking of the radio as onaetburces that help our children
to listen and retell stories from it. A lot of g&s are told in the radio daily. | send her
to the shop by giving her a shopping list with gesach as Surf, Viva, and sugar. |
explained things very clearly.

Follow up: Do you ever read aloud to your child?

Mrs Karuu: | do. We read together so that my cledeh get close to me and we enjoy
reading it together. This is not on a regular basis

Follow up: Interviewer: How often do you read &rh

Mrs Karuu: Regularly after every day domestic clsore

Interviewer: What does your child do that showsiht&rest in reading? Or non-interest?
Mrs Karuu: She laughs, asks questions and listétentvely by looking at me.

Follow up: Do you respond to her questions?

Mrs Karuu: Yes | read to them. | read all the wafdkere are questions and answers |
asked the child to answer. If the child does natanstand then you say no, here you
should write this. For those who cannot read | usagad and they imitate what | have
read.

Follow up: [Good]How do you respond to her questions?

Mrs Karuu: Answering their questions or respondiagheir comments in a very polite
and positive way.

Follow up: What if you don’t know the answer to wishe is asking?

Mrs Karuu:lf | don’t know the answer | ask the father if Bearound because he has
Gr.10 qualification. If he is not around, neighbsurelp.

Interviewer: Does the teacher give your child botwkbring home?

Mrs Karuu: Yes, the teacher gives different bookglifferent subjects.

Interviewer: You mentioned that the teacher givesks to your child to bring home.
Does the teacher ask you to read to your child fiteese books?

Mrs Karuu: It is a daily activity. We get readihgmework everyday.

Follow up: Does the teacher ask you to listen taryahild reading?

Mrs Karuu: Teachers wants us to listen to evengtarchild reads or tells us.
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Follow up: Does the teacher talk to you about howupport your child’s literacy
homework?

Mrs Karuu: She only gives us some hints on howdolt learners reading. She really
tries to encourage us.

Follow up: Could you tell me about your experien€eeading from the time you were in
school?

Mrs Karuu:[Oooh! How can | remember?} was long time ago, | cannot remember.
But reading was done at school but not at homatteinded a rural school and reading
was not so intensive.

Follow up: Do you remember your parents sharingnéy, songs or stories with you?
Mrs Karuu: Yes, traditional and ghost stories. lyanny used to tell us stories. We
would sit down at night and she would tell us &®iin Otjiherero.

Follow up: How did you feel about these storiesrfrgour grandparents?

Mrs Karuu: Hmmm! They were fantastic and interegtmd | later realized that they
were told for my own benefit. In our culture tlighe time of enjoyment, and pleasure.
Follow up: What did you learn from these storiesvbat was the moral of the stories?
Mrs Karuu: Stories? | leant how people lived andngs. | learned to share them with
my children, to listen attentively, laugh and plaiyh my children.

Follow up: Songs?

Mrs Karuu: Aaaa! No, my mother was not a singertytfather yes; therefore I'm a
good singer with my children.

Interviewer: How many of your family members caad®

Mrs Karuu: We can all read but not at the same lleWe could have read if we could
have reading books at home. We all can read QOgiteevery well.

Interviewer: Do you play and talk to your child?sb, how are you involved? If not,
why not?

Mrs Karuu Oh no. I like singing with my children. “We lik¢aying ‘amangus’ hide and
seek and rope skipping. We dance our old traditicoacert together. We laugh and
enjoy when playing together”. When you play Amangitis the children, they enjoy it,
laugh. They are in happiness. They get rid of fear.

Interviewer:What about praying?
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Mrs Karuu:We do it together in our language at bedtime.

Follow up: And talking?

Mrs Karuu:We talk about general things in life

Interviewer: Have you ever attended literacy wodgshor training?

Mrs Karuu: Yes, literacy classes but they are nottiawhile. | withdrew[Smiling]

Follow up: Can you tell me more why they are nottiwahile?

Mrs Karuu: We just do simple English lessons wilaidha waste or time. We do the
alphabet, reading stories, writing our names andrdong. My children are in upper
grades. They don’t need this simple information.

Follow up: Wow! What about the Grade 3 child?

Mrs Karuu: Maybe. | don’t think so.

Interviewer: Sure? How often do you attend schotdies such as meetings,
educational programmes etc.?

Mrs Karuu: Hmmm. Very mudexcited] Yes, | attend school meetings frequently. We
have parents meetings where we go and have adoolrtchildren’s books. You come
and sit, greet the teacher and go to your childskland go through his/her books. Look,
look at it if | see mistakes | ask my child why gia’t do revision. From there | tell the
child to improve on her schoolwork [look here yavé these marks and here these] and
compare it with the school report. If the repontdathe books show me that this child
performs poorly then | take other steps to helpchiid. | talk to the teacher about the
problem. The teacher also indicates that your chigeds assistance in which subject.
Interviewer: Is there a public or community librargarby where you child can borrow
books?

Mrs Karuu: No, there is no public library here.

Follow up: Do you think it's necessary to have one?

Mrs Karuu: Yes, we as parents will be able to taime books and read for ourselves.
The children will also use it by reading differdrttoks to learn about various
developments in our country. It will help us t@mwe our reading culture or reading
skills.

Follow up: It sounds interesting. Can you say nwréhe culture of reading?
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Mrs Karuu: | want to say that it will encourage tesread or change our attitude against
reading. We have a negative attitude towards negucfVe need to read more and more.
Interviewing: Do you think a parent should encoerétteir children to read and write?
Mrs Karuu: Muatjee...O dear! Yes, very much!

Follow up: How do you think they should do this?

Mrs Karuu: Education! | tell my children about timaportance of education, especially
of reading and writing that if you cannot read amdte you will sit like me without
employment. You will suffer. I'm full of bad Iunécause | have thousands of children.
Life is difficult, try to finish your education begse no one can take it away from you.
Education is your key to success. Education is Y@yl until you die. Education is your
father and mother until you perish on earth. Paseshould be taught how to read books
for fun and pleasure. Parents should take readis@ daily activity.

Interviewer: [sympathetic voice] Ooh, sorry.

Interviewer: Thank you very much for the fruitfusdussion! This information is very
helpful. I will provide you with the transcript fgou to see your contribution.

Mrs: Karuu: My pleasure

1. PERSONAL INFORMATION

Name: Ms. Kamapoha (pseudonym)
Age: 44

Sex: Female

Highest level of education: Grade 7
Home language: Otjiherero

Marital status: Married

Type of employment/work: Unemployed
LEAD IN QUESTIONS
Interviewer: Good morning

Ms. Kamapoha: [hoarse voic&ood morning, Madam
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Interviewer: Are you ready for our interview?

Ms. Kamapohat hope so. | have flue you can see it from my vioitdet it not affect our
day.

[Give background about the interview]

Interviewer: Is there any other issue you wantisacuss before we start or question you
want to ask?

Ms. KamapohaNo, its fine. We can start.

2. QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: For how long have you been a resi@ehis place?

Ms. Kamapohafhoarse voice] have been here for four years.

Follow up: What is the highest grade you attended?

Ms. Kamapoha: | have Grade 7 qualification

Follow up: Is it since the school started?

Ms. Kamapoha: No, is in between. The school has stant@000.

Interviewer: Do you have children who are stayinthwou?

Ms. Kamapoha: Yes, | have five children.

Interviewer: In which Grades are they?

Ms. KamapohaCounting on her fingersDne is in Grade 2, one in grade 3 and the
other two in Grade 5.

Interviewer: How many of you are staying in yountes??

Ms. Kamapohajnoise, wind blowing] [pausé]Ve are six in this house

Interviewer: How big is your home? How many roashesyou have?

Ms. Kamapoha: One room only.

Follow up: Is it comfortable or disturbing for leang?

Ms. Kamapohaflow whisper]Not so difficult, but is just that a child is ailch A child
needs to be guided or disciplined.

Follow up: Do you have electricity?

Ms. Kamapoha: No, we don’t have electricity
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Follow up: If not, what do you use for cooking digt at night? Does the child use the
light to do homework?

Ms. Kamapoha: Atatata! That's were the problemVW8E don’t have electricity which
means that we have to fetch water and wood. W&ad where to be found. We suffer.
Children have to study during the day only.

Follow up: Do children also fetch water and colleciod?

Ms. Kamapoha: Oh! Yes. They have to do it for tteern

Interviewer: What language is spoken mostly at Home

Ms. Kamapoha: We speak Otjiherero

Follow up: Is it the same as the language of imsion of the school?

Ms. Kamapoha: Otjiherero is the first language

3. PERCEPTUAL QUESTIONS

Follow up: Can you read?

Ms. Kamapoha: Otjiherero, yes. English a littlé. bMy young boy reads for his younger
brothers.

Follow up: What kinds of books do you like reading?

Ms. Kamapoha: Traditional story books and the Bible

Follow up: Where do you get reading books?

Ms. Kamapoha: When | go to towns | ask for stmglds which are at my children level.
Books which I know will interest them. We only readple books.

Interviewer: Do you help your child with readingdawriting?

Ms. Kamapoha: Aaai! My education is very poor épha child how to read and write
but I try. | help her in Otjiherero and in Englighlittle bit.

Follow up: And What about writing?

Ms. Kamapohai help where | can and if | cannot | ask neighlsta help.

Follow up: Do you ever read aloud to your child wean grade 3?

Ms. Kamapoha: Yes, | read very loudly to her. acteher how to make sounds in
familiar words.

Follow up: Wow! Interesting! Do you remember soni¢he@se unfamiliar words?
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Ms. Kamapoha: Yeh! g-goat, d-dog etc. Sometinigsher that the word is made up of
three sounds namely d/o/g or g/o/a/t. This is h@wvere taught how to read. | also ask
her what is in the pictures e.g. what do you sehispicture?

Follow up: Hmm. Good. How often do you read to her?

Ms. Kamapoha: Regularly after school if I'm finisiith my domestic chores.
Interviewer: What does your child do that showsihisrest in reading? Or
non-interest?

Ms. Kamapoha: No, he shows interest by listenitgngively and retelling what | have
read to him. They participate in the discussiéte sometimes draws his imagination
after listening. He draws pictures based on tloeyst

Follow up: Do you respond to his questions?

Ms. Kamapoha: Yes, if he ask. | encourage him to asle muestions.

Follow up: Is it? How do you respond to his questid

Ms. Kamapoha: | listen to his questions very cdtgtoefore | respond. | respondin a
positive and soft way. | sometimes praise himasikdhim to do it again.

Follow up: What if you don’t know the answer to wisae is asking?

Ms. Kamapoha: | send him to my neighbours

Interviewer: Does the teacher give your child regdiooks to bring home?

Ms. Kamapoha: Yes, the child comes with a pieceaufing paper everyday. We as
parents have to read this paper aloud to the chiid listen to them as they read and do
spelling tests with them. She gives us differeategyies to support reading in our
children. For example she told us to select thekisdhat interest the children and read
very slowly to them. She calls us at her classdib her corner library.

Interviewer; Does the teacher support you in litgrdevelopment of your child?

Ms. Kamapoha: They know how to call you to a mgatimfinancial matters only. That
they knowDon’t make a mistake.

Follow up: Good! Could you tell me about your expece of reading from the time you
were in school?

Ms. Kamapoha: Yeeeh! | remember that when | w&uimB we read from the small
book about Sarah. | remember it very clearly beeamy uncle was a teacher and he

liked it. We read the book and questions were aslosa this book. We wrote dictation
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on words | remember very well such aSara, rara, tate, mama’ etc. We drew pictures,
and learning from pictures. We never read at htweause my parents were illiterate.
There was no one to encourage us.

Follow up: Do you remember your parents sharingnéy, songs or stories with you?
Ms. Kamapoha: Yes, traditional stories about a veolfl a jackal. Yes, my parents were
good singers, especially my mother. She was atitwadl dancer.

Follow Up: And singing?

Ms. Kamapoha: My father was not a good singer louia sing(hoarse
voice...laughing]. We could sit around the fire disten to the nice songs from the
bible. My father who is an elder in the churchedi$o read the Bible to us because they
used to read“Ouserembuki”. And | remember thatejgiearly. We sang together.
Follow up: Wow! You have a good memory. Can yoletate more on the
“ouserembuki” you mentioned?

Ms. Kamapoha: These were our old traditional stoopks like the current one used in
schools about Sarah where we learned how to readnaite.

Follow up: Don’t you have one copy for me?

Ms. Kamapoha: Atata! They did not even show usethheoks. They only told us about
these books and they were only in urban schi@olsghing].

Follow up: Can you share one story with me frons thook?

Ms. Kamapoha: storiesPHoarse voicgyes, | remember one story in particular. Now,
[laughing].....[Wind blowing].....One day...[Telling a story about the jackal wolf].....
[Coughing].

Follow up: Oh, thanks. How did you feel?

Ms. Kamapohafproudly] Aeh! That was the time of enjoyment, laughing wittoarse
voice]

Interviewer: Is there anyone in your home who litedbng stories?

Ms. Kamapohafnoise! wind blowing]that’s right. | like story telling. The other
children also tell stories.. At school they expechild to know stories. Nowadays,
schools are not like those years. Children sheoest! various stories and retell which

we never did. You tell them stories for two dayswyou ask them on the third day they
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don’t remember but during my childhood it took u$ag to listen and retell when sitting
by the fireplace with your mother and father. Theyarded it as something significant.
Follow up: What kind of stories do you like to tll

Ms. Kamapoha: | only tell them traditional and Baldtories

Follow up: What else?

Ms Kamapoha: That all.

Follow up: What does your child do that shows tesfinterest in these stories? Or non-
interest?

Ms. Kamapoha: They laugh and want me to repeatregad again. Sometimes they
become scared. In our days we sit as a family mddhe fire and enjoy story telling. It
took us one day to follow what was told in theystaut today these children take three
days to understand a story.

Follow up: How did you feel about these storiesrfrgour grandparents?

Ms. Kamapoha: Very, very happy and blessed. lehkithd of warm feeling.
Interviewer: How many of your family members caade

Ms. Kamapoha: Is only the children and myself. fEttleer does not stay here, he is at
the cattle post but he can also read because leaded school up to Grade 8.
Interviewer: Do you as a parent play and talk tarychild?

Ms. Kamapoha: Yes, sure.

Follow up: If so, how are you involved?

Ms. Kamapoha: Very much. | look at the life of tpdBo show them the right way they
should take and not to follow the wrong ways welugenot completing school. To take
the way that leads them to success and later tetketure.

Follow up: And praying?

Ms. KamapohaYes, we do before bedtime.

Interviewer: Have you ever attended literacy wodgshor training?

Ms. Kamapoha: No, | never attended any training or vebidp.

Follow up: Do you think is important to attend tedgpes of meetings?

Ms. Kamapoha: Yes, | think so because if you wanb tnelp our children with reading
then you should teach us how to read.

Interviewer: Do you have any books, newspapersnaaghazines in your home?
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Ms. KamapohaYes, we do have Otjiherero New Era.

Follow up: Do you read them?

Ms. KamapohaYes, | do but my boy just like cutting picturedlamibian leaders and
famous people like Frankie Fredericks. | try todea And story books from town.
Interviewer: Do you have things like pens, penaitsl paper in your home?

Ms. Kamapoha: Ooh! Yes, we do have but they déaebt The other children steal them
at school. The school should buy.

Interviewer: How often do you attend school aci@gtsuch as meetings?

educational programmes etc.?

Ms. Kamapohajstrong wind blowing]...Yes, we attend parents meetings

Three times a year or even more.

Follow up: Could you elaborate more on these mgstin

Ms. Kamapoha: Sometimes we are called by the secb@itend meetings. School board
comes up with their issues and we come up witloaurissues. We discuss the issues
until we come to solutions. If we do not agreeused to inform the school board that
here we don’t agree with you. At the end they ntlag&dinal decision.

Follow up: What about parent teacher evenings?

Ms. Kamapoha: lja. We go through the books of duideen and see where they
performed poorly and encourage them and they ditifwege just motivate them to keep
up with their good work.

Interviewer: Is there a public or community librargarby where your child can

borrow books?

Ms. Kamapoha: No we don’t have

Follow up: Do you think it's necessary to have one?

Ms. Kamapoha: Sure! We need it to improve our igggkills. The children will also
benefit from itInterviewer: Do you experience any problems in imggyour child to
read and write? Can you tell me about these pnagffe What are the contributing
factors? How can this be improved?

Ms. Kamapoha: Yes, | do, | don’t know how to prormuwords and | cannot read all
the words fluently. Vocabulary is a problem. Thatributing factors | would say is my

upbringing. My parents never read to me. How ddbky do it if they never attended
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school? We need to be taught about our roles irca&iilon. [Inaudible]..... should know
what is expected from us.

Interviewer: Do you think a parent should encourthggr children to read and

write? How do you think they should do this?

Ms. Kamapoha: Yaa. Yes. Reading is significantlurcation. Reading is the key to
schooling. Parents should love reading. Readiilgmake our minds grow. | don’t
think that we will get very far if we don’t knowviado read. We as parents should know
that the basis of education lies in reading.

Interviewer: Thank you very much for your contrilout during the discussion.

Ms. Kamapoha: Hm.

1 PERSONAL INFORMATION ON INTERVIEWEE

Name: Ms. Operi (pseudonym)

Age: 31

Sex: Female

Marital Status: Unmarried

Type of employment/work: Unemployed
Home language: Otjiherero

Highest level of education: Grade 10
LEAD IN QUESTIONS

Interviewer: Good afternoon

Ms. Operi: Good afternoon, Ms Siririka
Interviewer: Are youeady for the interview?

Ms. Operi: Yeah

[Give background about the interview]
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Interviewer: Is there any other issue you wantisacuss before we start or question you
want to ask?

Ms. Operi: We can start

[Pause] clear her voice

2. QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: For how long have you been a residéehis place?

Ms. Operi: | have been here for three years

Interviewer: What is the highest grade you attef?ded

Ms. Operi: | have Grade 10.

Interviewer: Do you have children in Grade 3?

Ms. Operi: Yes, | mean.....only one

Interviewer: How many of you stay in your home?

Ms. Operi: Here? We are only three

Interviewer: How big is your home? How many roamoesyou have?

Ms. Operi: One bedroom house

Follow up: Is it comfortable or disturbing for leang?

Ms. Operi: It's difficult.... It's really not comfaable because | have to buy candles and
lamp oil every day. It is difficult.

Follow up: Do you have electricity?

Ms. Operi: No we don’t have

Follow up: If not, what do you use for cooking digt at night? Does the child use the
light to do homework?

Ms. Operi: We use wood for cooking and candle laghtight and lamp oil.
Interviewer: What language is spoken mostly at fdme

Ms. Operi: Otjiherero

Follow up: Is it the home language?

Ms. Operi: Yes.
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Follow up: Is it the same as the language of imsion of the school?

Ms. Operi: Yes, they do Otjiherero as the firsigaage or whatPDoubt]...

[Stop]

3. PERCEPTUAL QUESTIONS

[Background of a child crying]

Interviewer: Can you read?

Ms. Operi: [laughterPh, yeah........

Interviewer: Do you help your girl with reading awdting?

Ms. Operi: Yes, only if she cannot. She writesifigde cannot | help her. ..... just like
that. | show her how to write words correctly. Sbimes she writes in books and
sometimes in the sand. | show her how to do itsdrdcopies it in the sand. | point to the
words she missed and | asked her to read and weatadut what she reads. We talk
about what happens in the story.

Follow up: Why is she writing in the sand?

Ms. Operi: We did that in our days and we are wsthat.

Follow up: Do you experience problems in helpingryohild to read and write?

Ms. Operi: Yes, | experience problems becauselith@dren cannot read. You know
children read on the chalkboard but when they cbomae if you ask them to read than
they cannot read. The answer she gives does nat semnse. They can draw but not
read. They find it difficult to write things indin own words.

Follow up: What cause these problems?

Ms. Operi: Aeh! Maybe the teachers don’t know howetch reading or the learners
themselves don’t know how to read. The child makstakes marked by the teacher but
the mistakes are still there. Poverty is the nadistacle that prevents us from helping
four children to read. The other problem is mag émvironment which his not rich in
reading materials. | think culture of reading whilacks in this environment can have an

influence on the children.
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Follow up: Can you elaborate on how poverty you tioeed can be problem in reading?
Ms. Operi: We don’t have money to buy reading arcational toys that can help them
to read. We don’t have money to install the selgtem to that our children can learn to
read from the television.

Follow up: Do you like reading?

Ms. Operi: Yes, if | could be in town. | like dikeading. | like stories from the
magazines. | want children to read. | want childterstudy. I like it very much.

Follow up: What kind of books would you like reagt

Ms. Operi: | buy magazines when | go to Gobabis lamdvery selective because
newspapers are full of crime and war. | don't likd only read the health part because
that is what interests me most. | have to know it.

Follow up: Do you ever read aloud to your child?

Ms. Operi: Yes | do. |like it, I like it. | wattie child to study. I like it, very much.
Follow up: And newspapers?

Ms. Operi: Aeh! Very rarely. | only look throughqgtiickly”.

Follow up: How often do you read to her?

Ms. Operi: | read every free moment | have. Ifoeald have electricity, going to bed, |
would read.

Interviewer: What does your child do that showsihisrest in reading? Or non-interest?
Ms. Operi: He looks at me, retells and asks quastidHe also listens very well.

Follow up: Are you responding to her questions?

Ms. Operi: Yes. Yes. | help her.

Follow up: What if you do not know the answer toawvkhe is asking?

Ms. Operi: | send him to my neighbour to help whHerannot

Follow up: Could you tell me about your experien€eeading from the time you were in
school?

Ms. Operi: Uuuh! | did not have access to booksalbise of the poor environment | come
from. | remember stories from those series cdlledio kondjerera’ which literarily
means ‘come to light’. | think | was in Sub A onlyhose were called the Folktales
series. We could read and write simple storiemftbese books. We read it several

times and predicted what would happen next.
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Follow up: Do you remember your parents sharingnigy, songs or stories with you?
Ms. Operi [frown] You mean those old stories those years?

Interviewer: Yes

Ms. Operi: Only traditional stories because sheldait read or write. My mother told
us traditional stories at night on how strangersevehased away from Otjozondjima.
My parents were illiterate. | remember listenigfables that were narrated by my
grand grandmother. It was always about the clelaakal and the stupid Wolf. Fables
like that, ooh! days are gone.

Follow up: How did you feel about these storiesrfrgour grandparents?

Ms. Operi: They were interesting, funny and sonmegistary.

Interviewer: Is there anyone in your home who litedbng stories?

Ms. Operi: | like story telling. My mother doesd#fore we go to bed when we go to the
cattle post.

Follow up: What kinds of stories do you like tegin

Ms. Operi: | like traditional stories and storie®m magazines realistic stories such as
birthday, grandfather parties in our family, probis | experienced in life etc.

Follow up: Can you tell me one of these stories?

Ms. Operi: No. No. Truly speaking, | don’t haudot today, please.

Oh! Let me give it a try. Once upon a time the @lgackal and the stupid wolf went into
the farmer garden to steal his sheep. ThdBilent] .to get into the kraal was not easy.
Hmm. They had to climb through a big hole in theeée Hmm. jackal was very clever
and canny. They entered. The wolf was very huaiggyhe ate, ate, and ate. Then the
clever jackal left and he called for the farmereffarmer came and the wolf was too fat
to run away. Can you see that the jackal is alwagser? The angry farmer beat...beat
and beat the poor wolf. The jackal was sitting,aliatg and laughing. That the end.
Follow up: What do you think is the moral of thtery?

Ms. Operi: Yeah. It tells us not to steal and a& slame time to be clever

Follow up: What does your child do that shows htsiiest in these stories? Or non-
interest?

Ms. Operi: He retells what | have told him, he aglkestions and become scared.

Interviewer: Why do you think that you have to t@ur child stories?
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Ms. Operi: For morality and all the good things.

Interviewer: How many of your family members caad®

Ms. Operi: at home? Yes, they are many

Interviewer: Do you as a parent play and talk tarychild? If so, how are you involved?
If not, why not?

Ms. Operi: We talk about good and bad things & lifencourage him to complete his
school and not to do what | did.

Follow up: And praying? Yes, we do at bedtime

Interviewer: Have you ever attended literacy wodgshor training?

Ms. Operi: No. Never.

Follow up: Do you think it is necessary to haverlicy workshops or training?

Ms. Operi: Sure!

Follow up: Can you tell me more?

Ms. Operi: If we attend these workshops then wekwdw how to teach our children
reading and writing.

Interviewer: Do you have any books, newspapersnaaghzines in your home?

Ms. Operi: Sometimes there are old ‘New Era’ nevegpa which are in my home
language and | read it and keep them for cleaniagppses or to use if for fire making.
Like this one is in Afrikaans, | read it myselfats what | know.

Follow up: Do you read them?

Ms. Operi: | read and encourage him to page throtmtpictures because he is too
young toread a newspaper

Follow up: In which language are these reading rmed$®

Ms. Operi: They are mostly in Otjiherero, a bitAffikaans and English.

Interviewer: Do you have things like pens, penailsl paper in your home?

Ms. Operi: Yes, you as a parent have to buy iytar child to take it to school.
Interviewer: How often do you attend school aciegtsuch as meetings, educational
programmes etc.

Ms. Operi: If | don’t have other activities to davill attend, but if I'm busy | will not
attend. These other things are also important assthool meetings.

Follow up: What about your involvement in the wrgiof your children?
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Ms. Operi: No, no, nothing on that issue

Follow up: What about the teacher-parents day?

Ms. Operi: It is a fixed date where we go and gotigh our children’s books. We didn’t
have it this year it will be may at the end of thenth (July). If you see that the child has
performed poor than you talk to the child. You ltmkour child’s problems and tell
him/her to improve.

Interviewer: Does the teacher support you in litgrdevelopment of your child?

There is nothing like support on literacy developtred our children from the teachers.
We are told about the importance of education afatuidren and that education is
important in life. They want us to pay that'’s all.

Interviewer: Is there a public or community librargarby where your child can borrow
books?

Ms. Operi: Library? Only at school

Follow up: Do you think it's necessary to have one?

Ms. Operi: Oh! Ja. Very much we want to read! Vémtio read! It will help in the
sense that we will practice our English and imprownereading levels.

Interviewer: Do you experience any problems in imgjfyour child to read and write?
Ms. Operi: Yes, | do. Children cannot read.

Follow up: Can you tell me about these problems?

Ms. Operi: The accent or pronunciation problem.adleers pronounce different as we
do. The handwriting of my child is very poor ahtstmakes her tarite very slowly.
Above all, our children cannot read. | think tlte@immunication between the school and
the parents is very important and is lacking. & @on’t communicate with teachers, how
will we know how our children perform? Children terthings at school when they come
home than they cannot read and what they sometigaglsdoes not make any sense.
Frustrating!

Follow up: Wow! What do you think is the problem?

Ms. Operi: May be the teacher or the child.

Follow up: What are the contributing factors?

Ms. Operi: The environment is the first thing IIMellame. Nothing...nothing in the

environment. Secondly, parents are not educatédukdly we are poor to provide
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reading materials to our children. Finally, thernmunication gabs between the teacher

and the parent. Parents don'’t visit the schothdy are not called in. No, money.

Parents are not interested they prefer other bussriban the education of their children.

Follow up: How can this be improved?

Ms. Operi: Parents should be taught on how to remtheir children or the importance

of them reading to their children should be madevkm to them. Rural schools should

be treated equally just as the urban schools. hnpelectricity should be installed so

that the children can watch reading programmes. dternment can also give us

stationeries.

Interviewer: Do you think a parent should encourthggr children to read and

write?

Ms. Operi: Yes, Yes. Education is important todthiédren.

Follow up: How do you think they should do this?

Ms. Operi: Education is worthwhile you don’t go aamsk anything from someone if you

are educated. If the children don’t read, how tlagy understand the books they are

given in other subjects? | think it is parentd jm encourage children to read by

reading to them at a very young age.

Interviewer: Thank you so much. Again, | really egapate your willingness to spend
time helping me out.

Ms. Operi: Thanks

1. PERSONAL INFORMATION OF INTERVIEWEE

Name: Ms. Vatji (pseudonym)

Age: 45

Sex: Female

Marital Status: Unmarried

Type of employment/work: Employed
Home language: Otjiherero

Highest level of education: Grade 3
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LEAD IN QUESTIONS

Interviewer: Good afternoon

Ms. Vatji Good afternoon

Interviewer: Are you ready for the interview?
Ms. Vatji: Yes.

[Give background about the interview]
Interviewer: Is there any other issue you wantiscuss before we start or question you
want to ask?

Ms. Vatji: Its okay!

2. QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: For how long have you been a residééehis place?

Ms. Vatji: | lived here since 2000. | have beeretfer six years now.
Interviewer: What is the highest grade you attefded

Ms. Vatji: [hesitating]Grade 3

Interviewer: Do you have children?

Ms. Vatji: Yes, | have four children.

Interviewer: Do you have children in grade 3?

Ms. Vatji: Yes, only one.

Interviewer: How many of you stay in your home?

Ms. Vatji: We are seven

Follow up: Is it comfortable or disturbing for leang?

Ms. Vatji: No. No! It is not conducive because libeise is too small.
Interviewer: How big is your home? How many roashesyou have?
Ms. Vatji: One bedroom. Itis very small.

Follow up: Do you have electricity?

Ms. Vatji: No we don’t have electricity?

Follow up: If not, what do you use for cooking digt at night? Does the child use the

light to do homework?

162



Ms. Vatji: We use wood for cooking and the lamptliduring the night. No, Children
don’t study in the evening due to lack of eledlyiat is dark.

Interviewer: What language is spoken mostly at fbme

Ms. Vatji: Otjiherero

Follow up: Is it the same as the language of imsion of the school?

Ms. Vatji Oh, Yes, it is the first language.

[Stop, explain the next section]

3. PERCEPTUAL QUESTIONS

Follow up: Can you read?

Ms. Vatji: Yes, a little bit in Otjiherero.

Interviewer: Do you help your girl with reading awdting?

Ms. Vatji: Yes, | help in Otjiherero for examplegive the answers to questions, to read
simple books and pray.

Follow up: And what about writing?

Ms. Vatji: No, huh uh. They do it themselves.

Follow up: Why can you not help?

Ms. Vatji: It is difficult to help our children whtliteracy because we have poor
education.

Follow up: What kinds of books do you like reading?

Ms. Vatji: Story books and the Holy Bible.

Follow up: Do you read these stories to her?

Ms. Vatji: Yes, | read these stories to her.

Follow up: Do you ever read aloud to your child?

Ms. Vatji: Yes, | do a little bit of reading withympoor level of education for Christianity.
We don’t have reading materials at home. We ordg ithe Bible. Reading materials are
not part of my household except the readers frarstool and the Bible.

Follow up: How often do you read to her?
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Ms. Vatji: If I have enough time. Matrons don’t kawnuch time. If they get reading
homework | do it on the same day.

Interviewer: What does your child do that showsiht&rest in reading? Or non/interest?
Ms. Vatji: She looks at me. She used to ask qumsstin the story of Adam and Eve.
Sometimes | use to see a slight hesitation in bieewhen she asks questions.

Follow up: Could you elaborate more on this?

Ms. Vatji: Her looks indicates to me that she Iist@nd she is interested, but still certain
things are not clear to her. She once asked mstguns: how on earth could a human
being stay with a snake? Why can we not alsowsiidysnakes?

Follow up: Very interesting! Are you respondingher questions?

Ms. Vatji: | do. There are times when | am notresere of the answers I'm giving.
Follow up: How do you respond to her questions?

Ms. Vatji: Very confident and in a polite way.

Follow up: What if you don’t know the answer to wishe is asking?

Ms. Vatji: | send her to siblings in upper gradestsat they can help her.

Follow up: Do you go through the book after thdathias been helped by the other
children?

Ms. Vatji: Yes, Ja. Ja. | look at it and if | doktiow the answer | contact the teacher
personally and inform her that this is too difficul

Follow up: Could you tell me about your experienteeading from the time you were in
school?

Ms. Vatji: Aye! No one read to me at home. | gr@aruan environment where | had not
seen a book. Books were not part of our houselvad, that is my personal experience.
Follow up: How old were you by then?

Ms. Vatji: | was eleven years old and | was in grdd

Follow up: How did you feel about reading and vingt?

Ms. Vatji: It was fun, but | didn’t like writing lsause | did no know how to grip a pencil.
Those years we were taught on how to sit propertygrip the pencil. It took the whole
period.

Follow up: Do you remember your parents sharingnéy, songs or stories with you?

Ms. Vatji: Yes, we used to sing together.
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Follow up: Can you sing one song for me?

Ms. Vatji [wait.....what happened to the song?] [Laughingllgli.. [Whispering]....
singing with her friend.

Follow up: Very nice song! How did you feel abogse stories and songs from your
grandparents?

Ms. Vatji: Oh. Very happy.

Follow up: What about rhymes?

Ms. Vatji: | do not remember any. | really don't.

Interviewer: It there anyone in your home who likeling stories?

Ms. Vatji: Yes, | use to do it myself

Interviewer: It sounds nice!

Follow up: What kind of stories do you like to tll

Ms. Vatji: Traditional stories

Follow up: Can you tell me one of these stories?

Ms. Vatji: [laughing She tells a story about the wolf and the foxlijtgl with confidence
and proudly]

Follow up: Interesting! What is the moral of thtery?

Ms. Vatji: The moral is that dishonesty is not agahing. We should always be honest.
Follow up: What does your child do that shows Inégrest in these stories? Or non-
interest?

Ms. Vatji: She listens attentively and laughs. ybengest one used to ask a lot of
guestions.

Interviewer: How many of your family members caade

Ms. Vatji: Mostly, all of us.

Interviewer: Do you play and talk to your child?sd, how are you involved? If not,
why not?

Ms. Vatji: Yes, this is how they learn. We shdeas on different games, listen to their
stories from the school and play traditional gam®&¢ge talk about washing clothes,
fetching water and collecting wood.

Follow up: Praying?

Ms. Vatji: Bedtime and before meals
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Interviewer: Have you ever attended literacy wodgshor training?

Ms. Vatji: Never, but | use to attend school meagtin

Follow up: Can you tell me more about these mesfing

Ms. Vatji: Sometimes it is schoolboard meetingsanetimes is about the poor
performance of the children or discipline problefasy. boys going to girl’s hostel). We
come for parents meeting where we as parents geppartunity to go through the
books of our children and see how they are perfogmiThe teacher informs us about the
performance of our children. We assist where veetlsat they need help and encourage
them if they did well. The teacher tells you alibetperformance of the child if the child
performs poorly than the teacher will ask you teairage the child.

Interviewer: Oh, | see. How often do you attendostactivities such as meetings,
educational programmes etc.?

Ms. Vatji: We do have three meetings per year amged to attend all the meetings.
Interviewer: Do you have any books, newspapersnaaghzines in your home?

Ms. Vatji: Hmmm. No. No, we don’t have. We negteise. We don’'t have money to
buy.

Interviewer: Do you have things like pens, penailsl paper in your home? What do you
have?

Ms. Vatji: We use to buy at the end of the yeareantly in the following year when they
start the New Year. The government should heipitiisschool fees and we can help
them half way.

Follow up: Can you elaborate more?

Ms. Vatji: The government should take care of stfems, provide stationeries as in our
time.

Interviewer: Is there a public of community librargarby where your child can borrow
books?

Ms. Vatji: There is only a school library but istnet in use and there is a library in
each classroom where learners can have a chancsatbbooks.

Follow up: Do you as parent take one of these baokisread for yourself?

Ms. Vatji: [Smile] Never. Never. | don’'t know why | don’t do it.

Follow up: Do you think it's necessary to have dlpulibrary?

166



Ms. Vatji: Yes, It will be good for those who caad. It will may be also improve my
reading skills. It will helpful for our children.

Interviewer: Do you experience any problems in imgjpyour child to read and write?
Ms. Vatji: Yes, a lot because | cannot read so well

Follow up: Can you tell me more about these prokém

Ms. Vatji : | have poor education. | cannot help amidren with reading and writing the
way they are supposed to. How can one help ifyame poor education? It is the
teachers who must do it.

Follow up Why do you think that it is only teachers who slilodo it?

Ms. Vatji: They know what to do.

Follow up: What are the contributing factors?

Ms. Vatji: Poverty, we don’t have money to buyrdeding materials. The language is
also another problem because some of us cannokdpaglish. llliteracy is the problem
that hinders my patrticipation in reading homewofkry child. | really need someone
who can help me with encouraging me to be selfidenf because | feel like I'm not
educated why | should help my child. Are theygoatg to laugh at me?

Interviewer: Do you think a parent should encourthggr children to read and write?
Ms. Vatji: Yes, Yes. A lot. | call my children @ell them that education is the key to
your future. Look at what | sell swegtamalaki]and fat cakes just because I'm not
educated and | want my children to be educateceréfbre | think we as parents should
motivate our children to read and write. I'm a k&lsnatron because | did not finish my
school. The school can help!

Follow up: How do you think they should do this?

Ms. Vatji: They should ask what the children digeltiool and help them with what they
don’t understand. They should tell them traditiostaries and sing traditional songs to
them. If they cannot read well like me they cdanthe older children to help. The other
thing is that the teacher should come and see wtigldren are staying. Here at our
homes, what we eat and what we don’t have. Justdo We are in a problem.
Interviewer: Thank you, Vatji.

Vatji: Thank, you madam.
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TRANSCRIPT OF INTERVIEWS

1. PERSONAL INFORMATION

Name: Mr Kapena (pseudonym)

Sex: Male

Age: 52

Marital Status: Married

Type of employment/work: Employed (hostel father)
Home language: Otjiherero

Highest level of education: Grade 4

LEAD IN QUESTIONS

Interviewer:Good morning:
Mr Kapena:Yes, morning
Interviewer:Are you ready?

Mr Kapena: Hmm, morning.

[Give background about the interview]
Interviewer: Is there any other issue you wantisacuss before we start or question you
want to ask?
Mr Kapena: No, We can start.
[Okay]

2. QUESTIONSON CONTEXTUAL INFORMATION
Interviewer: For how long have you been a resideiis place?
Mr Kapena: | have been here for eleven years

Follow up: What is the highest grade you attended?
Mr Kapena:[Uncertain]l have Grade 4. Yes, | remember now.
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Follow up: Do you have children in Grade 3?

Mr Kapena: Yes

Follow up: How many?

Mr Kapena:[Thinking] One child

Interviewer: How many of you stay in your home?

Mr Kapena [pause]maybe ... nine

Interviewer: How big is your home? How many roashesyou have?
Mr Kapena: Three houses

Follow up: Is it comfortable or disturbing for leamng?

Mr Kapena: We are too many....its hell.

Follow up: Do you have electricity?

Mr Kapena: No.

Follow up: If not, what do you use for cooking dight at night?

Mr Kapena: We use wood and lamp light.

Follow up: Does the child use the light to do horogk®

Mr Kapena: They do not study in the evening bectusgcannot see. They only study
during the day.

Interviewer: What language is spoken mostly at ldme

Mr Kapena: Otjiherero

Follow up: Is it the same as the language of imsion of the school?
Mr Kapena: Yes, with English as well. Otjiheresahe first language while English is

the subject.

3. PERCEPTUAL QUESTIONS

Follow up: Can you read?

Mr Kapena: Otjiherero, a little bit. | cannot redénglish because we did not have any
books at home when | grew up and I lived in a loratvhere there was no library.
Interviewer: Do you help your child with readingdanriting?

Mr Kapena:[noise of a hostel worker cleaning a potles, | only help him with basic

Otjiherero reading and writing homework.
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Follow up: What about writing?

Mr Kapena: We don’'t have pens and pencils; childiethe writing at school while their
older siblings just help with reading.

Follow up: What kinds of books do you like reading?

Mr Kapena: The Bible only. Our environment is aga where books are not part of our
household.[Pause]..you know it very well..[Chorus laughs].

Follow up: Do you ever read this Bible aloud to yohild?

Mr Kapena: Yes, | do, a little bit with my poor edtion for Christianity

Follow up: How often do you read it to her?

Mr Kapena: Every evening before bedtime with a pray

Interviewer: What does you child do that showsh@sinterest in the reading? Or non-
interest?

Mr Kapena: They ask questions and listen. Somstthey retell the stories you read to
them.

Follow up: Do you responding to her questions?

Mr Kapena: Yes, where | can.

Follow up: How do you respond to her questions?

Mr Kapena: Very soft and in a good way.

Follow up: Do you experience problems when helpgiogr child reading and writing?
Mr Kapena: Yes, | do because I'm not good in regdind writing and did not complete
school. Ijust only used to ask her to show megthin his books e.g. show me a horse or
could you find me letter'd’? The pronunciatiorbig problem to me as parent. It differs
with mine.

Follow up: Do you like asking your children quessovhen they read?

Mr Kapena: Yes, if | understand.

Follow up: Do you answer his questions on readimd)\ariting?

Mr Kapena: Yes, | do.

Follow up: What if you don’t know the answer to wha is asking?

Mr Kapena: | refer him to my wife who has Gradegl@lification or neighbour’s
children who are in upper grades. She is a schoarth member. She knows.

Interviewer: Does the teacher give your child ragdiooks to bring home?
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Mr Kapena: Yes, the child comes with reading pageeryday where | have to read the
story for the child. The teacher encourages ugsten to our children reading and also
to read aloud to them and with them.

Follow up: Could you tell me about your experienteeading from the time your were
in school?

Mr Kapena: Heh! | was a child a very long time aggoyou want me to go back. Aha! |
can’t remember sitting and my parents reading to fbere were no reading books
those years except the Holy Bible. | grew up iranironment where books were not
part of our household. Even today! Books werg e@pensive and my parents did not
have money to buy books and there was no moneytoys school fee..[Quiet for a
while]...it's hurting.

Follow up: Do you remember your parents sharingnéy, songs or stories with you?
Mr Kapena: | cannot recall.

Interviewer: Is there anyone in your home who litedng stories?

Mr Kapena: No. My wife and the eldest boy do it.

Follow up: What kind of stories do you like to tll

Mr Kapena: Traditional stories and stories from th&hool.

Follow-up: What does your child do that shows Iméeriest in these stories? Or
non/interest?

Mr Kapena: He laughs and asks questions.

Interviewer: How many of your family members caad®

Mr Kapena: Those who attend school and their mother poor in reading.

Interviewer: Do you play and talk to your child?sé, how are you involved? If not,
why not?

Mr Kapena: No. I'm too old for playing, but | caalk a lot. My children listen to me
when I'm talking. | ask them to share their ide@ath me. | even ask them questions that
require them to talk. | share the word of God witem. | tell them stories about our life
with their mother those days when we were stillhgp{Laughing]

Follow up: Can you share one question with me?

Mr Kapena: Why do you think children steal foodhirthe school hostel?

Follow up How do they respond to such a question?
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Mr Kapena:They are hungry; they don’t have food to eat. €hasldren are not well
taught at their homes. Don’t do it. Do you get nght? That is how I talk to her.
Interviewer: It sounds very interesting.

Interviewer: Have you ever attended literacy wodgshor training?

Mr Kapena: Yes, a little bit of literacy classeaits where | pick the skills | have with
the help of my wife.

Interviewer: Do you have any books, newspapersnaaghazines in your home? Do you
encourage your children to read them?

Mr Kapena: | don’t have, no, | don’t have. There absolutely no books at all. It is
only my wife who has. She makes her own readingriakst

Interviewer: What do the children read at home?

Mr Kapena: They only read books given by their hess.

Interviewer: Do you have things like pens, penailsl paper in your home? What do you
have?

Mr Kapena: We don’t have pens and pencils. Chiidite the writing at school while
their older siblings only help with reading.

Interviewer: Do you ever attend school meetings?

Mr Kapena: Yes. Not regularly because | have terattto other things such as
weddings, funerals and auctions, but | make suaénthy wife attends regularly.

Follow up: What do you do in these meetings?

Mr Kapena: We listen to the importance of educatidihe reasons why we should help
our children with reading and writing are discuss@ioblems, discipline you name it.
Then you know their song: Money, money....we ard tfehis every time.

Follow up: Can you elaborate more on this importapiceducation?

Mr Kapena: Education today is the key to succéssu will be employed if you are
educated. Those who are not educated like mersiffe just stand in the sun to get
something because we are not educated. If yoedueated you will not be standing in
the sun like this.

Interviewer: Is there a public or community librargarby where your child can borrow
books?

Mr Kapena: Oh! No.
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Follow up: Do you think it's necessary to have one?

Mr Kapena: We need one for the children to readreRts will also use it to improve
their reading level, especially my wife who is eagdearn. I'm old to read[Smile]
Interviewer: Do you experience any problems in imgjpyour child to read and write?

Mr Kapena: Yes, I'm not educated

Interviewer: Can you tell me about these problems?

Mr Kapena: | don’t have money and I’'m a poor persd tries to help my children and
my wife. The other problem is that | don’t have English skills. This is a community
hostel and the salary | get is from the communtictvis very less to support my family.
Follow up: How can this be improved?

Mr Kapena: We can educate the parents. We can cgnéth projects where parents
can get something or the Government should papdkeel workers like teachers.
Literacy classes also.

Interviewer: Do you think parents should encourtdugér children to read and write?

Mr Kapena: Yes, they should.

Follow up: How do you think they should do this?

Mr Kapena: It is our responsibility to help our tdien. Those who can read should do

so to their children.

Interviewer: Thank you very much sir for participatin this interview.

Mr Kapena: Hmm

1. PERSONAL INFORMATION

Name: Mrs Kapena (pseudonym)

Sex: Female

Age: 39

Marital Status: Married

Type of employment/work employed: (Schoolboard men#nd a literacy promoter)
Home language: Otjiherero

Highest level of education: Grade 10
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LEAD IN QUESTIONS

Interviewer: Good morning
Mrs Kapena: Good morning
Interviewer: Are you ready for the interview?

Mrs Kapena: [laughing]Yeah. I'm ready

[Give background about the interviewer]

Interviewer: Is there any other issue you wantisecuss before we start or question you
want to ask?
Mrs Kapena: Yeah, go ahead

[Okay]

2. QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: For how long have you been a residérhis place?
Mrs Kapena: | have been here for eleven years

Follow up: Did you attend school?

Mrs Kapena: Yes

Follow up: What is the highest grade you attended?

Mrs Kapena: Grade 10

Follow up: Do you have children?

Mrs Kapena: Yes, | have nine children.

Interviewer: In which Grades are they?

Mrs Kapena: Uuuh! Let me try. There is one in @&, another one in grade 3 and in
Grade 1 etc.

Interviewer: How big is your home?

Mrs Kapena: There are three houses.

Follow up: How many rooms do they have?
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Mrs Kapena: One house is a two bedroom house whegl@ther one is a one bedroom
house.

Interviewer: How many of you stay in your home?

Mrs Kapena: We are eleven.

Follow up: Is it comfortable or disturbing for leang?

Mrs Kapena: It disturbs in the sense that the pldoes not encourage learners to study.
The environment itself cannot motivate childresttaly. Rural schools do not motivate
because we don’t have the necessary facilities aachV'’s, electricity etc. Children
cannot read in the evening, they cannot study duttie day because they have to collect
wood and water. If they don't do this then thelf mot eat.

Follow up: Do you have electricity?

Mrs Kapena: Ahaha, we don’t have. Do you think twélythink about rural areas?
They won't.

Follow up: If not, what do you use for cooking dight at night?

Mrs Kapena: We make fire for cooking and lamp light

Follow up: Does the child use the light to do horogk®

Mrs Kapena: Homework is done during the day becauseon’t have electricity.
Interviewer: What language is spoken mostly at ldme

Mrs Kapena: Otjiherero

Follow up: Is it the same as the language of imsion of the school?

Mrs Kapena: Yes, Otjiherero

[Okay, let’s continue]

3. PERCEPTUAL QUESTIONS

Interviewer: Can you read?

Mrs Kapena: | can read anything which | get if | gourban areas. | collect books for
various grades. If | get the chance to read, | ocead anything from stories to subject’s

books. I read regularly. Itis a hobby. | gebéds from the shop and bring to my
children for counting and reading for example, niet€ boxes, soup, food, bottle tops,
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and empty cans. The teacher asks learners to ¢dtied labels and bottle tops that is
where | have learnt that | can also do the samiecame.

Interviewer: Do you help your child with readingdawriting?

Mrs Kapena: My girls cook porridge and bake tradiital bread by following my recipes
notes and instructions. This how | support thenh wetiding.

Follow up: Can you tell me more what literacy ckssss all about?

Mrs Kapena: Literacy classes teach people who naitended school on how to read
and write. For example we teach a person how itevietter‘a’ or ‘b’ or any other
letter, therefore | don’t get tired when | help otyild to read and write. How to write
their names...

Follow up: What kind of books do you like reading?

Mrs Kapena: Old newspapers, magazines, old realdouks from town and children
reading books although the level of their bookeeis/ low. | collect books that
interested them most when go to urban areas. ®@neydooys likes books with cars
pictures while my daughter like recipes books anddd to make sure that | come back
with those books. | have seen that it encourdgemtto read. | have recipe books and
my girls in upper grades cook porridge and bakeliianal bread by following my
receipts notes and instructions.

Follow up: Where do you get reading books?

Mrs Kapena: | collect old storybooks from Gobahidiindhoek. My encouragement to
them is always to read.

Follow up: Very interesting! Do you ever read aldad/ou child?

Mrs Kapena: Ayeee! |like it. | read aloud to leerd asked her questions even though
the place is not so comfortable to her. | comneertéell her what is going to happen in
the story. On the other side | ask her questides“Mhat happens on this page?” we
gave each other turns. | read a paragraph and dasea chance to read as well. If she
got stuck | helped. | say the name of the thingherbook and connect it to real life
examples. It can be things around our house oregimanimals. | tell her our old
poems. | like to play with words in Otjiherero.rFexample, ‘Tate ‘uai’, ‘Tate ueja’,

‘Tate uavere’ to help her with sounds ‘U’
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Follow up: It sounds like a good strategy. | hegwd talk about ‘U’, could you just give
me more details about this?

Mrs Kapena: These are called alliteration. We diaiith our Otjiherero teacher in
Grade 10. I don’t know how to explain it to ydtis like a repetition of words in a
sentence.

Follow up: You remind me of my school years. Whyyaai think is necessary to read
loud to your child?

Mrs Kapena: The child will be used to me and wsliablish the closeness. | think that
the child will not be shy. The child will enjoyadkng because the motheyads. Her
role model reads. We as parents are the role nsoafebur children therefore reading to
them will create enjoyment, happiness and lovedading.

Follow up: Wow! | like that! How often do you reaal her?

Mrs Kapena: | tell my child that reading is impantaand they should try to make it a
daily habit. | tell them to read, read and read.

Interviewer: What does your child do that showg¢hasinterest in

reading? Or non/interest?

Mrs Kapena: She tries to read with me and tellsatmeut what | was reading.
Sometimes she asks me to be very slow.

Follow up: Are you responding to her questions?

Mrs Kapena: Yes, | do.

Follow up: How do you respond to her questions?

Mrs Kapena: In a very polite and soft way. | domdnt to scare her! | don’t shout.
Follow up: What if you don’t know the answer to wisae is asking?

Mrs Kapena: | try. If not, | refer her to the othehildren. | cannot send them back to
school because | know what my responsibilities are.

Interviewer: That’s good! Does your child ever réacnyone else besides you?

Mrs Kapena: Yes, she does. She reads to herghlihe father and neighbours.
Follow up: Do you provide opportunities for yourldhtto write? Can you share some

with me?
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Mrs Kapena: Well, | ask her to write a simple shiogdist when | go to Gobabis, and
her own name at the bottom of a letter or card vénavritten. | send her to our local
shop with her own list and she does a good job.

Interviewer: Does the teacher give your child ragdiooks to bring home?

Mrs Kapena: Yes, she gets story books which | tmsbare with her for a day or a
week. We as parents are required to teach thenmtaicgoage for a day. The teacher
asks us to read loudly and listen to what the crelad.

Follow up: Could you tell me about your experienteeading from the time you were in
school?

Mrs Kapena: Uuh! We did the alphabet, making afr&ts and repeated a book for a
month. It was matter of struggling with your reaglbecause my parents could not read
and it made the whole process difficult. Thereldvelieve that | should help my child to
read to make it fun. Otherwise what happened tovitidoe repeated.

Follow up: Do you remember your parents sharingnéy, songs or stories with you?
Mrs Kapena: Singing in our family is like a taleritVe are all good singers and we do it
as family during Christmas and Easter time. | dagtice at home with my children. We
sing in a choir of our Evangelical Lutheran churchhe alphabet song and many other
songs are daily activities of this family.

Follow up: How did you feel about these stories amdgs from your grandparents?

Mrs Kapena: | felt happy.

Interviewer: Is there anyone in your home who litedng stories?

Mrs Kapena: Myself, the father and they themselves.

Follow up: How do you feel as a family when tellisigries?

Mrs KapenaThis is the time of enjoyment, happiness and unig/tell stories about
anything in the world. It can be war, crime, orebses.

Follow up: What kind of stories do you like to tll

Mrs Kapena: | tell them traditional stories and ettstories (fables) | have read in
magazines and newspapers. | tell her about curpening issues in the newspapers
e.g. alarming violent crime rate in our country.a¥&ersonal stories on my experiences
as well.

Follow up: Nice! Can you elaborate more on how tellthese stories?
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Mrs Kapena: | stop periodically and ask her quessi@bout the story. If itis for
example, about animals | ask her to give the s@bulit the animals. | read the story
clearly and slowly. What makes her interestedyixhange of the voice [my tempo,
volume and expression of my voice for differentattars. Sometimes if you read from
a book they will look at the colourful pictures winigo along with the story. Sometimes |
speak less and encourage her to take the leadduirrg or telling me the story. | want
her to learn.
Follow up: Interesting! Can you tell me one of thesories?
Mrs Kapena: Sure.

[Telling]
Interviewer: What do you think is the moral of gtery?
Mrs Kapena: It tells us that it is good to be riccause you become famous and beloved
by everyone.
Follow up: What does your child do that shows Inéerest in these stories? Or non-
interest?
Mrs Kapena: She tries to relate what she heardetodwn life. For example we read a
story about animals. She will immediately tell yloat we have cows in our kraal or
horses. The comment she makes tells me that dleestemds the story. Sometimes she
frowns as she listens to the story. Then | knowsha does not follow.
Interviewer: How many of your family members caade
Mrs Kapena: We all can read.
Interviewer: Do you play and talk to your child?sb, how are you involved? If not,
why not?
Mrs Kapena: AbsolutelyProudly] We play our traditional games. Talking makes our
day. | make her a problem solver and a talker. d&/@ave our traditional games e.g.
guessing game. | say: has four legs, two eyasshaic. What is it? Then you will see
how she will guess. That is how we talk.....nmmmBime. is really eager to learn
reading and writing. She likes it.
Follow up: What about praying?
Mrs KapenaYeah. We do it every evening. We are Christians.

Interviewer: Have you ever attended literacy wodgshor training?
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Mrs Kapena: Ooh Yeah!

Follow up: Can you tell me more?

Mrs Kapena: I'm a literacy teacher. We train patehow to read and write. | have
classes three times a week here at this villagave eight learners but the attendance is
very poor.

Follow up: What do you think are the causes?

Mrs Kapena: Well | would say maybe motivationasaed.

Interviewer: Do you have any books, newspapersniaaghazines in your home?

Mrs Kapena: Yes, we do have. | also make my oweriaks from local materials such
as sticks, bottle tops. I collect them for my aleitd | cut pictures or stories to teach
them.

Follow up: Do you read them?

Mrs Kapena: | read Otjiherero newspapers. | doikelreading the whole newspaper,
only selected portions on crime, beauty contestisfarming. | don’t like politics so | just
glance through. My boy in an upper grade likestiag sports in the newspaper. He
starts to read the newspaper from the back, sldiwtysurely. The one in Grade 3 just
look at how others are reading.

Interviewer: Do you have things like pens, penailsl paper in your home?

Mrs Kapena: | make sure every time | go to town tHaiy them.

Interviewer: How often do you attend school aci@gtsuch as meetings?

educational programmes etc.?

Mrs Kapena: As | mentioned earlier, I'm a schoollibbeember which means I'm the
organizer of all parents meetings. | always attemeetings.

Interviewer: Is there a public or community librargarby where your child can

borrow reading books?

Mrs Kapena: No. One is still in the pipeline.

Follow up: Do you think it's necessary to have one?

Mrs Kapena: Yes! We need a library for the parexgtsvell as the children. Reading is
important in today’s life we need it. We needdad, to relax and it will help to pass the
boring time of doing nothing. Reading will makkthé other subjects easy for our

children.
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Interviewer: Do you experience any problems in imgjyour child to read and

write?

Mrs Kapena: Well, I do.

Interviewer: Can you tell me about these probleridéf?at are the contributing factors?
How can this be improved?

Mrs KapenaWe are a very poor family which forces us to kesysg children to do
the home chores for survival. We don’t have maodyy reading books and
stationeries for our children. As | mentioned éstll have too many childrefiNine].
The resources are not there. The environmenttisicioin resources. The literacy
environment lacks and it mostly which is availablen English which we don’t
understand. Educate us, please.

Interviewer: One last question, do you think a pashould encourage their children to
read and write?

Mrs Kapena: Very much.

Follow up: How do you think they should do this?

Mrs Kapena: They should act as role models by regth their children everyday.
Parents should buy newspapers and magazines and tead to their children or ask an
educated friend to do it. They can also use oldspapers or magazines for reading and
not for smoking and making fire. Please! The govent should also help us.
Interviewer: Thank you very much for the fruitfusdussion.

Mrs Kapena: Thanks, Madam

APPENDIX M: CHILDREN INTERVIEW TRANSCRIPT

PERSONAL INFORMATION

Name: Kioki Karuu (pseudonym)
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Gender: Female
Age: 10
Home language: Otjiherero

LEAD IN QUESTIONS

Interviewer: Good morning

Child: Fine

Interviewer: Who takes care of you?

Child: [laughter]l stay with my brothers, two sisters, mother andfather who
sometimes stays at the cattle post.

Interviewer: How many people stay in your home?
Child: [counting on his fingersjve are eight

Follow up: Is it comfortable or disturbing for leang?
Child: 1t is comfortable.

Interviewer: What language is mostly spoken at idme
Child: Otjiherero

PERCEPTUAL QUESTIONS

Interviewer: What kind of reading and writing honwwdo your parents help you with?
Child: Yes. Yes, my mother and my sisters read to me.dthendoesn’t help me with
writing.

Follow up: What about your father if he comes?

Child: Yes, my mother does not help me with wriingmy father. He helps me with
homework. My mother helps with reading.

Follow up: Who helps you with writing?

Child: Hmm! | do it myself with my sisters and fagher

Follow up: What about your mother?

Child: She helps with reading

Follow up: What if you do not understand it?
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Child: I asked my teacher the next day

Follow up: Are you not asking your mother?

Child: She is sometimes not there iwhe is not there, if she is there she helps me
Interviewer: How many of your family members caade

Child: My mother, father, and my two sisters

Follow up: What kind of books do your parents Iikading?

Child: [Silence]They read the Bible and my school books

Interviewer: Is there anyone in your home who litedbng stories?

Child: My mother and my sisters

Follow up: What kind of stories does your mothk&es telling?

Child: [quiet] My mother likes traditional stories. | memoriserthand if | visit my
friends or relatives homes then | tell them theisso

Follow up: How do you feel about these stories figoar mother?

Child: 1 feelHappy[Smiling]

Follow up: What do you do that shows your intereghese stories? Or non- interest?
Child: We laugh

Follow up: What kind of songs do your parents sorgyou?

Child: We sing together songs from the hymnalso Alng songs from the school with
my brothers and sisters. Our parents listen to us.

Follow up: What kind of play do your parents invedvin with you?

Child: Yes, my mother plays Amangus withStee makes our dolls with plastics and
from her old cloths. She gives us food for our oatd playhouse. She sometimes shows
us how to mix and cook things when we play.

Follow up: Hmm. You mentioned playhouse? What do ptay in this play house?
Child: We play mother and father. We do everytliogparents do at home. We cook,
talk, wash, clean our houses and do shopping.

Interviewer: What do you use books, newspapersvaghzines in your home for?
Child: I only see them in our classroom.

Interviewer: Do you have a school or class library?

Child: [hesitating Yes, we have

Interviewer: What is it used for?
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Child: Itis locked. It is not used.

Interviewer:Why is not used?

Child: 1 don’t know

Interviewer:Is there a public library in this community whet@u can borrow books?
Child: [quiet] no.

Follow up: Do you think it is necessary to have dne

Child: Yes, | can go there

Follow up: To do what?

Child: So that I can borrow books and read

Interviewer: [Interesting!] What do you use thirldge pens, pencils and paper in your
home for?

Child: Hmm. We don’t have pens

Follow up: What do you have?

Child: Only pencils and papers

Follow up:Why do you keep it at school and not at home?

Child: My brother will use it up

Interviewer: Do your parents attend school acegitsuch as meetings?
Child: They don't attend.

Follow up What about your father when he is around?

Child: He is always not here when there are meetings

Interviewer: Thank you very much, girl.

Child: Hmm.

PERSONAL INTERVIEW OF AN INTERVIEWEE

Name: Kameri Kapena
Gender: Female

Age: 10

Home language: Otjiherero

LEAD IN QUESTIONS

184



Interviewer: Morning
Child: Fine

QUESTIONS ON CONTEXTUAL INFORMATION

Interviewer: Who takes care of you?

Child: [soft] | stay with my mother, father, brothers and sisters
Interviewer: How many people stay in your home?

Child: [counting on her fingers]Ve are seven

Follow up: Is it comfortable or disturbing for leamg?

Child: It is comfortable

Interviewer: What language is mostly spoken at ibme

Child: Otjiherero

QUESTIONS ON EXPERIENCE AND PERCEPTUAL

Interviewer: What kind of reading and writing honwk do your parents help you with?
Child: My mother and my brother who is in Grade 5 helpwith reading.
Follow up Do they read aloud to you?

Child: Yes.

Follow up: Can you tell me what they read to you?

Child: My brother reads my books from school andmogher as well
Follow up: Who helps you with writing?

Child: 1 do it myself

Interviewer: Is your mother not helping?

Child: She does not help with writing but only with reading

Follow up: Who helps you with writing then?

Child: My brother. If he doesn’t know, | do it myself skdahe teacher
Follow up: What if he cannot do it?

Child: | asked my teacher

Follow up Are you not asking your mother?
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Child: Sometimes

Child: Interviewer: How many of your family members cead?

Child: My mother, father, brothers and sistersnasl.

Follow up: What kind of books do your parents Irlkading?

Child: Newspapers and my school books

Interviewer: Is there anyone in your home whodikelling stories?

Child: Yes, my mother

Follow up: What kind of stories does your moth&es telling?

Child: My mother likes stories from newspapers and olditi@nal stories
Follow up: After listening what are you doing?

Child: I keep quiet, listen and then retell the story

Follow up: How do you feel about these stories figyar mother?

Child: Happy

Follow up: What do you do that shows you are irdt@ or not in these stories?
Child: We laugh

Interviewer: What kind of songs do your parentg$or you?

Child: My mother likes old songs from her school years.

Follow up: What about your father

Child: No, he does not sing. He only listens to us

Follow up: Can you give me an example of a prayer yparents pray with you?
Child: We only pray at school and not at home.

Follow up: What kind of play are your parents inxad in with you?

Child: We play pretend plays where we cook and stir ood fa pots, dress dolls and
play as if we wash ourselves and talk to our dée. play ‘Shipopi rounde rounde’.
They only watch how we play.

Follow up: What about talking?

Child: Hmm. They talk about anything.

Follow up: Can you tell me more?

Child: They talk about my homework, stories and otheigthin

Follow up:Can you tell me more about this play (Shipopi rauralinde)?

Child: [Smiling] People stand and then they turn around and thgyTebi, Tebi'.
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Follow up: Can you tell me more about this pretplay. What roles do you play?
Child: We play mother, father and children. The Ineotcooks food and washes dishes.
The father takes the children to school and lodtesr dhe cattle. The children are sent to
the shop to buy.

Interviewer: What do you use books, newspapersaaghzines in your home for?
Child: My mother newspapers and not magazines.

Follow up: Why does she not read magazines?

Child: We do not have

Interviewer: [Sounds good] Do you have a schoallass library?

Child: Hmm, I don’t know. | don’t know.

Interviewer: What do you use things like pens, flerand paper in your home for?
Child: I write my homework with a pencil. We arg atbowed to write with a pen.
Interviewer: Do your parents attend school acegitsuch as meetings?

Child: Yes, she attends

Follow up: What about your father

Child: Sometimes

Interviewer Is there a public or community library in this comnity?

Child: 1 don’t know

Interviewer: Thank you

Child: Hmmm

CONTEXTUAL INFORMATION
Name: Tjipuu Kamapoha (pseudonym)

Gender: Male
Age: 9
Home language: Otjiherero

Lead in questions

Interviewer: Good Afternoon
Child: [speak in a soft voice behind his hants] fine
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Interviewer: Who takes care of you?

Child: | stay with my mother, sisters and my fathdrefcomes
Interviewer: How many people stay in your home?

Child: [count on his fingerslVe are four

Follow up: Is it comfortable or disturbing for leéng?

Child: It is comfortable

Interviewer: What language is mostly spoken at &®m
Child: Otjiherero

PERCEPTUAL QUESTIONS

Interviewer: What kind of reading and writing honalwdo your parents help you with?
Child: [look down] my mother helps only if we get papers from theasich

Follow up: What kind of papers?

Child: Homework papers where we read a piece inpduyger and write a story about it.
Follow up: [Look at me, boy] What about your fatlifene is around?

Child: Sometimes, not always

Interviewer: How many of your family members cead?

Child: My mother and my father. | can also read

Follow up: What kinds of books do they like reading

Child: Bible and my homework books

Follow up: Do they ever read aloud to you?

Child: My mother buys her own books and read. Tdewpot read to me. Only my sister
Interviewer: Is there anyone in your home who litedbng stories?

Child: Yes,my sister and my mother

Follow up: What kind of stories does your mothkeltelling?

Child: Wolf and the Jackal, Bible stories and other strie

Follow up: Which other stories?

Child: Stories about her childhood

Follow up: Can you share them with me?

Child: [Silence]how...how they were beaten by their teachers.
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Follow up: Excellent! After listening what are ydoing?

Child: 1 retell and ask questions

Follow up: How do you feel about these stories fiygymar mother?

Child: Veryhappy

Follow up: What do you do that shows your integsto interest in these stories?
Child: We laugh and they sometimes scared us

Interviewer: What kind of songs do your parentg siith?

Child: We sing together hymnals songs. They also listenrtechool songs.
Follow up: What kind of play are your parents inxad in with you?

Child: No, we don't play together; only watch us playing’ @lay house'.

Follow up: Interesting! Can tell me what you dadhis play house?

Child: [playing with his nails....head downwardgje play school at home. We write the
things we do at school with our teacher. We t@ltiss. We recite poems. If it is wrong
the teacher beat you. We write birthday cards.

Follow up: And what about talking?

Child: We do not talk.

Interviewer: What do you use books, newspapers@aghzines in your home for?
Child: We do not have newspapers.

Follow up: What about magazines?

Child: We have

Follow up: What do your parents use the magazioes f

Child: They read and give us.

Follow up: What do you do with it?

Child: We search for pictures if the teacher asksaido it.

Follow up: Can you give me examples of pictures kpak for in the newspaper?
Child: [Silent...think] leaders in our country and famous people.

Interviewer: What do you use the school or classty for?

Child: No, we don’t have

Follow up:Do you think is necessary to have one?

Child: Yes, Hmm.

Follow up: Why do you think so?
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Child: [silence]so that | can borrow books and read them

Interviewer: [Excellent!] Is there a public or coramity library in this place?
Child: No, I don’t know

Follow up: Do you know what a library is?

Child: 1 don’t know

Interviewer: What do you use things like pens, flsrand paper in your home for?
Child: We only write with pencils

Interviewer: Is your parent attending school atig such as meetings?
Child: No, they don’t attend

Follow up: Why do you think they do not attend?

Child: They say that they are busy

Interviewer: Thank you very much, you are cute.

Child: Yes.

CONTEXTUAL INFORMATION
Name: Jaanda Vatji

Gender: Female

Age: 10

Home language: Otjiherero

LEAD IN QUESTIONS

Interviewer: Who takes care of you?

Child: [shy]l stay with my mother, sister and my two brothers
Follow up: And father?

Child: He is at the cattle post

Interviewer: How many people stay in your home?
Child: [Silence...count on her fingergJ{e are four
Follow up: Is it comfortable or disturbing for leang?
Child: It is comfortable

Interviewer: What language is mostly spoken at &®m
Child: Otjiherero
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PERCEPTUAL QUESTIONS

Interviewer: What kind of reading and writing honatw do your parents help you with?
Child: My mother helps me with reading homework.

Follow up: Do your sisters help you and your fatifiéde comes?

Child: My mother and sisters read to me. My fathelps if he is around.
Follow up: Can you read?

Child: Not everything

Follow up: What if you cannot do it?

Child: I asked my teacher the next day

Interviewer: How many of your family members caad?

Child: My mother, father and my sisters

Follow up: What kind of books do your parents Iikading?

Child: My homework books

Follow up: Do your parents ever read aloud to you?

Child: My mother does.

Interviewer: Is there anyone in your home whodikelling stories?
Child: [very proud]yes, my mother.

Follow up: What kind of stories does your mothkes§ to telling?

Child: Yes, she tells traditional stories at beaii We laugh”

Follow up: After listening what are you doing?

Child: I use to retell the story or tell my own story fréme school

Follow up: How do you feel about these stories frygymar mother?

Child: Happy

Follow up: What do you do that shows your intereghese stories?
Child: We laugh

Interviewer: What kind of songs do your parentg$or you?

Child: We sing together and | repeat what she sings. Myefdikes singing as well.
They sing their old songs from school.

Follow up: What kinds of play are your parents iweal in with you?
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Child: My mother does not watch me but she just makesgdgerwhile we play.
Follow up: What else is your mother doing when yptay?

Child: Yes, my mother shows us how to paste pigtmreur play books. She makes our
ball when we play and she watches us playing”.

Follow up:What do you use to play?

Child: [Silence]We play school and use coal as our pencils ancepié papers or boxes
from home. We also write in the sand. We sing ongs from our teacher. We draw
pictures with coal. We also play mummy and daddyp @nd we write money and our
names.

Interviewer:Do you do shopping with your mother?

Child: Yes,

Follow up:Are you talking on your way to the shop?

Child: No. we just walk.

Follow up Doesn’t she tell you anything?

Child: No.

Interviewer: What do you use books, newspapersvaghzines in your home for?
Child: Hmm.There are no newspapers and magazines at our house.

Interviewer: What do you use things like pens, flsrand paper in your home for?
Child: I have only pencils which | write with. If they di@tish my mother buys again.
Interviewer: Do you have a school or class library?

Child: [Silence]l don’t know

Follow up: Do you know what a library is?

Child: Hmm. No

Follow up: Do you know a place where we keep bdokseading?

Child: Hmm! | know it.

Follow up: Can you tell me more what you know alibig place?

Child: | saw it in Gobabis when older children bowed books to read

Interviewer: Do you have a reading corner in ydass?

Child: No, we don't have.

Interviewer: Do your parents attend school acegitsuch as meetings?

Child: Yes, sometimes not always
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Follow up: Why are they not attending always?

Child: They go with me to Gobabis.

Follow up: What are you doing in Gobabis?

Child: I have TB and she goes with me for medication.

Interviewer: Oh! Sorry. Is there a public or comntytibrary nearby where your child
can borrow books?

Child: No, I don’t know it

Interviewer: Thank you very much.

Child: Hmm

PERSONAL INFORMATION
Name: Kove Uazuu

Gender: female

Age: 10

Home language: Otjiherero

LEAD IN QUESTIONS
Interviewer: Afternoon
Child: Hmmm

PERSONAL INFORMATION OF INTERVIEWEE

Interviewer: Who takes care of you?

Child: I stay with my mother, father, brother and twoesist
Interviewer: How many people stay in your home?
Child: Workers?

Interviewer: No your family members.

Child: [silence.....countingWWe are five

Follow up: Is it comfortable or disturbing for leang?
Child: It is comfortable

Interviewer: What language is mostly spoken at fdme
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Child: Otjiherero

PERCEPTUAL QUESTIONS

Interviewer: What kind of reading and writing honwwdo your parents help you with?
Child: My two sisters who are in Grade 10 and 8 at Pdselp me with reading and
writing homework.

Follow up: Is your father helping you if he comes?

Child: My parents do not help me with writing adies. | do it myself and my two sisters
who help me. If | don’t understand | take it bagckhe teacher.

Follow up: Can you read?

Child: Yes, school books

Interviewer: How many of your family members caad®

Child: My two sisters, brother, father and mother

Follow up: What kinds of books do they like reading

Child: Schoolbooks and the Bible

Follow up: Do your parents ever read aloud to you?

Child: Yes my sister likes it

Follow up: How often does she read to you?

Child: If she has time

Interviewer: Is there anyone in your home who litedbng stories?

Child: Hmm. Yes, my mother and father tell bedttoeies. My father tells stories on
hunting and cars. | like it.

Follow up:After listening what are you doing?

Child: 1 use to retell the story

Follow up: What kind of stories does your mothk&es telling?

Child: The story of Wolf and the Jackal and old traditibstaries

Follow up: How do you feel about these stories frygoar parents?

Child: 1 feel happy and laugh

Follow up: What do you do that shows your integsto interest in these stories?
Child: 1 laugh and retell
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Interviewer: What kind of songs do your parentg$or you?

Child: [Smiling] We sing together school songs. My mother singsedaad claps
hands.

Follow up: What kind of play are your parents inxed in with you?

Child: They do not play with us. They are busy whiir things..[Silence]they do not
talk to us.

Follow up: What about talking?

Child: 1 do not remember

Interviewer: What do you use books, newspapersw@aghzines in your home for?
Child: [nodding her head] indicating that they haviehey read and give us to cut out
pictures and paste them in our pictures books

Follow up: What about newspapers?

Child: We make fire with old newspapers

Follow up Do you get homework where you have to get it frawspapers and
magazines?

Child: [proudly] she gives us.

Follow up: Can you share some with me?

Child: The teacher ask us to come with the pictafefe president and ministers
Interviewer: What do you use the school or classty for?

Child: Hmm We don’t have

Interviewer: Is there a public or community libranythis community where you can
borrow books?

Child: Maybe it is at those houses.

Follow up: Do you know what a library is?

Child: Hmmm, | was never there. | don’t know

Interviewer: What do you use things like pens,gisrand paper in your home for?
Child: I write my homework with my pencil. We do not wwitéh pens in Grade 3.
Interviewer: Is your parent attending school atig such as meetings?

Child: [without hesitationNo, they don’t attend.

Follow up: why do you think they are not attending?
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Child: I don’t know. They say they have probldlaaghs]they say that they looking
after the cattle

Interviewer: Thank you very much.

Child: Hmm.

PERSONAL INFORMATION
Name: Nokoo Operi (pseudonym)
Gender: Male

Age: 10

Home language: Otjiherero

LEAD IN QUESTIONS

Interviewer: Good morning

Child: morning

Interviewer: Who takes care of you?

Child: I stay with my uncle

Interviewer: How many people stay in your home?
Child: [Proudly]We are six

[Stop, check the tape]
Follow up: Is it comfortable or disturbing for leang?
Child: It is comfortable
Interviewer: What language is spoken mostly at &@@m
Child: Otjiherero
PERCEPTUAL QUESTIONS
Interviewer: What kind of reading and writing honwwdo your parents help you with?

Child: My mother likes reading to me. She tells me stdraga the books she reads.
Follow up: Can you give me some examples of readorgework she helps you with?
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Child: She reads my reading homework and other ®o8ke reads to me and asks me
guestions.

Follow up: Can you please share some questionasitsewith me?

Child: She reads sentences and asks me to repeat.

What about writing?

Child: Yes, | write on a piece of paper or in tlaand.

Follow up: What kind of things does your mothertesiwith you?

Child: She writes spelling and sentences on agya@aper or in the sand
Interviewer: How many of your family members caad®

Child: My mother and my sister.

Follow up: What kind of books does your mother Ifkading?

Child: She reads story books in Otjiherero

Follow up: Can you please give examples of things ynother read aloud to you?
Child: She reads stories from my teacher and ker books.

Follow up: How often does she read to you?

Child: Everyday after school

Interviewer: Is there anyone in your home who litedng stories?

Child: yes, my mother use to tell bedtime stories

Follow up: How do you feel when she tells you stefi

Child: Happy

Follow up: After listening what are you doing?

Child: I use to listen and retell the story to my mothed aister

Follow up: What kind of stories does your moth&es telling?

Child: Old traditional stories and her personal life &g

Follow up: What do you do that shows your intereghese stories? Or non- interest?
Child: We laugh

Interviewer: What kind of songs do your parentg$or you?

Child: No. They don't sing, but | sing with myters

Follow up: What kind of songs do you sing with yasister?

Child: We sing songs from the school.

Follow up: Can you give me examples?
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Child: We sing the ‘Alphabet’ song, ‘We are happye together’ and ‘Twinkle, twinkle
little star’.

Follow up: What kind of play are your parents inxed in with you?

Child: [Silence]We play school. One is a teacher and the otherdeamers in the
classroom listening to the teacher talking. We evhibmework and tests. We write
spelling and we read those words loudly. We wetgtances and the teacher asks us to
read and gives us marks. The teacher tells usv® igto our parents to see how we
perform. The next day somebody else becomes aeteanti teaches the learners. We
recite poems loudly and do mathematics.

Follow up: Why do you pretend like your teacher?

Child: We want to teach like her. | want to becanteacher.

Follow up: With whom do you play?

Child: 1 play with my sister and friends

Follow up: [Hmmm! Interesting] How is your mothewlved in this play?

Child: We only show them the marks we get from the tastsvhat we write.

Follow up: Why do you show your parents?

Child: So that they can help us if it is wrong

Follow up: What about talking with your parent?

Child: My mother does not talk to me. She onlysene.

Follow up: What about praying with your parents?

Child: 1 do not remember. We do not pray at home.

Interviewer: What do you use books, newspaperswaghzines in your home?

Child: No we don’t have

Interviewer: Do you have a school or class libnahere you borrow books?

Child: I don’t know it

Follow up: Can you tell me what a library is?

Child: I don’t know

Interviewer: What do you use things like pens,gisrand paper in your home for?
Child: I write my homework with my pencil on a piece gigra

Interviewer: Is your parent attending school ati#é such as meetings, educational

programs etc?
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Child: Yes, they attend.

Interviewer: Is there a public or community librargarby where your can borrow books?
Child: No, I don’t know it

Interviewer: Thank you. You are a bright child.
Child: Hmmm

APPENDIX N: PILOT STUDY

PILOT STUDY
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PERSONAL INFORMATION

Name of teacher: Nandii (pseudonym)
Sex: Male

Age: 37

Home Language: Otjiherero

Number of years of teaching experience: 9
Name of School: Omipanda Primary School
Qualification: Higher Education Diploma

Grade teachings (language)

LEAD IN QUESTIONS

Interviewer: Good morning madam [sound of papers]
Mrs Teacher: Good morning, madam
Interviewer: Are you ready for the interview?

Mrs Teacherl think so.

CONTEXTUAL INFORMATION

Interviewer: For how long have you been here?

Teacher: nine years

Interviewer: What are your highest teaching quadifions? Can you describe it to me?
Teacher: Higher Education Diploma

Interviewer: What do you understand by family btey?

Teacher][Silent] It is when parents read and write to their childrer do other literacy
activities with their children

Follow up: Can you give me examples of other li¢gractivities you are referring to?
Teacher: Singing, telling stories as well as tatkto your child.

PERCEPTUAL QUESTIONS
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Interviewer: What role do you as a teacher playwégard to parental involvement in
the development of children’s literacy?

Teacher[Smile] Hmm. As a language teacher | asked parents tetass with reading
and writing home work. | ask parents to tell sterie their children and support them
when playing educational games.

Follow up: Can you elaborate more on educationaleg?

Teacher: These are games such as pretend play whédeen pretend to be teachers
and parents when playing.

Interviewer: Interesting! How often do you as actesr meet with parents each year?
TeacherFrequently

Interviewer: Can you elaborate more?

TeacherAnytime if | need them | call them to discussasghat need to be discussed.
Interviewer: How often to do meet parents on megtivhere they come and see their
children’s books?

TeacherThey come four times a year.

Follow up: Do parents know that they can come amgtand talk to teachers/? Do they
have this information?

TeacherSure. We informed them early in the year.

Interviewer: How do you think parents can helpttichildren with the development of
literacy at home?

TeacherParents can do simple things such as telling s&oenging with their children,
assist with homework, and talk to their childrenlib@racy issues etc.

Interviewer: You mentioned that parents can talthtr children on literacy issues?
Teacher: That'’s right.

Follow up: What do you refer to?

Teacher[Smile] Doing shopping together writing letters, birthdegrds and cooking
together. There are a lot of things parents carialdevelop the literacy of their children.
Follow up: Do parents read to their children?

Teacher: Not always. We sit that problem. Paremgsignorant. You will find parents
who don’t understand but they do not come and @skdlp or asking neighbours to

help. There is an attitude of it is the teacherspansibility.
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Interviewer: Do you give your learners reading amiding homework?

Teacher: Everyday. It is a must. | follow the caatum. You know that.

Interviewer: What kind of homework do you set? @an please describe them to me?
Teacher: | give the simple reading papers and hskitto go and read a paragraph at
home and read the next day in the class. Theygdsbomework where they should come
with a new story from their parents. | give he tHemmework to write which is done very
poorly.

Follow up: Do they do all these activities

Teacher: Not all of them. As | already told youguats are ignorant. You will well find
those who do it but still there are those ones.

Interviewer: What about storytelling?

Teacher: Yeah. Parents tell stories or their otbiétings

Interviewer: Do you encourage parents to sing &ir tthildren? How do parents do this?
Teacher: Sure. | send my children with a song sachiwinkle, Twinkle little star and ask
the children to sing with their parents and thegras who knows it to assist their
children.

Interviewer: Do you think literacy can be developleaugh playing?

Teacher: Oh! yeah

Follow up: Can you elaborate more?

Teacher[Smile] Children talk as they play. Hey write and reacexh other. They sing
songs and recite poems. These to me are good exsuiditeracy activities.

Interviewer: What mechanism does the school usedaie effective communication
channels between the school and the parents?

Teacher: We invite parents to meetings; ask thetaki® part in fundraising activities.
TeacherParents are informed frequently by sending lettsesiding messages and
announcing over the radio on other school issugsbtion literacy development.
Interviewer: How often do you as a teacher do hgisi¢s?

Teacher: | really do not do it because | do notdnéme.

Follow up: Do you think the school is doing enougtsupport parents in literacy

development of their children?
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TeacherNo. | do not think so. The school support parentsther activities but not in
literacy development.

Follow up: What do you think the school should dstipport parents in literacy
development of their children?

Teacher: We should allow parents to come and teties to the children in classroom.
We should allow them to come and share ideas agiddRperiences with us.
Interviewer: Are there any ways you as a Gradea8her use to empower parents in the
development of their children’s literacy?

Teacheri only encourage them to tell traditional storiestheir children. | send old
newspapers and magazines to parents who can read.

Interviewer: What is the parents’ attitude to trehildren’s literacy work?

Teacher: Parents give the work to the older silditg help or they send it back to
school. I think that we need to educate our parentthis issue.

Interviewer: Why do they have this attitude? Howldahis attitude be improved?
Teacher: We need to talk to them. Education wilh leem where we try to tell hem
about the importance of literacy.

Interviewer: Do parents attend school meetings?

Teacher: Some not all of them.

Interviewer: Why do you think parents do not att2nd

Teacher: They do not see it as important and ofietiors as well. Parents are living
under poverty. They do not have money. Some areiléierate and ignorant.
Interviewer:How would you describe the availability of litera@sources in this
community?

Teacher: Good question. This environment as youseart is very poor when it comes
to literacy resources. We do not have newspapeagagines, school books, stationary
etc.

Follow up: What do you think should we do to impedhis situation?

Teacher: Literacy materials should be provided tigb a library. We need a library and
better literacy classes should be introduced. Totveeghment should subsidized books
and stationary.

Interviewer: Does your school have a library?

203



Teacher: Not here, dear

Interviewer: What strategies, if any, do you userioourage reading for pleasure in your

classroom?

Teacher: | read to my learners very slowly. | rdambks which | know are interested to

them | repeat words and sentences by changing rog.vo

Interviewer: What do you do if a child did not de/her homework due to that his/her

parents are illiterate and could not assist thiel@hi

Teacher: What can | d rather than doing it I.

Interviewer: Do parents visit the school regularly?

Teacher: Forget about it. They do not come if youndt call them.

Interviewer: One more question. Do you have angleise to say?

Teacher: lja. We need to treat all schools equadRyral schools are neglected if you
compare it with urban schools. We do not have ifeasland qualified
teachers.

Interviewer: Thanks, madam

Teacher: Welcome.

TRANSCRIPT OF PILOT INTERVIEW

PERSONAL INFORMATION

Name: Sukona (pseudonym)

Age: 39

Sex: Female

Marital Status: Unmarried

Type of employment/work: Unemployed
Home language: Otjiherero
Qualification: Grade 10

LEAD IN QUESTIONS

Interviewer: Good afternoon

Sukona: Good afternoon, madam
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Interviewer: Are you ready for the interview?

Sukona: Yes.

CONTEXTUAL INFORMATION

Interviewer: For how long have you been a residéehis place?
Sukona: | have been here for two years now.

Follow up: Do you have children?

Sukona: Yes, | do.

Interviewer: In which Grades are they?

Sukona: One is in grade three and the other ome ggade two.
Interviewer: How many of you are staying in yountes??

Sukona: We are three.

Follow up: Is it comfortable or disturbing for leang?

Sukona: It is not comfortable because is a one c@urhouse.
Follow up: Do you have electricity?

Sukona: No, we don't have.

Follow up: If not, what do you use for cooking dight at night?
Sukona: We use wood for cooking and lamp light.

Follow up: Does the child use the lamp light torsonework?
Sukona: It is not good for their eyes; thereforeytistudy during the day.
Interviewer: What language is spoken mostly at ldme

Sukona: We speak Otjiherero.

Follow up: Is it the same as the language of imsion of the school?

Sukona: Yes, Otjiherero
QUESTIONS
Follow up: Can you read?

Sukona: Yes, | can read and | did Otjiherero utade 10. | know how to help or

teach my young children. When | get hold of a daelad. | search for books to read.
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Interviewer: Do you help your girl with reading awdting?

Sukona: Yes, | help him with reading and writingagowhich they get from school for
example: ombwa (dog), otjimbere (ball), ondjatadh All thesavords begin with the
same sound. | teach them how to sound out words.

Follow up: How do you do this?

Sukona: | first teach him the pronunciation of #n@srds and make sure that he notices
that the words begin with the same sound and firldach him how to write it. | write
these words in parts e.g. o/t/j/m/b/e/rle, o/m/b/v@hd o/n/d/j/a/t/u. | don’t know if |
have answered your question very well.

Interviewer: Yes, you did. In fact you answeredaty well.

Follow up: What kinds of books do you like reading?

Sukona: | can read magazines like ‘You’ and ‘Druhtike reading Rebecca Malope
and Brenda.

Follow up: Do you ever read aloud to your child?

Sukona: Yes, | do. I first read the book befashdre it with her. She sits next to me
when | read loudly to her by sharing a good stoophbwith her. | point to the pictures
while she watches and listens. | ask her to reatbey and ask her about what she has
read. | encourage her to read more and more.

Follow up: It sounds very interesting! How oftem ybu read to her?

Sukona: | like reading. | do it frequently. | 8hy everyday if | finish my work. To me,
reading is a habit.

Interviewer: What does your child do that showghgsinterest in reading? Or non-
interest?

Sukona: She laughs, listens and asks simple guassti8he also point to pictures and
says the name of the objects. She sounds ousl&itehe whole day and talk about the
book. Reading aloud to her gives me an indicatth@h she becomes self-confident.
Follow up: Are you responding to her questions?

Sukona: Yes, | do.

Follow up: How do you respond to her questions?

Sukona: In a very polite and encouraging way byngiwarm attention to her.

Follow up: What if you don’t know the answer to wisae is asking?
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Sukona: | don’t tell her that | don’t know | rathely to answer her by asking my
colleagues.

Interviewer: Does the teacher give your child ragdiooks to bring home.

Sukona: Yes, my child gets reading homework evenyti@re | have to read loudly with
her and listen to what she reads. The teacher gaga me some ideas on how to teach
my child reading. She gives us differstmategies to use when teaching our children
reading.

Follow up: Could you tell me about your experienteeading from the time you were in
school?

Sukona: My first memory of reading was becauseadenio books at home and both my
parents could not read. There were no books ath@arents could not read. The
environment did not encourage reading or writingallt It was in a rural area where
there was no electricity for you to read or watelevision. My reading habit just
develops when | went to an urban school. Whersliwgrade 8 | could read a book
daily.

Follow up: Do you remember your parents sharingnéy, songs or stories with you?
Sukona: Yes, stories.

Follow up: How did you feel when your parents tgéili stories?

Sukona: Very excited as to what was going to hapeeh A sense of closeness, | could
feel it.

Follow up: Which one of your parent told stories?

Sukona: Definitely, my mother.

Interviewer: Is there anyone in your home who litedbng stories?

Sukona: Yes, always me.

Follow up: In which language do you tell these stiories?

Sukona: Otjiherero and sometimes in English

Follow up: What kind of stories do you like to tll

Sukona: Stories about the Jackal and the Wolfjeddrom magazines, newspapers and
my favourite romantic stories.

Follow up: Can you tell me one of these stories?

Sukona: Later[Not comfortable].
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Follow up: What does your child do that shows tesfinterest in these stories? Or non-
interest?

Sukona: She looks at me, asks me simple questionsnailes. She do this because |
select books that are at her interest level e.gkew, the story of Pinocchio etc.

Follow up: Why do you think we should tell stories?

Sukona: Children will learn from it about thingsather countries as well. They feel
happy and we come together as a family.

Interviewer: How many of your family members caade

Sukona: I'm the only one and those who attend dchoo

Interviewer: Are you as a parent involved in depailg your children’s literacy e.g.
playing and talking, with your child?

Sukona: Yes, | do. We talk every day about issfiiesting our society such as poverty,
crime etc.

Follow up: If so, how are you involved? If not, yhot?

Sukona: | share my earliest childhood memories ahwhen my grandmother reading
stories to me by the fire.

Follow up: Do you pray as a family?

Sukona: Oh! Yeah! Bedtimel

Interviewer: Have you ever attended literacy wodgshor training?

Sukona: Not literacy as such but a workshop orrdheof schoolboard in education.
Follow up: Can you tell me more?

Sukona: It is a workshop where we were told on twdevelop schoolfees and discipline
learners but not specific on reading and writing.

Interviewer: Do you have any books, newspapersnaaghzines in your home?
Sukona: Yes, | use to collect and | observed tHairing books to my children, they
read. | usually read magazines because of crosgsvpuzzles, nothing else.

Follow up: Do you encourage your children to reaeht?

Sukona: Yes, that's why | collect all these boaid mewspapers. | believe that reading
is significant in the child’s life. For the youge their understanding is very limited.
Follow up: Can you child read them?

Sukona: Yes, surely by surely. | take time to nsake that we read together.
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Interviewer: Do you have things like pens, penailsl paper in your home?

Sukona: Yes, | buy and send it to school so thegt thn use it at school. | do have some
which we use at home. The problem is just thaibsteries are getting lost and now you
cannot even have your own at home.

Interviewer: How often do you attend school acigtsuch as meetings, educational
programmes etc.?

Sukona: Frequently. | never missed a school meeting

Interviewer: Is there a public or community librargarby where you child can borrow
books?

Sukona: No. we don't have.

Follow up: Do you think it's necessary to have one?

Sukona: Yes, it very important to have one becasspparent | will go and relax by
reading a novel. Children and parents should kile&vimportance of the library. We
should be taught on how we can develop love fokband practice readings skills. We
lack the reading skills.

Interviewer: Do you experience any problems in imggyour child to red and write?
Sukona: Yes, 1 do. Our level is not the samepronunciation is not the same.
Sometimes I'm afraid to say word to them, I'm rmtfadent enough. | want to be my
children’s role model that is why | read to theimvant to know reading properly.
Follow up: Can you tell me about these problems?

Sukona: She is too shy to speak. She has a priationmcproblem. She likes reading but
the needs practice on a daily basis if one coulkehenough time.

Follow up: What are the contributing factors?

Sukona: The environment in which they live doesnoburage reading. Children just
know that after school we should go and play dfteshing the domestic shores.

Follow up: How can this be improved?

Sukona: Electricity is the first thing that needse improved for our children to read.
We need a community library to improve our readikils. We need newspapers on a
daily basis so that we can at least tell our cheldabout the happenings.

Interviewer: Do you think a parent should encourthgr children to read and write?

Sukona: Sure
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Follow up: How do you think they should do this?

Sukona: Yes, we should be encouraged because swergsphave a negative attitude
about education. They are ignorant; they don’t edmmeetings or school activities.
They should be given books where they should digmthey help children with their
homework. They should not send the homework bbasthibol. They should try their
best. Some of the parents do have the interegiduatrty is the main problem. There
are some other parents who have a distance problahthis prevent them fattending
meetings. Some parents are too poor to affordadees, and to provide stationeries to
their children. There is communication gab betweenparents and teachers because
they can speak English while parents can only sgdgakerero.

Follow up: Its sounds very interesting.

Follow up: Why do they may be speak English?

Sukona: Yes, they are educated.

Follow up: Do you have anything else to say?

Sukona: Well, hmmifpause]l want to say something about the important ofcation.
Education is the key to success. My mother usenfithasized on the important of
education. | regret why | failed my Grade 10 besmif you are educated all doors will
be open to you. We as parents should developtarewf reading, how? | don’t know
but we should do it. We should be self-confiddrennreading aloud to our children.
Thank you very much for the enriching discussion.

PERSONAL INFORMATION

Name: Muroua Sukona (pseudonym)
Gender: Male

Age: 10

Grade 3

Home language: Otjiherero
LEAD IN QUESTIONS

Interviewer: Good morning

Child: morning
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Interviewer: Who takes care of you?

Child: My mother

Interviewer: In which Grade are you?

Child: I'm in Grade 3

Interviewer: How many of you are staying in yoonte?
Child: [Proudly]We are three

[Stop, check the tape]

Follow up: Is it comfortable or disturbing for leang?
Child: It is comfortable

Interviewer: What language is spoken mostly at &®m
Child: Otjiherero

PERCEPTUAL QUESTIONS

Interviewer: Do your parents help you with readamgl writing homework?
Child: My mother helps me with my homework

Interviewer: How many of your family members caad?

Child: My mother, my brother and me

Follow up: What kind of books does your mother likading?
Child: Story books in Otjiherero from school andgaaines

Follow up: Do your mother ever read aloud to you?

Child: She like reading to me

Interviewer: Is there anyone in your home whedikelling stories?
Child: yes, my mother tell bedtime stories and my brother
Follow up: How do you feel?

Child: very Happy

Follow up: After listening what are you doing?

Child: I retell the story and tell my teacher

Follow up: What kind of stories does your moth&es telling?
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Child: old traditional stories

Interviewer: Is you mother singing songs for you?

Child: She listens to my songs from school. Sles dot sing

Follow up: Is your parent playing and talking wjtbu?

Child: My mother helps me when | play school. She maskpapers if | write
something.

Follow up: How do you play the ‘school”

Child: I sit with my brother | do what we have done atstland give it to our mother to
mark and give us marks.

Follow up: Why do you do this?

Child: We want to learn

Follow up: How do you feel about these stories fiygymar mother?

Child: Happy

Follow up: What do you do that shows your intereghese stories?

Child: We listen and laugh

Interviewer: Do you have any books, newspapetisnaangazines in your home?
Child: My mother buys

Interviewer: Do you have a school or class library?

Child: I don’t know it

Interviewer: Do you have things like pens, penaitdl paper in your home?

Child: Yes, | have

Follow up: Where do you keep them?

Child: | keep it at school

Interviewer: Does your mother attend school agéisisuch as meetings, educational
programs etc?

Child: Yes, they attend.

Interviewer: Is there a public or community librarearby where you can borrow books?
Child: No, I don’t know it

Interviewer: Thank you.

Child: hmmm
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